


INTRODUCTION TO OUTCOMES TEACHER'S BOOK 

01 CITIES 
02 CULTURE AND IDENTITY 
03 RELATIONSHIPS 
04 POLITICS 

Review 01 

05 NIGHT IN, NIGHT OUT 
06 CONFLICT 
07 5CIENCE AND RESEARCH 
08 NATURE 

Review 02 

09 WORK 
10 HEALTH AND ILLNESS 
11 PLAY 
12 HISTORY 

Review 03 

13 NEWS AND THE MEDIA 
14 BUSINESS AND ECONOMICS 
15 FASHION 
16 DANGER AND RISK 

l~jew04 

INTRODUCTION TO WRITING IN OUTCOMES 

Writing Lessons 1-8 

m MMUNICATION ACTIVITIES 
... her's Hotes 

JIf "CKopiable Communk~tlon Activities 
C rniU Refert:nce Answer Key 

, 5 Track Ustlng 

4 

8 
14 
20 
26 

36 
42 
48 
54 

60 

62 
68 
74 
80 

86 

88 
94 

100 
106 

lU 

114 

116 

UO 
U8 
160 
166 



WHAT' S IN OUTCOMES STUDENT'S BOOK? 

16 llnits based rOllnd common topl~ E.,.;h unit has Ihree 
Interllnked 'Jessons' of S(}-90 minutes. T~ unil contents give 
cleal plactkal outcomes. T~ /irst lesson teaches language 
ludlng to Conversation Prodiu. The se<:ond and t hird spre~ds 
develop readmgof listening and te~h more grammar and 
vouoolal)' connected with the topic. 

• wrltinl wtits The two-~ge w"tfng unIts on WHO-US 
tuch ditru ..... t typt'S of wIlLng foreveryday life and ~ms. 

Each has a model te>c\. Grornmor 01 Itxobulory. /(~s /0< 
writIng ~nd Procti~e. 

411eview units E~h review has a Jeamer I",'ning diKusslon. 
two pilges of games. tasks and pronuncIatIon e"",rci~ to 
rtY!se I'lngllilge and then a two·page test iocluding allstenlns 
ext"i5e. 

G'ilmmll' Sixleen points of gram~1 are covered E~h 
GrornmQr se<:loon links 10 the previous lext. An explanation or 
guided queslioM teach meanlng.berdses glve<ontrolled and 
freer practICe. There's a link 10 thl! grammar reference if you 
need extra help. 

Grammar .eference Thlslson PI'.136-1SS ilt the Mk of 
the boot. Each sectIon hu an 6panded upbnalion. further 
natu",1 C)(amples of usage and ext ra conlrolled praclice 
exercl~with aslos~ry. 

Langllage patlftns ThIS is a short !ransl iltlon exercise 
Into studenls' own language and back InlO English. I1 draws 
attent ion to other as>'Cds of syntax and grammilr ba~ on i 
patlern seen in a text. 

VoabWuy Vocabulil)' is urefully ch~ 10 eruble students 
to tillk about the topic: In the context at English as a lingua 
franu. Tas ks generally mOYe f,om meaning. to <ontextualiseo:! 
usase 10 fJCf$Ollilli~ pradICe. Othe< sections focus on word · 
bUIlding. 

OlltoomCl Voabu.luy allllde. (OVB) The separate booklet 
.. 11ows students to look up meaning of new language which 
!os key to learn. offeflng several eumples of collocations and 
USlIse plus a page of revisIOn pr;>ctrce. 

Hatin l peabJ !J1.gIish OriIWS att ..... t ,on tocommon words 
01' phra~ thal ~uent speakers use, which students may hur 
0< wanl to Jearn. 

Keywords Most WllllnS units tI.lve .. focus on IrnkJnS words 
and patterns. which help o:iU(1op fluent. coherent writing. 
There's a link 10 the I(xt. a shoc! explallilllon and p'adlce 
exe,,;5e$. 

Denlopina conftnaUon, These sections tuch tyPlUI 
questions, responses and patterns common to conversation. 
Ar1 explilnal ion ,Ia rifies the focus. whiJe exercises S,ve 
controlled practice. 

Convenation pradlr;e A tuk lets sludents practIse social 
and practlul (Of'IYCl$iltlons b.a~ on their owrr expefleoce or 
through role-play. 

5peUinS These sections gIve students thechance to 
exchanse Idus. The final speakIng task in each unit is a variely 
of longer I3sks th"t draw the I"nsuage and I or the themes of 
the unit logethe<. 

Ustenlns These sections are introduced with a short 
o:ie5.crrptoon of the COfllext. Thefe is usually a pi'e-llStenins 
speakinS lilSk 10 generate inleresl or pi'edrct conten!, follrJwe<l 
by til'lks to lIuide students to undefstand the text and focus 
on VQ(.;Ibulary, 

Readins These seclions a' e introduced with a Short 
deKriptlon of the conlext. There is usually a pre·readlng 
speaking task to generale Interesl Of p'edrct content. followed 
by til'lks 10 lIuide students 10 undersland lhe text and focus 
on ¥OCaoolary; 

WHAT'S IN OUTCOMES TEACHER'S BOOK? 

The Te...:he r·s book ;s organised into Ih,ee sections; Teacher's 
notes. Wrillnlllessons and Communication activltles. 

T....:>tl*·s~s p,tMde sukla",eon how 10 use the 16 unrlsand 
four RMnn In the Sludent"s booIc . hch unr! opens with a brief 
UNIT CMIMfW th.lt allows you 10 understand the main elements 
of Ihe lesson ver~ quickly 

Under the same hudinss as In Ihe Student's book. the 
noles gIve dear aims and simple sleps to provide a very easy 
path IhrouSh the malerial. Answer boxes and audioKripts 
em~ In the notes ..... sure you have ~rything)'OU need 
at)'OU' finllCf\lps Suggestions thfOUllhoul the notes help 
you wit h way,; to set up actlYilies, c.hect and clarify meanIng, 
monrtor,conduct ftedb.ack.el<. An kon • • indicaleswhere 
you might want to use a ( m "'II""noN JClMl'¥. In addition. 
there's help IhrouSh t hree mini features. 



~ T .. featur~ offers ideas on things such as ; 
other w~ys tochec~ meanIng; 
how 10 ad~pt material for different groups such as mono­
or multilingual classes; 
bringing e>ctra material into lessons. 

!"he ~'NA""". feature provides: 
a different way to stage an actIvity than the one suggested 
In the Student's book. 

~e o.nor..... iIoC"fMrI' suggests: 
• ways to exteJld an activity if students need to do more work. 

""he W.""", u_ section opens with a two-page introd",tklfl 
.:rn tuchlng writing. It explains the app<oach to writing and 
suggests ways you can provide f«dback to students. The 
nuoduct ion is followed by TU<M •• ·• ooon. and the answer key 

lor the eIght wr iti ng lessons. 

'"he C_HICNlOIO 00M111S section conta ins simple inSlluctklfls 
.:rn how to use the 32 pI'lotocopiable activit ies. The activit ies 
I re designed to revise key grammar and loOCabulaty from the 
Slude nt"s book in a fun and varied way. There are quiues. 
NOrd puzzles. questklflnaires, games, information gap-.; and 
short role-plays. hch unIt has two act ivities calculated to ta\;e 
10-15 minutes of (lass time. 

OTHER OUTCOMES COMPONENTS 

Oul,om ... W .... book The Outrome. w .... book thoroughly 
-~ises all the la nguage areas that are in the Student's book. 
Each unit also hn: 

a hstenrng and a reading with tas ks based on topics loosely 
connected to the theme of the unit and PfOYlding interest 
and extra challen~s to students 
Developing Writing that focuses on types of te><t students 
might write in their academic, p,ofessionaland personal 
lives and fu.ther work on relevant language. 

file Outcomes Worlcbook also comes with: 
Audio CD of recordings of the listening and reading texts 

, Answer key aJld Auclloscrlpt to aid self-study_ 

Oulcom~. hamVlew"' WriHng tests tocheck )'Our students" 
~fogl'fiS takes a lot of lime and work but the Ex.mV"~ 
CD .lIows you to create te'lts and exams in is little as five 
"" nutes. What's more: 

all the tests are closely based on the Student's book. 
the software ~Iso gene.ates the answer key. 
It provides a variety of exerCIse types (True I False, multiple 
choice. Yes I No. matching. etc.) 
tests can t:re printed, computer-based_ or on the Internet. 
you can easily edit the qUe'ltions and add you. own. 
you can Silve all tests fOf anothtr time. 
It'S easy to reorde. qUe'ltions to a'oOid cheating. 

MyOu/corn ... onllne n$Ourct! Every wpyoftheOutcorn~ 
5tudtnt"s Book hasa unIque code at the front of the book 

wh ich provides access to MyOIlt('""" online resource where 
students will fi nd addit ional wOfk on all the elements of the 
Studen\'s book, There are: 

CNer 2 ~O actIvities practising the grammar. loOCatlulary, 
pronunciation ~nd conversations in the 16 units 
add itionallislening, reading and speaking pr~ctlce 

r~iews <!ve<y four units to test students' progress. 

Teachers Cin .Iso use the onllne resooree If they apply fOl 
an access code. Go to my<!!It."elnle.com and request a MyHT 
Inst/uctOl account. This will allow you to set spe<ifi<; work fOl 
all your students and then receive their results. You can then 
store these results IhmuSh the G",de book, so both you and 
)'OIl r students have a record of their marks and progress . 

OUTCOMES ADVANCED 

In this Introduction we try to answer these questions: 
~t are the goals of language students? 
~I Is by larrpage for students at Advarr~ level? 
~t " key for tuch~n to help them teach! 

KEY GOALS 

The Common European Framework of reference (CEf) 
states that la nguage lea rning and leaching overall goals 
shOuld be : 
l.l 10 deal with I~ business of ewryday life in anol~r 
country, and tf) ~Ip foreign~rs stoying in thei' own wuntry 
/Od050; 

1.2 10 txchonge information and riJeal wilh young poeapk oM 
odultl who speok 0 difft~n llonglJ(Jge ond to communicate 
their thoughts ond feelings 10 them; 
1.3 tood!ieve 0 wider ond deepet understonding cfl~ 'Ml)'oj life 
ond forms of thought ofother ~ 000 cflhei. culturol heritage. 
(Counc il of Europe, 2001, pa~)} 

These ideas underpin everything we do in the Oulcom~ series. 
At Advanced level. we loo~ at can-do st .. tements fOf C2 level 3S 
a gUIde to what students might want to achieve. 

Budne .. of everyd.y life You can ~ the communicative 
areas that are dealt with in the how to sections of the contents 
and t itle strip that heads each unit. Outrom~ has a strong 
p<1Ict lca l th read. For example, students ~t Advanced level learn 
the grammar and loOC.btrlary to: 

ta l~ .. OOut the nature of work and discuss terms .. nd 
conditions of employment pp. 64-69 
present ideas and theorie'l and ask for cI~ riflCaHon 

pp. 84-85 

fof ma ny students pass ing el<.lms Is also the buSiness of 
everyday life, which is why Outcomes has a Gu .... • ..... 01"" 
with e~ercises on all the grammar you'd expect. Similarly, 
Worn"" deals with ooth practical types of writ ing (writing 
a c~ring let ter pp. 121-129) .. nd exam-type writing 
(expressing your opinion pp. 122-123). 



Corrununluting thoupt' .... d feellnl' Practicalities 
art important, but just is impoftant,and perhaps mort 
motr<al ing.is tilt ability to communlGIIlt in a VRywhich 
rtflects )'Ou r personality, fetllnss and opinio<1s. That's why 
mOit of tht Dow.U)OINC COHVIHA_ and (~ I'UCl>CI 

WOfk towards practising typical convtrsations ~ ~avt to 
establish and maintain futmlships, 

shart and talk th,ough I'fobltms pp. 24-25 
, network IInd INke small talk pp.98-99 

This is ollw why _ constantly g'~ stLHioMts the c!lane .. to 
el<ChanSl! their ideas. through S-,NG. piXlic .. OICIivilies In 
VD'· .. • • .., and G>o m"· ttl.-ltad,lns to Rt.oQINC and lIm ....... r . 4 

and discussions about the te~u. 

Undtntandil\g other niliurH 5tudentswill best 
undtrsUnd othtr cultures by talklns with otheT studffits. 
which the ""riol>S speaking iKtiviton in QutCOl>WS alwOl)'S 
tlKOUrage,l \cI<iIMf. many cbssrooms may not h_ ~ 
f.om a brge ml~ of boxtsrounds. which is why we use ttxts 
wllh mternatlonal contexts ilnd rtflectinS oth .. r cultures 
throughout the wo,1d - Including Blltain. Stu(\l"nts cornt to 
realise Ihey sha re ma ny of the same desires and concernsl 
Among otkt.s. )"QU'II , .. Old and htar about: 

r«ent hlstoriGIII milestones In four dIfferent countries 
pp..86-87 
the EIectOfal Systffll Swiss style pp. 30-31 

Hat"'" speat ... notH also d'aw attention towOl)'S fllltnt 
speaterseKjlf"tSS IMmselve1. which may be diffef"~1 to the 
neut.al1nteln3liona llanguage that _ generally present. 

KEY LANGUAGE 

Ther .. _re fr.oe guides to the input at AdV;lnc:~ 1NeI- the 
communlat;"" oulcOff.es (outlined In Oulcom<'1 Goc>h). the 
freq\leO(}' of WOrds, 'naturalness' of ~ge. !.tu<lent autonomy 
and leacher-student e~p«tatlons Of mterest. 

For e~ample, in 'descllbin8 people' (pp. 20-21) !.tude<1ts need 
10 know a number of cor .. OIdjectl\IK which are p.esented 
and prolctised in Voc .... • ... The practice gets them to thmk 
of language which might go with these words and the O\IB 

ptIM:t:s further ~ in t .... ms cl coIloG1tlOfls. l4rL"N~ thtn 
g!YtS a m<Xlel tonvefsatlon.~ .... tWII dr.rws attencion 10 
the grammar around the WOfd ht''J I ~~ ooeoj lnos.. propIt 
wIIo_ . Drvr._ rnHYIOIAT"ICOOS teache10 eKprelOsio<1s to gl~)'OUr 
Impression, G .. M""'" looks at uSing woufdto gl~ opinions about 
people politely and prOYide1O a ful ler cootext for Ihe ,«abulary. 

This is typlal of ttl.-way ~nguage Input is focused on helplns 
students ach~ tM stal~ communicatlvt outcome. but 
not all bngua~ Itamlng can be ~ in this way.'" lot 
of vocabulary may be >'tf)" freql.lf!nl but not s.pe<ifit to any 
one tap", (e.s. i<.;we IJn/ik~, ,~,). Tht langua~ highlighted 
Ihrough texts Is ~rgely of this natu.e. Thf: e~efdsts and ova. 
then show a fange of natural collocat Ions. Similar ly, 50me 

grammar may not be fundamental to a conversation In the 
way we saw WIth 'describing people'. Her .. , we make the choice 
based on what students and teachers expect to be CO'.'ered ~t 
th is level or ha~ tested in t"Kams. Th is maybe "eKam grammar'. 
but we try tog lvt natura' sounding eumple1O. 

Input Is .Jisodedded on t ile basis that students ~ to Itarn 
outSldt the C~SSloom. The WOt"d Jomi/its $trand In Vo .... . >n. 

the OVa lo1nguage boxe1O and r UQlOK; shows students how 
words are foImed This helps them r«DBnlsc! and learn 
_words lA Iheu- own studies. Thesame motIves und .... !;e 
t .w;"""" Mm_. but with a focus on grammar. 

Finall), students and non-natlVf! speaker teachtrs ofttn 
e~p,en an inleves t In colloqu,allanguage and ir:Iioms. The """'NO _I. HOft p,ovides explanations and tlUImples of this 
In wntrast to the n<llmal input, which un be f~1y used and 
undefstood In (ontextswhe.e Engl~ IS a lingua mnca. 

KEY TO LEARN 

There art many ways 10 learn but It seems thertare a ft:w 
essentialS: 

Student!. need to notic .. , 
Students need to unde.stand. 
Students need 10 prlKtlse - spoken, wfltten. receptive 
Students nted to INke mista~ts. 
Students need to r!fltat these steps a lot 

Noticing and ul1derltanding Obviously the el<.t.cises In 
GI,M .... and VCICl\IUI.IoI'I encourage students to not ice and 
understand. Visuals and clear ex[llanations of vocabulary and 
examples of coIlocafiorls in tile ova telnfolu meaning. Tile 
\.J£n .... u HJTI_ e~,",clse trains students to l"IOfic .. and consider 
how Engltsh compares with the .. own language. 

Pnctll; .. Students ~tways have a chance 10 p.~ctose lang~g.-, 

This gOH f.om very controlled 'remtmber and test". and g~r>" 
fills to fru. rol .. ,pI~y ~nd perwoalised speakIng. (0"_ "",,,,,,,," 
ACnYITIIS in th is Teacher's book provldt more practice. 

Making mJ,tU:H Not all ttitdl ingind Input canOfshould 
be provided by the coursebook. We all know from .. Kpe.ieor: .. 
and leseMch that people leill'n new language wht:n they a~ 
struUling to express wmething and tilt 'correct' Of belt .... 
word 15 given. Thts is also why we have lots of spe~ king 

activities. They art nQt Just opportun,tits foI stu<itnts to 
practise wIIal they know; they olre cll.lncl"$ fO< Ihem to try to 
say something new. stretch themselves and make m;stat e1O. 
which)'OU can then correct. 

Repl'titiol1 Seeing a word ooce is noI .. noughl Some uy 
you need to see and undustilnd IIIXolbulary ten times before 
you h_learnt to...se ill Ma)be gramnu. tak'!stlltn Iongtf. 
Recyth ng and R~islOO Is thefefore a key part of the design of 
Qutcomn For eumpl~, the ova, w __ and bamVlcowe 
allow unlt-by,unlt revIsion, while Rtww aft .... ~ four units 
enSUIt'S furthe! revision at a tilter date. 



Wrth gramm~r. students can revise after the dau by using the 
c ... ",,· .. , .. £Htl and exercises. the Woo .. ",," 01 MyOutComft. 
Gra mmar structures are often look~ at In several contexts 
over tM cour<;e and at variOus ~Is. RNI'" units t~t grammar 
and you un alsocreatet~ts with b.mVk ..... 

Apart from th is revision _ try 10 repeat~ly re· use language 
from VOC.NJ'n in I./m""", and R .... HC: In C. w ....... . nd C .. M ..... 

......... " in 0 ............, """"' .......... ; in W<Jrkbook texIs; In 
exe.ds~ and texts in other units of the Student's book and 
even in olher levels of the seri~. And as we have seen. SouaIHC 
and ( __ notI rucnc. allow students to re·use language 
Ih~'ve leam!. 

In terms of speaking. research suggests that students can 
rmprove pe<formance with repetition. Wilhin the first two 
pages of e",h un~ the.., are often several OP>'Oftunitl~ to 
have conversations around the same topic as we saw with 
'descr ibing people' through V~ 01 c .... "" ..... practice. 
~ COOIVP:SOlIOM and CoHvus.orlOM .......... The RMlw un~s 
also encoufage students to look bilck and repeat speaking 
tasks. 

KEYTO TEACH 

Moo;t teachefs ,,«d or want material that: 
Is quid and easy to prepare 
caters for mixe<lievel ciass.es 
motivates st udents 

Quid< aild easy to prepare A caursebook is easy to use wllen 
Ihe relalion between rnput and outcomes is dear and we hope 
you "lrully see that is the case with Outcomes. However. other 
aspects of the design should help you just pick up Ihe book 
and leach: 

a limfted number of seclions appea' in all units 
a regular structure 10 tile units 
a ""'iety of familiar tasks 
double-pages can exist as unique I ~sons oot SIx-page 
units allow you to easily continue 
straightforward .ubricS in Student's book fully explain tasks 
Crammar and Vocabulary have clear lin ' s to lexts 
ova follows the spreads of the book so you and your 
students can easily look up words in (lass. 

Mixed level d USM Students often start at different levels 
Within a cIa55 and SO the input 10 OUtcomes Advanced """ses 
~nd e. tends language encountered at Upl"'r Intermedrate. 
However. tht. exercises and design of Oulc<>rne$ also W<J'ks fo' 
mulli·levtl (lasses. 

ova lMOutComes Vocabulary Builder allows _aker 
students to easily look up new words, before. durrng and 
after d ass. beciluse It follows the spreads of the boo k. 
Stronger students benefit from tht. ova because it give's 
extra input through collocation lists. e xtra language t>oxes 
and practICe exercises. 
G .... mma, The short explanations Mlp _aker students 
with exer(ls.es In the units. The grammar 'eference helps 

weaker students with more examples. but stronger 
students wil l like the eXlla info'milt ion that is "Iwilys 
gi~n. 

hsy to difficult Whet he' it is gramma' or vocabulary. 
reading or listening. we usually move from eas;er to mOre 
difficult tasks In each section. for example. reading teds 
often allow language to be pre·titught the first tasks are 
then based on genera! understanding and furtMr tasks are 
mo<e detailed . 
Translation Several exercises Induding t.. ..... '"A1'OI"TUHS 

encourage studenlS to translale. Translat ion is particularly 
rmportant for wea ker students who benefit from tM 
support of tht.lr mother tongue and bilingual dictionaries. 
In monolingual classes. ~pecially. it allows stronge, 
students to help others In the class by p,oviding the 
t'ilnslat ron~ 

TeSI and remember Tasks like this a,e comforting for 
weaker sludenls. but th~ can also ~ made more 
challenging for st,onger students by asking them to 
remember mOte. 
N ........... U IOOm and u: ;r"e' Mm .... These offer ext,a 
,npul for sttonger students and classes. you might conslde. 
drol'Prng them for _aker dass~. 
T ...... '.·s ',Of" Thete are more ideas for dealrng with 
multi·level cI"sses in this book - particularly through the 
T. and Aln: . ... TJYtU features. 

Molivatin, Iludents AS a teacher mot ivating students will 
be a major part of your joIJ; ~f. we know a coursebook 
un often W<Jrk against student motivation by having 
iftelevanlor t>oring content. unclear. unrealistic or unfulfill~ 
outcomes or simply by a dull design . Du/comes Mlps you 
motivate students by having, 

outcomes matching students. wants and n~s 
a clea. menu of input and outcomes al the start of 

e""h unit 
input and tash that carefully match those ovtcom~ 
.. manageable number of keywords to learn in the ova 
texts ~sed on authentic sources that we think )'I,Iu'lI find 
by t urns onfoo-mative. funny. Nen mOVing 
a fange of speaking ta$ks that allow to.- play. humou r and 
gossip. as _11 ~s serious discussion 
3 f.esh d~ign with brigh\. lnterestlng lIIustr~tion 

TIle C~F .nd Lnel There i~ not a direct corlelation between 
publishers' levels and the CH. Completing lJpper 1nl er mediate 
will not mean a student hiS reached 82 and completing 
Advanced is not e<juill3lent to reaching Cl. That's because tM 
CEF des<:"ptions of level or the AlTE c~n·do statements do not 
exactly des.cribe content. Out describe som~'$ perjOfmonu 
In a language We have used can·do statements f.om the (1 
IO!VI:I at Ad>r.lnced leve l as it guide to what tasks and outcomes 
students want to progtf"Ss towards. Howeve,. at this leve l 
students' performance in doing any of the speaking. read,ng. 
Ilstentng or Willing lasks mily be assessed using CH s(3l~ 
as being 82 H. Cl. If students are regularly outSide the range 
of 82 (+). Cl H. tMy are probably ilt the wrong level for Ihis 
materi"l. 



01 CITIES 

" I 
SPEAKING 

""" To 8et Itudentl thlnking and t alkin. about d ty Uf •. 

Step 1 As~ students w~ht' t My like IIv,n8 in a city and 
wily I why not .lry lo elkit some general adv;lntil~ I 
dowd .... n"ses of city I,fe. Put students in ~II groups to 
discuSi the questiom in A.Cooduct bf~fftdbxk. 

VOCABULARY City Ijfe 

""" To intJoduc. f rerise ad~ a"odated with city uti. 

Sttp 1 As~ student. 10 1001 ~t the adjectives In Utf(l~ A 
and match ea<h with one of t he senten~ 1-9. CliN k In 
pairs. The n check wIth the whole grou p. paying attention tOo 
studentS' SlffiS I Pfoounci;lt ion. 

A ... "c .. 
1 ~i1nt 
2 dangerous 
1 ~11·!3!!!. 

4 poIIut~ 

S affluent 
6 ~less 

7 conmtiNI 
8 ~~inl 

9 .lIn-down 

Sltp 2 Ask students 10 ~ two minutes >e.1ding and 
memoris'" S the adjectIves in the box In A. TIIty should 
tllen work in pili'S and test each OIlier, Student A should 

say fOUl 01 f.w.: of the sentences in exereiSf: A and Student B 
should respond w ith the correct i1djl!d~. Then swap. 

Step' Ask students to look at the adjectivH In exerclw C 
ilnd miltch t lltm wit h the" opt>05it~ In «ef(~ A.. Chtck 
In ~i's. t hen thett WIth t he whole glOUp, 

"'''Wlrl 
1 fl1thy -~!ns 4 (hitOtic -~I·om 

2 6tpr~ - affluent 5 ~t - sprawling 

3 dull-IIIb<"'"M,.~ ____ ,,-,u,,,.C;C'~'~"'''_''~_ 

I ou n:x l'U 

Step 4 Put ~tudMIS In g.oups and Hk them to o:Iewibe 
pliKes t~ mow,UI'''1I tht.ldje(t~ from Aaoo C. 

Conduct btieff~k , 

LISTENING 

""" To hear the vocabulny In contm and 10 mend 11" To 
pe practice in lktenln, for dnln Ind ItIlelUl"dy, 

Step 1 T~I studtnts they irt going to htir \WO 

convttSiltions about (It~ Mk them 10 Ilslen ind tikt 
notes on eiKh of tht (liltS. PL.Iy ttlt ~dlng. 

U . 
Cui :11 
A,,_I._ 
A, HowWils yol.lf Iflp? 
B, Coeat , leally ,mttlng. HM you ew:r been therel 
A, No. WIlat's It Ilul 
8: 11'5 Leally wild It took me by S\lrp!lse.lIctu~Jl.l' 
A:. Yuh~ 
8: Yeall. I dorrl knQwwll<rtl~t<'ll1~~ IjrJst 

ttrousht It'd be qule4;er" but the f\l8ht1~ no totiI~ mid. 
'" ~ltyl 
El: H~11y Tht people iMlr paR)' like thtre's.!lQ 

1Qm9fl(lW Wt. went out wit/) ~ people ;Jfld we 
ended up .n a pl~u at "bout four rn tta: morn1ne 
and i t was IMoIrJ1C.!lpatled 

/\: YNnl 
8: $tflolll'ly You couldn"t move. In filet. t~ whole ell)l 

wa$s\lll buwng. You un stili itt stuck In t raffl( 
at that time of flight. 

/\: Wowl 
El: Ml.raUy. thit was a bit of a doWnslde. t~ 

Wflgrestlon. 
A ieallylls.1 ~rH 
g, Unbe!ieYablel You jusl Spl'nd I!,Q"" and hours tn 

)'OUr a. m'~"lg alo1l8, "",Ill e¥e~ honkJng 
I~" ho<ns. Yo,,'d be quide. ~Iklng ru~ 

k Sodldyoul 

I 



, , 

C h"MI,; .. 2 
C. _.D _ _ ... 

C, Wk;ot'~ your hometown Jikellt'f supPQ'Sed to be 
ni«',I$,.1: itl 

0, It l~. f( yOu 1J~e th~t son Of plac:e, 
C, WhatdoYO\l;ine~n? 
o 

c, 
o ,.;,~ it'n bit mole ((/n clown llere, but at lust 1t'5 

mI.>Ie lively. ~e'& more of ~ m\l$1(. scene.:roo 
et Yuh, I h,.,w wh"t you mean. So )'Oil W<>\lldn't 

wnside! going back to live th~1 
(), M;I~.1 meall, 1IQrI'\ get me wrorIg, it Is a good 

pta(" to flve jf you're brlnglng lip fdds- evtl)'thiJ>g 
W9fU~lf!OPthly .lOd as I s¥f there's 1IOljU2«k 
mUtter Q1I the. ~lJeets. So If f weffl 10 seW" down, I 

Step 2 Put .tudent~ in p;olrs and asl< them tocompare their 
not~ ~nd dis<:uss whICh of the c itl~ they think they would 
plci'" to livI: in and why. 

Step l As k ~tudent~ to look ~t el<ercise C and II)' to 
complete the sentences with phrases from the recording. 
PI")' the fe<;ordi"g. Check theIr answers and concept cll«k 
Ih~ phrases by ~~kln8 for other e~amples. 

...... _rs 
1 a 1001< me by sUfp!'ise 

b like there'~ no tomor'ow 
c a bit of .. oowlllide 
d Sounds pretty grim 
e h;we 11$ drawbads 

2 • that soli of place 
b more of a music scene 
, WO<JWn't COfl~kI<!r going back 
d get me wrong 
e were to settledown 

St~p 4 Put ~l udent~ in ~mall groups .nd ~U- them to 
discuss the qu~tlons in 0, Conduct brief ~bact, 

DEVElOPING CONVERSATIONS 

Emphasising and reinforcing 

<Urn 
To dl1lw rtud~ntJ' a llentlon 10 way. of adding em phasis 
or relnfordng whalthey .ay. 

St~p 1 Read out the explanation, chKking st udents 
!lode/stand as you read. A~k ~tudents 10 look 3t the 
~udlOSCflpt on page 160 and unckrline ex.;lmpl~ of t he 
different ways of emphastsing I reinforcing. ChKt in pa"'. 
Then che<:k WIth the whole S'oop. (Answe" are underlined 
In the audloscflp!.) 

Step 2 As k ~Iudents to add a reinforcing sentence for each 
sentence In 6. Mon itor and che<:k students' sentences are 
apprOpl"late. 

Step 3 As k students 10 look at the model <onV!!".tion in 
exercise C. Model the ronV!!r~atK>ll wllh a slrong student , 
getting the stucknl la use one of their e xamples to 
comptet~ wtlat A says, Then put sludents in pai" 10 h.V!! 
similar conversations. They ~hould lake lurn, 10 be A aoo 
use the sentenc~ they haV!! written. 

CONVERSATION PRACTICE 

<Urn 
r o .~ pr3r;11ce In the target ianJUllge and round off 
this part of the u nll. 

Step 1 As k Sludents to thin k of two cities lhey know and 

make notes about the things in exer"se A. Tell them 10 use 
.s much language from lhi~ pari of the unit a~ JX>'~ible. 

Step 2 Put stodents In pails and ask them to have 
oonversahons beginning Ho~ you been 10.-1 Tell them to 
keep the convers;ltion~ going by ~ponding and asking 
further questionS. Monitor and lake not~ on their use of 
language for a OOflectlon slot at the end. 

""'1 ••. 10-11 

L I ~d'(Ili~, Mal<e phot~ 0\ 
18 p.129 . , 

READING 

"'. 

" " 
ro extend the topic a nd Jive pn.ctlce In readln8 for 
specific information I.lId uchangln8 Information 
.. bout d mllH texts. 

Step 1 As . students to look at the questions in t .",ci.e A 
and check they understand all the words I ph",,,,,, • . Then 
put them in small groups to dis(u~s the questions. 

01 cm" t 



Stej:l l Divide the class into three _ Ao;, Bs and Cs. 
Students AshQ~ld turn to file 1 on page 152. Bs to File 12 
on page 156 and Cs to File 18 on page 159. Draw their 
attention to the glossary in each case. Ask them to read 
their te)(ts and answer t he questiOlls In B. 

Step] Put students In same Jetter pairs to check their 
answers and dl!.Cuss any vocabulary they're not Sure about. 

Step 4 M students Into thr~with an A.a B and a C ineoch 
group. Ask them to teH each other abo(ll their c~ies. using the 
questions in B to help them. They shou ld then decidt' together 
which they th'nk is the most remarkable or inter~ting story 
and why. Ask them to report b<Id. to the rest of the class and 
try to encourage them to argue I dfscuss it all together. 

Step S Ask each student to choose two new words I 
phrases from their text which they t hin k are useful. and 
explain them to t heir partners. Check with the whole 
group and checK the words I phrases t hey have chosen for 
meaning and pronunciation. 

VOCABULARY Changes 

A>m 
To mlroduoe wrbJ IIOmmonly ~ to talk about urban 
dta.ngH. 

Step 1 Ask students to look althe sentences in exercise A 
and use the correct form of the correct verb from the box 
to com~te each OIIe. 00 Ihe first example with them. 
Ched in pairs. then check with the whole group. Concept 
Check by askins them for other e~amples. ...... 

1 undergone 
2 e.!M!8.-ed 
3 overcom.£ 
4 demolished 

5 rcgltnera\:ed 
6WPIed 
7 ~Ined 
8 f\9!Irlshing 

Step 1 Ask students to look at the questions In B and think 
about possible answers. Then put them In p<rirs or thrtts 
to di!.CuSS their Ideas. 

NATIVE SPEAKER ENGLISH gentrified 

Re~d out the explanation in t he box and checl students 
understand. Ask them for examples of gentr;fiution from 
cities they know. Ask them what they think i'e some 
advantages and disadvillltages of gentr;frcation. 

GRAMMAR Perfect tenses 

A>m 

TD revise, p ractise and consolJcbte perfect forms. 

Step 1 Begin byaski"g students which perfect forms 
they know. with examples of each. Then read out the 
explanation in the box, 0' ask them to read it. 

Step 2 Put students in pairs and ask them to discusS the 
sentences in A They should decide whether one or both 
are coned and why. If both "re correct. they should discuss 
the difference in meaning. Check with t~ whole group. 

• 

Ans_elS 
1 haW! bffn - perfect Infinitive after may - used with 

jor + a period of t,me, something which started In the 
p<rst and Is ~till true now. Moy (llways be would refer 
to the futwe - not possible here. 

2 hOltft fill/en - present perfel:t sim~ with. period of 
time which started In t~ past and continues now, 
hlM:dipped-future perfect with by + point in t,me 
showing a time limit or deadline fo, the "ction 01 

state. foil would refer to present - not possil»e with 
over tire lost 20 ~cm. Dip would be future simple. This 
Is possible but futurt perfect more likely wrtl1 by. 

3 Both possible but past perfect emphasises change; 
in 1976. 

4 h~\'I"9 been - because the process of rebuilding Is 
complete. ~;"9 not possible with Srnce. 

5 how contrlbuUd - pe<f~ infinitive - refers to an 
action or stalewhkh began in the past and has 
continued up to thl! present. Corrrnbute not possible 
With OWl' the lost twenty yeon. 

6 was - because it is a permanent state: lieu been 
would suggest hewas no longer from Dortmund. 

Step 3 AS k students in the same pairs tod,scuss which of 
the perf~ forms in the sentences refer to finished actions 
Or states and which to continuing states. Check as a group . M._ 

I continuing state 
2 finlshed;Ktion 
3 finished st'Me 

4 finished action 
5 C()ntinuing <Ktiorr 
6 continuing state 

I , ., 'i< 18 see Teacher's note5 p. 120. 

LISTENING 

A>m 
To hear some of the perfect fomur Itt COtttexl and to gtvc 
practice Itt Ustel'linfl for gift and for specific InfonnatlolL 

Step 1 Tell ~tudent. they ~re going to he~r an interv,ew 
with lIoyd Jones. an expert 011 disaster recovery. El icit 
some different kinds of natu",1 disaster and check they 
unde~tand rt{overy.Ask t~m to listen and decide what 
they think the main po;nt of lIoyd Jones's answers is. Play 
the rewrding. t~n put students in pairs to compare their 
Ideas. Check with tht whole group. 



,",-
The miln point is tnat d;~rent ~pIe: define !«DVery 
ill dj~rI!nt ways. It Is important that people's way of 
Ilk $UrviYeS afie< a d~stef as w~11 as .ebuilding a city 
physically. 

, 
we're tfeft ~'tlkl"i wlth.lk:lyd~. ~n .. xpert on 

dfsasler reuufty; Uoyd, this hiS ...... '""""",, 
devastlltln8 storm.Howlcmg am we expect the 
tll)' <lnd reslon to tab: to QYftcome this crisis? 

t.; ~1. in vtry b.uktM'T1s-P"8 fvbble *ared 
-away. provh:lln8 b.1~1c $helter, g.etting $tM~t:S 
lIP.and fuMing and so OIl - vtry-qufdtly. hen 
with S()(ne ofthel(lgi$tJ(a1 proble:ms-weW ~n 
se~ng, I'd e)(p&\ It to hwe nappWed in a m~t! 
et weeks, If not (3)'J. but, of course, real Ioog-term 
'~alnhktYt'~I1, 

h $Mr)! politicians are (lfrl!ady tlllkins of tills ill 
te,mlS of an opportu~)ty -to ~Ud a city which 
had $ufffo.~ e«Inomk: and sod.l Pfobbems for 
years. 

l.; Hmmm. yes. ';11_)"\ $lfShtlyworry wtlen I 
!>ear that. 

I: Reallyl 
l: Well, it very muth depends wfllt you mean by 

'opportunlty' and who tM OpPOrtunity Is for1!'or 
example. in a number of fishing vlUa8" st,y.;k by 
thl.' A.$\Jn tSUOOirQl $OOle ~~rs Oigo ..... h31 etne'8e:d 
from thl! 'e~'Yw~s not .. floun~hlng fuh,ne: 
tn!fustty. but rat~r hotels all(l tOIlr)sm Tllis was 
Sl.'l.'n by m~ny ~s 11 posillY(' step in dtVetop1ns t~ 
ec:onOlll)' by ttH»e iOVl.'Sting. but (en the fishermen. 
,I me3nt ~m8 a way ofnfl.'and contf(l!~t their 
own tno;om.e. 
R'ght 
Unfortunatl.'ly. thlough(lul history ft's ofttn the 
nth who <!dint re<:overy and tht poor wflo lose 
out. fQr example, Sol'nil bx~to the 19th tentury. 
-.ost of the C1tyof OIkago was devast<ttw by 
~ Tht:fe was a twp pUsh to ~nstfuct the 

dflY('n by 3f) ;mailt or the future SkyKtaper.s 
>Ot\Ing up to repla«...-tIn had bel.'n Iheft,lInd 
.... blow wh3t,durlfl$ the constNctlon ~ 
: .. I4t d'td t~ao in tile fire Itseffl 
.' _at should ha~nl 

k the best plotectS 31'1l those that fully 
, • ' ... thot! affl.'ct.ed coMmunity -Ill filct, that are 
e::, them Whefe ~'re u!klng ofverydepr(ved 

wrth soc'a! proble~ that can certainty be 
'. but outsiders oftw undertSttm<tte poor 
~ up,biht'es. People are resourceful 

have to leave It there TNonkyov 

::~:-:_;"'''''''IS in pairs and as k them to 100 1< at 
... ~'ose B <lnd d'KU5S what Uoyd and thl.' 

QC K>out uch of them. Then ask Ihem to 

turn to page 160 and lead thl.' audioKrlpt wh,11.' they listen 
again to chec:k. Pt"y the recording. Chec: k ansWI.'fS as a class. 

Answen 
1 thl.' hUf/one _ It was dev;"!Slat,ng 
2 rubble and sheltl.'r _ they afe clearing rubble itnd 

provIdtng shelter 
3 an opportunity ~ some potitlcians s-aythls i5 an 

opportunity to reb-ui!d the city 
4 fiShIng vi!tages and llIe t~unami .. they Wl.'1t tar~ 

leplaced by hotel's and tQtr'!5m after thl.' tsunamI 
5 ChJcago " after the firl.' In thl.' '9th century the c!tywas 

rebuUt arid a lot of peopt.e c\iw in the ~struction 

Step 3 Ask 5tudents to look at thl.' qu~tions in exercise D 
and think about how t hey would answer Ihem. Ch.-.::k they 
understand ~erjfo9l.'. Then put them in pai,s or threes 10 
discU5S their Ideas. Conduct brief feedback. 

SPEAKING 

""" To extend the topic and give fluency practice. 

Step 1 Tell students they afe gains to diKUSS ways of 
;mprOO/ing a city wilh problems. Read out the introduction. 
or ask sludents to read it. Check they understand 
regeneration grant .. money from the sovernment to help 
with Im provements Of rebuildil'tS. 

Step 2 Ask studl.'nlS to look al Ihe list of ill.'mS in Aand 
think about how t hey woold order t hem. according to 
importance or po-iorily.and how much of the money they 
would a!tocatl.' 10 each and why. Then put them ,n small 
groups t o d,s(u$s thtir ideas. They shoutd try to reach 
an asretml.'nt about how to spend thl.' money. Monitor 
and ma kl.' not~ on their language use. especially larget 
voc<lbulary. for a correc:lion slOI at the end. 

Step 3 Ask I.'ach group to join another group to try 10 
agret on one proposal between thl.'m. Ask the large groups 
to take turns to present their proposal to I"'" rest of t he class. 
Ask Ihem 10 vote for the best proposal at tile end. finish w;th 
a correction sklt . 

Step 4 Put stud",ls in new pa irs and ask thl.'m to diSCUSS 
what they'd spend the money on if it was for their town' 
city. Conduct bril.'f feedback. 

n pp.12-13 

READING 

""" To funlllube .rodents with academiC tms urd give 
practice in predicting. reading for detail and gUHSing 
meaning from context. 

0\<'-"" 11 



Step 1 T~II students t~ a~going to ,~3(I in ac3(lem~ 
te>ct ~bout urbon myths, Cht<:k they uode,stand u,/Jon 
myrh and o(od~mk r .. xr, The n put students in paitS to 
discuss the questions In "xerciSf' A. 

Step 2 Ask students to read the te>ct and am~r the 
quest ions in It Tell them not to worry iOOut the words In 
bold for the moment , Check in parrs, then is a group. 

Ans-'S 
1 Folklore Is defined as stories which ar .. often repeatt<'! 

many times and often graduatly~h;rnge or become 
~ uaggerated with each ~-telllng. 

2 Urban myths gn be analysed structurally or from a 
literilry point of view, cuttu",11y or psycho!ogica!ly. 

3 Urb3n myths iI~ usually about crime, acdo:lents or 
death. 

4 We create t~ stories 10 help uS deal with our tea! 
and anxlrtles about the world. 

S Popular myths Stl",ad quickly beGUSf' of boredom, or 
because people want to express their anxieties. gel 
attention, harm QthetS or ~~ke, ~maU UII:. I entertain, 1 

Step 3 Put sludents In paitS to drscuss the muning' of the 
>oerbs in bold In Ihe lext. Then ask th~m to match eich of 
the >oer~ wIth Ihe sels of nouns in C. Ched as a group. 

An~1S 

1 offer - Si~, pro.'kIe 
l uruhrgo. expedence 
3 ..oke. expre:ss 
4 expIor~ _ analyses 

S Sp'tQd. dlsseminat~ 
EO remQI"s • Is still 
7 d«ode. Inte<pret 
8 ermrgt _ come Otrt of 

Step" ASk student"ln th~ Silme parrs. 10 try to ' e member 
which wo,d or phrase went with each of the verbs in bold 
in the text Then asl:: them toloolc isaln at the text to cht<:\:., 

An,_1S 
1 remains meaningful 
2 undef80 varliltlons 
~ decode tile m~anjngs 
4 explores hlSIOfical. social and eccflOmlC contexts 
5 spreid stories 
6 ~ge flom deeprQOted fears 
7 offer lessons 
8 voia pe<sooal worries 

LANGUAGE PATTERNS 

Mm 
To dJaw att~nUon tQ patterns using t he phrase Qut of. 

Step 1 AsI:: st udents to read the e><amples in the be>< and 
check they understand, ASk t!>em to ttanslate into thei' 
<INn Iangua~ and notice any similarities I differences. In a 
monolingual diSS. ask students to compa'e thei' I"'nslation . 
In a multilingual ~IaS'i, ask students 10 WOIk in paitS and te ll 
eat./l other if the sentences were easy to translate, 

11 otnroMES 

Step 2 Then as k them to close lh~ir Ixx*s and translat~ 
the ~nten(es back into their own lansuige. At the 
end, t~ should open their books again and compare 
their translations with the original senten<:es. Ask them to 
diSCUSS In paitS who had the least mista kes. Whill misUkes 
did they makel Why! 

Alternatively If you p!'ekr not to use translillion, ask 
students to look at t he sentences and tell you what pattern 
they notice: • out <1 meanins bt1:Quse of 0' ~ultin'J from. 
Try to elicIt a few more e><amples. 

LISTENING 

Mm 
TQ extend the topic of urban myths and giv~ p . act.lce in 
llsterililg and note-taking. 

Step 1 Tell students they are going to hea, Ihret' IndMduals 
talle aboot urb;rn mythS (without the end of uch slory) 
from their countries. Ask them to listen i nd take notes on 
what hawened in each story. Play the recording, 

Step 2 Put students In pairs and isk them to compare their 
ideas. They should try to use the words in e.e<ci~ tI to help 
them. Cht<:~ WIth the whole group, If they have p!'oblem'i, 
play the rt<:Ofding again. 

.. u 
S]1 u hr l 
A very tembll! thins happened to a woman I u$ed to 
WQl'k wlll!. One day, sI1e woke vp ind found ller (3f I!ad 
~ stolen from outside her house, so shf: alk!d the 

· poilte and re(>O!1ed it, but wheA she got b;Id home 
· f,om the offICe th;rt nigN, tlleC3rl!;ad been retllfne6 
just In the driveway: It'd betn totnp!eteiy (leaned ~nd 
t~ was a note r:m the drivel'$ se)! apologising klr 
ta kIng It. Wlloever had WI1tten the note $<lid that hIS 
rnum had been r.rl:en III and he'd h~ todflve llerto 
h05pital.~ to the note tMr'" were.J coup/t' of tickets 
/0, a (oowt the (oHow!ns day.TIle womlIn,SIre ..... as 
re~lly thrrl\ed you l)1oww so happy w lrel~' bad .. j\IIrj(\ 
fre:e tio;~ls -fantas\iG. ~ she tailed ~ friend ;iIOd \1Iey 
bott! went to the concert and had a reallj fantastic time. 
On~ she got ho,% though_ 

Spr'lnr2 
Sorneofll! told me a story about a guyfJom TOlcyo who'd 
gone on iI goIfins tloIOd'tY,On t~~ third or fOurth da~ 
he sud~1y collapsed llnd had to be rushed \(I hospital 
for treit~t. Evtntu;IlIy, I~ dlag<lO$ed hfm as ~ng 
been poisoned and tMy report~ the it>cMent to the 

· police, The !ktecttooi! In 'twse of the ase qutSlklned 
the man, but Ire couldn't thlnttof'any reiSorl WIlY 
iltl}'bodywould want to poison htil1. It WiI'l'somethlng 
reallysll if>\he~,Tlleywortedoot~ 



Step 1 lell students they ~re going to read an academIC 
te><t ~!>out moon myths. Ched they under>land ur/Xln 
myrh and academic text, Then put students in pai.s 10 

discuss the questions in exer<:lse A. 

Step 2 Ask students 10 read the te><t and answer tile 
questions in B. Tell them not towo.ry about tile words in 
!>ok' for the moment Check in pairs, Ihen ~s a group. 

""-" 1 Folklo-re is defi~ as stories whic.h are often repeated 
many times and often gradu~lIy change or become 
more ex~~ted with each re·lelling. 

2 Urba n myt hs can be an~I)'St(! st.ucturally or ffom a 
IIterafy point of .new. culluQUy 0< p5yc.hologially. 

3 U.ban myths ilfe us~lIy about crime. accidents or 
death. 

4 We create these stories to help us deal with our fear 
and anxieties about the world, 

S Popular myths spiead qultkly beciuse of boredom, Of 

beGiuse people want to express their 3nxletie\., get 
attention, harm others a. make small tal k I entertain. 

Step 1 Put students in pairs to discuss the meanIngs of the 
verbs In bold in the text . Then as k them to match ea.ch of 
tile verbs with the sets of nouns In C.Ched asa group. 

• An._1S 
1 oJfer p give. proYlde 
2 U!/deffJO . expe/ience 
3 voice. express 

" expJorts . "nalyses 

"" 'OM 

5 sprwd . disseminate 
6 "moins • Is $tJII 

7 dt«Jrk. Interpret 
8 emerge. come out of 

Step" Ask student\" in tile same pai.s. to try to rerneml><!r 
which word or phfilse went with each of tile verbs in !>ok' 
in the text . Tllen ask them to look again at the text to clleck. 

AIls_IS 
1 ~mains meaningful 
2 undergo variations 
3 decode the meinlngS 
4 explol"e$ hlsto"C31. social and ecor\Of11K: r:ontexts 
S spread stor~ 
6 erne/ge f.om deep rooted fears 
7 offer le~SQns 
8 ...,ice pe/sona! worries 

LANGUAGE PATTERNS 

AJrn 
To draw attention to patterns USing the phrase out of. 

Step 1 As k students to .ead the eJ(amples in the tIox and 
cheel< they understand. Ask tl1<em to t ranslate Into their 
own language and notice any slmlla.itles I differences. In a 
mooollngual clas\., ask students to compa~ their translation. 
In a mu~ilingual class, as k students to work in pair> and lell 
ea.cll other if the sentences were easy to t.anslate. 

Step 2 Then ask them toelose their books and translate 
the sentences bad into their own language. At the 
end. they should open thel. books again and compare 
thel. t.anslatlons with the o.;glnal sentences. Ask them to 
discuss In pairs who had the least mistakes. What mistakes 
did they makel Why l 

Alternatively If you prefer not to use tfanslatlon. ask 
students to look at the sentef1Ce5 and tell you what p<lttern 
they notice: • out of meaning becallse of or fesultlngftom. 
Try to elicit a few mo.e examples. 

LISTENING 

Mm 
To extend the topic of urblln myttu Uld give practice In 
lUtenlng Ilnd nole-takmg. 

Step 1 Tell students they aft going to hear three IndMduals 
talk about u.oon myths (without the end of each story) 
from their r:ount"es. As k them to lIS1en and take notes on 
what happened in each stOt}< Play the .ecording. 

Step 2 Put students in ;>airs "nd ask them to com;>are thel. 
ideas. They should try to uS<'! the words in ,,><erciS<'! B to help 
them. Check with tile whole group. If they have problems . 
play the recording again, 

' ''l.~ 
Sp "VI 

, A vert terrible tlung happened to a worr>in I u~ to 
, wor1: wjlh.~day, she woke up and (ouM her Of h~d 
been stolen fwm outside her houSe, so She caJIed the 
poI~ and reported it.. butwhen SM got back hQme 

(fOOl the olft« that n'sl>!, the ur h.ai:I wen let:u.ned 
JusI in the driveway. It'll ~ (()fnplrtely deaoed and 
there WiI$ a note on the drivel's ~t apologiSing for 

.' t~klng it, W~ had written lite note said Ihat his 
mllr'n )lad bi!ell ta~en ill aJld he'd !'lad \I) firM! hef to 

, hosplbf, Nellt \I) the lIO\e tlltre were a coupJe of t ldets 
• lOt a ((Inr:ert the followina d~ The womllfl.$he W3, 
, ru\lythrllle:d you know -:\0 hawr- her Cir. b.l<:\::.lWO 
(~ tk:kets - fantastit. SO $he Qn~ a friend and thty 
both went to tire concert: ,lfId hil(.lll fea!tyfantastlc time.. 
Onc, she got !\Crme, though .... 

$pu_2 
, ~ tok:! rne a story about a 811)' f,om To~ who'd 
gone 011 a golfing hollday,OIl the U""d et fQ<Jrth day. 
lie suddenly collap,std ,lid h~ to bi! ru$I"It!d 10 hQSjJ!ta! 
for tn'atment (\1!nlu-ally, ~ey dlal!~ him as !I~n8 

, been poisoned and th!:y reported tile lll(\ok.nt to the 
~. The detectIVe in 'J'rarge of tl>e ose q~~ 
the rn<on. bIlt he (oj.rIdJl"t think of any rea5O(l wtly 
any1lod)' woyld want to poison hiro.lt was somell\lng 
re~ny Silly it) tilt: end. Th~ wotked out_ 



to ~ guy that .. ffl~l\d of 

~ supe<m.m:t to buy a 
he: _looting fur the b~M. 

lo;,f 

M'''' lie tunled round OIIly to see the. slme woman there 
.. ~ifl- stU! J\,Ist stiff;"S nh mad n 11Irn. AAyW~y, he 
~$ se"'rIt a bit fJUktd out by thiS - as you wO\IId -
so he rushed off to P<IJ, but then he remern~ed 
that lIe'd lIad ,\,In out of toilet paper and so he Wi!nt 
QI(k loget some, WhenJle sot bad< to the casnler, 
theft- ..... as theok.l wom~n .. gain-in front of him in 
the: qveue .and her t(oJ~ was almost full to the bt"m. 
Tllis time she tUIn$ to him and she s~ys:'l'm relny 
SOIry for st/lrlng, but the thinS is,jO\,I',e the spiltins 
Image of my son who died last year: She's wipl"S Iter 
~s ~ng all te~rfu! aM$IIe s~)'Vou''<e got tlte 
$OIme~$. the ~rne hair. It's int!edIt!le' ~she wu 
packlllS all be. stuff away, slle whispered to the g\l)' 
~n4 sailFCould you do me I tiny-little favourl Could 
)IOU just SIy'Goodbye M\,Im'wflen t 1e3'<e1 It'd mean 
the. WOfld to me'Well, w~ was he SO'"S to!IQl This 
little old I~dy and ""'f t!iglc .tQl)' trying to hold bad; 
the. lean-so.as she's IUving the stofe. strU88jing 
wiQ> all hel ihOJlplng. he. shouts Olft 'Good~ Mum/ 

Step 3 Ask students. In the same pairs. to discuSS hOW they 
th,nk ea<:h story ends. Then play the last part of each stOf)' 
for them to check. In the same paiN; ask them to explain 
the stone<; to each other. CondlJC'l brief feedb;ld. .... 
.,17> 11 
On(e she. sot home, though, she diStove~d she'd 
been burgled and aU her ...-alu.ables had bun stolen. 
Tl)en to top that, about 11 week 1~ler, the police called 
and told lew Itlat I)erur h~ been used u the vehicle 
to get iWiIYffom a major wnk robbery on the day 
that It hild go"e mIssing. That Is '\Cl unlIKky, no/ 

• ' 2 i 
It ~$ SOmetnins really $lIly I" the end. Thty M)r'ked Olrt 
mat the ~~ I)ad actl.l3lty pokoned himself by accident, 
~tly. -Mlen M: was playing BOtt he uSl'd to hold the 
tee· ttln pJasti(;tI)IIIS)'W pI.it the golf b.llI OIl-between 
/ItS teeth :'s I're~s walk)ns (O\IM betweef1 the. holes. but 
tN!: golf mtIfSe ""d ~ 5Pra)'\'d wlth P"'llkide- so he 
W41S ba jUst sudung in twck pesticide, 

01 ,I 

$, ,':119 
He Iflt like /le'" done his good deed for the day, bvt 
then the C3~jef told him Ms bill was UkeJOO pounds. 

!h~re murt've bee" 1J miStake li he<lonly 
then the Qihlf:f explalfled 

know. but your molhel $II1d 

" .!!::~"':" ----
Step 4 Put stooenti in im.1I groups to diSCUSS the 
questions in exercise E. Conduct brief feedback. 

VOCABULARY Binomials 

Mm 
To introduce I c<rnsoUdate binomial, (p~ 
c<rnsl$tins of noun t- ond I <N t- noun), 

Ste p 1 Start by elicltrns some binomials using prompts e.g. 
flllr tJnd...l(chipSl r.k>y and."' (nighl) do ",_I (dit) etc. Ask for a 
definition 01 binomials. Then read out the exflianation bo>c. 

Step 2 Put students in p;<Iifs.Ask them to chec~ they 
understand the ptuasei in A and to l<,lentify the four whfeh 
are In the wronS OI'der. Check with the whole sroup. 

" "",swen: 
1 gM! Or tai:e, here arid there. skI. and t ired, peace 

and quiet -
Step 3 Ask stu,u,nts to look at the sentences in Band 
complete them With the c"'reet phrase from A.Check in 
pairs, then ched With the whole sroup. 

.0 __ 

"",oweN; 

1 on and off 5 long and hard 
2 b)I and large 6 here and thtre 
3 now and then 7 siell and ti~d 

I 
1 

4 peace aod quleo' _ _ --"""o~::'c' ':'0":.. ____ -"1 

SPEAKING 

"'" To lOW1d off the unit and Jive Ouency practice. 

Step 1 Tell students they are going to tell each other urban 
mythi Put them In small groups and ask them to look 3t 
the pictures, eao:.h of which is from. famovs urban myth. 
Ask them todiS(:uss what they think happens in each story. 
Conduct brleffte{lbad 

Step 2 ASk students to Individually choose one of the 
itOl'ies in exercise B or one they already know, and prepare 
to tell it. They could make a few notes if they WIsh. Then 
put students bad In the same groups toUke turns telling 
their itories, Conduct brief fte{lback by asking e .. ch group 
to tell the re<;! of the dass which W<lS the best I funniest I 
fllO'lt surprising etc. story they heard. 



02 CULTURE AND IDENTITY 

Next ciaot Make phcoIocop IS of 

'" 
VOCABULARY Society and culture 

Mm 
To led In to the unit and introduce word. and phralel 
commonly UHd 10 t all! about sodd)' and C1.Iltu fI. 

Step 1 Begin by asking stucknts to(orne up with one 
word or phr.se 10 ~ribe how they feel about their own 
country. Then put tllen In pai~ or threes and ..sk them 
10 d'$(uSS the questions in It. Check tlley understand 
bufftlI'CfIJQ' _ IUIes and regulations often ;"'"*-'ing i 8~1t 
de .. l of p3Pf!1'WOrt. Conduct IlI'Oef feedNck. 

n p In i mutt'linguilgroup. try to mix the nltlonahlles is 
much i s possible to< this - and similar - discussions. 

Step 2 ASk students to mat(h each of the \.entenc~ In 8 
with one of the categories in A. Check in pairs. Then check 
with the wh~e g.oup. Concept check all the words I 
phri~ In bold by asking (Of other examples. 

A/>n, ... 

1 bmil'j I rommunity life 

2 reI'81Of1 
) buIUUC'~ 

' ''-S cllmlte 
6 crime 
7 relIgion 
8 bu,uu, r.oC)' 
9 climate 

10 cultUfill ,fe 
11 family I community life 
12 CU hu'ill'(e 

Slep 5 AH students which of t he !.entences In 8 desc,ibe 
posllnoe things ind which negat~, ind why theythlnl: 
this. Ask them wn..t might be the auses Jnd ~l.Ilts of 
each KeN'1a. lell them the~ a~ not nf!(:e5S<l, ily right and 

,. outw .. u 

wrong answers and try to get some disc:liSsion png by 
elicitJng ex.om~ from thei, own b~nce. 

An< .... 
1 could be positive or 

ntg~tive 
2 cOllldbeposlt~or 

negative 
3 positive 
4 poslt,ve 
5 positnoe 

LISTENING 

Mm 

6 negatnoe 
7 positive 
8 negative 
9 negative 

10 positive 
11 ntgiltlve 
12 negiltlve 

To gm. pnoctlce In llstenln, and taking nom On the 
main Ide .. , and listening for .peclfic information. 

Step l ren stl.ldents they a re pns to hea, two conIIefsat~ 
about society and wlture In two difftfent places. Ask them to 
tilke note'; on the m~ln poonU about each place as they listen. 
Play the I'ffi)fding, then put stl.ldents In pilirs to wmpil~ 
their ideas Conduct brief lff<lback. 

~u 
Cu ll 1 ._22[ ' p,I _ _ 

A;. So how long _,e)'01.I the,e fo,I 
B: Just uf\dt, a month , so long enough to ~ i ~I f 

the pI.,e 
A;. IINII)" admire the 'Kt )'011 -m there It must'lIe ... ~ 

Q\oCiNtJng, but also very challenging. I'd ;masll'H!. 
B: Challenging In ..... hat ...... yl 
A: Well. I mein, It's <I vefy male·domlnated society. 

Isn't It I 
B I don't know about that. It may have that reputatl 

but that ..... un·t 'eally my e.~"el\(e of t he pl<l'e. 
A;. No? 
R No, not 'ully. I mun. It's all very close·kn,t, bl.lt I 

dodn't fel WOIMn there were iny WO'!.e off th.n 
in milnyothe< places In fact, the fam,1y _ stayed 
w'th. tho! ..... ,fe seemed to more Of ~s run the show 
to be honest 



I, 
lit s.IcI. MId It 
t.... lit wasn't 
more ju5t the tl:QllKt 
~snotubeora~andtbebuKi_ 

¥JJ." SO crolJ(led ttI.at you end up doM .... )ID\I1WII' 
and then you be::oone anothef ~ of the ""iAllenl. 

Ktr>e. f.-e been to some amallnB gllli ::~:~:: 
seem to ~illy go for Itl They're usually 
and polite. but put tMm In front of a IIYe 
they go absolutely (nil)' 

I know. Act ..... IIy.1 think the arts §CeRe In IrIIl!I'al 
seems to be thriving. There are some great young 
film d;l'KtOrs cornl"I up as well. 
Yeah.yeah What amazl!!! ~wai ~ much they 
set away with. I'd .. xp«tW iI lot more 
becuiO! you heal ilbout all the censorship ~ 
you arrive. but some of the topics they bd ... are 
very poI/t1a11y ~Itlw 
Absolutely. I ~w i film theather w .. d t~ wu 
biisl~tly deallnl with cotfL.ptlon and the fact tht 
p!'Ople are always having to ~ bribes. 
Veahl Tht sounds pretty dose to the bone. 

SOmeone WiI' telling me~,,,,;::,,:,,,~, ~d'~'~' '="~~"~"~~~': " thl one thing mak,". 11 i 
the fact that the fiOllOmy i 
means tllere's 11 bit rnOff' 

,. ,,'" to 1nYHt. In new projKts. 

Step 2 ASk stude nts to 1000: at the state""'nts in Band 
decide if they ilre t.ue Or fil ~. Then play the re<:ording 
agam fo r the m t" check. As k them to Ju~tify the ir ~nswerS 
and correct the f"l~ ~ntences. 

..... ,_os --, 
1 F - also acce pt not given (NG) - she thinks It would 

boe d.allenglng 
2 F - jI;'s very cio5e·knjl; 
3 T - that wasn't my <!J(j)("rience of the pla<:e (that it 

was a male-domlnatt<l society) 
4 T - they"~ not the best drivers In the world 
S F - it wasnlthat Ihat bothered me --, 
6 F - Ihey go absolutely crazy 
7 T - the ar1S SCEne is thriving 
8 F - I"d expected a lot more state controL some of the 

topics are very poIilolly ~nsilive 

9 T - " film •. deallng with corrupbon and _ people 
always h;wing to P'lY bribes 

10 F- the eamomy ls doing sowell 

Step 3 Put stOJode nts in grou ps to d iscuss the quest ions 
in C. Conduct brief feedback. 

DEVElOPING CONVERSATIONS 

Disagreeing 

"'" To further exploit the ll5teninH arulldentify and 
practise ways of disagr~lng politely. 

Step 1 Try to e licit some ways of dis~greeing politely as 
heard In Listtm'ng Or from the students' own ideas. Then 
~ad "ut the explanation and aSK them to look at exercise A 

and put the words in the correct order to form exp~ssions. 

Then play the recording for them to check. AS K them 10 

practise saying the expressions once they'\/<! heard them. 

"1.2... LE' 
1 I"m not aUJe about that. 
2 Isn't thaot a brt of in exijjfjEI.liorlt 
3 I wouldn't go that br. 
4 Thit's iI bit OWl' till! top; M't lit 
5 WI!II. ttIiIt's OM w.y of looldna at thlnSS. 
6 ThIn iI bit of,ln (Joef'S~nlf!nt. isn't itl 
1 I don't rea _"lite thit 

Step 1 Put students In pair, and ask them to take turns 
giving the opinions in exeJCi~ C and responding, using o~ 
of the expressions from exercise A Tell them to extend the 
conversation by explaining why they disagree. Y"u could 
mode l with a strong student and in open pairs firs t. Check 
a few exa mples In open pairs at the end. 

GRAMMAR Emphatic structu res 

"'" To lntrodu<e ways of expre"lng oplnlons more 
emphatically or .howlng that we have a different 
opinion. 

Step 1 Read out the explan ation and try toeliclt m<lre 
examples from students. Then ask them to look at the 
il udioscr ipl on page 161 and find an ex~mple of each of 
the th ree emphatK: structures. 

.......... 
O~ thing that's surprised me here is t~ muSic scene. 
Wh;rt amaled me was how much they get away with. 
One thing making a big differeoce right I>OW is the 
economy doing so well. 

Step 2 M k stude nts to look;rt t he prompts in B a nd write 
complete ~nten,es. Oirect them to t he gram ma r ~feren,e 

on page 137 if they need more help 

01 'Ulru~( ANO lOOITiT\' 1S 



Answers 
1 Tile th ing th~t di$tU(b~ me is that lack of democracy. 
2 What woroie's me the most ~ the ~mount of cen\.Ol'$hlp. 
3 Tile thing that annoys me Is the way the pr~ident 

talks to everyone. 
4 One thing that drives me mad is the amount of traffic 

,n the d ty. 
5 The thing that scares me Is the amount of money 

$pent on weapon$. 
6 The thing' One thing that bothers me is the lack of 

inve$tment in art and culture. 
7 WItat concerns me is the power judg~ have. 
8 On" th'ng that gives me hope for the future is the 

fact that young peop~ are so much more tolerant 
nowadays. 

Step 3 Put students In pairs and as~ them to (neck their 
kIe~s by taking turns saying their sentence5 to each othe<, 
If they agree with the idea, they should respond by saying 
I know and giving an e""m~_ If they disagree, they should 
say Ileollyllt~ not that thot ... rm. It's ... and e~plain their own 
idea,. YOu could model this with a strong student and in open 
pairs first. (neck a few examples in open pairs at the end. 

" lA see Teache<'s r>Otes p. 120. 

CONVERSATION PRACTICE 

A<m 
To give practic," in the targ"" Ianguar. 

Step 1 Tel l students they ar" go;ng to have. conversation 
about the place they live now. As k them to individually 
think about and make o;ome notes on things they like and 
things which annoy them. 

Step 1 Put students in small groups toe><plain their ideas 
and agree' disagree as appropriate. Rem,nd them to use 
expre5$ions from th is part of the unit. Monitor and ",ke 
not~ on their use of language for 3 correction slot at the end. 

m.1 pp.16-17 
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SPEAKING 

""" 

'" 
To extend the topic into the connection b..t_n 
household objects and culture. IUId to lead in to Reading , 

Step 1 Begin by asking students if they can think of any 
objeds which they associate w,th different cU~Ufes_ Then 
put them in small groups to discuss the questIOns In "­
Conduct brleffeedbad_ 

1'~S 

VOCABULARY Household objects 

Mm 
To introduce I revise object. commonly fowtd in homes 
and nrbs ... sodat~ with each one. 

Step 1 Ask students to look at the bo>< and check they 
know the wo rd s Put them in pa irs to help each other with 
any words they are not sure about. Remind them they can 
check In the Vocubu/uf)' bulld~r pp. 7·8. (oncept check the 
more diffkult words with the whole group e_g. buek~f. 
Ic>dd~r. nuil, pin. drill. null/t, by asking what each one is 
made of, Is used for, etc. 

Step 2 Put students in p~ i rs or threes and ask them to 
decide wh,eh ""'rbs in the box in a go with which object 
In A. There may be more than one possibility. 

Ans_rI 
slick in _ the oven, the dlshwil$her," bucket -put in 
(informal) 
rover _ the pan 
unblock .. the sink. the toilet 
.pread - glue 
thread .. ~ need~ 
knot _ string 
heat . the pan, the oven 
flush _ the toilet 
climb _ up a ladder 
hit .. i nail 
load _ the dishwasher 
run .. the tap 
cui _ str ing. cloth 
turn off .. the tap, the dishwasher, the oven 
plug In _ a drill. the di$hwa$her 
wring out .. a cloth 

Step 3 Put students on pairs and ask them to'test'e~(h 
other bychOO$lng one of the verb + noun phrases and 
either drawing Or mimins It. Their partner should gUe5S the 
phrase. Then swap_ 

Step 4 Ask students to look at the pairs of objects In 
exercise 0 and decide what the difference is between 
them. Check in pairs then check with the whole group. 

Answers 
rope is thicker' st ronger than string 
wiN! is thinner than {Oble 
cloth Is m .. de offabrlc and is thinner than a sponge 
a budet is larger than a bowl and Is used for cleaning I 
outdOOfS.YOu eat out of a bowl 
a humrMr bangs nails Into the wall and a drill makes 
small circular hol~ to put SCrew> into 
a mop Is used with water on the floor. a brush is used 
to sweep 



a nQili~ u~ with a hammer,,, K"""wllh a d rill 
a ladder i~ something you [<In m~ around to Climb on. 
Itoir} are permilr.ent 
a knee pocJ is ha rd "nd prot""ts your knee. a IxmdQgt Is 
§oft, u~ on wounds 
500p is usua lly smal l aod hard, used for w"shlng you r 
hands. fa", etc. woshing up Uquid is used for wasl'lIng the 
dishes 

Step 5 Ask students to look at the li~t of items in E and 
d""ide whether t~ are problems or solutions. Ch""k 
with the who~ group. A, k them when these things might 
happen or when you might do these things. 

An.we .. 
$pji/ mme wole' - problem 
rip you' pns - problem 'un~s you do it deliberatelyl) 
sook your }tons - solution 
slain a shirt - problem 
mend you, shirt - solution 
protect. YOUr<ieif - §Olutiof> 
sweep t~jIoor - soJulion 
d,op my gloss - problem 
,inse my glos5 - solut"'" 
wipe I~ toble - solution 

Step 6 Put ~tudents in small grou~. They should practrse 
'problems and §OluHons'. One student should think of an 
object they want, and give their p.artners a prompt e.g. r~ 
<pill my drink or I netrJ 10 wipe the 10'*. Others should 
offer a suitab~ object e.g. Wouh1you like a cloth! or Shall 
I gel you 0 mop omi bu(k~1 until one student guesses 
the object correctly. Then they have a turn. Monrtor and 
note down any mistakes in Ihe target vocabulary. for a 
correction slot at the end. 

" 28 see TeBlCher3 noles p.120. 

READING 

""" To 81~ practice In .udln8 fo. pst and fo. specIfic 
informallon, and In .espondin8 to text. 

Step 1 Ask students to look at the title, forrign obj«ts. and 
g~s what the le><t is about. Check they uoderstaod, toke 
wmething (or scrnecne) for granted. o; rect them to the 
Not"" 5~ker fnglish box - ~ would ma~ sense to use ~ 
al this stage in the lesson: bemu2menl • a feel ing of sl ight 
confusion or puzzlerr.ent, oot fully understand ing §Omething. 

Step 2 Ask studenls 10 quic~ ly re"d the Inlroduction. Then 
put them in small grou~ to discusslhe q~tions in A. 

Slep J Ask students to read the r.-sl of the text and deckle 
on the answer, to the questions in El. Put them in p"ir, or 
threes to compare Iheir Ideas. 

Tlp In a multilingual class, it would be good to mix up the 
nationalities as much as ~sible here. 

Step 4 Asl< students to rud the text again ~od answer the 
questions in C. Chec~ in pairs. then ch""k with the whole 
sroup. 

An,we .. 
1 In·Ha. "bout not having a m,xer tap 
2 Ed. the nce cooker 
3 Bob. with the wa it"'~ses 

4 Maggie ~ 10 drin king mate 
5 5heil~ . dr inking mote 
6 Ed . no ~n and a large meat cleaver in his flat 
7 Ed • not having a coo~r 
8 Maggie. of her schooldays 
9 Bob. with his friend aoou! German t",lets 

Slep 5 ~und offlhis p.art oflhe lesson by ask ing students 
10 Iool< at the questions in O. Give them a moment to !hrn~ 
about what they want to say. Then put them In groups to 
diSCUSS. Conduct bue( feedback. 

NATIVE SPEAKER ENGLISH 

take for granted 

Re"d oul theexplimalion in the box and check students 
understand. Ask them for examples of thrngs we take 
for granted. 

LANGUAGE PATIERNS 

""" To dJaw student s' attention 10 comparative rtructua-s 
with adverbs of degree. 

Slep 1 Ask students to read the exampl.-s in the box and 
check they understand. As k them to translate into therr 
own language aod notice any similarrties I differences. 
In a monolingual class. ask students to compare their 
translation. In a mu~tilrngual class. ask students to work 
in parr, and lell each other ;( the senlenc.-s were easy to 
translate. 

Slep 2 Then ask them to close the ir books and t ranslate 
the sentenc.-s baclr Into their own language. At the end. 
they Should open the" books asain and comp.are their 
translations with the original ",ntenc.-s. Ask them to 
drscu~s in p.airs who had the least mistakes. What mista kes 
did Ihey ma kel Why? 

Alternatively If you prefer not to use translation, ask 
students to Iool< at the sentences and tell )OIl what p.attems 
they ootice - comp.arative structures with as ... os or 
adject''''' + er ... than. with an adverb Or expression of degree. 

~, pp.18-19 

OHULTUR! AND IOI'N1IT'r " 



02 '. . 

SPEAKING 

Mm 
To extend the topic and lead 11\ to Lflte llillg. 

Step 1 A~ ' ~tudenh t othin ' aoout how they wou ld 
answer the quesUons In A Put them in small groups to 
dio;cuss the questions, Conduct brief feedback. 

Alternati~ly As there is quite a heavy information 
load here. it mightl)f, useful to get students to do some 
research - either I)f,fore the class or during it. if you have 
access to computers. You cou ld 'jigsaw" the task. by aSKing 
each student to find out aoout 1- 3 of the items. depending 
on numl)f,rs. Theycoold then re~rt baCK to the class. 

Su~t~ An._ .. 
How things are connected to Brit ish cultu re: 
God Save the Qu...,n - national anthem 
fish and chips - typkal 'Brit ish' food 
curry - most i>O"Pular food In 8ritain 
ki~ - SCottish people wear them 
the Costo de! So! in Spoin - very popular holiday 
destlnatkm for BritO<1s 
/x>11ff - classkal dance form t hat Is still highly regarded 
in UK 
hip·hop - popular conlempGfary dance' music I 
culture' fashk>n. f rom the 19B~ in UK 

/OOtboll- very ~pul." sport In UK 
"'--Itr hots - old fashk>ned hats men used to wear In UK 

S/wkespetJre - very fumous British w riter. oorn in 
Stratfo.rd ·on ·Al'On 
~Iom - faste"t g rowing religion in the UK 
punk - music I fushion I culture rebelling against 
author;ty. which emerged In UK in 1970. 
crkttt - 't raditional" British sport 
Horrods - world·famous luxury depilrtment store in 

"'"""" car boot solt! - pOflular. informal, form of market where 
peojlle come together to sell their old things. mainly 
household 'garden Items and clothe" 
St Gwrge's Day - day to celebr.1Ie England's national 
saint - not a public holiday 
faster - 0",", of t he major Christian fest rvals of the year 
iomaica - Jamaican population celebrates once ~ year at 
the Nott ing Hill Carnival in London 

LISTENING 

Mm 
To give practice In Il$tenln, for specific Information 
and rHpondlng to text. 

Step 1 Tell students they are going to hear thru pe<>ple 
tal~ ing aoout their feelings about British cutture A~k 
them to look at the box in 5peaking and tod the things 
the speakers mention. They should also take brief notes on 
what they say aoout them. 

11 OI!TtOMES 

Answe .. 
1 V3ughan:God save the Q~n. St Gtofge's Oay - he is 

Welsh and not English and p<efers to bt t hought of as 
a republican i_e_ is not i<et!n on God S;weThe Quun Of 

St George's Day: 
2 Amir:fish and ch,ps, Islam (M uslim). cricket. Costa del 

SoI- he is M us lim but runs a fish and chip shop_ He 
sefi himself as British but still supports ~kistan in 
the cricket Uust as Blltson the Costa del Sol would 
support England In a football match against Spain). 

3 f mily: bowler hats. Harrods. Shakeipeare,cu rry, hlp.hop­
some people believe al l Eng lish people wear bowler 
hats, shop at Harrods and recite Shake-speafe, but In 
fact t hey might be into cu rry or hip.hop - evef)CfIe has 
thei r own Idea of what British cuitu re means. 

~ .. 
V • 7 • • What bUss me is t he w~y ~Ie use British and 
EnSllsh Interchange<lbly Wales is a separate country. 
with a dist inct cultural heri tage and la ngu~ge to t he 
fngllsh, In fact. sometimes I t hink the English are 
Jealous because they haven 't maintained t he" own 
cultural t raditions like uS or the Scots. I mean. not 
many people celebrate St George's Day In England 
I'd personally like the Welsh to ga,n even mOle 
autonomy from t he UK. That's not because I'm ~ry 
nat ionalistic or consider m~lf super·Welsh. because 
I'm nol. I don't actually speak Welsh that well. NOI 
am I a big fan of f1aS·wavong because I think that Can 
lead to naffow·mlndetlne-ss and can bInd racism. 
No.1 want independence for politICal reasons. 
T' aditlonally. the Welsh have been mOle left·wlng but 
t hat 's not really reflected In t he British government. 
Also. I don't understand why we st,1I h"ve royalty, The 
only God Save The Queen I'll Sing along to Is an old 
ant i·royalist punk songlln some ways. I'd like to be 
seen as a republican and citIZen of the wo,ld first 
t hen Eu/opean, and We lsh. Of ~n Brlt,sh - but 
never Engllshl 

..... 
I guess some people don't expect to see SOm«lne 
like me running a fish and ch ip shop. l}Ut fOI 99% of 
my cust omers, ,!"s Just not an issue. I was born he,e 
and my parents we,e born here and I'm as B,lt iSh as 
anyone else_I Just happen to be Muslim as well. 
t ha!"s alllt 's no b'g thing I do get t he O(casional 
comment about It. but it doesn't bother me_ 

The only time I ever feel vaguely conflicted about my 
identity Is when Ensland play PlO!;ist an at cridet _1 
can't help ,t , but I always w.nt PakIStan to do _11, 
There's always a bit of banter about t hat wit h the 
100allads, but as I always say, I"m sure most EnSlish 
blokes living on the Costa del Sol stili suppo<t 
England If t hey ever play Spa ... at foot b<Jlllt"s human 
nature, Isn't ill 



-Last WRk I went to a ceremony where a fr~nd 
of mine, Nyas ha, gaine<l 8r it i~h citIzenship. She's 
originally from Zimbabwe and came here as .. 
refugee, ~o it was a big day for her. To became a 
8rltlsh natlanal, she had t a pass a te~t.. whith meant 
learning t hings mO'lt 8f1t l~h people don 't even knaw 
about - like t he year that elght een-yea,-alds fi,st gat 
t he votel 

I have to say, the mole I t hought about it, t he harder 
it became to ,eally say what being B,itish means t o 
me. You meet some foreigners who still believe we 
all wear bowle r hats and shap at H;moos and can 
recite Sha'espeare, and other; who ste,eotype us as 
all being madly int o football, dfln ' ing too much lager 
an d ut ing cUfly or keb .. bs. but apart fram li king cu'ry I 
don't fit Into either grouplll'm more into ca' boot Sllles 
and bakmg cakes, for my son It'd be h ip-hop. I don't 
know ,_ I thin k everyone has theu own Idea af what 
B,iti sh cultu'e really means. For my son it'd be hip hopl 
It's a ye personal thin 

Step 2 A5 k students ta look at the list in Band d«kie 
which speaker uch one refers to. Play the ,ecording again 
for them to ch«K. 

Answe.s 
1 \laughan 
2 Eml ly 
3 Amlr 

4 Emi ly 
5 Am ir 
6 v:.ugha n 

Step 3 Put students in pair; {)J thretSand aS K them to 
discuSS the q~tions in C Conduct brief feedback. 

VOCABULARY Expressions with thing 

Mm 
To focus on expressions wilh thlllg. 

Step 1 Read out the e~planation in the tJox. Then ask 
students ta look at the sentences in A and translate them 
into their own l~ngUilge, and not;':e any d ifferences, 

Alternatively If you prefe r not to use translation , put 
students in pa irs and ask them to thin k of a defin it,on ar 
anothe, way at Sllying the phrases m italics. Check with 
the whole group and ask students to thin k of examples for 
each one. 

Ans_rs 
1 It'S no big t hing - also In no big deal - it's not very 

Im~rtant 

2 It's not the .wne th ing - il 's nat app,opriate behavlou, 
3 chance would be a fin~ thing - I would have to be ""ry 

lucky to be .. bie to do that 

02 ", '. 

4 It's the furthest thing from my mind at tht moment -
I'm not even th inking about it 

S first th ing In t he mo,ning -early. when I first wake up 
6 it's the sorj at thing - it's something 
7 whilt with one thing and another - taking in ta 

account a numbe' of factors 
8 just one thingle<l to anather (often without just) -

_nls natura lly followed eOKh ather, were not planned 

Step 2 Put students in pairs and as k them tad iscuss what 
' it' could be in each case in A. (anduct brieffee<lback. 

READING 

Mm 
To live practice In ruding academlc texts 10 ide ntify 
the main Ideas and sununarlse. 

Step 1 A5k students 10 read the state~nts in A.Check 
they understand: !OCialogy, conflicted, diver;e,founded on 
Mgatives, Ask them to think about how fa r they agree with 
each of the sl~temenh_ Then put them on small graups to 
discuss the ir ideas. 

Step 2 Ask them to read the text and choose the four 
statements from A which best summarise what the w,iter 
s3yS, (heck in pairs then ched with the whole graup. 

I Answer; ~ 4.7' B 
Step 3 Ask students to individuillly wr ite two or th,ee 
sentences summarising the main ideas at the art icie, Then 
put them in small graups to compare the ir summ~ ries 

and d«ide if they agree with the arti(le Of nat . and why, 
Conduct brief fee<lback. 

SPEAKING 

Mm 
To give fluency p ractice Md round off the unit, 

Slep 1 Put students in g roups ofth,ee and ask them to 
choose only one of the spe .. king act iv itieS in exerc ise A. 
Then ask them ta wOf k individua lly to prepare fOf the 
activity_ They should each ma ke their own list 

Step 2 When they are ready ask them to come tagether 
in their groups and present thei' li~ts to each other_ 
They shou ld comment or ask quest ions to find OUI more. 
(onduct b,ief feedbad at the end, 

Alternatively You cau ld ask each g,aup to de<:ide on a 
Joint list and present this to the rest at the class. 

I 
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03 RELATIONSHIPS 

SPEAKIN(; ... 
To lead in 10 the topic and Jfft personlhod fluency 
pn.ct1«. 

Step 1 ~ad in byt~lIm8 ~t u~nIS how you would describe 
yourself lInd how you th'n k othe r people might describe 
you. The<! ~k sttldents to work IndIVidually .od list words 
that tMy fffi describe the,r ~riOIlalit)< 

St.p 2 Put students In p'lrs 01' smlIlI groups aod asi them 
tocompar. their ide~ Then itSk t hem lodiscuss the 
q~tions in a If IM cL.1ss know.xh oH.", _11. t~ C(MJ1d 
ask their p.;I rt~ ,(s) if they see them as t h<ey expect Of in 
(lIff" ,. n\ ways. Conduct b,~f feedback. 

VOCABULARY Describing people ... 
To focus on adjectlvn - lncIlldlng compolUld adjKtt¥u 
- commonly uud. 10 dCKrlbe people. 

Step 1 Begi n by aski ng st udents for wme of Ih" adjectiYe'$ 
they used or heard in ~k!"9. Then put them In palfsOI 
threes and ask them 10 loot ~ the 3<l}ectives In e>cetclse A. 
"od dISC"'" whI"t/'Ie, they th'nk t hey a ,. uSlUtl)' posII.iYO! 0< 

neg~Me .. nd wh)< Conduct bfid ~b;>d .. nd ~ dl«k 
the words by <>W"lI for exoomples of this kind of ~r. 

""-I~.nt • neg;rtiYe 
direct _ could be either de"'po~"ldln8 00 comel<t I now It's ~Id 
" snob (001 "" ~j«tive.adjectM! • snobbish] • negative 
lIbsent ·minded ~ neg;lti~ 
qUIte hJrd wort _ negati'loe 

bitchy ~ neg;ltlYe 
IlIid-Net a posltiYe (usulIlly) 

R!:indpled - J'C'SItI~ 
strong-willed _ neglltr.<e (usulllly) 
thick-skinnN _ posltlYe (USUilly) 

Slep 2 Ask students to mlltch each of the sentence$ in 

exl'rm<': B with one of t~ WOfIH in "ereis<': It. Check In 
JNirs. Then check wolh the whole group. 

""-34 b9 c 7 
f3 g lO hl " " 

.. 
J , 

Step] Ask st ll<lenU to wor k in pairs ind ta ke turns to 
·test' eKh othe<. Student A sho<Jld dost" the" boots whHe 8 
prompts them with lIrly of lhe sentences lI-j to I I)' 10 elicit 

the rofftct des(rrptiom in 1-10. Then SWllP. 

Slep 4 PUt students In smllll grO\l~ to di$Cuss the 

qU<':St ions in D. Conduct brief feedbK k. 

LISTENING 

-To gm practlce In lbteninJ for gist and.,.eclfu: 
lrUorTlUltion and UJteninalnllMlSml, . 

Step 1 Tell stlidenls they lire going to MlIr three 
convefSations about othel people. As k tMm to "ns_r the 
questions in e. erciSl! A liS they listen. Play the recordIng. 

then put students In pairs 10 comp<r re their Ideas. Cond uct 
br ieffeedb<rd. 

""­_ ... , 
A colleague -Incompetent. defenslYe, .rrogin\, full of 
himself, bllIl'MS other propIe _ ... , 
A famous music ian - prrnclpled, decent. hardWQfklng or 

fa ke. exploit" tl"", (de pending on point of view) 

CO""'' satlon 3 
Nni M lghbours - In i student house - guy next door -
quNe'! (Ireoeps hImself 10 himself): g"l- nree. blight 
chatty but selfis h: guy - plea~nt but lily (a slKur) "nd 
bId-Net 



C '.!",,' l m __ ., 

A_-'", • • u: ID 

A, So how'~ It ~II going? Any better? 
8, I'd say things are WOIse if anything. to be honest. He 

doesn't ~ to have a clue how Ille depart~nt 

should work Of wh<lt's ~pected of him - and he's 
dragging the rest of the team down with him. ,'ye 
tried to talk to him about it, but he always just ~, 
real~ ~Mivt and puts up Ih,s great big b.urjer, 
Wl>:at really drilles me miKl. though. is the man's 
arrOlpnc.." He's ~ full of himself! He's one of t~ 
people who'll just "eve< ac("'pt they've done anything 
wrong. He just blames it al l OIl tvtl}'One else. 

A Sounds like an idiot to mel Maybe y<;>u n~ to go 
over his head and t all:. to someone else about it . 

B, I would do, but ou' line manage, isn't ~ery 
approachable. And even when y<lu do get to t alk to 
him, he's not ",."ctly the best listener in the world. 

C .-" '1' a 
Ca" 'n.D . _ 
c: I can't sl and him. 
0, ~ully? I've always t hought he comes across as a 

really dl'l:ent guy. 
c: Vou'r~ joking, aren't youl He's 50 h~el 

0: Do you think 5-O/ln what wayl 
C: All that rubbiSh about saving the wurld .",d helping 

the syrvlng mill>onS that ~'5 always going on about 
0, What's wrong with thalli quite admire t he fact 

he's Pfepared to stand up tor what he believes in. 
He doesn't have to do all that charity work,dot's 
he? He could just I:up his mouth Shut and kup 
hiS mllHons and carry on making music, 

C Yeah, but it's all Just self-promotion, really, isn't itl 
It's Just to sell mare COS. If he was really bothered, 
he'd glw all his money away and real ly help 
people, He Just likes to be sun to be doing good. 

0, I just think you've got him wrong. He's done a lot 
t o ra ise awareness of various different causes and 
he works really hard to make a difference. You're 
just a cyniC. 

C And you"e just naivel 

C $' , I 

1 . "ft,P . eau '" 
E: So what're I hey likel Are you gett ing on OK wi t h 

th~m alii 
F· Yeah, more or less. I howen'l really sun much of 

the guy next door, I'w passed him once o. tw ice in 
t he co .. ido., but he keeps himself to himself, really. 

E: OK 
F, But the g"l opposite is s.eat. She sums really nice 

and brisht and chatty We hit It off st'aightaway, 
E: That's good, t hen. 
F: The only problem Is she kind of hoss the bathroom 

I mean, she's in there for hours ewry morning, 
doing her hair and her make-up. It's really annoying 
bec:ause we'w only got the one bathroom, 

E: Oh nol Really? Thal'd driw me mild, that wouldl 
f, And the other guy, In the little rOOm upstairs, seems 

pleasant enough, but he stri kes me as a bit of a 
slacke •. 1 mean, he's not wor~ ing at the moment and 
he Just seems _ well. ext remely l aid·~ck about it . 

E, To the point of horilontal, then, eh/ 

St ep 2 Put students in pairs and ask them to look at the 
sentences In B and try to comp lete t hem w ith wurds! 
ph rases (including phrasal wrbs) from the fecording, Then 
play the recording again for them to check. 

""'_1'1 
1 a dragging 
2 a comes a"on 
3 a hit (it) off 

b gets, puts up 
• go< 
b hoss 

, go over 
C ra ise 
c strikes 

Step 3 Put students in groups to tell each other If the 
people desc"bed remind them of anyone they know. How? 

LANGUAGE PAnERNS 

Mm 
To draw students' attention to patterns with ont of 
tho.t~plt. 

Step 1 Ask students to reit<! the examples in the box and 
chec~ they undersund. Asl t hem to trans late into their 
own language and notICe any similarities! d iffe rences. 
In a monolingual dass. ask students to compare their 
translat>on , tn a multilingual dass, ask students to wo<k 
In pairs and tell each other if the sentences were easy to 
translate. 

Step 2 Then ask them to close the" books and translate 
the sentences bad into their own lansuage, At the end. 
they should op"'n the ir books again and compare their 
translations with the original sentences, As k them to 
discuss in pairs who had the teilst mistakes. What mistakes 
did they makelWhy! 

Alternat;~ly tf you prefer not to use translation. ask 
studenh to look at the sentences and tell you what 
patterns they notice' patterns with one of !hose people 
who ... to descfibe someone in an informat, chatty way. Elic it 
a few more e~a mptes. 

DEVELOPING CONVERSATIONS 

Giving your impression 

'Om 
To practise ways of gMng our Impreulon about JM'Op!t. 

Step 1 Try to elicit some ways of giving your impreSSion of 
5-Omeone you don't know. as heard In Usttnlng or from the 
students ' own Iden, Then read out the explanation and 
elicit a few more e~amples by prompting students with the 
names of famous p"'op le. 

OHHArlONSHIPS n 



03 · · .. " . , 

St~p 2 Put students in pilirs ~nd ~sk them tothink of 
r,ve well -known people (in the pu~ic eye) ~nd to then 
individu~11y note down their impressions of them. 

St~p J Ask stud~nts to practise t he target I~nguage by 
h;wing conversations in their pilirs. They should ta ke turns 
to begin by asking 50 what do you think of. .. ? or Wool do 
you nwke o/_.? or What~ yourimprenion of. .. ? Conduct 
bridf~back. 

GRAMMAR would 1 

AIm 
To introduce and practise different UHS of WCluld when 
expressing opinions. 

Step 1 Read out the e~planation and try to e licit more 
example!; oftent.1t~ u~ of would. Then ask students to 
look at the sentefICes in A and rewrite them. using the words 
in brackets to make them more direct. 00 the first e><;lmple 
with them. Check in pilirs, then check with the whole group. 

Ans_rs 
1 They'll probably buy a new one. 
2 It should arrive some time next week. 
3 I think it was)'OUr own filult. 10 be honest. 
4 I couldn't agref! more with you on that. 
5 Surely most people un see through Ihe market ing. 
6 It can't have boef!n that hard to organise. 

Step 2 Ask students to divide the sentefICes in B into four 
gfOUfIS, depending on the use of would in each one. Then put 
them In pairs to compale and explain their ideas. Direct them 
to the grammar reference on page 138 if they have problems 

AM_ 
1.4 - requests (though 4 Is a very sarcastic one), 2. 8 - to 
t~l\:' about Pilst h~bits, 3, 5 -conditionals (sewnd "nd 
thlrd),6. 7 - future In the past 

CONVERSATION PRACTICE 

""" To personalise the topic, give fluency practice and 
round oH this part of th~ unit. 

St~p 1 Ask students to work on their own and.on a piece 
of paper, write the names of someone: they find a bit 
annoying; they don't gel on well witll, they get on really 
well witll, quite unusual Or ecce ntric, they admire. Check 
students understand eccentric . st range in ,In unusual and 
often Interesting way. 

Slep 1 Put students In pairs and as\:. them to swap pieces 
of pilptr and ask and explain aooul tile people on the ir lists 
Conduct brief~bad .. 

rn.1 pp. 22-23 

I Nelll etus Make photocopies of 
3A p.132 .. 

VOCABULARY Divorce 

.... 
To introduce I rmle words and pm .... u ... d in the 
contelll of divorce. 

Step 1 As~ students to look ill th~ Sl':ntefICes and checl: tlley 
understand the words in bold. Put them In pilirs to help eadJ 
other with any words they are not sure about. Concept clleck 
the more difficult one<; with the whole group. 

AnSWO!l'l 
pre-Wlll1ial agreement. a legal contract signed before a 
wedding,usuillly about money 
file for diyorce • Inwuct a la-...yer tllat you wish to diyora 
custody biittle • fight about who the dJildren wrlll~ with 
ilCrimonious divorce. unfriendly, bitter 
amicable divorce . frie ndly. Civilised 

r • t>ec()f11e lega l 

" for divorce 

St~p 2 Put students In pairs or threes to discuss the 
que<;tlons in A. Conduct brid feedback. 

READING 

AIm 
To give practice in rudlng {OJ Sist and for .peclfic 
Infomuo.tion and to re.pond 10 lelll. 

Step 1 Tell stude nts they are going to read an artlcle about 
the histo<y of divorce Ask them to look at the items in A 
~nd note down wily the writer mentions them as they 'ead. 

Step 2 As k students to work in pairs. They sllould cover the 
artkle and look again at Ihe items in A and try to re~mber 
what tile author said aoout tllem. Conduct brief ~back. 

An._rs 
1 Swe~n, Finlilnd and Belarus _ slightly more than One 

in two marriages the'e end In d ivorce 
2 celebrity diVOfces and custody battles. Ihese are 

often In tile news nowadil)"l 
3 Mesopotamiil,The Greek Empire and Cairo. these were 

examples of where diyorces toot place a iong time ago 
4 Emperor Charles V. he was the uncle of Catllerine of 

Aragon. who was divorced by Henry tile eighth 
5 The Church of England _ this WaS founded t>ecauSl': 

of He nry and Catherine's divorce (whICh was not 
accepted by tile Church of Rome) 

6 1857. t~ first time ord inary people in Britain were 
allowed to file for diVOfCe 



7 TV,Junk food,and Facebook have all been cited (given) 
as grounds fur divof(e 

8 a h~aled argu~nl at a wedding receplion _ this 
argument about cutting the cake eoded In an 
annul~nt (similar 10 divorce) at a Polish >veddlng 

Step 3 As k students to look at th~ sentence starter. in C 
ami complete them individually. Then put them in pairs or 
thr~s to compare their responses to the articie. 

Step-4 Ask students to read the text again and underline 
the W<lfd$ whkh colloc .. t" with the words in bold. Ched in 
p .. irs. then cheel: with the whole group. Try to elkit other 
words that these items cou ld colllXate with. 

An.we ... 
share this dubious distinct"",; against a tl;tckdrop of ... ; 
chronically high divorce flIIe5; a male he" to the thrc:>M; 
divofces ... sanctiooed by the Pope; comply with someone's 
Wishes; ~r a multitude of sins: follow wch trends 

Step 5 Ask students to kJok at the text again and find 
other W<lrds Or phrases that colllX"te with divofC,.,. Check in 
pai .... Then check with Ihe whole group. 

Answers 
hlgh'profile celebrity di\lOfCe5; divorce was commonplace; 
10 grant him his d ivof(e; to me for divofce; ... _ d iVOf(es are 
Instigated by women; divofce h .. s now become too easy; 
divofce5 failed for ridkulous reasons; divofce cases 

Step 6 Ask students to look al the questions In F and think 
about how they wou ld answer them. Then put them in 
small groups to discuSS thel. Ideas. 

GRAMMAR would 2 

"'" To Introduce the use of would in the negat~ form, 10 
talk about things people refused t o do In the past. 

Step 1 Read out the box. Check students ufl<lerstand and 
try toelklt a few more examples. Point out that this is 
also often used with inanimate objects e.g. My comput~r 
wouldn~ do anything this morning. 

Step 2 A>k students to kJok at the sentences In A and 
complete t hem, us ing wooldn't and the base form of on~ 
of the verbs in the bo~ . Check in pair5, then check with the 
whole group. Di rect them to the grammar reference on 
page H8 if you think they neecl more help. 

AilS..,.,... 

1 wouldn't lislen 5 wouldn't even put 
2 wculdn't stop • wouldn't start 
3 wouldn't co~ , wouldn't hear 
4 wculdn't let • wouldn'lleave 

Step 3 Ask students to think of two things people (or 
objectsl) th~ know refused todo. Then put them in palfs 
to tell each other, or ask them 10 lell the resl of the ci~". 

" 3A see Teachers notes p. 121. 
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SPEAKING 

.urn 
To give flueney practice and lead in to Llltenlng. 

Step 1 Begin by elidting d ifferent ways of expressing age 
e.g. young,youngish, in her late twentiesJorty·something. 
Then as~ for examp~s of different "nds of ~havlour 

they associate with different age groups e.g. !anlrums . 
!oddler, blushing _ teenoger.A>k them to look at the list 
and check th~ understand all the phrases. Th~ could use 
the Vombulary builde, on pp_ l(}-ll to he lp them here.A>k 
them to ind ividua lly think about what age group (f rom the 
box) th~ associate each one with and why. 

Step 2 Put students In pairs or threes and ask them to 
discuss their ideas. Conduct br ief feedback at the end. 

Answe ... 
(other answers possible as long as students can Juslify 
Ihem) 
a toddler _ welting the bed, being very affectionate; 
a teefl<lgtr _ feeling very self·conscious. being cheeky and 
answering back. fancying someone, going off the rails, 
having no commitments: a thirty·something _ settling 
down, establishing a car~r, 0 middle-oged person _ 
paying off the mortgage, going bald,o pensioner - ~inB 

frail and unsteady on )'Our feet: going into a home, losing 
)'Our f<ICult~ 

Step J Ask students in the same pairs { threes tod iscu,s 
other ~haviour or events they assoc iate with each age 
group and whIch age they th ink is the ~st I most d ifficult 
..nd why. Gel them to share their ideas at the end. 

LISTENING 

Alln 
To give practice in listening for sist and specific 
information. 

Step 1 reil students they are going to hear f,"'" 
conversations about different relationships. Ask them to 
look at the relationships in exercise A and num~f them in 
Ihe orde' in whkh they hear them ~ing discussed.Ched 
in pairs, then check w ith the whole group. 



.... -
1 ,nelghboul 
2 tuch~r and pupll 
3 sist~rs ... 
C $' 1 
a e u 'a • • _ , 

4 i couple 
5 doctOl afld patient 

A, tt's a bit wo"y,ng 'dually I h~n't s«n her 
around fof a b,t 

8· How old is sh~1 
A W~II, sh~ must ~ geUong on be<:aus~ sh~ 

m~ntion~d gOIng to unl~rslty In th~ sl~tl~s and 
occupying the Chanc~lIor's Office during a protestl 

R A bit of a radiul th~n. 
A. Oh)'Uh. ~ !he's still very with 11 - she ~sn't lost any 

«he< bcultJe'l at aH. She's one« these people who's 
always wntll1g to tMrf MP -Qnong thffl1 to account. 

8 May~ sh~'s 'WJyvltltlng family 
A. rm no!. sure she has any to speak of. I "now slle hid a 

\.ist~r but she told ~ tl\ey"d had a major falllng"out 
I just would'yt Il\ought she'd howe ~nlkK\ed going 
away, iSked ~ to will.~r her ~ants 0< something 

C,.7Il 
Ce a , .. D __ 

Co What's up/ 
0: It's Con nOr, H~'s got anoth~r det~ntion.1 actually 

had" phone call th,s hm~ from Miss lones. 
Co You're JokIng. 
D: She said he's Just constantly ans.wring bae\; 
C: Ithink she just ovtffea(\S.1 know he has .. tendency 

to ~ iI bit cheeky - Ien f,ce It. It's a bit of iI fimHy 
trait wantIng to ha...,., the list word - but It's just 
harm~s b.lonlef rully: dlsag~lng for the sake of II 

[} 11 didn't sound like I1 
Co She's Just Sln!!lIn!! him out fof punIshment, If you 

ask me, 
D Vou should'yt heard what he s'IId to her. He can ~ 

~ry hostIle, you know 
Co He's going through i slightly more re~lIlous 

phase - bulthat's perfe<tly normal- she should 
~ used to It - and this Isn't going 10 help. 

D: We should put our foot down with hIm 01 he's 
going to completely go off lhe raIls. 

C: Oh don'l ~u88er"te. 11'11 ill blowowr 

Cl 2 q 1 
1 . 222 ,aLP _ o22 ,nl 
E, We'vt obviously both got a strong wmpelitlve Slreak, 

but I wouldn't c.;IlIlt sibling 'i\'lOlry, would youl 
f No, not at alI.I think it's all ch"nn~lIed Into the 

tenms. w~ can both be pretty ruthless with u,h 
other. I mean. Sal s~ no mercy when she 
th'ilShed me in the Open last yea', but 3fte, the 
match - w~ll.otMou'ly I was dlSappornlt<l -In bits, 
rUlty- but Sal comforted me ind on<:e I gol owr 

lhe d""ppo,ntment.' WiS r"ally pleased fof what 
s~'d a,hl~' the,e Wa, no ~alousy Of anything 

E: That's righ!.1 think It's very much down to the way 
w~ we,e brought up, which was always very much 
shar~ and shi,e ahke, and very loving 

F: Absolutely 

CU,'.' " .. 
G _ ·an, H _ " i '. 
G, App.uently, tht)' _re quite dose ill school, but 

nothing rully "me of it and lhen they Just drifted 
apa't and lost touch, as)'Oll do,you know, and then 
suddenly completely out of the blue he got Ihls 
emall and IhU's how they got back In touch, like 
she'd been carr~og this flame fo, hIm ,,11 this time. 

H: Awwl Thil', so ,weet 
G: The rullyarNllng thIng is that 3'lit turnsoul she 

has a couple ohotls already from " pKiiOUS ""''''''ge. 
H, Nol 
G, Yeah, bul he tef'ms to ha~ t .. ken 11 .11 In hiS str'lle 

and i\ s«ms to be really wo,king out for them. 
H: Oh I'm so dellghtt<l for him. He's such a lowly bloke. 

I, I SOI'Mtlmes I feel _'re just 00 i conveyor ~It 
and she's just tkkong bol(tS. 

), I know wh,t)'Oll mean. 
I: I mean I was fHllng really unQer tile _alhe<, but she 

wouldn't lIsten. s~ Just dIsmissed it as iI ,1'!I1lt bug. 
I, I wouldn't put uJ:! WIth it -you slloold 'egoster WIth 

someone else Why don't you try al my platel They're 
vtry good there, They're always very sympath-t!ic If I 
need a skk rIOte or 10 take time off work, 

St~ 2 Put studeflts In ~I<S and a~k I~m 10 look it t~ 
questions In B and try to anSwer them from memory. Then 
play t~ recordIng i1g,ln for tI~m to ched. 

An.woo<s 
h because tht hasn'l s«n hel neighbour for a while 
Ib because she occupied the Chancellor's (at university) 

during the silrtles 
2a it's iI family Irill (chi,iKleristlc), he's going through 

3 rebellious ph.se 
2b tile m"n says they should be strict with him (put our 

foot d<lwn~ the woman says they ~Iloold waIt fof it 
to pilss (11'1/ blow owr) 

3" they 3g~ that they ire bolh wmpt11tove 
3b Sal ~at he, "t tennis - mentioned to Show she is 

rIOt Jealous 
4.a it was sweet that they got back In touch 
4b 11 is imuing that she has ~n m""ied before "nd 

has children 
Sa because tile doctor didn'l take her se"ously 
Sb idvises slle try his cIocIo< beeau-se they',e alw;oys 

s)'l'l1pi1thebC: 



Slep J As*. students to look ill the qt.oeStJOIIS In C ,nd thin!: 
,bout how thqr woukl ,ns~ thrm Thffi put t~ In p'ir5 
Of srn,1I groups to d~uss their ideilS. Conduct brief feed~k. 

NATIVE SPEAKER ENGLISH have a ... streak 

Write on the bo;I ,d the line f,om the iludiose,'pt: We'w 
/Iolh gol Q Jlrong compttilivt streak. As~ students what 
they thin k Ihis mtan s and try 10 elkit a few mo'e eQmples. 
Then rei>d out the box ilnd check they understand 

VOCABULARY Phrasal verbs 

Mm 
To further u;ploll the Lilltnlng by fO(lulnl on some 
pluual. verbs from the connrsations, Indudlnl those 
Used..1 put of an uprenlon. 

Step 1 BeS'" by ask,"s students if lhey ,emembef ilny 
ph'ilSill ve,t)s 0' exp'essiQns f.om the con~'S<ltlons, They 
cou ld Ioolc 3t the audloscripl on pase 162 "nd find iI few 
Then ,ud out t he expl aniltion ilnd examples In the box, 

Step 1 Ask tho! nudents to look at .. 1I tho! OIho!. unde.lined 
ph.nal ve.bs In the iludloscript ilnd notke what they 
colloule With. Put them in pair5to diSCUSS the" findings. 
Check thei. ilnswe<S .. nd try to e4idt other ~SlbIe 
colloc .. tions to< exh. 

,,",wer5 

she must be getllng on (in a~ I" bit): Single ~ 
out- for punlshmentsoins throuSh - .. phil~' put our 
foot down, channelled into tennis: nothing feally clIme 
of It, they gOI bilck In touch; I wouldn't p\l\ up with It 

Step 3 Ask stoo,o,nts to look at the S<!nterl(es in B ind 

complete them. usinS" ph'ils,ol \ltfb from the convtrutlons. 
Check In P"r5. Then check with the whole group. 

... -
1 came of 
2 gt1tln8 on 
3 chilnnelled hef ffie.gy Into 
4 put up with 
5 slns'ed you oul 
6 gothrouah 

Step 4 Ask students to find si . more phrasal verbs from 
the audloscript on p.ilse 162 and think of other examples 
of how to use them. They-COUld write these down In their 
'I(l(ilbulilry notebooks. Che<;1: in pailS. Then check with the 

whole 8'ouP. 

M'_ 
to see ~ around: to be WIth It; to all_ to 
XCOI,Int; 10 .n,_, l>xI<; 10 blow 0Yef: 10 IItI 0Yef, to be 
down 10: to bfln8 up I be brought up; 10 tile something 
In you. ~t,ide; to be under the _"'her 

03 . . . 

DEVELOPING CONVERSATIONS 

What's up? 
Mm 
To Introduce Ihort and ullllal_Yl' of ukinS PftIple 
whal iI wrong. and ' H pondln.8. 

SI~p 1 Begin by ~! klns nudents when we use WhGt's up? 
or WhGt's the mGtt~? And whill kind of anSwe,s you mIght 
S'~. Then .ead out the explilnatlon In the bo~. 

Step 1 ASk students to Iool al the sentences in A and 
complete them WIth" sultilble p.-obIem. Che<;k with the 
whole S.oup. 

M'_ 
1 _nher Il3ln 
2 teilthe. I lutor 
3 EnS'lsh (or "ny other sub;ecl) 
4 fliltmilles I hou~m~les I (fIends 
5 ankle 

",,'" 

, 

Step 3 Put students In p;l1r5 ,nd set them to p.-;w:tise short 
COf1Ve1'5<llions. They should begin by ~skins WhaI~ up? Of 

Whon tMmoItnl ,nd ,ns~ USIng their sentences from A. 

SPEAKING 

Mm 
To gin fluency p ... ctlce and fOllnd off the 1Ull1. 

Ste p 1 Tell students they iI.e goins to role-pl<Iy COf'Ntr5i11IOflS 
t31kins about p<obIems and respondIng. Divide them into 
groups of th,ee: A. B ,nd C. As should k)oO:. ~t File 2 on p~ge 
152. Bs at File 14 on p.ilgt IS7 and Cs at File 17 on page 158. 
They shoukl choose one of the p<oblems .nd prep;lre to lalk 
about It ~s if It wilS xtuiliy h'ppemng to them. They should 
thInk ,bout • few detill~ they could ;w.Id. They could m,ke, 
few notes. Ask them also to look ill the pl>fltse'l in 8 which 
they an use 10 expteSs ~ymP'th)' . 

Step 2 WMn theyilre reildyatk them to come togethe< in 
their 8'OUPS .. nd t"e tu'n~, A ~hould ast WIIot. up I the 
mGttnl B should e~plilln the problem .. nd A .. nd C should 
~p.ess symp;lth)' Then SWilP and re~at. When they howe 
finished, they could st3.t 3g~ln with new p<obIem'i, Of talk 
"bout real or In~nttd problems In iI Slmil", w<Iy. Ask , few 
S.ou ps to act outthel. conversations for the ,est of the 
d 355 at the end. 

I ,. 3B see TeacIler's notes p. 121. 
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04 POLITICS 

I Ne>ct d .. n Make photocoptes of , - . I 
. 'lA p. 134. .. . 

DEVELOPING CONVERSATIONS 

Giving opinions 

""" To give practice In different way. of exprenlng 
opinion. in the conlut of politics. 

St ep 1 Begin by asking students what they think about 
something current and controverSial e.g. smoking in public 
places. Try to elklt different opinions, Then ask students 
to look at the sentences in exercise A and ident ify pairs of 
senten(~ w ith similar meani ngs. Ched answers in pairs. 
Then check with the whole group. 

Optional activity You could ask students 10 write the pairs 
on • 5QIle - from strong disagreement to strong agreement. 
Of )IOU could do this on the board (answers irn:ludt<l below). M._ 

1-12; 2-5; 3-10,4-8; 6-9, 7-11 
scale f.om strong disagreement to slrOllg agreement' 
3-10,4-8.2-5.6-9. 7-11. 1-12 

Tlp Fo, extra practice, 'test' students by g iving a prompt of 

One of Ihe senlence~. TI~n a~k them to ~ay lhe equivalent 
sentence, hy attention to ~tress and intonation, Cont inue 
this In pa irs, 

Step 2 Put students in small groups and ask them to 
discuss the topics In B, us ing the expressions they learnt 
in A. Ched a fewoflheir ideas at the end, 

LISTENING 

""" To hur the target language In context and give practice 
In listening for gist and Intenslnly. 

Step 1 Tell students they are going to hear tW<l 
conversations aoout top ics from Dew/aping conver'iOtiom, 
As k them to listen ilnd identify the topic in each case and 
the spe<lkers' opinions aoout them. Play the recording, 

An __ " 

Conwniltion 1: a maximum wage- speaker A thinks 
there should ~ a maXImum salary for banke.s etc . but 
speaker B thinks this may not br! ptactical, although she 
;rgrees In prindp~ 

Con~tlon 2: hosting an IntefOalional event (the 
Olympics) - spe;rke. C is against having the Olympics in 
their city, but speakt, D Isn't sure bKause she doesn't 
know enough aoout it 

. ... 
ComuSIItKm 1 , Personally, I'm In favour of curbing the salaries of 

people like bankers and e~ecutives. 
a How would)'tlu do t hat, though! 

" I don't know, I'm sure it's not without pmblems, 
but there must be a way.] Just find some of these 
salaries are obscene - es!",coally when they have 
people In the Hme company earn ing peanuts. 

a, Hmm.1 know what you mean. , And II twists everything else, because if they're 
earning that much, lt _tap, other pupil to 
ask lot more, and it pushe'S up prices. 

a Curbing salarie'S may be OK in pronclple, but In 
practicellt's going to ~ unW<lrkable, isn't itl 

" I don't see why. We have a minimum wage 0;0 why 
not a maximum onel 

a Well how 3re)'tlu going 10 decide the maximum! 
And what _Id you Include In payl What i f they 
were given a boat Of whatever, instead of money! , Well, they'd jUJt ~ .. It OK part of thel, Income 
in the normal way, nol And It (OUld be, $11)', t ... 
times the !oAut_1I , Only ten/ I'm .u .. they'd be able to flnd_rs 
tound It. And)'tlu don't think .t'd d l~cou(age 
people from doing those Jobsl 



k S~_ rnaybe, but I don't SH that u ~ bold thins. I 
mean, mayiH' t hry"d t hink about dolns other Jobs 
t hat ,ne more useful. Anyway, I thouSM you sa id it 
..... is a Sood idea in t~ry. 

B: I drd, I'm Ju~t playinS devrj's adllocate, And, as I 
said , I do have major doubts about how it'd work, 

A Well, personally I t hink t he benefits far ou~iSh 
t he drfficultie~ 

CUi.! $' u2 
c: Did you hear about this proposal to bid to hold t he 

OIympks herel 
0, Yeah, You don't sound hap!,), about it . 
e No, absolutely notl I'm tot ally opposed to it. II"s a 

complele ..... aste of money. Aren't you asainst it? 
0, I'm not su re where I stand re~lIy. Won't tt:. .. _ 

nuo'-llot of mGnl, If we get theml 
e No. Thry al ..... ays talk about them leaving a I!ood 

lesacy and Doost ins t he ec;onomy, bUIlt's all 
rubbish. 

0: Really? I can't pass judgment . I don 't know enoush 
about it. 

C: Ha~ a look on the Internet . Apparently, in 
Montreal they're still payinS taxes on t he debt­
and thry held t hem In 19761 

0, Really/ 
C: I tell you , It's lucky ..... e don't ha~ a hope in hell, so 

they'll only ... IIi the moM)I Oft the bid. Imagine 
If we actually won it, thoughl lt'd",,, recipe for 
dliamr, It'd prObably ban kru~ us 

Step 2 Ask students to look at the sentences from Ihe 
con~rsation' in exercise 8, and choose the correct word I 
phrase. Then play the recording aga in for them to (hed. 
Check answers in pairs. Then (heck with the group. Concept 
checl: by asking for other examples of when to use the 
words I phrases. Check differences between similar words 
e.g. eom and moke. 

( declare 
c legacy 

d rOtJod 
d hell 

e adl/OC3te 
e recipe 

Sl ep 3 Put students in pairs to discus the questions in 
exerci se C. Conduct brief feedback. 

GRAMMAR Conditionals 1 

Mm 
To practise dlfferen t conditional forms and to contrast 
likely forms with unlikely forms. 

Step 1 Ask students to match a S!':ntence beginning 1- 5 
..... ith the best ending a~.Check in pairs, Then check ..... ith 
the whole group. El icit what forms I tenSl':'S are used and 
the meaning In each case. 

M'_ 
1d zerO conditional, both ~rbs:n present SImple, to tall< 

about what is always the GlS!': 
2c first conditional to talk about a future possibility; 

(Ollld less definite he~ than will 

3b a va riation on first r;onditional with going to 
4e second conditkmal to tall; about a hy~het>ca l 

Situation: past simple in the if clause aod WOiJld + 
baS!': form In the main clauS!': 

Sa second conditional for a hypothetical question 

Step 2 Read out the expjanation box and check students 
understand. Then ask them to look at the sentences in bold 
in the audiosc;ript on page 163 and an,,,,,,r the questions 
in exercise S, Direct them to the grammar reference on 
page 139 if they need help. 

M'_ 
I a if they're earning that much 

b senera lly true , likely 
2 a if we had a maximum wage 

b unlikely c unlikely 
3 a if they were given a boat 

b unlikely c unll<ely 
4 a if there were a maximum wage 

b unl ikely c likely 
5 a if it were 10 times the IQWfit wage 

b unlikely c lI<ely 
6 i! If it were 10 times the IQWfit wase 

b likely c likely 
7 a if they get the games 

b likely c li' ely 
8 a if they make t he bid 

b likely c likely 
9 a iflheywonthebid 

b unlikely c unl ikely 

" 4A see Teacher'! notes P. 121. 

VOCABULARY Consequences 

Mm 
To Intfoduce I revise verbs commonly found In the 
contHl of poUtIcs. 

Step 1 Ask students to look at the box and r;omplete the 
sentences in A with the correct verb. Check answers in 
pairs. Then check ..... ith the who~ group. Concept check the 
more dimwit one~ with the whole group e.g. compound 
o problem, trigger on eltcfiolJ (or on event), rmdermiM 

relotions (or confiden(t), (u rb dr"9 oddiction. 

AnS_1S 
1 di5COurage 
2 compound 
3 benefit 
4 t rigger 
5 devastate 

6 lead 

",""" 8 undermine 
9 curb 

10 boInkrupt 
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Step 1 Put students in pairs or threes and a~k them to 
discuss possIble conditions whICh might cause 1-10 in 
exercise A to happen. Check their Idea~ as a group. 

Slep 3 A~k ~tudent~ to rewrite five of the sentences from A 
uSing the verbs In C. so that they mean the opposite of the 
original. Po<nt out that they will need to change more than 
Just the verb. 

Ans_rr; 
(slight variations are possible). 
a lt might encourage people to work. 
b Irll strengthen relations between the two countries. 
c It'lI dil mage the economy and lead to if cut in jobs. 
d If s" good Idea.lfanythlng.lf ll help to sort out the 

ex i~ting social problems. 
e 1\"11 delay an election and ma ke it later than they 

wantM. 

CONVERSATION PRACTICE 

""" To live further PJllctlce In giving and responding 10 
opinions, and conditionals. 

Step 1 Tell ~tvdent~ they a,e going to pract ise conve rsations 
similar to t~ ones they heard In Ustening, As k them to 
wor. mdividually and think of two proposals in areas such 
as ~alth. education. housing. culture, transport etc. Tell 
them to choose one whkh they would lIke to~ happen 
and one lhey have heard is happening (good or bad).A5k 
thf!m to make notes on the poss ible consequences of eOlCh. 

Step 2 Put students in pa irs or smallg'oups and ask Ihf!m 
to have conversation$, taking turns to begin Personally. 
f"m in /avoor oj. .. 01 Did you hear about this propow! to,,/ 

Tell them to try to develop the conversatioM as much as 
pos~ible by us ing conditional structures and ex pre~sing 
dlffe,ent opinions, Monito r and take notes for a correction 
slot at the end. 

Tlp You could ,,~k student~ to prep.ue what they are going 
to si)' for homework. and conduct the discussion In the 
following les50n. 

rn.1 pp. 28-29 

VOCABULARY Politicians 

""" To focus on nouns and adjectives of chancte r. 

Step 1 Begin by asking students what qual ities they thin k 
a politician nee<.l~. Then as k them to look at the qualities 
in A and rank t hem in order of Importance (l • most 
important. 10 • least important) fOf a politician Check they 
understand chQrismo. 'uthl~HntSI, {he obility to compromise. 

Step 2 Put students in pai,s to explain and justify their 
ran kings. Conduct brief feedback with the whole group. 

St ep J Put ~tudents in small groups and a~k them to loo. 
at the adjectives and phrase~ in C and think of politkians 
they would desmbe using them. Conduct bri~ feedback. 

READING 

""" To give practice In reading for specific information, and 
In rMpondlnglo tex!. 

Step 1 Tel l ~t udents they are going to read an artic le aoout 
the effect of humour on pol itics and politicians, Mk them 
to look at the statements In A and mark them true Or false 
3S they read . Tell them to underline Or highlight the p"rt 
of the text that te lls them the answer. Check in pairs. then 
check with thewhole group. 

Tip A~k them to correct the false statements. 

,6.rllwe" 
1 f -it means that being callM nil~S has no effect 
2 T - they con~tanl ly ridicule all politicians 
3 T - ... lnCfeaSeS alreiJdy widespread "itkism. _. play 

into the public ~f(eption of politics 
4 T - ifs Just a silly game and futile 
5 T - an act of defiance against oppression 
6 F - it was black humour 
7 T - ... a release for people living in grim circumstances ... 
S F - telling of jotes was severely restrktM 

Step I Ask stvdents to look at the questionS in B and think 
about how they would an~wel them. Check they understand 
satirical . using humour to critk ise something or somffille 
real- often to do with poIitk~ Then put them in pairs or 
thlees to discuss the questions. Conduct brief feedback. 

LISTENING 

""" To give practice In lIrtening for gUt and Intensive 
IisteninS· 

Step 1 Tell studMts they are going to heal three jokes. Ask 
them to listen and decide which book's arsument each 
joke illustrates - Russell P-eterson's or Sen lewi", Play the 
reco,ding. 

Answers 
1 Russelll'rterson's 
2 Ru~sell P-etersoo's 
2 Ben Lewis's 



. .., _. 
Two fr.ends ~~ strolllnll down the road when one turns 
to the other and asks 'So, what do)'Xl th.nk of our 
ptesi!lentl' The other guy look around 'I can't tell you 
here. Follow me: and he souks off down a s~ strt('t 
'Now tell me what you th,nk' he asks allaon 'NO. not litre 
It's not !.Jfe' and they tIp-toe down the st .. "s ohn old 
bIoxt of flats and into tilt ~td b;I~1 ~nll 
cl!ec:ked that there was I>O-Of\e around. the f.tend tne 
a Ihord tIme: 'So, n<Ni)'OU un tell me what )'O'U really 
th,nk about our leader.' The other ooe glances "fotmd 
nf:!VOUsly Well: he whjs~,s. 'j ilCtually really II~ hIm!' 

.... , 
A mlddle·aged couple ha~ a son wllo's stili hving 
at home with them lhey'~ stafled ~,"g a bit 
_",et! beGlu~ the boy seems qUIte unable 10 
decIde on a caf~l. so th.ey decIde to do a hnle test 
Thoe)' Uke a 20·doll ... b,II, a 8'ble and a bottle of 
whisky and leave them on I he kItchen table They 
Ihen hide, pretending Ihey we.tnl at home 

The dad's theory was thilt If his son took the money. 
It mt~nt h~'d becom~ a busln~sm~n: ,f h~ took th~ 
B,bl~, h~'d ~om~, p<ie'5t ,nd jf h~ _nt for th~ 
whiSky, h~'d prooobly end up ~s ~ no-good d,unk 

So ,nyw¥Y t~ p".ents hld~ ilw~y under t~ ~t~"s 
~nd w .. lt~ tlCpectantl)lAftef a while, th~ son ""'ves 
I'Iome .nd they~. out to wiltch him. Fi.st. he t~k~ 
the money, holds It up to t~ light and then sl,ps 
It Into his pocket. Next, h~ picks up the B,bl~, flicks 
through it and then pockets that 35 _11, Finally, he 
grabs the bottle, opens It ~nd sniffs it. to ch~k It Is 
good quality, before stock'ngit Into his bag He then 
hilpplly sk,ps up the stillrs to go fOf ~ n~p, 

'Oto nol'the f.t~r extl.,ms. 'Our son is going to be 
iI polltlC,ani' 

.... , 
A man IS w.lking down the street muttering to 
hlms~lf, cu.slng the goy~rnment and th~ poIIe.ty 
that's .avagin8 the country 'We hilve no food, no 
wa,m wate', nothingl' 

As ,t hilppens. a group of plilln·dot~ polICemen tome 

pilst In I~opposlte d"edoon ilnd ~mear h,m TMy 
all suddenly leap on h,m and drilg hIm down to the 
stalion, where they throw h,m Into tl'H! Inte,rogiltoon 
room. TMy make him sit on a ch." and take a gun .nd 
fire blanks at him, The man's $Cilr~ stiff and cu.ls up 
In fear. The poll(e, see,ng him so teffifi~ and, thinking 
~'s learn~ his lesson, let him go, 

As the guy trudges off home, ~ ~t~rt~ mOilning 
to hImself again, 'Stupid country! No food, no Wil,m 
water We h~ven't ~n p. an bullets_Stu · d~'· __ • 

Step 2 Put students in pilirs tocompilfe t~i. ~as "nd 
to discuss which joke(s) they found "mus,ng ,,00 why. 
Conduct tlrid fffi:lb.llck. 

Step] o.ilW students' ilttention to tile expl"niltion box . 
~n ask stucients to look ilt the lines in C "00 try to 
complete them with tl'H! corrKl word or phrilse from the 
,,~cording, Then plily the recording again for them to check. 
Check the wordS by .. sklng for synonyms 0' !>til,-synonyms. 

M_ 

1 iI stroll,ng 
b §.Mills 
t tip toe down 
d gbnces "round, wh.rs 

2 a peer 
b slips 
c flids through 
d grabs. sniffs 
e ~kips 

3 II muttoering 
b 1e~p.dQg 
c cUfls up 

Step" In Smilll g'oups. ;lsk students tou~e turns to wy 
the ~ntences In C ilnd act them out at the liIme tIme, 

LANGUAGE PATTERNS 

""" To foe... on pattenu with IIndltl~ to + base fonn.. 

Step 1 Ask students to re~ the e~ample$ in tl'H! box 
,lnd check they under~tand. As~ them to t'anslilte the 
sentence~ into thel. own langu~ge and notke any 
~imil a,il ~s I d'fftrences.ln a rnotIolingual class. ilsk 
~tudents to compil'e the" trilnslation.ln a mu",ilin8u~1 
<I~~s. ask stucients to work in pilirs and tell nch other if 
the sentences _e e~sy to t,ansJate. 

Step 2 Then ilSk them to (lost thN books and tr~slille the 
sentero::es ~k Into thell own language. At the end. they 
should open tloel' books again ~nd comP"'~ their "aostations 
with the original sentefltes. Ask them to d,scuss in pil irs who 
had the least m,stakes What mistilkes did they makel Whyl 

Alternatlwly If you prefer not to use tfilnslation,;lSk 
students to look ill the s.entences and tell you wllat 
patt~ns they notICe ("""loSt to + b;>se form), Elic" a few 
more eKilmpies. 

SPEAKING 

Mm 
To extend the topic Dd give practice in tellin.}o1tH, 

Step 1 Tell students they "re going to tell eilCh other" 
joke. Put them In AB pillrs. Student A shouklloo~ ill flle 5 
on P"'ge 153 lInd choose the joke they like best Stucient B 
slloold look "t File 7 on pilge 154 and do the liIme. They 
~hould read the joke "nd try to memorise It 



An.w~ .. 
4 ;on opinion poH 1 3 t3~nt show vote 

2 a stri ke bal lot 5 election for student council 
3 ~ referendum 

~ .. 
S. ' 1 
I used to like watchong Star Quality, but since this 
scandal has erupted,l'~ lost Interest in it. This 
story leaked out that they _re encouragrng people 
to phone In even though they·d already decided 

., 

the result. They were manipulating things so that 
one guy dldn·t get voted off. because it helped the 
programme's ratings If they had a kind of hate figure. 
I might not ha~ minded so much if the calls were 
fr~. but they·re malo:ing a fortune on them. 
e IF ' 3: • 
We only called" vote because negotiations Wefe going 
absolutely nowhere and despite the massi~ support 
_·w received from Our members. t he management 
is ~fsistlng wrth a derisory offer that will see wages 
fall in real terms next year. If It hadn't been for their 
inlransig~nce, we would not be tal:ing Ihrs action now. 
We understand the publlc·s frustr;otlon - we sh",e It­
but the bl"me for this dispute should be laid firmly at 
the door of the train company. 
S ' J , 
I"m totally in f.i!vour of a vot~ on the issue. Theway Ihe 
current system WCfI:S. some parties get ;0 seat with only 
100,000 votes. while others who poll more than twke 
that don't get any. In the run-up tothe election. the 
New Party had promised to hold one If they got Into 
power. but In the event all that talk has faded away. I 
guess If t hey hadn"! won a landslide vlcto<y. they'd be 
keener to bring about eleclofalreform. but I truly believe 
the vast majollty of the electorate stIli wants to see a 
change and would vote yes. whatever their feselVilllons. 
S 77' III • 
On another day I wouldn·t have taken parI. but I was 
at a bit of a loose end when the .eseafCher called 
and she caught me off guard. It took about half an 
hour and I have to admit. I quite enjoyed it - moanrng 
about the go~rnment , Mind you. when the results 
were publlshe<lln the pa~,. I was a b,t taken abad. It 
seems I'm In a small minorityl People must be madl 
S ·hrS • 
I know In some plac@slfsjust tokenlsmwlth no real 
power, but that isn't t he case here. In these days of 
voter apathy. Ifs Important that _Ids learn democracy 
can gl~ rise to positIVe change. Apart from deciding 
t hings like the end of term trips. pupil reps can 
deCide on policy. It"s unlikely we would·w abolishe<l 
uniforms If we didn't have a body like this . Voting isn·t 

obl! ato but nearly eve ~",~d~~;;:'. ______ ..1 

Step 3 In pairs, ask students to 1001: at the items in C and 
decide WhiCh conversation each one refers to. PoInt out 
that one is ext ra_ Play the recording for them to check_ Get 
them to explain their choices in pairs, then check as a class, 

An.we .. 
a 3 - the New Party promised a referendum 
b 1 ~ the show had already decide<l the resu lt 
c S-voterapathy 
d not mentioned 
e 4 - I"m in a small m inority 
f 2 - we understand the public·s frustration 

GRAMMAR Cond itionajs 2 

Mm 
To give further pl3ctice in conditional forml. 

Step 1 Read out the explanation box. Put students in 
pairs to complete the sentences from Ustening. Play the 
recording again. if necessary . 

Slep 2 As .. students toched their answers with the 
audios.cript on page 164. In pairs ask them to explain the 
verb forms to each other. Direct them to the grammar 
reference on page 139 if they need help. Check as a group. 

Answen 
1 helped the programme's ratings (past simple In both 

parts to indkate somethrng that was true) 
2 the calls _re ffee (second conditional. the calls 

aren't free) 
3 we would not be taking this act ion now (wculd~'r + 

continuous InfinltlW _ we are "'king the action now ~ 
mixed conditiona l) 

4 they hadn·t won a landslide victory (past perfect_ 
they did win a landslide victory - mixed conditional) 

5 wouldn't ha"" taken part (wouldn·t + perfect 
Infinitiw - hypothetical use (if ICI I1nn busier) 

6 would'~ abolished uniforms -as for S . we did 
abolish uniforms 

Step 3 Ask students to write two condit iona l sentences 
about each item in C. Put them in smallglOups to compare 
their sentences. Elicit a few examples at the end_ 

NATIVE SPEAKER ENGLISH Tokenism 

Ask students what they understand by 0 roken.o roken 
gesrurt, toke~ism. Remind them of how th is was used in 
the recording - it"s juS! !okenism. with ~o real power. Read 
out the explanation. then try to elicit . few mort examples. 

SPEAKING 

AIm 
To give fluency practice and round oH the unit. 

Step 1 Ask students to discuss the quest ions in A in groups 
of three. Conduct brief fe.edb;ock. 

'" POlITICS " 



REVIEW 

Two MINUTES 

o, .. ,"~ 
In this activity 5tlld~nt. dKide for thenuelves whlcll 
topic they want to give a short talk about. Each student 
performs Ihis t:ull: tndividu.alty In front of the group, 
who In turn have to give each other marks. Hams an 
audien« normally mean. students perlorm better. 
The rtst of the group also h.aJ to listen carefully 
be<:.aUR they have the I6ponslbUlty fOI marking their 
du.malt •. This whole procHs ...... the add~ ;o<!vanla.gt 
of promoting learntr autonomy. 

Mm 
To provide Outncy practlu in the diffe.ent topics 
practised so far and to raise ,tudents' awareness of their 
.""alring ability by ultinS them to o~rvl! and aSftSS 
each ntheT. 

Step 1 Put students into small groups and tell l hem 
they can refe' to their notes to check languag" or the 
VOCabulary builder if t hey need 10. They should take t urns 
to prese nt the ir tal~ and be observers. Each siooent shou ld 
chOO5e one oflhe topb, look b<ld at the relev<ln\ pi'" 
of the boo k and ta ke f • ...e minutes to prepare what they 
want to ~ay_ One ~tudent give~ a two·minute t alk while 
other ~tudent~ listen and ta ke notes on their strengths 
and weaknes~s with u~ of language, inte rest and ~Iarity_ 
At the end, the ob~rvers each gi...e the s~aker a mark 
out of 10 and explain the mar k using the ir notes as a 
guide (1 _ poor, lO _ excel""nt). Re~at the activity with a 
different s~aker until they've all gi...en their talk. You can 
mon itor I help where ne<;es~al)'_ Conduct a brie f correction 
slot at the end. 

)l OUTCOMES 

GAME 

OVelView 
Gamn IUfI valuable for language learners because a, 
they become involve-d in the activity they become Ins 
Jell-conscious about speaking in a foreign language 
and le •• worried about making mistake •. In addition, 
games help develop clas.room dynamics and they lUe 
fun - 11'. important to enjoy learnlngl 

Mm 
To recycle some of the language covered in the units in 
a fun, student -cenlred way. 

Slep 1 Put ~tudents in A I B pairs. As , Student A to look at 
the questions in the green squares and Student B to klok 
at the questions in the yelk>w squares. They should find the 
answerS In the units and tl)' to memori~ them. They may 
need longer than five minutes for this. 

Step 2 Tell students to play the game in pairs. They should 
take turns to throw a coin and move one of thei' squares 
for heads, and two of their squa res fOf t ails. They should 
answer the question on the square they land on. Their 
partner should che<;k the answer In the relevant part of the 
book. If they get the answer right, they move forward one 
square (but don't answe r the question on t he new square 
until their next turn). If they get the answer wrong, the ir 
partner tells them the answer and they miss a turn - and 
u~ the ~oin aga in for their next turn. The first one to reach 
t he last square is tht winner. Students could then swap 
colours and play again_ 

Note In the next three activities, the students should work 
in groups of three and u~ the Vocobulory builder to help 
them iftheywant to. 



CONVERSATION PRACTICE 

...-
in thb "cth1ty, rtud .. nb dt'cide for the_1nl which 
conY'l'Qatlon they wul 10 ~P"'t. Two rlud .. nb puform 
the I"'k In front of I thUd, who "ctl .. 'Judge'. Hiring 
I n audience normally ~aru rtudentf perform bette •. 
The Judge also ha, 10 Men careful.ly bec&Uilt' they hive 
the .... ponJibWty for marldng their cl"urnale •. Thb 
whole p.OCflI has the added advantage of promotlns 
learner aulonomy. 

'"'" To "" fluency practice &lid to raise studt'nts' 
I Wlren"', of their _peaking ability by u.idng them to 
obH"", &lid ....... each other. 

Slep 1 Put SIOOenh in IlIren. They can ,eft'< to the 

"""olNlory b<Jlllkr If they wisll. They skould I.ke tUfnS 10 
be" plOi, of ~pe"ker$ "nd.n obser.-e,. [acll plOl. should 
ckoseone of tile lopics. k>ok bad at tilt relevant plO,t of 
the book and take a f.-w minutes 10 prep,,'e. They tllen 
conduct tile eon""!fsaHon while the third student listens 
"od t.kes notes. At the eod. the obse'''"!f should Sivt 
neh spe".e,,, m",k out of 10 .. od e_pl"ln the mi.k (10_ 
excellent. 1 • poor). It would be useful if they could "Iso use 
lheI. ~es to S ...... more detaik!d feftI~k on Slrengll>$ 
"od we"kf"IKSt'i I ""OfS. Tht'n sw .. p. MonitOf "od help I 
prompt whefe ne<:es~ry "lid S"'" some """,,,11 ~~k "I 
the .. lid. 

ACTOR DRAW 

Overview 
Thl' 11 an .. norrnoully popular g;une among.1 people 
the whole world OY'I'r because II il so much fun. The 
g.p between the actor I artist's performance Uld the 
'IJIInser'I' Ideas leads to • lot of laughter and alot of 
laIIguar un .. _11 

Slep 1 Put students in new sroups of th,ee "lid "d:; them 
to tike tu.ns to iKt 01" dr_ the words I phl"1lSt'i In the box. 
chosen ilt rilndom. TI\ey should not speak while they "re 
lIding 0< dr;OWlng. Thei. plOrtners should guess the wo.d I 
ph.ase. Then they swap. 

QUIZ 

Oftrvi_ 
nu. game 11 belt played In teanu of two or thrff In 
order to promote Spealdnl.lt'J "Iood Id .. " to "" 
students a reallitlc time limit. The prfllW1! also 
increases enelgy leveb Uld makes the game more 
.."dting. You could also conduct thi. IS I taCt' between 
te&nu. 

A1ternatiY'l'ly \Iou could condllcl this ~s " ·pub quit· wllh 
you rnding out the ql.lt'SIion5 line! gfOU~ of th~ Of four 
students confn.i"1l quietly on the "ns_rs. Tht'n in open 
("'ss each g.oup sw .. ps their ansWt'fS WIIh i1nothe< g'oup. 
You read 1 .. licl! the ilnswers ilne! they ma,k elOCh at ...... '. 
.nsWt'fs. Clwck WIIh the whole group ill the .. lid. The 
winner ~ the g.oup WIth the most correct afl'l_rs. 

""-1 An area WIth U .. mbilnI Ol" .... 1ct bulldlnp Is 
neglected "nd fUn down. 

2 ~you rip you. shlfl you need to mend o. replO i. It. 
3 ~ a situatIOn Is IJIIm It Is ""ry bad. 
4 When "n ec:onomy Is thrM"I In doing _1/. 
5 "you need to cle., .... bOIe." building Of p3rt of it 

h"s coIlilpsed. 
6 If you·re thrll~ with something you feellIt'f)' 

excited "lid pIe"sed 
7 HouSt'i Of ftiltS i1.e loo"l'd Il)' iI bu'SIiI, 
8 An a'e" mlght lO downhill betiruse it beoomes poor. 

Of ~ leilVl! It Of don·t Willl to I"", there. 
9 You might IoinJIe s.omt'OIIt' out betiruse they .fe 

especially good at somethIng. 
10 Close-knit descrobes" oommunlty. 
11 Politicians try to ........ up iI SCilndal. e.g. their 

e~ penses. 

12 If th~,e's iI ua. e _rybody WintS to bf: p3rt 

of something e.g. f;t(ebooi<. 0< Willis to hil"" 
something, e-8 IPhones. 

13 if ~ Is bitchy they gosSip In " nilsty W""J 
"bout others. 

14 Crime. Of d,ug ..se, mlglll be a-I ' t d I ,,11 Of! by 
inueilSlng the po .. ,... of the poIict'. 

IS Four dlfferenl I'll I -41 fuo dlllon;e .re: 
unh ithfllll\t'"Ss. cruelty. neglect. I.ret riev3b1t' 
breakdown. 

"'I~ JJ 



COLLOCATIONS 

Onrvi~w 

Collocations are words which usually go together 
such as do m~ a 1<1.11010., IUId a prn./ng prob!~m. Until 
rtlattvely ~nUy th~ concept of collocation was not IUI 
area that was caverN In voc.abulary teachintl. H_r, 
computatlon.allinguistics has shown how important 
col]°catlon It In 1ang ..... r learning. This activity helps 
t o d.,.,.,lop stud~nts' awareness of the impor\lUICf! of 
collocation in nahmlllanguar generation. 

"'" To nYiM and practiJe som~ common collocations hom 
units 1-4 and 10 give students furth~r l~am~r training 
in using the Voc,,"u!ary bu!!d~ •. 

St~p 1 Put students in AB pairs and tell them to test each 
other on collocations from units 1-4. Student A looks at 
unit 1 of the ~QbufQ/y builder and re~ds out a collocation, 
with 3 gap where there is '_'. They shou ld say 'blah' for the 
gap and Student B should say the missing word. They could 
do 6--8 coHocaHons and then swap. 

IDIOMS 

Mm 
To rmse, personalise and practise idioms from units 1-4. 

Step 1 Put students in pairs I threes and ask them to 
discuss the meaning of the id",ms I-IS. Remind them 
to use the ~obulory builder if they ne-ed help. AS k them 
to Individually think of a real e>«l mple about themse~s 
or someone they know. Then ask them to discuss this in 
their groups. Ched the meaning of the idioms and check a 
selection of their exam ples as a group al the end. 

Answe .. 
1 I'm putting across the opposite point of view to 

make for a more Interesting drscussion. 
2 rWSOlnothingtodo. 
3 ~'s diffH:;ult to get On with. 
4 She really wants it I wants todo It. 
S She $<lid what she thought. 
£> He Detrayed me. 
7 I accept things as they are wrthout worrying 

unnecessarily. 
8 You should Insist on something. 
9 We didn'l get on when _ met. 

10 He does nothing to help with housework. 
11 It was ""''Y une~pected. 
12 It would De wry locky if that ha~ned. 
13 They 3re w.ry rich. 
14 It's not appropriate. 
1 S It spread w.ry fast. 

Note Li$tefl;ng and Ihe rest of the review unit couk! De 
used as the basis for a progres~ t~st. The suggested stores 
are giw.n Delow each exercise. Altern~tiwly, these e~erclses 
could De done in pairs or ind ividually and then checked in 
pairs. or )'Ou could condoct them as a quiz I competition. 
with students in t eams. If students ha"", problems with 
any of the exercises, refer them 10 the relevant pages in the 
grammar reference Or the \Iocobulory builder. 

rn.1 pp. 34- 35 

LISTENING 

Mm 
To gin practice in i.b:tening for gist and. d.dail. The 
audio 15 " 21.1. 

ExHCM A Inswen 
a Speaker 4 

b -
c Spe. ker 3 
d Speaker 5 

e Spe.ker 2 
f Speaker 1 

g -

Exerclie B a" swen . -
b Speaker 4 
C Speaker 5 
d Speaker 1 . -
f Speaker 3 
g Speaker 2 

GRAMMAR 

Exercise A I n5_ .. 
1 Ihat 
2 had 
3 would 
4 having 
5 would 
6 l~cI, 

7 fact 

'''' 
Exercise B InS_f'I 
1 h.s tripled since 
2 woukln't have been ~ I got ~ 
3 going totrlgger an 
4 drives I makes me mad is the amount 
5 gone through 
6 hadn't rigged the 



LANGUAGE PATTERNS 

.... f.' .. 
1 Sh~'5 one oflhose pwp~ who\ alw~ys mOiming. 
2 It's nowhere .... ' as complicated is It sounds. 
3 com~ct 
4 He\ utterly unable 10 make up his mind. 
S correct 
6 I read it Ihree limes out of did Ibt'. 

PREPOSITIONS 

..... ,. .. $ 

'" 
2 " 

"" 4 in 
5 with 
6 against ,,, 
"'" 

OPPOSITES 

..... n ... rs 
1 sprawling 
2 acrimonious 
3 vibrant 
4 secular 
5 filthy 
6 thriving 
7 deprived 
8 long-standing 

MISSING WORDS 

....... 
1 stand 
2 figure 
3 pocket 
4 narrow 
5 crawling 

NOUNS 

.... s"'." 
1 cloth 
2 dishwasher I washing machine 
3 toilet 
4 drill 
5 ladder 
6 st ring I rope 
7 nail 
8 tap 

WORD FAMILIES 

"'-" 1 assumption 
2 underestimate 
3 ridicu lously 
4 reservations 
5 commitment 
6 Glp<lblhty 
7 wilful 

VOCABULARY 

Ans-'S 
1 B frail 
2 A YOkes 
3 C bf:nefit 
4 A by and large 
5 C been through 
6 A mixed up In 
7 C fun-up 
8 Aoffering 

• 

OUEVI(W 15 



05 NIGHT IN, NIGHT OUT 

VOCABULARY Feelings 

..". 
To lntrodl1ce exp~JlonJ used to talk aboll! a variety 
of feelings. 

Step 1 lead in by asking the students for anywo.ds Or 
phrases they know to describe strong feelings - bolh 
emotional and physical. Then ask them to look at the 
sentences in A and guess the meaning of the words I 
phrase'5 in bold, then translate them into Ihei. own 

language. (hKk In pairs, then check wilh the who le group. 

Afterni tlvely If you prefer not to use trans lation, ask 
students 10 Ihink of a definition of the words I phrases. 
Concept check by as king for othe' examples. 

""'_f'I 
1 In stltche'l. very amu5ed.couldo't stop laughing 
2 )'awning. opening mouth when ti red or sleepy 
3 in bits . very upset 
4 stuffed. very full 
5 tossing and turning. restless. unilble to slffp 
6 off his~ _ mad, drunk. incoherent 
7 live up to the mr~ . fulfil (high) expectations 
8 OIIerwhelmed. un .. ble to de .. ' with strOllg emotions 
9 rough . un~IL hung.ovtr 

10 mortifIed _ very emba"j~~ 

Step 2 Put ~tuderrt~ in pair~ and .. ~k them to Iook .. t the 
sentences In A again and invent reasons for each of the 
f~ling~ as In Ihe example. Conduct brief feedback. 

LISTENING 

""" To ~ pr~ in lbttnlng for specific information 
IUId 1ntensmty, 

Step 1 Tell students they are gOing to hear two 
conver53lions where people talk about a night out and 

.~, 

something e lse. Mk them 10 look al Ihe questions in 
exercise A and answer them as they listen. Ched answerS 
in pairs, then (h~ k with the whole group . 

Answers 
Conversation 1 
1 V\lf!nl 10 a surprose party 
2 dancing 
3 bit rough; overwhelmed, In st itches; morlified 

Conve.satlon 2 
1 ~nt out fOf dinner 
2 a meeting I sl'e~~ 
3 losslng and turning; stuffed; off hi~ head 

~ ... 
C I' 1 
A, Hey Milddy. You loot a bIt rough. 
8, I know I"m exhausted I didn't 8t1 to bed till 3. 
A, How comel 
6, Oh, this friend of mine, it was her 25th and we 

organised a surprise p<lfty. 

A. I bet she was pleased 
6; Veah, she was, she was, although she actually 

burst into turs when she " ' st came in. 
AOhI 
B: Ah, (oM'S been IhfOUSh a lot ~entfy, which 15 

partly why we planned the do, 
A Chee-r her up. 
B: fualy, An'f'N3Y. she obviously found It ,11 bit 

overwhelmlns at first, but she got OYer it pretty 
qUldly 

A That's good Whe.e was III 
B: In this b,1., They'd hired a room and they had a 

b.and. I thInk they were friend~ of he.s 100. 
A, Any goodl 
B: Yeah, brilliant They played this ()Id school lOCk 

and ' 011. but really well, Hooeslfy.everyo~ was 
up dancing. Actu;rlly. it wn hila rious - you know 
Flnll")'. don't youl 

A: VlIguefy - only rully by sight, 
B, You've never seen him ~trutlin hi' st uff then l 



8 He" -.., Honhliy. he dio~ hlu! a crlHl'M 
chlCtenl WIt WIefe In 5trtches wakh .... him 

" I'UoI' bIoR He'll probably nftI!, dionc~ ilpln 
B: N.lh. I mean, would"ve ~n I'n(hllrOfd. but ht·, 

_ CIf ttIose ptOpIe - he', so full of himself, , don'l 
thlnt he"",n It'glslers wlltn peopI~ illt' I.k.nl th~ 
mlCteyl 

", Yo\I won't be ~nl that wh~n he "",,".nd I"ns 
)'0\1.11 dQ'Nn In _neel 

B- T'"st me. he"s ve')' thid·skinned Myway, talk.nl 
CIf ct.nona. iit' ~ lfllllO'ntI IQ lhoW tango 
dnMI1 

.. ~ah - on ind off 
B· 'IOu must be BrtI,n8 qUite JO'ld. 
A 'wouldn't I!O that b, I'm still a bot plOIII! to 

t~adlnl on tOH_ 

- " ' • 11 

C: H', I'id' C,1U8ht you_ H~ you sorted evel}'thlng 
for Ih~ big mtttlng/ 

0: ~.h.ye:,1h,ln all In hand I've also t>oolu!d a table 
al EUlene's. 

C: E1IC~,,"nt_1 dldn'llMiln to hassle you. I'm JuS! 
"'nllnl about il. 
That', illrlght.l'm sure It'll be fine 
~ah, 11 WIll I (ould J~I do Wlthout!t ilt Ihe 
rnomflI!. lint too much on. 
Tell me abQo.rt 1111 WilS tOSSing ilnd lu,nlng all 
nopt" Just couldn't sw!tch off 
I know Perhaps you stwuld ut .. up m<"d!tilllOfl. 

"" "nrway Thanks for being soon top of th'ngs 
No prob,,"m. 
By lhe way, how was )'Ou, m .. al th .. oth .. r nlghl/ 
Oh, I,ut. Wf:: .... nl to this place, PofCheltal 
Oh yeah How was the food/ 
GoI'lJ'"OUs, but the.e was so much - you hi .... slo o. 
_n cou~s_ ' lost count. 
'IOu must' .... ~n stuffed by the .. nd 
I thought I'd bUIS! - bit too much ,eally Al;tually, 
lhe~ was iI bit CIf iI scene wt.,,," __ ... the,e. 
Th" lIlY jusl burst out slloutlng at iI Wilite, -
1t'~1y r,1nt,nl abQo.rt somethIng ,tupod,llke I~ 
was a dirty fort Of SOme1:hlng 
It sounds I,k .. he was off his head. 
'don1 know. eUI they got h,m to I .. .,..... 

Step 2 Put students In pai,s to compa,e answe,s. Aslt them 
todlscun what each ph'~~ they hea.d refe.red to In the 
convefsaHons. ind why the speakers ttsed them. Then play 
the '«o<ding ilgain for them to cllKk. 

" lbA Ch 

c-MtIon 1 _ bit fOU9h - the M:cond Speiker. 
bc<.iIuM: W went to bed it th,ee; OVf!~/med - ..... , 

friend, bc<.iIuse it ~s • su.po-ise p.irty and she had beef! 
thtOugh a lot ,«entfy: In ltitchn - eYeI)'body watching 
the guy dince bl!ciust ..... wis funny: mortiflnl- she 
would ha .... felt It"e this If she h,ld dancrd so badly 

Comllmion 2 _ toss",g Qnd turning - the second 
spea~f: becauM: he WilS worried at>out the meetlng;l ..... 
man; ~lufJtd - the Silme min: bl!ciUM: he ate so much; 
off his Mod - a strange man In t ...... estilurant: bec3uM: 
he WilS ranting about something "2f)' tr~1 

Stcp 1 ASk st~ts to loot ilt lhe ~nter.cn from the 
record,ntI in exoerdseC.nd complete t ..... m WIth the 
conK! prepositlono< adve.b. Then ast them to i0oi; at t ..... 
iludios<ript on p.i8t 164 to cllK" their ins_rs, Concept 
cllK); with tite wnole group by asking for~mtions 0< 

ot ...... eXilmples. 

-1 Into "" 2 through 'off ,- 9 about 

'of 10 ~ 

'of 11", 

'" 12 out 

SPEAKING 

Mm 
To further exploit the llstenbl. Uld gm fluency 
pncIlce. 

Step 1 ASk students tQ look it the quntions In A and 
thin k about how tney would lIns .... , t ..... m. T ..... n put them 
in smal l g'oups to diSCUSS t ..... questions, Conduct brief 
feedback, 

NATIVE SPEAKER ENGLISH 

strut your stuff 
ASk st~U what they think llrul ywr ltulfmeins from 
the con .... '>ation in U, ttfling. Who! wtn I~ lolking 
aboutl (Finley's dandng), WhQl did t~ think of itl (not a 
lot). Read out t he explanation In the box and If)' to elicit iI 
few moreeoamples. 

os NIGHT ,t<, _ 00Jf n 
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DEVELOPING CONVERSATIONS 

I bet / imagine 

Mm 
To p.letl ... _ys of commenting on w hit "'mWne t.ayS. 

l.Uling I H t I /"'''91", ._ or you m .... ' I must 'w ._ . 

St ep 1 !lead out the explanation box. AS K st udents to look 
at the s.o:ntence-; in A and rewrite them using mllst be I 
mllSl've i;r.een. The" play the r~ording for them to chect. 
Ask them to !>Oh:,., the responses. 

... " .. " 
1 That must'~ been pretty dull, 
2 You mu.t be glad you didn't go now. 
3 Ht mu,fve been .. bit disappointed. 
4 You must be feeling a bit rough now. 
S You must've been mQftifieo,l. 
6 She must've been quite upset. 

~U 

• A, That must've been pretty dull. 
8. Awful . I coutdn', stop yawning. 

• " VDU must be glad you didn't go now. 
0 Absolutely. It obviously doesn't live up to the hy 

, 
" He must"V!' been a bit disappointed. 
6: Actually 

• A, You must be f~hng a bit rough now. 
8; ,",ch/ally, I feel surprisingly Ifesh. 

• " You musl've been mortifil!d. 
e, I wouldn·t go th~t f~r. bIIt It w~~ a bit embarr~ssin 

• " She must·ve !>ten quite upset . 
0, Oh she w~s In bits -just in floods of tears. 

Step 2 ~ead out the ne><t explanation box. Then put 
students in pairs to practise. They should take turns saying 
one of the sentenctS 1-6 in A and their partner should 
respond by agreeing Of di"'greeing. MOdel with ~ strong 
student. then in open pairs before continuing in clO5-ed 
pairs. Check a few examples in open pairs at the end. 

CONVERSATION PRACTICE 

"'" To furtlIer exploit Listening and give fluency practice. 

Step 1 Te ll students they an! going to practise simila r 
conversatklns to the ones they heard in U!tenlng. Ask them 
to think of a night which resulted in at least one of the 
feelings in Vocabulary. and prepan! what they 3re going 
to say. They should try to use language from this part of 
the unit. 

Step 2 Put students in pairs and ask them to take turns 
telling their partner about their night out and n!spondlng. 
Tell them to use as much language f.om pages 3&-37 as 
they un. They should change the subject to something 
total ly different half way through each conversation. When 
finishl!d. they swap and repeat. Monitor and take notes for 
a correction slot at the end_ 

ra.1 pp, 38-39 

[ HeIrt , Ius t.4a~ pho~ of 
SA p.136. 

READING 

Mm 
To give practice in lu,""g for gb! .rid detail, and In 
responding to what you have read. 

Step 1 Tell students they're going to re.d a What·! on 
guide to london.8efon! they read. put them In smal l 
groups to discuss the questions In exerciSl': A. Conduct br>e( 
feedb.ad. 

Step 2 Put students in pairs and ask them to read the 
online guide. ignoring the underlining. Ask them to 
comment on the items as they read. answering the 
questions In B and using some of the langua~ suggested 
eg_ It Wf)nds too weird / I/OI}' I pretentious for my !!king; 
It doesn1 wund lit e my thing / my cup of tea, it sounds 
Interesting / brilliQnt I dreadfUl, it sounds lite Q !<Jugh / the 
HndQfthlng l"d like. etc. You could lead the first item and 
elicit responses from the whole group to demonstrate. 
Monitor and Intervene I corrt>:\ where necessary. 

Step 3 Put students in smallgfOups and ask them to 
choose togethe r the three things they would all like to go 
to and di~uss wily. Then ask students to share and di~uss 
their ideas with the rest of the class. 

Step 4 Ask students to look at the list in 0 and decide 
whkh event each one refers to. Check in pairs_ Then check 
with the whole group. 

MS.III 

1 (an-{:an course. ~aln Man 
2 Rain Man. Bluts Brothers 
3 Douglas Bader 
4 Blues Brothers. Odyssey UK. ~I(hmond and 

Twickenham Jau Club 
S Can-Gln course. weight loss through Ayurveda 
6 Cupcakedecorating.Ayurveda 
7 London tn!asure hunt 
8 keWorlds 
9 Art Bin 

10 Douglas Bader 



LANGUAGE PATTERNS 

Mm 
To focus on pattern. with " .. w + ... mNne _ . 

SIet> 1 Ask 'tudent~~o read Ihe examples in the box 
and check the)' undel'ltand. Ask them to tran~late lhe 
sentences into Ihelr own language and notice any 
similarities I d ifference~. ln a monolingual class. ask 
studenh to compare lheir translation. In a multilingual 
cla~s. ask students to work in pairs and le ll each other if 
the sentences ~re easy to translate. 

Step 2 Then ask Ihe m toclose their books and translate 
the sentences bac~ Into their own language . At the end. 
they shou ld o~n theif books again and rompa'" their 
translations with Ihe original sentences. Ask them to 
di"u'S in pairs who had the least mi~takes. Whal mistakes 
did they make? Why? 

AlternHIVI:'iy rf you prefer not to use transliltion. ask 
them to look at the sentences and tel l you what patterns 
they notice (ho .... someone + adjective I adverb I adverbial 
phrase, similM in meaning to ma~ someone + adjective I t 

t..Jse form + adjeclive). Tf)' to elicit a few more e xamples. 

SPEAKING 

Mm 
To exploit the readlnjj and gtw personalised fllleft<y 
practice. 

Step 1 As~ students to look at the questioos in A and think 
about how they would anS~r them. Put studenlS in pairs 
or threes to d i""ss the questions. Conduct brief feedback. 

VOCABULARY 

Mm 
To h'ltroclllce phrases comlstlnS of nOlln + 0/ + noun. 

Step 1 Read oul the explanatioo in Ihe bo>C and tl)' to elicit 
a few more examples. Ask studenls to look at the phrases 
in the ex!>anation bo_ and tf)' tothink of one more 
example for each. Put students in pairs to compare their 
ideas. then chee. with the whole group. 

Suqeded aft$~ 
the ~ of SIlCCe'Ss' the universe; the format of the 
lessons. the lectu",_ the course: 0 weolth of ideas. 
products; the (entellOry a/her death. his flrst fIOYel: the 
loss ofhls arms, his eyesight, hi~ one true love: Ihe onset 
qf the recession, the disease; the fIottle of the Somme. 
Watefloo, the o;exes; the existence of this chemre;ol. God: 
o set ofldeas. priofitles: the dispG50l of waste, sewage 

OS . , . 

Step Z Ask ~Iudents to look at e. e fClse e ~nd match ~ 
noun and of w ith the possible endings. Chec k in palr~. 
Then cheek with the whole group. Concept check by as. in g 
students when they would use the phrases_ 

Answers 
1 a bundleoffun I measuftS I wood I clothes 
2 a fraction of the (ost I an inch I a second 
3 a 'isk o/KCidents I ca"",r I fililule 
4 0 flood of enqu iff:s I com!>arnts I people 
S a ~ign of life I weakness I things to come 
6 the supply of water I drugs I blood 10 Ihe b"lin 
7 the abolltio~ of slaveI)' I the death penalty I VAT 
8 the tipofmy longue I the iSland I the icellf!rg 

GRAMMAR Noun phrases 

Mm 
To forus On nOlln plua5et and gi¥e practice. 

Slep 1 Read out the e x!>anation bo>C. Then put students 
In pairs. Ask them 10 loo k at the questions in A and the 
underlined word~ in the article from fleadlng. Where con 
we go. Ask them 10 di",u" the answers to the questionS. 
Chee k with the whole g roup. 

~.-
1 0 barber w'gecfl;!>OUn phrase: /Wry McCreadie; nine 
2 on Sluts 8rol.ht(J' closs;,:s, ptepositional phf3o;e: 0 

twist; six 
3 dance: noun: closs; four 
4 0 weoltll, noun phfase: hints and tips; she 
5 morting the centenary of his birth: participle dause; 
d;~nlne 

6 ice p/ofl throughout the ScIor System; 'elative clause: 
role: six 

7 London, noun: most vibranl area!; six 
8 $ix-wet'k, adjective; exhil1ition; three 
9 receivingfour a~d fi .... ·sta' reviews across the board, 

participle phrase: ull-out show: thirleen 
la that follows the jourMy of Char/ie Bobbltt and hi) 

aut!)tic brother floymond o"o<s Ameri<;a, ",Iat ...... 
dause;film: 17 

11 between the reflected and the real: prepositional 
phrao;e; the boundary. eight 

12 and hosted by wllOphonist KeMn Chr!)tione and 
ooco/lst Lesley Chflstio~ participle phrase:jOll 
clu/}; 23 

13 ,uitoble, adjective:JI09o and breathing ext'rrists: 
eight 

Oi.ect them to the grammar ",ference on page 140 if they 
need help_ 

os NIGHT IN. NIGHT OUT )g 
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Step 2 Put stu.dents In pairs. As k them to look at sentences 
1-4 In exercise B and choose one each. They should add 
WOfds to the subject and object and 1ft who can write the 
longest sentence. Ask students to read out a fl'W of th~lr 
sentences to the whole class at the end. 

,Ic,~'<,c, ,!.... __ C'C~C-:::.!C·=""':·:,C" Coo:·:~::.:'C'='02::. __ "_"_. __ I 

rn.1 pp, 40-41 

.. ~ .. r,c"c,-,C"-"-MC,C.-,-,...,-",,- opo- .-.c,- -.,"-."C 
C---"""'.~,~,~" ~, ~~ ________ ~_~~ 

SPEAKING 

,,_ 
To lead in to I1Jun 'n!l and gift personalised practice. 

Step 1 Lead in by asking students about t.ook clubs: Whot 
(ire they! Why da people joi~ theml Are they {Klpulm in their 
arM! Then put st udents in small groups to discuSS the 
questions in A. Conduct br ief ~db.ack. 

LISTENING 

,,_ 
To gift practk., in Ustenlng Ill"Id $ummar)' writing. 

Step 1 Tell students they are going to hear a radIo 
programme about t.ook dubs. Ask them to look at the 
summary In A and complMe it as they listen. Tell them 
there may be varklus possible answers. Play the recording. 

.... _" 
1 the reading habits of the natlon I tile publishing 

Industry 
2 different appro...:hes to reading. celebritieS 

discussing books. space for use" 
3 40.000 book Clubs 
4 Vegan Book Club, Socialist Feminist group 
5 provide ~ommendations I act as f.lter 
6 ueate a community 
7 are really gosslpong or dating clubs 
g sentimental autobiographial writing 
9 the transformnive effect of reading 

10 to pass books On to other, 
11 community reading project ~signed to give 

everyone In an area the OjIportunity to read and 
then talk about one book 

12 bookstore events, related arts I schooj events 

.~. 

,,"U 
When Oprah winfrey added a book discussion club 
se'(\Ion to her phenomenal ly popular Amerian 
talk show back In 1996. she could surely never haw 
envisaged the Impact she would have - not only 
on the rtiding habits of the na\lon. but also on 
the publishing Indust ry Itself. Winfrey ~rSOflally 
chose all the books she endorsed and didn't benefit 
financially from any of her selections. In terms of sales. 
endorsement by Oprah is worth anywhere between 
20 and 100 limes the recommendation of any other 
public flgu.e in the United States and has sufficient 
clou t to fundamentally alter Amalon ",nkings, best­
seller lists and author royalty payments. Her club now 
boasts over two million members and has a website 
that provIdes tips on different approaches to reading, 
celebrities discussing favourite pie<:es of literature and 
ample sp...:e for users to shart their own thoughts on 
futured titles. 

In the wake of all this highly VIsrble public enthUSIasm. 
book clubs have started sp,inglng up everywhere 
In Britain alone. there are now an estimated 40,000 
reading groups. with people meeting to discuss their 
latest literary loves In private homes Or In afes, 
In libraries and bookstores or simply onllne. This 
phenomenon has spawned such specialist gatherings 
3S the Vegan Book Club and a Socialist feminist gfOlJp. 
as well as meetings specifica lly targeted at lovers of 
crime novels and even comicsl 

The remarkable su.ge In the popularity of book clubs 
seems to be down to a number of d ifferent factors. 
Cultura l commentator, Rosalie Nlcholson: 'We live In 
hectic times. As we iI(I become ever busier and ever 
more bombarded wit h an overload of Information, 
reading groups clearly represent a craving for 
trust worthy recommenda\lons . They act as a kind of 
filter. In addition. book clubs seem to tilP Into some 
l<ind of desire for community in an age of Increasing 
SOCial fragmentation. Ironically. it seems t hat the 
solil3ry actiVity of reading can help provide a sense of 
Shared e~ perience." 

However. not everyone sees the trend In such a 
positive light . Here's cri t ic B.yan Sewer; 
'Let's face it. most reading groups 3re little mo.e than 
gossiping circles or else simply a li terary guise for 
datrng clubsl And I know from my own observations 
that when they do finally get round to diSCUSSing 
books. the discoulse Is generally coarse and displays 
limited Insight or intellee!' 1 also fear that the whole 
nat ure of the set-up has created .. tendency towards a 
certain kind of sentrmental autobiographical writing. 
which one can only suppose must be eaSier for a 
mass audience." 

Bryan Sewer's opinion, though, seems to haw little 
Impact, and certainly hasn·t halted t he spread of 



communal reading. Indl!t'd, one recent book dub 
favourite, Reading lolit~ in Tehran, by Azar Nafisr, 
deUrls the transformational e~~,;ence of reading 
and discussing frequently b<onned Western books In 
the Iranian capiul rn the 19905. The ap~al.lt would 
set':m, is um~rsal. 

On top of tM. multrtude of read inS Sroups now 
thriving, other Innovatrve projects ha"" also been 
concei~d_ Book Cross'ng's a fret': onHne book dub 
that alms 'to make the whole world a library'. After 
having registered with the s,te, which connecls 
users and illtempls to track Ihe movement of Items 
donated, users are encour~sed to lea"" books they've 
finished readins in public spaces, where they may 
then find new admlters_ 

Seattle, meanwhile, Instis"ted the nOw globally 
popular idea of One City. One Book - a community 
readins project designed to S;~ e'IIeryone w,thin a 
s~c;fic geographical location the opportunily 10 read 
and Ihen t alk about one book alone part;cul"r time. 
As the Idea has spread, different cities have added 
their own twists, boohto,e talks by authors here, 
related arts prOSli.mmlng there and some times even 
integration with school curricula. The CIty of Uverpool 
went so fill a5 to celebrate its year as Euro~an 
Cultural Capllal by funding 20,000 free copies of the 

ar's chosen book, The 5aVlJge ~ Oavld Almond. 

Step 2 Pul students In pa irs and ask them 10 compare 
Iheir summaries. Then ask them to look at C and match the 
ver~ with the nouns. As k them what each phrase refers 10 

in the record inS_ Then play it again and lel them read Ihe 
audioscripl on page 165 allhe same t ime to check. 

Answers 
1f endorse a book • Oprah Winfre)" endorses books on 

her show 
2c boast over lwo million members. her book club 

boasts over lWO million members 
3h share the" thoughls . users of Oprah's _~itecan 

share the" IhouShts .. bout books 
4a be down to .. number of factor~ * the surse in 

popularity of book clu~ is down to a number of 
factols 

Se see Ihe trend in a positM! light . nol eYeryo-ne sees 
Ihe trend in a positl"", liShl 

6b hillt the sp read . nesilti"'" opinions ha"", nol hailed 
the ~pread of communal readins 

7d l"lck the movement of items. SookCrossing 11a-c:i:s 

Ihe movement of Ilems (books passed on from one 
,eader 10 another) 

8S fund free copies. the city of U"",rpooj funded free 
copies of ooe book as part of Its ye .. r as European 
capital of culture (2009) 

Step 3 Put students in smallsroups and ask them to 
d iscuss the quest ions in F. Conduct brief feedback. 

VOCABULARY Describing books 

.urn 
To Introduce words ' phrases commonly URd. to 
desrnbe books. 

Step 1 As k st udents to read the book re'lliews and choose 
the COflect word I phrase 10 complele them. Check 
answer. in pairs. Then check with the whole SIOUP_ 

Ant_,. , 1 centres 2 plot 3 protagonisls 4 diak>sue , 1 based 2 brins ,,., 4 tale 
l 1 traces 2 exp.!ores lR~ng 4 tackles , 1 first 2 narrator 3 turns 4 insight , 1 memoir 2 struggle 3 ;leals 4reoommend 

Step 2 Ask students to look aga in at the reviews and 
underh"", any new adjective -+ noun collocations. Then put 
them in pairs to compare and discuSS meaningS. Check 
with the whole group. 

SUSiflled a nswe.s 
s lrm novel; loosely connected chapte .. ; minimal 
dialogue; vivid portra)'ilL uplifting tale; grippins non· 
fiction work; domestic violence; civil rights movement; 
comic novel; hystelical effect; moving memoir.lrou~ed 
relaHonship; abusive mothe~ heart-wrench ins detail; iI 
real pase·lurner 

Slep 3 Put studenls in small groupS 10 discuss the 
questions in C. Conduct brief feedback. 

SPEAKING 

..... 
To gM flue ncy practice and round off the unit. 

Step 1 Ask students to imagine they are gornSlo form a 
new book SIOUP_ Mk them 10 work individually and think 
of .. book they would like 10 reild at Ihe book group. They 
should prepa re to describe it. ma king a few noles and 
using language from Vocabulary to hel pthem. 

Slep 2 Put sludents in small groupS. Ask them 10 ta ke 
turns describing their book and tl)'inSlo persuade their 
part"",rs 10 choose it . They should vote on which book to 
read first. 

Step 3 A5k each group 10 present the ir chosen book to the 
rest of the class. 

Allernalively You cou ld ask sludents 10 do this for 
homewor k and brrnS along their book recommendation~ 10 

stall the next class with. 

I n sa see Teacher's notes p. 122. I 
o. "1(.><"", " IGHT OOT 41 



06 CONFLICT 

L ~ dMs Make ~opoes 01 
lA P. 138 and 61 P. 139. 

SPEAKING 

'"'" 

" 
To lucllnto the topk and give fhlency pradict. 

Step 1 Begin by ~~kin8 s!"""'nts how I h<ey o.rsu~11y 
be~ during in i.gument. Then ~k them 10 look it the 
senttnc:e-s In A ind ch«k they uOOetsUnd the words I 
pllraiti in bold. Put Ihtm in pailS to ch«k the mt .. ni~ 

ind 10 di10cuss whidl they sometimes do the~ 
Concept check by ~kin8 for det'initioos Of cumple's. 

"'1111121 

510fm of! .. to leave In a temJ)e'; skim .. shut IIIoIerotly; 
sulk .. when )lOO <dust to talk to someone In 3n 

aggressive way; hold a 9rw9t I bear 0 91udge .. when 
you refust 10 forgive wmeor>e; mate up .. say 501"1)' ind 
fotglve nth other 

Step 2 Ask studffrts to i0oi:; i l the it~ In B, whl(h people 
ofttfl argue about. Then pul Ihf:m in palf' "ncl iU them to 
diK...ss ~ might ause .. rgumems In these ireiS "od 
which "e~ they think uuse the ""OI'1! i'gumenlS. 

Step 3 AA st ..... h in the ... me p;li~ 10 diK\ln w hICh of 
the items In 8 they i.gut "bout most often; who wtth; "od 
how tllne iI.guments usually end. Conduct bneffHdb3ck. 

LISTENING 

'"'" To I"'" practice In Urtenina: for Sist. 

Step 1 Trll st~nti I~re going to hear two 
(00 .. ( . s,atiom in which wnflich occ;ur, Ask them to "nswe< 
the ~ueshons In A lIS they listen. Pby the rKOld;ng. (heel; 

in p.Jlrs. then check w ith the whole group. 

.~, 

AIll :ell 

""'-"""" . 
1 hou~matn 
2 clearing up in<! p.J)'lng the bill~ 
3 the woman tells lhem to stop 

'""""""" , 
1 colleagues 0( manige, .. nd employee 
2 ~he g ....... a p.Jr«1 to s.omec:ne else to post and it 

hasn't affived)'tt 
1 he threatens to SKk her but ":"'1 not go throug!: with it ... 
er uu··:!om 1 

A " 241 .·,I."k.-h,C.O. 

• Riurdol RlclIrdol 

" Yeah. What's up? 

" lookll wlsh)'ot! wouldn't do th:sl Reallyllt"s not 
fair on the rnl of us. 

" Dowhan , leave everything In such II stale in herel Look at 
11.lt looks like a bomb hiS explooM in here and it 
means I now hive 10 tidy everything up. 

" rllg: ..... you II hand If you want 
loo Th"I's not lhe po;nt I You used il I;:n - )'ot! 

should've cleaned it up Th;:t"s the rule. 

" OK. OK 1l:e<e's fIOneed tob:le my head off "bout 
it. I just forgot rm _ry r ..... just been re .. liy buS): ,,11 
right? 

Co SObusyyou ...... not ""'~ tooor .. llyour debl:s)'ttl 
B: Mean:ng WhiH 
C: Muning you st;1I hll""n'l paid Kath.;n back the 

forly pounds she lent you for the gas bill three 
weeks ago. 

B: NOllhls "gain, OWen I Wish you'd stop going on 
about it. r"" told he. like a thouSllnd times 1"11 sort 
it out when 1 get p<lid Than on tile 21st. Which Is 
fi ..... diYS from now OK? 

c: Whllt is It wlth)'ot!? How come we ntw"f hllYt 
"proper con""rsaliQn ? Why "re)'ot! ilways SO 

defensl ....... 1I the timer And whydo)'ot! alW3YS 
hllYt to euggerate everything? 



8: Who', th~ on~ eJQget'Mlnl' You should IIst~n to 
yourwlf - l'IC»er, alwl)'S, alw~, never 

A. Onbottlal)CUJust stoplll pte._I Horcstl)ll ~ 
rd .0('-:' mentioootd 11 now! 'lbu're like a COU9Ie aI kids. 

C ll U Un 2 
C a n _ D . M" M • 
Co Mlnam, Could' ~ a wordl 
D:: can111 wont? 
Co Not really, no, 
D: It rea.1y Is a rathel awkward moment. 
C, Loot,I do<1't think I would both~. you IIt~ t his if it 

WilS only somethinl trMal1 do thint 11 would be 
bett~r If we sort~ this out now, 

D: What do you m~an' SOrt whM outl 
C, Th~ small matt~r of the parcel fof Milan which 

t hey slll1 haven't .ec:~lved yet . 
D: HaW! they notl Than weird 
Co I thaulht I uprnsly astN you to ~ that parc~1 

I«Ofded dellW!ry 
C: I did! You can ask bt~ If you do<1't bel_ m~. She 

s.aw me hand it OWl' to Shan~. 
D: Woahl Stop "Im t he.e Vou did whaU 
Co II~ it to Shane He was on his wl'<J and he said 

he'd do it fof me, 
t> listen Mlriam. I don't mean to be rude, but whom I said 

IWilntedYOU to~ it. thilt's ~ what I meant, 
It's not someone else's rfiponsibihty, it's YOURS. HaW! 
)'OU ¥i'J kit. what Is rio:tIng on this deal/If we can't 
show we're ~bIe aI the most ~ things. how on 
NrttI ~ ~ ..... to trust US WIth their aanuntl 

C: .. m .~a'ly SOfry. I-IcImstl)', It woo't happen a,ilin. 
D, It won't because to be f.ank with you I'm lull)' 

not sure th~re's a future for you h~re at all 
Co No. I do underst and I mad~ a mistak~ 
D: And not fof the filSl t.me.1 h.ast~n to add 
Co No. I know It was stupid of m~. r~ally slupld I 

don't tnow whM I WillS thlnking _ 
D: That's as maybe, but It's a b!llate fOI alilhal now. 

NATIVE SPEAKER ENGLISH I hasten to add 

Ask studen.s to look ~t this phrilse and tell you when I how 
they think It Is used. Then reid out the explanilltlorlln the 
\>o>L fJidt how it WiI~ used In Iht~"I"9 (formally). 

DEVELOPING CONVERSATIONS 

Giving negative I private information 

""" To practise 8trin& negative or p:tll ate lnfonnaUon. 

Step 1 Read out the explilnatlorl ln the bo>c ilnd chec k 
students understand. Try to elicit a fO!W mor~ eumplfi 

St~p 2 Put students In pairs. Ask them to look at the 
sentl'flQS In Aand wmplete tlltm In thei' own w'l, 
im~8ininS they are all said in ~n offICe 0¥eI" the s~e of iI 
wed. Their ideas can be serious or humorous. Monitor and 
check thel. sent~nc<"S are accurate and apP'OJ""late. 

Ste p 3 Ask toteh p.ail to join another pat. and ask them 
to compare theil sentl'flQS iIInd ctN;oose the besl idf,iIIS. 
Conduct blief ~bad with the whole group. 

GRAMMAR I wish 

""" To rmse I w1Jh f..no-oi by nrlous fo.-nu.. 

St~p 1 Ask ~tudents to look ~t the sentencps In A and divide 
them into th.~ sroups 3Cro.-dlns to their 8r~mmaticilll 
p.attO!rn. Then put tI~m in pai's to cheel: their allSwefS and 
discuss the form and meanlns In each t.iISe. Direct them to 
thegram ..... r rtferenc;eon p.ase 141 if they ~ help. 

1.3 a past slmple to talt ibout wishes about lhe present 
01' things th;rt ile a~ true; 2,5 ~ p.ast peo1le<t to talt 
illbout wislle5 about the past;4.6 a would. ~ form_ 
to express Irritation or iln""'Jiln«, ~ln8 _Id to talk 
about wishfi 'd like fN!09ie to do I stop dol 

St~ 2 ASk students to loot iIIt the sentencfi In C iIIOld 
complete them using the ro.-rect form ofthe ri8ht vert> 
f.om the box. Check in p.air" then check with the g.oup. 

.... "". 
"'" 2 hidn't sent 

3 wouldn'lleave 

,~" 

5 would thint 
6 hid bet!n 

St~p 3 ASk student~ to look at the sentence snrters In 0 

ilnd complete them so that they are true for them. Monitor 
as they wfite and chec:k their sentencfi ire ilCwrilte. Then 
put them In pailS 10 shi~ and explain their ldeas.Conduct 
blief feedback. 

•• lA see Tep -""''s fOJtes p.122. 

VOCABULARY Adverbs 

""" To focus on adverb. commonly UJfli will! « rtaln verbJ. 
or UJfli a l Il!e beginninl of sentences. 

Step 1 Reid out theexplilnition in the bo>c. Then ask 
stud~nts to look it the sentencps in" and complete them 
usln8 the correct ad'le.b from the box. Check In pairs. Then 
check with t he whol~ group. 

06 CONrllCl ., 



06 ' . , 

Answe .. 

1 expressly 
2 f[eely 

3 lli2ngly 
4 de'S~rately 

5 vaguely 
6 stupidly 

7 bitterly 

8 dra!N1i<:ally 

Sl~p 2 Put students in pairs and ask them to think of oth~r 
verbs that could go with each of the adverbs in A. Mk them 

to decide wheth~r they change the meaning or whether 
the meaning is basically the same. 

SUUlKted ,nS_ .. 
1 bitterly - oppose. complain 
3 desperately - wanted 

5 dramat ically - declined 

2 fr~ly- gave. t()Jd 
4 strongly - idvlSl!' 

6 stupidly - t f)Jd 
1 expre<;sly - warned. wanted 8 v<iguely - recall, said 

SI~p 3 Ask students to look at the Sl!'ntences in C and 

choose the cmrect adverb tf) cf)mp lete them. Chec ' ln pairs 
then che<:k with the whf)le group. 

Answws 

1 both possib"" 
2 Hopefully 

3 T~etlcally 
4 Presumably 

CONVERSATION PRACTICE 

Mm 

5 Technically 
6 Frankly 

To pnctise COltftnatif)1U lirnIJu tc> the <>J\H in Llsknll"l9. 

St~p 1 Tell students they are gl>ing to have conversations 

SImilar to those they heard in the re<:ordlng. Put them in A8 
pairs. Student A shf)uld r~ad FHe 3 on page 152 and prepare 

what they ar~ going to say in both ronve~llons, Stud~nt 8 
should do the same with Fi le 10 on page 156. Theyshould 
try 10 use language from this part of the unil . 

Slep 2 When they are ready. ask pairs to rote· play Ihe 
conYersatlf)ns. taking turns to begin. Mf)nitm and take 
notes for a correction slot al the end. 

I n 68 see Teacher's notes p. 122, 

r;J.,1 pp. 44-45 

VOCABULARY War and peace 

Mm 
To ~xtend the topic to mo~ social conflict and 10 
introduce vocabllla.ry a ssocialed with wu and peace. 

Step 1 Segin by asking students for phrases related 10 

war and peace used metaphorically e.g. to ronquer ()(le's 
jeoN. Check they understand editorial ~ an opinion piece 

in a newspaper. written by the editor. Ask them to read the 
editorial in exercise A and think about Ihe questions. Then 
put them in pairs or threes If) discuss the qUe'Stif)ns. 

I 

Slep 2 Ask students to look at the sets f)f ......ents in Band 

decide on Ihe most hkely chrOflOlogi<:al Ofder. starting with 
the phrase in bold. Check in pairs, then chec~ with the 

whole group. Point out that variati()Os may be possible. as 
long as students can just ify them, 

Possl~ ~nS_r1 

1 tension rises - some fighting breaks out - conflict 
escalate'S - WiJr rilge'S - call a tluce 

2 take offence - haYe a rOW- filII out - get in touch­
make amends 

3 be Invaded - defend yourSl!'lf -lose ground - ~n 
forces (with an ally) - gain ground - defeat the enemy 

4 dedare a ceasefire - begin negotiations - talks break 
down - restart n~otialiofls - reach a sett lement -
sign a peace agr~ment 

S plot to overthrow the ple'Sident - stage a coup - seile 
control of the country - suffer sanctions - undermine 
the econ()mic stabiHty - return to democlacy 

6 be surrounded - be under s>ege for weeks - run out of 
food - surrender - become a prisoner of war 

7 reports of human rights violation - seek a UN 
resolution - send In international troops -
re-e<;lablish security - withdraw troops 

8 plant a bomb - cause casuaH:ie'S and filtalit;"s - (faim 

re'Sponsibllity - arrest - put on trial 

Sl~p J Tell students they are going to test each other on 
the phraSl!'s in exerciSl!' B. Mk them to individually loo~ at 
the phrases again and try to memoriSl!' them. Then put 

them In pailS ami ask them to take turns plOmpting their 
partner with one of the phrases in bold. Their partner 
should try to say the other phrases In the C()free! order. 
Then swap. 

Step 4 Put students in smallSroups and ask them to 
try and think f)f real examples of the ......enh in 0 and to 
discuss whilt happened and what they think the causes 
and results wele. Conduct br;ef feedback. 

LISTENING 

Mm 
To give pnctlce in listening for gist, for spedfic 
information and intensivdy. 

Sttp 1 Tell students they are going to hear foor news stor;es 
about different issues. al l using the vocabulary of war and 

peace. They should listen and decide whi<:h issue they think 
is the most Sl!'rious and why. Point out that there is 00 right 

answer. but they need to be able to justffy their choke. 

Answers 

1 industrial espionage - one drinks company On another 
2 an affair I sexual harassment at work 
3 full body scanners at ilirports 
4 a protest about a statue 



~ .. 
A man worluns fOI a soft dnnk cOOlp;lny is sl"nd,"II 
trial today a<cu~ of spylns on Its biggest rival. Dan 
C,3/ldock is ~id to hil/e Infiitr3te<i la!! Drinks on bf!half 
of its competitor PIt·Pots. CM. fe<:~nt re.'s. the two 
companIeS haw! be.!n engaged In iJ fie<ce battle 10 
capture market sMre. PO"'''''S money into <NO!f mon. 
txtrawgant advertising campa,sns In an rifort 10 outdo 
eiICh other. Last rea, was JaZI Drinks' best eve< and as 
p,t.F'oU was losing ground, It Is clalrrIN they SKretIy 
r«1'\I1t~ M. C",ddo(.k. who held a h'8h-I~1 post in 
Jazz Drinks. to pass On Information on marketing and 
pnclng stfategy fOf t he coming yeal Mr Craddo(.k ~mes 
any w.on!!doI1l8_ The case contin~. 

The TV presenter Jonas Saleman Is fighting to s.otlv.!ge 
his (areef following revelatoons of hiS aff<1ir wIth iJ 

researcher on his programme, Ju~fi<:e F'9ht. As reporter<; 
laid sle~ to his home, he released a statement 
expressing reg'et over ttlf: affair, but ~n~ himself 
against allegations Ihall>e'd pursued and harassed 
the woman, ~ra Umpbell. He claimed It had ~n 
a ~aSoe of mutual attraction and h~ had surr~nd~~ 
to wea~ness during a mo~ntary Iilpse ofjudgm~nt. 
However, Ms Campbell has mild~ avaIlable evidenc~ 
that she had ~n bombarded with t~xI mesSilges and 
~mailsof a personal natuf~ and that the ilftair had ~n 
more than ·momentary". Sos:;es ofth~ TV company are 
to meet tomorrow to consld~r Mr B<rk~man', futur~. 

Campaigners have claimed victory in their battle against 
fulll>od)' scanners In airports f,"lowlng a court de<:lslon 
supporting a woman who ,~used to accept a scan. A 
number of c"-,illlbo:rt;es groups had Joined forces to back 
the WOman In an attempt to defeat the govern~nt's 
propo5<lls that everyo.-.e traVf!lIing by plane should hilYe 
to pass through the machInes. The campaigners Sily It 
Is a gross invasion of pr"-'acy as the scan.-.ers can see 
through clothing The government has Silid that it WIll 
not retreat in its poHcy and bo:lleve the scanners are an 
Important part of its armoury In the war OI1terro<. They 
plan to get the decision overturned . 

And finally, pea<;e has broken out In the Yillageof 
P;rulston A dispute had ~n ragIng (lWr a statue of 
St John of Bidshlre. the muhi-prl:e--winnlns pig of local 
fanner Tim langford . The three·metre pink sculpture. 
which had ~n standing at the entr.a",e of the village 
for (lWr a year. had split the VIllage Into two camps. with 
half saying It was a hideous eyesore, while supporters 
of M. langford Silld It stood as a proud symbol of the 
local produce for which P;rulston is famous. I'fotestefS 
had marched 0010 Mr langford's land. and spr~ 
the statue wrth p.ilint . Reprisals against the v.ond;Jls 
then followed. Now the local counc:il h~stepped In as 
peOKemater to broker an ag~ement between the two 
side's The sbtue is to be relocated to a nearby 'OI::ulpl ure 
gallery. but willbo: moved Il<lck to the village dunnS the 
three-<l summer ~tival. 

Step 2 Put students in pairs or threes and as k them to 
expla in their choices to each other. Conduct br;ef feedback. 

Step J As k students to look at the statements in C and 
decide whether they are t rue or fa l:;e.The n play the 
,eco,ding agarn for them to chec k. Ched answers In p;rirs. 
Then check w ith the whole g'oup. 

Tip Ask students to correct the fal:;e statements. 

AnS_" 
1 a F - accused of spying 

b F - held a high level post for Jazz D<inks 

" , ., 
b F - he defe nded hlm:;elf against allegations th~t 

he'd harassed the woman 

" 3 ., 
b F - a number of civillibert >es groups backed her 
( F-theyplantoget it ~rturned 

'" b F - reprisals agarnst the ..... ndals followed 
( F -the local council stepped in 

Step 4 Ask students to loo k at the wo,ds I ph,a:;es in 
ex~rcise D and match a word I phrase on the left with one 
on the right. to form phrases from Ustening. Then as k them 
to look at the a udioscript on page 166 to check. 

I Answers 
1 e 2 a Os 

Step 5 Put stude nts in smal l groups and as~ the m to 
discuSS any stories they have hea rd which are simI lar to 
those on listeni~g. Conduct brief feedback. 

LANGUAGE PATTERNS 

A>m 
To draw student.' attention t o patterns with n-er. 

Step 1 Ask students to read the examples in the box 
and check they understand . As k them to translate the 
sentences into thei' own language and notice any 
similarities I differences. in a monolingual class, ask 
students to compare the" trans lation. In a multilingual 
clas'>, ask students to wor k in p;rir, and tell each other if 
the sentences were easy to t'anslate. 

Step 2 Then ask them to close their books and t","slate 
the :;entences bad into their own language. At the end. 
they should open the ir books again and comp;rre their 
translations with the original sentence<;. Ask them to 
d iscuss in p;rirs who had the least m iSbkes. What mist~kes 
did they make/ Why/ 



AIt~matl~ly If you prefer not to use translation, ask 
stud~nh to look at th~ ~nten(e<; and t~1I you what 
patt~rns they !lOtk~ (different use<; of tver. meaning any 
Ume or o/wuY'lJ. Elicit a few more example<;, 

SPEAKING 

.urn 
To give fluency pradi« ill a <kba.le formal, 

Step 1 ASk students 10 look at the items In A and choo~ 
two of them a$ a dass. Then divide the class into groups 
of fou' or five, For one of the rtems, half the groups shou ld 
agree with tile state~nt and the oth~r half shou ld 
disagree, and vice versa for the other item. 

TIp With a large< dass,}IOU cou ld ask students to prep"re four 
of the items, or diviOe tile class into two halves. Try to plan it 
so that each group w ill h<Ne an opportunity to present. 

Step 2 Ask each group to prep"re what they are going 10 
say either in support of Or against the statements. They 
should diSCUSS their ideas, including trying to ilnticipate 
what other groups will say and thinking of counter­
argumenls, and make note<;. They should at$(l e~ a 
spokesper$(ln. Give the groups about len minutes for this. 

Ste p 3 Choo~ a group in fa\/Our of the state~nt 10 start. 
Their repre~ntalive should present the" argumenh for 
aboul two minutes. The rest of the class should listen 
and take notes. Then choose one of the groups against 
the statement 10 giVl': the second pre<;entation. Again, Ihe 
ciass should take note<;, After the presentation is finished, 
invrte the re<;t of the class to make commenh. They could 
\/Ote for or against at the end. Then repeat with tile second 
stateme nt. making sure you use different groups. Monitor 
during the whole proo;ess, for a cOffection slot at the end. 

~, pp. 46-47 

SPEAKING 

'"'" To lead In to RNdlng a nd give flu~ncy pradice , 

Step 1 Put students in small groups and ask them to 
discuss what they know about South Africa. Conduct brief 
feedback, but bf, careful not 10 feed in too much as this is 
coming up in hodmg. 

VOCABULARY Social conflict 

Mm 
To loolr. al vocainllary about !«lI t conflict usm inIlHdlng, 
gift pndi<:e, and topndict the content of the text 

. ~, 

Step 1 Ask students to look at the nouns In tile bo>c In 
A and match them with the correct ~t of phra~s 1-10. 
Check in pairs, then check with Ihe who~ group. Concept 
check by .sking for defin itions or examples_ 

AiI'lUte l 
1 segregation , sanctions 
, ",,,,tt , march 
3 maSSacre 8 d i s~nt 

• condemnation , unrest , oppression 10 suPIl2!1 

Step 2 Tell students they are going to te<;t ea<:h other on 
the phrases. They shoukllook at them again and try to 
memor ise them. Then put them In pairs and ask them to 
take turns te<;tlng each other by prompting their partner 
with one of the words from the bo>c. Their partner should 
try to remember as m .. ny of the collocate<; as possible. 
Then swap. 

Step] Put students in pairs or threes and as k them to 
discuss how they think the nouns in the bo>c in exerci~ A 
are connected with South Africa. Tell them 10 try to use 
some of the collocates in their discussion. 

READING 

Mm 
To give practice in reading for gin and detail. 

Step 1 Ask students to read the text about South Africa, 
ignoring the words in bokl, and check if their predictions in 
l«ob(lkllY exercise C were accurate. Conduct brief feedback. 

St~p 2 Put studenls in pairs and ask them to discuss how 
the nouns in bold are connected to South Africa's recent 
history. Check their understanding as a class. 

Step 3 Ask students in the same pairs to look at the 
questions in C and discuss them in re lation tothe article_ 
Conduct brief feedback. but don't tell students the answer 
to numbf,r S, as this is coming up later. 

An._ .. 
1 beca use rt represented a huge change I achievement 

in 2Qyears 
2 because he was leader of tile banned African 

Cons re<;s ami planned acts of sabotage 
3 Apartheid began in Ihe"l94O<; to helpth~white 

minority keep control of the country's riche<;_ 
4 tt col lapsed bec:au~ it was costly .. mI complicated to 

maintain ami because of International and Internal 
pressu re. 

S Aim; to establish the Iruth aOOoI hum'ln rights 
violations, on both sldes- but It focused mainly on 
the victIms as a way of Pl'CNlding closure. Working 
methods, bolh sides could tell the truth about their 
actions, and re<Jue<;1 amne<;ty from prosecution . 



Step 4 Ask students to read the Wit l in 0 and check the 
anSwer to numt>er S In exercise C. Conduct brief feedback. 

Step 5 Ask students to look at the statements in E and 
decide whether they are true or fa lse. Check in pairs and 
then check with t he w hole group. Get students to justify 
their answerS by referring to evidence from the text. 

Tlp Ask students to correct the false statements. 

~-" 
1 F - It aimed toestablish the truth 
2 T - it had no powers to prO'lecute 
3 T - it could give amnesty from p<osecution 
4 F - they had to show their actions hitd b«n politically 

motivated and proportionate 
5 T - compensatIon was offered In some case-:; 

Step6 Put students in smallgtoups and ask them to 
discuss the questions in F. Conduct brief feedt><ock. 

LISTENING 

""" To give pl1lctict In Usterung for gist and detail and to 
exploit the reading. 

St ep 1 Tell studenu they are going to hear three people 
discuss their experiences of The Truth and ~econciliation 
COmmission. Ask them to listen and decide how each 
person feels and why. Play the recording. 

Answers 
S!'"Q,r 1 _ he thinks it w~s very important but flawed 
because it stirred up mOre bad feeling 
S!'"Q,r 2 _ she thinks it didn't solve any problems as it 
couldn't bring her son back. and she rejected the money 
she was offe,,~d 
S~:lker 3 _ he thinks it has b«n a sua:ess as it has 
helped people t o pot the past behind them without 
seek ing revenge 

~ ... 
~ 

I 1 
As a man of the chulch.1 t>elieve the Commission has 
been Immensely Important ,ond has gone a long way 
towards healing a wounded. traumat ised nation, It's 
only by learning about the wrongs of the pilst that we 
can ensure these mistakes WIll never be lepeated 

Obviously. though. Ft was not a perfect process. I was 
appalled at the evil that was uncoYered, ~arong witness 
to such awful su(fe.ing takes its toll on you and more 
often than not. a day spent listening to testimony ended 
with tear<; and profound soul·searching q~tions about 
the Higher Purpose. 1 under<;tand how these revelations 
stol<ed anger within the country, though I don't condone 
acts of vengearn;e ~ga'"st perpet.iltors. 

One thing that eXilcerbated the situation was the 
fact t hat pe' pelfators were given Instant amnesty. 
whilst vi(tims we,e r~ujfed t o wait before ,eceivlng 
compensation. ~nt which Invar iably f~iled to 
re<;ognise the tJUe degree of suffering e~perlenced. 

s"z' ':I 
I've t.ied to forgive and to forget. IlIuly have. but It'~ 
beyond me. My son was murdered by the police ~nd I 
had to coiled: his bruised and bloodied body f<om the 
morgue. I went before the Commls$ion to .ecount my 
experiences,)'f't rather than walk away healed. Ilelt 
feeling worse t han ever IH!fole. Alii felt was that I was 
rellv'"g his death all over again. That's why. rejeded 
the sum that t hey offered me, It would've lH!en like 
ta~ing blood moneyl How can I put this behind me 
when I still don't know who did this to my boy or why 
it happenedll want justice 

fi g ..... ' 
Alter )'f'ars of being seen as a pafiah state. as the 
lowest of the low, the Commission has at least shown 
the world we can draw a lone "ndel t he past and move 
on in a civilised manner. In that respect.lt·s lH!en a 
grut success_ When the old system collapsed. I was 
desperately worried there'd be a wave of revenge 
attaCkS. and although there's Deen a bit ofthal. by and 
large the transition has worked. 

The Commission has b«n key in shapIng the natIonal 
mood and moving people away from revenge and 
towards ~ place where we can all see the wrongs that 
were committed by bot h sides and the pa in t hat was 
Inflicted to all. 

Step 2 As k students to look at the items in 6 and match 
each one w ith one of the speakers. Then play the reC(l rding 
again for them to check. Ched with the w hole group_ 

""-1 Speaker 3 
2 Speaker 2 
3 Speaker 1 
4 Speaker 3 
5 Speaker 2 

6 Speaker 2 
7 Speaker 2 
8 Speaker 1 

9 Speaker 3 

Uep 3 Put st udents in pairs Or threes and ask them to 
discuss the questions in C. Conduct br ief feedback. 

SPEAKING 

Mm 
To give fluency practice and round off the unit. 

Step 1 Ask students to look at the Ideas about justice in 
A and think about their opinion of each one. Put them '" 
small Broups to discuss the" ideas. Conduct brief feedback. 



07 SCIENCE AND RESEARCH 

UNIT OVERVIEW 
explaining and discussing news stories " 

science and the uses and abuses of statistics '," express 
surprise and disbelief " : talk about different kinds of science " , [e<ld 
texts about truth and statistics ,,' .: about scientists, ,;".: l isten to news 
stories about science 'scientists talking about their jobs:' ," , I' 

pilssive forms 

VOCABULARY Talking about science 

"'" To Intlod\lce worlb commonly wed III the contm of 
science. 

Step 1 Beg'" by asking students how th~ feel about 
scoence and ~st~,ch_ Tryto elicit wme words and ph'a~ 
iSSO(i"ted WIth t~ topic. Then n k t~m to look ,,\ the 
sentences In A "nd repl<JCt the words In iUIw;s w,lh the 
COfrKI. ro.m of thl! synooy"" from the box 00 the forst 
eJQmple with them. Put them in P_I"S to ch«I: tMir 
ilns_rs. COtIduct brid Iffdbild and (On(cp\ check by 
"sking how t he ~"S of w..,,,k I phr.~ .. re ,j,ffe<tm in 
tXh use. lud out the e>cpb~tlOO in the box ~bout 
synonyms IIH'~f ~ynooyms. 

M'_ 
I bru lcthmugh a ~tep fo<ward 
2 root a under!ying 
3 d,m inished a Impji red 
4 ~tuck .. Inserted 
S thin end of t he W«isc • sli ppery s!Qpo: 
6 c~ rfled QIII.oo undenool:: 
7 pave t he w~ for • lud to 
8 ~produceoo !!.yeIicate 
9 down to .. due to 

10 ~iltMe a~ 

II cond,\IOfI " dlsordet 
12 c~;J\ed oo ~ 

Slep 1 Put student~ in pairs to test txh OIhef. Student A 
~hould say oneoftheWOfds I ph rases from Iht box.and 
St udent 8 Should g ive the synonym. Then ~wap. 

LISTENING 

"'" To g," p~ m prH.Jcth\g and note·taking. 

Slep 1 Ietl students t hey a~ SOing to hear two 
ton_~lIons about sci<"nc: .... bised ~tOfin in the news. Put 

.~ 

them in pori'S and ,si them to loot 'I the headlines in A 
and dISCUSS wlli!. they think tidl SIOf)' Is about ~nd why. 

Step 2 Tell students to listen ~nd ~ntify which headlilH' 
each ~tOf)' p~ with. ~nd to take notes on the main points. 
PI~y the reoording. Then put students in p:;ri,s to comp:;rre 
their ide~s. 

Anlwe,s 
Conve.~atlon 1 .. J 
Conve.\-iItlon 2 • d 

C ua.lln 1 

A, Did you .ud that thrng about transplantrng the 
nose of mosqultoes l 

8. Whatl Are you se"ousll dIdn't thInk mosquItoes 
~n had nosesl 

A: Yeah. well. I!"s obviously not a nose in the sense of 
Our noses. but apparently It was like the smelling 
.ecepto.s on the antenna and what th~ do I~ t hey 
somehow get Ihese receptors to g.ow on f.og's 
eggs so that they can do tests on them, 

8: How on e~rth do they do th~t1 
k To be pe/fedly honest. I"m not sure, They e>ctract 

the DNA of the .ecepters er $Omtthing and then 
in}ect It Into the eggs_l!"s a bIt beyond me .eally I 
just thought It was i1mulIIg 

8, tt sounds a b,t dubIOUS. If you isk me. I mean 
what"s the poInt I 

k Well.appilrently. they use them to see what smells 
trigger the r«eplerS. 

8: Andf 
k Well. It's to SlOP Ihe sp~i1d of ma~fla, Obviously. 

mosqu~oes are strongly attracted to the smell of 
human sweat. but If they can find odours which 
Cf<~ate a~, stImulus or which produce no t'igge" 
then they could use those smells 10 manufxtu~ 
traps to draw the mosqurtoes aw~ from humans or 
spray-on reptllents to m.;asi hum.;an ~1Is. 

8: OIlISUpp;M t~ ~Ioes sense.1 h;Meto~though.l 
SliP find 0111 that gene m.;ampulatJon 3 bit dIsconcerting. 

k Wh~t 60 you me~nl 



B, Well, it's a slippery- slope,lsn't itl O~ ~nt in 
mosqurto ooses. the ~ t~1I ~ ~ngineo!ring babies, 

A Come off itllt's hard ly the same thlngl 

CGi ....... hm2 
Co Old you read this thing aoout building a sun shIe ld 

in space to pf~nt global warming? 
0: No, It sounds a bit unlikely, though. I mean, how 

big WOuld It have to ~l 
Co Appa'ently about 60,000 miles longl 
D, 60,0001 That's "dleolousll mun, how on earth a'e 

they going to build something that big, let alone 
get it up t he'e ? They struggle to build a stadium 
here on time and on budget. 

Co Well, t hat's It - the idea WIth this Is it's not like 
one big str ucture, it's mi llions of little reflectofs 
which form a maSSIve cloud. 

D: But how many would you needl 
Co T,lI llons, They rec kon if they deploy a stack of these 

things everyf.w minutes It'd tale ten yellrs to mak 
D; Hardly an instant solution thenl 
Co No. 
D, And what aoout t he COSII 
C, I've no idea, 10 be honest, but t hey claim It'S all 

quite feasible. Anyway, UlIS guy's got a gfant to 
look inlo It furthe r. 

D, You" e jokingl What a wane of moneyl Are you 
sure it Isn't just a SCam 0' some made·up slo'yl 

C: It was on a fairly 'epu table webslte. 
D: Pahl Mind you, l sometlme'S wondef whether tl'lo! 

whole climate thange thing is a scam.lt's all Just 
about ~Ied Interests and jlI!Ople out 10 male a buck. 

C: You're not serious, are youl 
D: Yeah, why notl 
C: Because the evidence is pfetty inconlro""rt ,bl~. 

D, Says whol 

Step ~ Ask students to look at the statements in exercise B 
and dedde if they a'e t.ue Of false as they list~n again. Play 
the reco'ding again , 

Tip Ask them to coum the fa lse statements, 

--1 F - to fross' eggs 
2 T - to pre...ent malaria 
3 F - Ihey are going to k>ok for smells whICh attract 

mosquitoes 
4 F - one is. one isn't 
5 T - to prevenl global wa,ming 
I) f - Ih~ want to build a sun shield in space 
7 T - but hypothetically 
8 f - he has fund ing to look inlCl it furth~ , 

9 T - all about ~ted interest and jlI!Ople out to make 
a buck 

Sl~p 4 Put students In paifS Of thr,,",s and ask tl'lo!m to 
diSCUSS the questions in D. COflduct brief feedbaC k, 

LANGUAGE PATTERNS 

Mm 
To draw sludents' a ttention to patterns with Irardly. 

Sl~p 1 Ask students 10 'e;w the examples In the box 
and check th~ unde ,stand . Ask them 10 I,anslate the 
sentences Into the ir own language and notice any 
simila rities I differences . In a monolingual class. <lsk 
students to compare thel' translation,ln a mu ltilingual 
class. ask studenls to work in pa irs and tell each other if 
t he sentences wer~ ~asy to t,anslate. 

Step 2 Then ask them to dose thei' books aoo t ,anslate the 
senter"ICes bad into their OWfllanguage. At the ~nd, they 
should open the" books aga in and comp,lfe their translations 
with the original senter"ICeo;. Ask them to discuSS In pal ,s who 
had tl'lo! least mistakes. What mista kes did they make? Whyl 

Alle.natively If you prefer not to use translation, ask 
students to look at the sentern:es and te ll you what 
patte,ns they notice. hardly + noun ph 'ase, adjective Of 

vefb in the affifmative, meaning aimOSI nOI. Try to ~Iicit a 
few mo~ examples. 

DEVELOPING CONVERSATIONS 

Expressing surprise and disbelief 

Mm 
To look at waY' of ~xpr~ssing surprtse and dlsbellef 
using 011 ea"'", 

Step 1 Read out the explanation box and check students 
understand the expfessiOfl and why we use it (to express 
su 'prise, disbelief Of sometimes f 'ustralion or anger: to 
emphaSIse what we a ,e saying), Try to elicit a few mo'e 
examples. 

Step 2 Ask students to listen to the questions and '~peat 
each one, paying att ention to SI ,es'i,linking and intonat ion, 

'---'" 1 WhQl earJh fo,1 

-JI '" 2 w't.9n earth would they want to do thatl 

-JI '" 3 Wh{3n earth's Ihatl 

-JI '" 4 Wht?/' ea<Jh would buy someth ing like thatl 

5 WheUn ~ are they going to get the money 

'" for t hall 

-JI 
6 Wh~ eafth Is he going on aboutl 



Step 3 As~ students to loo~ at th~ statements in Band 
write a question using on earth in r",,,,,n~ to uch one, 
D<l the firs t example with them firs t. Monitor as they write 
and check their ~ntenc", are appropriate . 

SuJpoled am"'e" 
1 What on earth Is thatl 
2 How on earth .. ) 1 Whyon earth _I 
3 Where on earth Is thatl 
4 How on earth .. ,/1 Why on earth _I 
5 Why on earth_I 
6 Woo/WhyIHow_.1 

Step 4 Put students in palfs and ask them to praclose. 
They should take turns saying one of the sentenc", In S 
and res""nd ing with the ir questions with on earth. Th")' 
shoold then continue the conversation as long as they can . 
You could start In open pairs, paying pa rticular attent ion 
to Slress.linklng and Intonation. befure continuing in 
closed pairs. 

CONVERSATION PRACTICE 

""" To gWe practic<! In respondlntl lo whal you «:ad. 

SIep 1 Tel l studenls they.", going to practl,", reading 
articles and responding to them. Di~ide them into groups 
of three: A. Band C. Student A should look at File 8 on 
page 155, Student B should look at File 15 on page 157 and 
Stu<lent C shou ld look at File 19 on page 159. They should 
each read all the artkles quickly and choose one to talk 
about. Th")' soould then read their chosen .. rticle in .. little 
mOre depth and check they understand everything. 

Step 2 When they are ready, ask students to come together 
in the ir threes .. nd take turns telling each other about the ir 
artides. and responding. They should begin by asking Did 
you =d rhat thing about ".l and u'"' language from this 
part of the unit . They should then discuss what they really 
think about each story. 

Step 3 When they ha"" finished one article each. a5~ 
them to choose another story they have read Or one 
they ha"" heard about and repeat the process. Conduct 
brieffeedbad at Ihe end by asking what was the most 
surprising' slrange 1 funny etc. story they htard. 

m.1 pp. SO-51 

I Next cia .. Make photocoptes of 
1A po 140. 

VOCABULARY Statistics 

""" To foalS on phnus commonly U£ed In the conle>d of 
slatistics. 

Step 1 Ask students to look at the sentences in A and try to 
guess the meanings of the phrases in bo~ from the context, 
Ask them to traMlate them into th';r own languaB'"' 

n p Wilh a monolingua l class. put them In pairs 10 compare 
the ir translations. With .. mult ilingua l cI .. ss. as k the m to tel l 
each other if the words 1 phrases were easy to tr .. nslate. Ask 
them all to notICe the grammar dIfferences I similarities. 

All~rnatl~l~ If you prefe r not to u'"' translation, ask the m 
to try to paraphrase the phrases. Check in pairs. the n chec~ 
with the whole group. 

Am weri 
1 a link, but where one figure is In oppositkln 0.- in 

reve,se ohhe other 
2 distorted the figures (r",ults 1 numbers) for their own 

bene/I! 
3 it will be to their own advantage 
4 are flClt really precfse or accurate or they do not 

represent what they appear to 
5 In contrast to what most people think 
6 there are large problems with the research 
7 to ma~e a connection 
8 an exception In the statistics 
9 different bits of mdence which disagreo! with each othef 

Ste p 2 Put stu<lents in pairs and ask them to choose fi"" 
of the words I phrases in bold from e.e"i~ A and think of 
",al.life examples for e .. ch. Conduct brfef feedback. 

READING 

""" To s~ p ... cti~ In «:ading for sist and. detail. 

Ste p 1 Te ll students they .re Boing to read an article about 
statistics. Put them in pairs or threo!s and ask them to look 
at the questions and discoss why these quest ions would be 
important to as k about research, 

Step 2 As . students to 'ead the article and find out why 
the questions In A are important In the conte. t of deciding 
how valid .. piece of research is. Check in p .. irs. then ehI'd 
with the whole group. 

Answe .. 
1 because it will vary in how accurate it is 
2 becau~ it will affect its \JiIlidity 
3 because il will affect its validity 
4 because numbers can be manipulated 



5 because so~tlm~ the data and theconclusion~ are 
not really connected 

6 because there may be selt.inter~t inw.tved 

Step J Put students in pairs or threes and as k them to 
discuss the questions In C. Conduct brief feedback. 

GRAMMAR Passives 

'"" To revise passive forms and give practiu. 

Step 1 Put students in pilirs and ask them to look at the 
sentences from the stori~ they read earlier in COtlvt'r5QUon 
prodke and follow the instructions in A together Di rect 
them to the grammar reference On page 142 if they nee<! 
help. Check with the whole group. 

Ans_n 
(on"",rsatlon 1 1 which will be sold 

2 scientists 
3 which they will sell 
4 because we are more interested In the 

frogs 
Convernrtion 2 1 getting killed 

2 SCientists, teachers 
3 rat he! than kill ing them for dissection 
4 because we are more Interested in not 

killing the frogs 
(on~atlon 3 1 havoe (.lncerous cells inserted in their 

bod i~ 

2 scientists 
3 scientIsts insert (.lncerous cells into 

the bodies of the fish 
4 because it is better stylisti(.llly and 

weare more Interested In the fish 
Convernrtion 4 1 is thought to be 

2 people in general 
3 people think the so-called ~ 

hormone is responsible 
4 because it is better stylistically and 

the doer is gene!al f unknown 
Con ... rsatlon S 1 a census undertaken (wh ich was 

undertaken) 
2 the department of Clinical Vtterlnary 

Science 
3 wh ich the CV$ undertook 
4 because the census is mOre Important 

than the depart~nt and it Is better 
stylistically 

(on~allon 6 1 they were given 
2 r.-searchers 
3 researchers gave them 
4 because we are more Inter~ted in the 

penguins 
C ....... rsatlon 7 1 is seen 

2 people in gene ral 
3 people see the research 

07 '., .' . 

4 because the doer Is un known I 
general 

(onverulion I 1 has been extracted 
2 scientists 
3 SCientists have extracted 
4 because we are more interested in the 

ON' 

Step 2 A5k students to look at the questions in B and think 
about how they would answer them. Then put them in small 
groups to discuss the questions. Conduct br~ feedback, 

Step J As . students to look at the r.-se~"h reports in C 
and complete them using the correct active Or jl<ISSive form 
of the ve r~ in brackets. Chtck in pai rs. then check with the 
whole group. Make su re students understand why the form 
is used in each case. 

'M_ 
1 had been reported 
2 lea<! 
3 has dumped 
4 caUS ing 
5 published 
6 has fou nd 
7 are kept 

8 isdeftned 
9 were obliged 

10 treated 
11 Involving 
12 to be t ightened 
13 has plunged 

" 7A see Tead>er's notes p. 123. 

liSTENING 

Mm 
To give practice In listening for gistlllld detail. 

Step 1 Tell students they are go;ng to he~r people 
commentIng on each of the statist ics in Grammar exercise C. 
Put students in small groups to discuss the questions In A. 

Step 2 Ask students to IistM ~nd check their Ideas from A. 
Play the recording. Check in p~irs. then check with the class. 

"'7.3 
1 It's difficult to Interpret this story WIthout knowing 

the number of ~ccidents per mile travelled. If there 
were twIce as many journeys In fair weather then the 
snowstOfm hils Illdeed Increased the accident rate. 
~urthermore. more evidence is needed over a period 
of time to establish a conelation. It could be that bad 
weather rea lly does reduce incidents due to people 
driVing more c3refully. 

2 The statistics themselves in this study were 
accurately collected and desulbed. However. 
the lobby group who commissioned the study 
were so-called 'stay-at-home mums' and in the 
interpretation and the narrowness of the tIme frame 
for the study. there w~s a strong element of twisting 
the data to fit a conclusion they'd set out to find. 

0'/ SC 'fNCI ANO t [s.[AI>CH SI 



T~ truth. which ...... s excluded ffom analysis. is that 
'IJ8R'SSIOl'l ,\ " I"IOI'm,,1 ~1opm0!lll,,' Sti~, where 
children t~t bound",ies Not only is aggre-sslOn 
I"IOI'mal, It ~n't usually last. The study fa'led to 
mf'asure the stay·"t·hom~ toddll"rs' betliV,our whfn 
they _ m~ in groups, where the same '-Is 
of aggrnslon Cin be o~~ IntII"fd,,, follow-up 
study by d~t ~rchers disc~ that thosf 
kids who had ~n k~ at II<'lmf! exh,biUd ~ 
"lIIIrnsiorlln school thosf who'd been in nursery i.e. rt 
Simply ~"mI at " later sUgf. 

3 Thissutl5bc_UlU~-inI~bul:onIyrf)'OU~ 
other e,' *'0:. The stiltostic fails to """,tic,,, that the 
number d f.otoItIO!S pIungM As fTIOI'e SUrM accio;:It;ilti. 

ITlOft' ~ ~ for Injury. Of a:>utse. the st;Jtktic ~ tells 
us nothing..oout the SOMntyd the inJuries. 

4 The gfOllp af~ Sflf·selectlng. w we might Imigln~ 
thosf Wongly against inlmal l~t,ng Will be 
mon!rndll\fd to phone. Furthe'more. the poll Is 
bIolsed beauSf 11 foIlOWfd a I1!'port on CI~ "od 
mistreitment ,n one I"bor,ltory 

5 The bine numbers il1!' all true. flo,·.reo.oer, the sUrtlng 
point ttm. _ chosefl was the ~a. wtlen ttwre had been 

" telOQllst bombing in thecit)( wild! otMousIy Intl.tt~ 
the ligula/n ~ ~ars. the fogure had actually 
been ~"nd 98. Of course, ~ that cor~ion can 
be attribut~ to 8'M"n""",nt poIky is anotl>ef thing. 
There could be a number of underlying uu=, 

FA, pp. 52-53 

I ~xt class Make photocopies of 
78 P. 141. 

SPEAKING 

Mm 

'" 
To give flUency practice and lead 111 to LiSlening_ 

Step 1 (legin by asking stooenls what thei' i ma~ of 
scientists is. What stereotypes ore therel Do t~ know ony 
Wnlistsl Are they reol!>, like tllatlThtn ask them to l1!'ad the 
5ho!t text in A and think about their answe,s to the questions. 
Ask them to guess what they thin k homogentoos (all the 
sa""",] and "unr.~ed OO'I'r (bent aver) mean from thl! context. 

Step 2 Put students In small groups to discuss thf lr ideas. 
Conduct brlefftedbiKk. 

NATIVE SPEAKER ENGLISH geeky 

Read out the explanation in the box and (he<:k stooents 
understand . Ask them whether these words are used 
positiw!1y Or negati~1y (negati~Iy). Concept che<:k by asking 
them how they thin k geeks and nerds dress and beha~. 

LISTENING 

Mm 
To gi~ practl~ I1I lbtening for gist and specific 
information. 

Step 1 Put students in pa;~ Or th rees and ask them to 
discuss the questions in nerdse A ,n relation to the 
different typesof scientist in the box 

Step 2 Tell students they are going 10 hear five scient,sts 
tal king about their jo~. They should de<:ide which type of 
scienti st from A each speaker is and nOle down what each 
job involves. Play the ~cording. 

AI'Iswe~ 

1 ast ronomer ~ analysing visual data 
2 agricu ltural sc~ntist ~ research in lab or w;th animals 

In their habitat 
3 mil ;tary scientist ~ studying war and devising military 

strategies 
4 hydrologist ~ studying water in the environment and 

assessing rls~ 
S anth ropologist ~ studying diffe rent cultures 

~ .. 
I p' 1 , 
Then.'s a popular notOon that we're a peculiarly 
noctumal bt-eed that Slays up all n'ght glued to OIIr 
tdescopes, but the real,ty Is f.a. mole mundaoe Most 
of the timf', we work normal nine-to-fi~ ho<.Irs and 
are busy in"lyimg VIsual data or worlc,ng on computer 
progr,lmmes thit'lI htlp uS process the abundance of 
information we re<:e l'o'e. Where WI" differ from the Vist 
m"jollty of other scientists Is In the f.act that we do 
not h1l'oOe direct contilCt wtth 0111 obJe<:t of stooy. We are 
obviously unable to weigh, tOUch o. disStCI stars and w 
observat,on and reaSCln,ng skills bKome paramount. 

I 7 p' 2 , 
The JObcan ,nvoIve anything from conservatiOn to ~netiu, 
and)'>U nI<ly end up being emplayed In museums or 
schools. by state or Ioc;al gmernments or ~ by private 
companies. Broadly speaking. though, the profesWo spirts 
Into two nuin amps, t~'s the reseilrch side of Ihings. 
based mainly In the lab, c;OI'ryillg out txpe,,"""'nts to help 
determine the wellbeing of an,mals. Then thete are It-.ose 
of vs such as ~If who -.wrk in situ. What we do Is 
di~ IIoe actMIle5 th"'- anlmalo; should go through, study 
bfil3viour pattems. advise on h<rblbl and so on. 

5 ... , 
< 

Ai" rule, I don't discuss my own p;Htll;ula' hoe W<lfk, 
though In e5SfOCe the field I am illllOived in Is one 
that rem~ins v;till for n"'-ional security. We- nudy the 
te<:hniques. psyo:;~ogy and practice of w.i\r and (>the, 
forms of armed conflict, We're ~sponsible for developinS 
new prototypeS, we .im to ,ncrease thf effectiveness of 



and Wf' mme up with strategies to en~~ 10$ to ~Intaln 
sutus In an e-.er·changlng world. OlNiousl)l.lhis also 

very acii'.ot role in ~ng cmtral 
how ~I to ensure full Up;lbillly. 

many othe. kinds of scientists, my work 
i and offke wo.k. Gene.ally 

I do Is I an~lyse. ~»ess, fo.ecast 
on th.e wate. envl.onment. The work I 

InIO ~nd h.elps underpin the work 
Environmental Agency does, I mainly work with 

rainfall and river fiow data - looking at Ihe fiood risk 
things. of course. but also looking at potential 

to the e nvironment in low.flow a.en and the 
. incredibly rewarding knOWing my endeavours 

may _11 lead to POSItive environmental outcomes. 

Wf' al l spend Our tlffil': in ~k , 
spntual I 
truth in those assumptions, but nowadays things are very 

me. for instance, I tend more towards the 
mean. "')I first 

, 
~ with tr.rnsruons from one culture 

Step 3 Ask students to look at the statements in exercise C 
and decide which spea!:er does each one. Then play the 
recording again for them 10 check, M._ 

1 the hydrologist 
2 the agricultura l SCientist 
3 the milita')' SCientist 
4 the hydrojogist 
5 the astmnomer 
6 the anthropologist 
7 the agricu ltural scIentIst 
8 Ihe anlhropojoglst 
9 the ast ronomer (in that they have no direct m nuct 

with stars - the object of their research) 
10 the milftaryscientist 

Step 4 Put students in smallgmups to discuss Ihe 
questions in O. Conduct brief fero:dback. 

VOCABULARY Forming words 

Mm 
To fOCUll on wa~ of fermin, noun,. and give practice. 

Step 1 As!: students to look at the sentences in A and 
com plete them with a noun formed from the adject ive in 

brackets. Check in pairs, then check w~h the whole group. 
Check the st ress on each of the nouns. 

Ano_ .. 
1 explorat ion 
2 variables 
3 diversity 
4 car» bility 
5 manipulation 

6 a8i~sion 

7 prevention 
8 wldsm 
9 abunda nce 

10 fatalities 
11 probability 
12 implicat ions 

St~p 2 M k stude nts to look agai n ilt tne adjectives in A 
and decide which six can be made Into ver~ and what the 
verbs are In each case. Check in pairs. then check with the 
whole group. 

Ano_ .. 

1 e><1'~ 
2 vary 
3 ma!l!l:ru late 

4 prevent 
5 abound 
6 Imell' 

Step 3 Put students in small g roups and as . them to look 
back ~t the statements a nd decide which ones they agree 
with ~nd why I why not. Conduct bri~ ftt.d back. 

" 18 see Teacher's notes p< 123, 

SPEAKING 

Mm 
To give fluency pradlce and round off the unit. 

Step 1 Put students in groups offou r or ~ve. Tell them 
they are going to do some research into different kinds 
of scientists and report the" findi ngs, As\; them to look 
bac k at the scient ists in the box in U,tening exercise A and 
e~ch choose a different one. which was not featured in the 
recording. As k them 10 WQrk individually and find out as 
much as they Can about the job. qualifications requ ired. 
career opportunities etc, from the Internet . 

TIp If you have aCCeSS to computers, thisein be done in 
class li me. If not, the research can be done for homework 
and brought a long tostart the next lesson with. 

Step 2 M k students to come together In their groups and 
report their findings to each ot her. At the end. as k each 
gmup to vote for the best·sounding job. Conduct brief 
feedb.ack with the whole group. 

Step 3 As k students to look at the quest ions in 2 a nd think 
a bout how they WQuld ans_r them, Then put them back 
in the same groups to diSCUSS the ir Ideas. Conduct brief 
feedb.ad at the end. 

Alt~<nali""ly If short of time. you cou ld as k uch group to 
choose tWQ of the questions each and discuss them. Then 
re port bad to the rest of the ciass on the ir ideas, 



08 NATURE 

I Ntd {I~n Make pholocoptes ot 

lA P. 142. == 

VOCABULARY Describing scenery 

""" To lead in 10 the unit a nd focus on ways of dffCrlhlng 
land..,,,,pe$. 

Step 1 Begin by aS l ing students what kind of land\.Capes 
thq like. Then ask them to 13~1 the pictures with words 

from the bo>c. Check in pairs. then w ith the whole group. 

""s_ .. 
1 a mountain range 
2 plains 

3 <I peak 
4 it (fater 

5 the mouth of the riYer 
6 3 glac ier 
7 wetland 
8 <I stream 
9 cliffs 

10 a bily 
11 aBor~ 
12 woodland 

Step 2 Put students in pairs and ask t hem to look at the 

S<!ntences in A and decide whether both or only ooe of the 
words in italics is possible. If both art C()fled , they should 
diKU!! the differences. Check with the wh~ group. Ask 
them to expla in differences bet~n Similar words and 
expla in why the incorrect OneS are inco",~ct. 

M'_ 
I r<)lllng hills, winding st reams, thick or denS<! woodland 
2 add. Mge or fringe!;. dune<; 
3 countryside or landscape. fert ile 
4 tr~d or ro3<l. ruggM. gorges 
5 ~athtating Or stunning.saody or ~.crystal clear 

"~, 

Step 3 Ask students to look at t he quest ions in C and 
think about how they would ~nswer them. Then put them 
In pairs or threes to discuss the questions. Conduct brief 
feedback. 

np In a mu rtilingual class. try to mix national ilies as much 
as possible. In a monO/ingual class. get them to try and 
agree on the a nSwers to the questions. 

" 58 see Teacher's oo~s p. 123. 

LISTENINC; 

""" To give ptaet\« In UsteninB fot Blst and d etail. 

Step 1 Tell students they are going to hear two 
conversations in which people tal k about the scenery in 
places they h~ve viSIted. 1\51 them to look .t the questions 
in A and answer them as they listen. Play the r« o,ding. 

Arno_,. 
Cotr~,..,tlon 1 , Jura in France , on holiday 
3 mounta in(IUS with gorges and val leys. wind ing 

rivers - rugged 

""""""''''' , , vern':luela - to . big g lacier , wor king. doing rese.rch 
3 breathtaking. den se woodland with ice 

a nd mou ntai ns 

'" 1.1 
Coi'w' .... tIon. 1 
k So how was your IIolidayl Old you have a 

good limel , Ye an. il was amaling. it really was. 
k Where were you agalnl France :;omewhere. wasn't ill 



8· Ye~h, Jur~, right M •• the Swln bofde •. It's.n 
~ma!lng M of the country We st"ted off In the 
southe~st. where It's re~11)' mount~lnouS. wtth .11 
~ 80"8teS dlopplng down Into the valleys ~nd 
these wInding n...ers. and then we ~Iowly worked 
our w~ northw~lds, towhefe all the vineyards .re, 
bec.use It's. big wine-making region up theft 

A: Wowl" sounds great. SO wefe you dnvlng, thenl 
8 No, we weren't. actually. We were hiking. 
A: !,e"ouslyl 
8 Yeah, It wn a group thing We booked It over the 

InterMt 
,6,; It must've been pretty strenuous. 
8 To be honest. It wasn't that bad, I mean,lt's pretty 

lugged In pl;l(es. but)'Ol.l soon get Into the Swing 
of it It wu g~~t exerciw,I c~n tell )'OUII ha...en't 
felt thIS fit In ~ars 

,6,; I bell Md what were the other peoplo! on the tour 
I,kel Old)'OU all get on OKI 

B: Yeah, they were all g~at. What W3S weird, though, 
was that there was a couple there from my 
hometown 

A: Yeah? That's a bit spooky. 
B Yeah look That's them there In the photo. Marcln 

and Edyta 
A: on, OK. They look nke - and that's an ~mulng 

view behind theml 
8 Ve"h, stunning. isn't ill That's Mont 8lanc)'OU can 

see In the ~kground 

Cl 'a 11' 2 
e So what Is 11 that)'OU do. thenl 
0: I'm i geologist. 
C: Oh. OK And where are you basedl 
0, I work all over the place, 'eally, but the last SI K 

months, I'II'e been In Veneluela, I actually only gOI 
bad the other day, so I'm still getting bid Into 
the swing of things i bit. 

e I Imagine It must take a while. SO what were you 
dorng the rei I mean, what was your pro}ectl 

0, Oh,l was doIng some research on a big glicoer 
there, GI;l(ie, 100!'IeffO$, weing whit kind of 
Imp;J(t global wi.mlng has had on it. 

e T~t sounds amuing. it rea'ly does. 
0: '(tah, it was wonderful. It's a breathtaking pI;J(e, 

Venelueli Hill'e)'OU been therel 
C: No, nevt!r, no. 
0: Where we had our HQ was "gill on Ihe edge of 

all thiS dense woodland, lookIng oul over the lee, 
with Ihese snow·capped mountains off In the 
background, and evt!ry morning when I gol up. my 
hurt juslleapt to see It all, It was something else 

e And what're its prospects! I mean, how dId It come 
oul after the .esearch? 

0: Well, nothIng's condusi...e as yet, but it does wem 
that there's definItely some meltIng goIng on, 
unfortunateI)' 

Step 2 Put students in p.irs. ASk t hem 10 look at tl'M! items 
in B and try to fMlefTlbef wtlil the speake<s s.;rid about 
them. Then ~ the recording ~in fOf t~m to ched .. 

Ani"'" 
~, 

~ Jura ~ near tl'M! Swis~ border 
b there were viney.ltds to the north - whe<e they hiked to 

C the woman boo~ed the hoMayon the Internet 
d tl'M! holkJay made her feel very fit 
e thefe was a couple from her hometown on the holiday 

COllUe.ut12" 2 
f he works iU o...e. the place 
g he only got b;J<:k lhe other day 
h he vas damg .eseil(h Into g~1 warming 
I he had a view of snow·upped mount,lIns 
j II'M! ~ults of the reseircll -.e inconclusIVe but 

lhe~ seemed to be evKIence of g~1 warm In!! 

Step 1 Put students In palrso< threH to discuss the 
questions rn e.efclse D. Conduct brief feedback. 

LANGUAGE PATTERNS 

.... 
To draw students' attention to pattenu with 11111, ,11 .. " 
III~and lIIIIU. 

Step 1 A!.t sludenti to .ead the eumplei in the bolt 
ind check they undefSt,nd, ASk them 10 tr~nslate II'M! 
sentences into their own linguaee and notice any 
SImilarities I d,f(efences, In ~ monolingual class. a~t 
students to compare their t ranslation, In a multilingual 
cl ass. ask students to work In pairs and tell each other if 
the sentences wefe easy to t"lOslate, 

Step 2 Then ask them to close t he,r books and translate 
t he sentences back into their own languaee. At the 
end. they should open their books ag.in and compare 
thei. translillOl'lS With the OI'tg;NI sentences. A!.t them 
to discuss in pairs who hold II'M! least mistakes. What 
misUkesdid they ~kelWhyI 

Alternativei)' If you prefe< not to use tran\.laliQn, ~k 

students to look 01\ tl'M! sentences and t~ you what p.tterros 
they notice . this./Iro/, ItIne, those used inbmall)' I in a 
chatty way. Tf)' 10 elicit a few mofe uamples. 
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DEVELOPIN(; CONVERSATIONS 

Emphatic tags 

Mm 
To practise ways of addlnB a taB to emphasise opinions, 

Step 1 Read out the explanation in th" box and ch«k 
students unde rstand, Try to "Iic ft a few more examples, 

Step 2 Ask students to look at the sentence<; in A and add 
an emphatic tag to give it mOr" emphasis, Then play the 
re<:ord ing for them to che<:k their answers. 

" • .2 UId uu ..... 
1 I wouldn't drove it if I were you, I really wouldn't . 
2 The ViewS w"re just stunning. they really _re. 
3 Th" scenery takes your breath away, !I really does. 
4 I just love it the re, I really do. 
S It made no dlff"rence whatsoever, it really didn't. 
6 He'lI never change, he really won 't . 
1 I've never been anywh"le li ke it, I really haven't. 
8 Tha t sounds amaZing, it really does. 

Step l As k students to repeat the sentences with the tag, 
paying attention to intonation and putting th" st ress on 
really. 

CONVERSATION PRACTICE 

""" To practise «Inversatlons similar to the on ... heard In 
Llstenin9' 

Step 1 Te ll students they are going to have conversations 
simila r to those they heard in the audio re<:ord ing. 
As k them to wor k individ ually and think of two place<; they 
know that have different and inter"sting scenery. They 
should imagine they went there, what they were doing 
there, how they traveiled around and what the place was 
like. They could make a few notes. 

Step 2 Put students in small groups ami ask them to take 
turns t"lIing each other about their place<;. They should 
try to emphasise their opinions by adding tags, and use 
language from this part of th" unit. Tell them to pretend 
they'"", been to the place their partner tells them about. Tell 
them to choose the best place they heard about and why. 
Monitor and take notes for a correction slot at the end. 

~1 pp. 56-57 

I Next clau Make photocoptes oj 

81 P. 143. 

SPEAKIN(; 

Mm 
To 8ive n ... ency pQ.ctlce and lead in to the next 
Llstenln9· 

Step 1 Begin by asking students what they know about 
Men Ofe from M af5, Women Ofe from \/en(l5 by John Gray. If 
they know nothing Or very I lnl~, ask tllem what they can 
g~s from the tit le. Then ask them to read the short te~t. 

Step 2 Put students in smal lgfO(lpS and ask them to 
discus~ the questions. Conduct brief feedback bu t don 't 
give 'answers' as these are coming up in Li5Ien;ng. 

LISTENIN(; 

Mm 
To givI:' pQ.ctlce In listening fOl main IdeilS and detail, 
and summary writing. 

Step 1 Tell students they are going to hear a lecture about 
gender and language. Theyshould complete the summary 
notes as they listen. Tell them slight variations are possible. 
Play tile recording. Che<: k answers In pairs, then ch« k with 
the whole class. 

An'WCfJ 

(sl ight variations are possi~e) 
1 retreating into tlleir cave 
2 comm(lnicate wllh others I reach out 
3 these myths I the myth of difference 
4 a negat;...., effect on our cufture 
5 based on sclentiflc research 
6 both """e<; talk equally 
7 16,OOOwords 
8 power I positions of powt, 
9 stereotypes we already have 

10 ocusio-ns which bild up the evidence 
11 gender role<; 
12 swear I express their anger by swearing 

~ .. 
II"s common knowledge that men and women do 
things differently, isn ·t It I The male of the species, 
we're told, retreats Into a cave to brood at the 
slightest sign of stress, whilst the female reaches out 
and shares her feelings. After all, women are better 
communicators, aren't they? Well, aren't they? 

That 's certainly how we've b«"n condit ioned to see 
things over the last twenty years 01 so. The glut of 
self-help books that have foll owed In the wake of Men 
Orf/rom Mars, Women ore/lam Ven(ls have served to 
perpetua te the myth of difference .. nd , I wO(lld argue, 
have had a profoundly negative effect on Our culture. 



It"s us)' to <lSsume Ihese books must Ix! b~seo on 
Villld sc;.entifot research. but in reality very few ire 
IndH"d, even a cursory mspKtion of the literiture 
of the freld reo;eals that In fact men ind women 
oommunotate rn remarkably simIlar Wi~. Tike the 
notIon thit women tal k more - and use mo'e wo,ds 
to do so. DespIte being wIdely reported <IS fact. 
research actually shows t hat bot h sexes tend to talk 
equally is much and use as many words ~r day wh,le 
doing SO - around 16.000. 

Thefl there's the belref that ~n interrupt more. 
£\lldence actually suggeo;ts that wo~n Interrupt it 
least u much as mffi. Wh,lst some ~n do Interrupt fir 
more thin the vast majorIty of women. this IS atyp;cal, 
ind such actrons are often t~ in to" pOSItion of power 
Ultl~ely, when and tIQW people Inte<IUpt IYs fir more 
to doWllh social status ind po,ver than it does Wfth 
genetIC mike-up ind ·nature'. UngulstK studres h~ 
shown there's an O'Jerlap of more than 95" In the WIly 
the se.es communicate . Vet still myths of Venus and 
Mars prevaIl. GIven thiS, it"s surely worth asking whyl 

Well. firstly. such sweeping generalisations as 'Women 
ire more In touch WIth their feelings' i1p~al because 
they match the stereotypes we already have As such, 
we recall ocuslons on whICh evlden<e back~ up this 
~i up-and forget e .... mples that mIght cootr".hct It I 

A more slgnlflunt reaSOn for the oontlnUlnll a~al 
of such theo<les, Ihoullh . may well Ire on Ihe facl that 
sender roles have changed dramatiully <We' recent 
years 60th women and men now fr~uently asprre 
10 an ~uullon. a Ci'ef!'. a decent mcome - and both 
often acl. talk and maybe even dress in Similar ways. 
For many people. these changes have hap~ned too 
quickly and are deeply unsettling. What better wily 
to comfort yourself than a return to the traditional 
gender roles and stereotypes of the p<lstl 

Should)'O\l ,~u"e any further proof th"t dIfference 
is rOOI~ In nurture far more th"n nnule. conslde. 
thoe vllI.ge of GipUn 'n Papua New Gume .. , where 
the men pllde themsetves on then abl"ty to speak 
Indlfectly and never say what they mun. whlln 
thoe women fr~...ently glVl"' VOice to their ,nger by 
I~unchlng Into lengthy 5we311ng sessions. Does IhlS 
plove th't $Ometlmes It is women th,t ~re f.om 
Marsll suspect not Personally. I see this as proof that 
we are ~II from earth and need to start dealing WI th 
this fact rather better than we haVl"' bef!nl 

Step 2 ASk st udents t o look at the words In C "nd match 
in adjeclrve with the correct noun pl!r_. as t hey we.-e 
uloed In t~ <e(OIdinS. Then ~t st udents In lNirs to check 
and to dIscuss wtJat the lectule< 'IiIid about eOKh of l he 
iIodjt<:trve + noun collocations.. 

~ 

Ig common knowledj!e • It Is common knowledge that 
men and women do things dIfferently 

2e a tIeIIatlveeffect .. books Iote Ihis have a tIeII~ 
effet.t on Our culture 

3b ""'id sclentlfk research . these books are not b.ased 
on this 

4<1 a cursory Inspection. a cursory inspection of the 
Hterature on the subject stlows ~n and women 
communlute In slmilarwa~ 

Se sweeping gene<alo'liltlons • these booIrs are full of 
sweepinggene<alisat lons ~bout men and women 

6h the cOlltlnulnsappeal. u~ cont inuing appeal of 
these theories lies In peopIe's fear of ch;onj!e 

7d unsettlIng changes . manses In 8"f'CIer roles can be 
found unsettli ng 

Sf traditional gender roles • people t"ke comfort In 
dinglnll to tradItiona l gen<lerr~ 

Step 1 Ask st udents to listen agaIn and read the 
audiOK ri pt on page 168 as they Iosten t ocheck thei r 
answers to the questions in exercise c. Play t he 
reco rd ing aga in. 

Step 4 Put students In sm .. 11 IroupS and ask them to 
disclrSS the questions In F. Conduct bllef feedbaCk. 

NATIVE SPEAKER ENGLISH the slightest 

Re"" out the box ~nd check studenlS understa nd t he u"" 
of t~ slighttst to mean ''''y Q/ ClN. Try to elitit a few more 
examples WIth t~ sJightts f 

GRAMMAR Auxiliaries 

Mm 
To l evise nriClUS u Sft CIf awd.liu ies and give practia!. 

Step 1 Ask students to look at the sentences in A and 
complete t hem using the correct aU~ IliafY. 

AMou eos 
1 iI isn't b iren't 
2 a are b doing 
3 a do ,,~ .. """ bOld 
5 a do b have 

Step 2 Put students in pairs tocom pare the ir answers 
and to ident ify the five dIfferent uses of aux il ia.ies 
repr~nt<'d by eac:h p<l1r of sentences. Ask them t o thin k of 
other e><amples of e;oc:h use. Di. e<t them to the grammir 
leference OIl page 143 if they need help. 

01 NATU' E Sf 
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"',-
I quesHon tags 
2 substitution - to avoid repeating a whole ptuas.e 
3 emphasis 
4 as 3 rnpons.e 
S w ith w or (ltlther I no, - another type of subslltulion.-!l 

r, , .. see .Teact\e~$ ooies p.123. I 

VOCABULARY Communicating 

""" To IntroduC<! and h.a~ practice in pairs of word. 
commonly \lIed in the context of communica tion. 

Step 1 As k students to look at the s.entences In A and 
complete each one with the COfrec! pair of words from 
the box. Check In pairs. Then (heck with the whole group. 
Concept Check by asking for other examples or definitions. 

M'wen; 
1 gossip + rumOurS 
2 mince + blunt 
3 shuts up + word 
4 twist ing + words 
5 m,mners . bu tting into 
6 listener + shoulder 
7 articu late + ~tlul!I!le 
8 bush + point 

Step 2 Put students in pairs to discuss the question in 8. 
Condoct brief feedb<rd. 

SPEAKING 

'"'" To gi~ free. p.actlce of the vOCIIb\1lary IUld penonaH.., 
the topic. 

Step 1 Ask students to look at the questions in A and 
thrnk about how they would anSwer them. Check 
they understand defy gender stereotypes • ~have in a 
different way from what is expected acwrding to the 
stereotype, and its opposite . conform to traditional gender 
lterrolypn €Iicit a few examples of each. 

Step 2 Put students In small groups to discuss their 
answers to the questions in A. Condud brief feeclbad. 

~, pp. 58-58 

H OUTCOMES 

READING 1 

""" To give practice In reading for gist and detall. 

Step 1 reil students they are going to read an article 
about natural history programmes. Check they understand 
no/ural hi~tory . nfllurf. Put them in pairs or threes and ask 
them to discuss the questions in A CondliCl bri~f feeclbad. 

Step 2 Ask students to r~ad the artic le, ignoring the words 
in bold. and make a list of the reasons the writer gives for 
watching natural history programmes. Check in pairs. then 
check with the whole group. 

Ans_ .. 
1 he marvels a\ the Ingenuity of the human race 
2 he is interested in other forms of life and it makes 

hrm feel humbled 
3 he enjoys the details of ~nimals'lives - it Is like 

watching six films rolled into one 
4 It remrnds him that we are part of nature too 

Step 3 Put students In pairs and ask them 10 discuss the 
questions in C Conduct brief feedback, 

Step 4 Ask students to look al the sentences in 0 and 
complete them with the COffee! form of the words in bold in 
the article. Check in p"ir~ then check with the whole class. 

An._ .. 

1 predators 
, P"Y 
3 mate 
4 foraging 

5 food chain 
6 flock 
7 herd 
8 rear 

VOCABULARY Animals 

""" To extend the topic and Introduce words associated 
with animals. 

Step 1 As k students to look at the photos and label them 
with W<Jrds from the box In el<efCise A Check In pairs. then 
check with the whole group. 

M'_ 
I legs, fur. feeler~ nostrils. a claw 
2 a tail. legs. fur. nostrils 
3 leg~ a claw, a ~ak. a wing. a breast, a tar l. a toe 
4 a tail,a beak. a breast 
S leg~ noslrH~ a hump 
6 scales. teeth 
7 a ~ak 
8 a hoof. leg~ a horn 



St~p 2 Ask stud~nts to list~n to the recording and identify 
the anim~ls being descr ibed. Ask them to make notes on 
what t~ different parts of their body are for. Ched: in pairs. 
1 hen check with the whole group. 

Ans_rs 
1 mole cI~ws for digging. t~il for stOfing fat: fe.elers for 

'seeing': star·shaped nose to smell its prey 
2 SjNrTOW MwIc: wings and ta,1 to fly fast; markings to 

camouflage it: long le~ to kill mid·fllght; kmg slender 
middle t"" to grip and hold prey; beak fO! pludlng 
and tearing fle'Sh 

... , 
unusually for this w«les, it can swim underwater 
as well as burrow und~rBround, which is handy. as it 
inhabits low wetland areaS. Its long claws are adapted 
for digging through the earth and Its water. resistant 
fur allows it to remain submerged In w~ter. The long 
thick tail is thought to store ~~tri fat to draw upon 
dUling the mating season. Th~ mole Is functionally 
blind , which Is why It hiS developed the distinctive 
star·shaped set of f~lers that gi"" It Ih n"me. 

The fee le's are incredibly sensitive to movement. 
Uniquely, the mole can also sm~1I underwater. It d""s 
this by blowing out tiny bubbles through its nose In 
ord~, to capture s<:~nts that are sucked bad In. These 
adaptat ions are highly effiCient and t he star.nosed 
mOle is apparently the fastest eater in the animal 
kingdom, being able to id~ntify, snatch and consume 
its prey all In a matt~r of millis«onds. 

, 
The sparrow hawk Is most commonly fOund In 
woodland Its short, broad wings and long t<ln allow 
it to manoeuvre quickly through the tr~s. The light 
striped mar kings on its breast and Its dar ker upper 
parts help it to blend Into the bacltground, which 
allows It to he in wait for its prey befo re shooting 
out. It has relat ively long legs that enable it to kill In 
mid·fllght ~nd the long slender c~ntral t"" is adapted 
to gr~sp with a sm~1I protuberance on t he underSide 
enabling it to grip and hold on to Its prey. Its smail 
hooked beak is used for plUCking and tearing flesh 
rather than tilling. It also sometimes hunts on foot 
through vegetation. In recent ye"rs, it has enuoached 
mOre and more into cities where It has no predators 
"nd where It is often seen as a pest damaging garden 
bird populatlons. 

Step 3 As . students to match 1- 10 in exercise C with the 
correct endings. Check in pairs, then check with the whole 
group. 

08'.< " 

Ans_rs 

" 'i 
'g " " .. 
" " ,. 

'" 
Step 4 Put students in pairs Or threes. Ask t~m to loo k at 
the photos again and dis<:uss the qUe'Stions In exercise D. 
Conduct brief feedback. 

READINC; 2 

Mm 
To 81~ practice In ~ad1n8 f(>r detail and uchangln8 
Infonnatloo. 

Step 1 Te ll students they are going to read about different 
animals and e",hange their information. Divide the class 
into two halves - A and 8.Ask Group A to look at Fi'" 60n 
page 154 and Group 8. to look at File 11 on page 156. As k 
them individually to read their texts and make note'S on 
the areas In B. 

St~p 2 Put students in same letter pairs. ASk them tocheck 
their answers and help ~ach other with any \IOCabulary 
they are not sure about. ~em;nd them to use the 
VOCobul~ry builderfof help. 

St~p 3 Put students in AB pairs and get them to ta ke turns 
telling each other about their animals. They should then 
choose the animal they prefer and say why. Conduct brief 
feedback. 

SPEAKINC; 

Mm 
To give fluency practl(~ and ro\U\d off th~ unit. 

Step 1 Put students in pails and ask them tochoose 
either question 1 or 2 in exercise A. They should then work 
ind ividually to prepare. 

Step 2 Ask pairs to come together and dis<:uSS their kleas I 
findings. Conduct brief feedback at the ~nd. 

AIt~rnatlvely Ask all students to follow the procedure 
for 5peoking qUe'St ion 1. Then set the preparation part of 
question 2 for homework, and get students to report the ir 
findings in the following lesson. 

"'" .... 'Ul ! so 



REVIEW 

Two MINUTES, GAME , CONVERSATION 

PRACTICE & ACT OR DRAW 

f(lf ~Ims ~nd SUgg6ted pfoxedure. see ~""'ilN< 01, 
p,age'S 32-15, 

QUIZ 

--1 You might MI rouJh beGluse)'OU J~ 'lfed, III 0< 

hung<wer. 
2 1f)'Oll were mortified you would feel very 
emba"as~. 

3 AuthoB, muskians and artists are all paId .oy.ltles. 
4 If someone h~ds a lrudr. th~ feel bIIle. about 

j.()~hln8 done against them In the pasL and 
possibly seer. ~nge. 

5 A mu,de, or ",,*nt a l"", might bt dt'S(lll)ed as 
coId·bIooded 

6 If f1gl>t'ng IHU~ It iJlCleues and gets ~ ..... 
1 A poiltoci;ln mIght wire Fo .. cr by stagIng 3 coup. 
S Ihomettting Is pllffillent. the,t in lot of It. 
9 You could doni.., a plan, a K~.' ~ of rules de. 

10 A pohtbl polrty or country with flnaoclallnterem In 
the country at Won might haw a -..nted Interftt In a 
war continuing. 

11 ElQmples; ther," Is a nejiltlve COff'Ibtlon ~Wftn 
Income and birth fale: the richer the country. the 
lower the birth IOIle. A pcKltlvoe _ ... I0Il might 

~ theft Is a poslti"" COf.elation ~n ~Io! 
gr;tdlQI,ng from unMl,sity and grttlng good.JobS. 

12 You «wkI ""'01"" ... ,. f,sures. statistICS Of , pefSOll 
to p<0'0'e' point Of get wt.'t)'DU W3nt. 

13 A mououmous and rocky ~nckupe Is RI., 
14 SOrn\!orII! might butt In (interrupt) when)'DU ,~ 
~ng' tof'her .... tIon \oOI/Ith ~ else and )'DU 
mittlrt fftI anrlCl'j'ed. 

15 Rodtnts (e.g. mice. flits. hamsters) 1"'" 

COLLOCATIONS 

Fe< alms and sugge5ted pfOCedU ~, ~ Review Ot 
mges 32-35. 

IDIOMS 

.l.n1_.,. 

1 He was mON!, drunk or under the Infloence of drugs. 
2 I couldn't sleep, 
3 We couldn't stop I,uglllng. 
4 He was ~ry upset. 
5 We need to fofgr.oe and forget. 
6 You can ~ sittns of somethlng- usu~11y ~-

about to ~ppen 
1 We a~ at risk of thongs deterior.ltmg In the future. 
8 The rewarch Is fb~ 
9 You're belng lnaaurate about what I said. 

10 I didn't get, chance to speak. 
11 Don't drop hints - speak dIrectly. 
12 Can you Si.y what your main point is/ 
13 I got used to It 
14 Hewas tuslng someone. 
15 It W3S IncredIble 

m.1 pp .• 2-63 

LISTENING 

for ,; .... 'nd luUelted procedure for the ~t of the 
review, see ReviewOl, P18" !2-35. The audio II "'R2.1. 

Ans_.,. 
1 pmJorors ond Prry 
2 ~rwhelmlng 
3 photo journalism 
4 ma~ new conn«trons "Id get Insights 
S l<Iklng photos of constnKtlon Plo;ects 
6 WOlS thre,tenlng -'land 
1 '<Hted Intere5ls 
8 ofrel.Jxing 
9 lion 

10 peofIl<e's prote5ts 



GRAMMAR 

Exerdoe A an._ .. 
I I did go to 5e'Ve",1 shops. but t~wereo't on yle 

anywhere. 
2 Ifs an adventure story. ~ on his travel 

~perlences. 

3 I 0(,""5ion,,lIy wish I did something else. but generally 
I like rrrt job. 

4 The disease is believed to h_ a genetic component. 
5 We won·t tle gone t hat long. will wel 
6 They're building" thirty·five-st orey office bkxk which 

is due to open next ye"" 
7 I wish I·d sa id something. but I didn't. 
8 The de-.ice can withstand high temperatures afie' 
~ng treated with the special paint. 

m n;iM' e al>$~ 
1 ended up tlelng thrown out 
2 If only I hadn"! sold 
3soaml 
4 I didn·! live 
5 have two teeth tal-.en out 
6 prize·winnlng economist 

LANGUAGE PATTERNS 

An._ .. 
1 usual 
2 hardly 
3 all 

'M 
5 that 
Oh., 

PREPOSITIONS 

........ 
1 into 
2 around 
3 out 
4 from 
>of 
O~ 
>fu, 
8<0 

OPPOSITES 

M'_ 
I fertile 
2 S~J5e 

3 fierce 
4 flawed 

5 stuffed 
6 arid 
7 adverse 
8 elaoorate 

MISSING WORDS 

'M_ 
1 ,""lied 

2 Issue 
3 plot 
4 murmurs 
5 trad 

VERBS 

Ans~ 

1 establish 
2 ~press 
3 draw 
4 gain 
5 claim 
6 caflyout 
7 diminish 
8 grasp 

FORMING WORDS 

Ans .... 
1 fatalities 
2 fr"nlka lly 
3 exploratory 
4 settlement 
S resolutions 
6 underlying 
7 ha'3ssment 

VOCABULARY 

M'_ 
I C boasted 
2 A traces 
3 B Insight 
4 A endorse 
S A f'~1y 
6 A down 
7 C memolr 
8 B appeal 

OlU\IIEW n 



09 WORK 

L Nut class Make phrJlo "-"p I1 01 

VOCABULARY Company jobs and tasks 

Mm 
To reviH verbs commonly found In the conlm of work. 

Sl~p 1 ASk stu6ents whilt job they do. 0, would like to do 
and wh~llhilt jobtnbil$. Then put them In srnilll groops 
to discuss the questions in A and lo ;mswe. the questIOns 
in 8.COnduct brieHeed~k and chKk the answers 10 B. 

... -
iI rep • i rCplesentatiYe ~ usually a s.a!.ts .cp; a ( (0 • a 
Chief u«utiYe Qffoc:er; .. PA _ a Pers.onal Assisl"nl; In 
HR. In Human ~fCes; in R & o. In Rese;uch and 
~Iopmenl; In itdmTn . In admlnist'ation 

Step 2 Ask students to look at the box "nd complete 
the sentcl'ICes In C with the correct form of t he verb, 
Check In p'llrs, Ihen check with the wIlole 8'ouP. Concept 
check the mo<e d,ffkutt ones with tile whole group e.g. 
troubifllloot . fond solutIOns to problems n they " Ise 

... -
I Input 
2 t rou bleshoot 
J schedule 
4 liaise 

S pl"l: 

....... 
7 dfi}w lip 
8 M'twork 
9 ~rsee 

10 come up with 

Step 3 Put students in p<lirs Of threes to d,scuss the 
questIOns In O. Conduct brief feedback. 

LISTENING 

AIm 
To Cfvt practice m listening for det.a.U and. mtfnsmly. 

StfP 1 Tell students they lire png to hear a ~ 
with someone betng shown around on t~r first day at .....:n. 
Btgin by "SkinS how tlla! PffSOO might feel. wM they might 
wam 10 know about ftc. Ast them "",ke notes on each of 
tile items in A as they listen. Play tile recordIng. Put students 
in pilirs to wmp'IJe the" Idtas. CondIKl. brid" ~back. 

AnS_fS 
Tosn«m _ will be WOfking with Harry on prt:;Kt liaises 
with external servi(e pr(Mdefs, Horry '" first day In job. has 
JltSt ~ to Redoirtch,BrofICP' main lIdmin assistant. 
d51s Wlth tr.JveI and booldngs, Ihf- phofot:opu;r _ a bit 
temper."Tlff1tiI~ tends to pm. Mo!)' '" "",nag'"g dIrector, 
seems down to eilrth; llere most days; fM wmporry '" very 
busy. th~ or four new stilt( iI lot ~ wnges 

" 9.1 
H '" Harry, T. h-FE ..... '" JI_r -
H HI. I"m looking for Tasneem. 
r, Tha t"s me vou must be Harry 

H Tha t"s right. 
r, Nice to meet you. Old you find us OKI 
H Yeah. yeah Well. I ume here before for my 

intervIew. 
r, Right. So where do you IiYe? Does it take you long 

to get here? 
H I'Ye Just mOYt'd to Reddltch. but It was quicker 

than I expected rYe actually been hanging ilround 
in the coffee Nr over thoe road for the last I>our 

r Re,Jlly/ You were eage' to get here. then_ 
H Well. I d,dn't wilnt to be late ilnd. you know. first 

day nerves and illllhilt 
r Sure Anyway. I'm sure you'lI settle," qukkly. We're 

a pretty good bunch, Nobody b,tes. Well, almost 
nobodyl 

H: Right. 
T, So. raring to go. then? 
H, Absolu tely_ 
T: OK, well. just dump your stuff down here for the 

moment and fll show you the ropes. 
H 0'. 
r I shoul,j"Ye uid, we'lI be workrng alongside fach 

other on thIS n_ pro}ect_lliaise wilh our extemal 
servICe providers I was just emailrng one of them 



to schdu\f, .. tIme • us "n to mffi when you 
" ... ved. Anyw"y, n you tin see, the offke Is m",nfy 
open·pI .. n We'll sort you out WIth" ~pOt l,lIe. 

tt· Right 
1 It's .. bot chiootk .. , the moment w.l h .. lithe 

ch .. nges We've ~n .ushed off ou. ~t so It'll be 
good to h~ mOfe people. 

H· I'm not the only one who's b!olng I" ken on now, 
then. 

T, No.lh'lee O. foul mo.e are supposed to be Joining 
on the ned couple of weets. 

H, Than good. There'lI be some othe .. In the ... me 

""" T, YNII. lhls Is BI"""". She's OUt INln admln 
.sS'st"nt. She'll sort out "fly tlwd Of bookings 
.. nd 0Ihe1 nuft. gianao, th.s IS H". 'Y. 

8 H')Q NO(e to meet )'Ou. Hope Tu is treitlng you 
well She's" re"lsl;rve dllve •. you know 

H, Re,lllyl 

8 Oh ~"h, she's p.obiobly being .. 11 kind .. nd helpful 
now. Dut w .. ltllll you get sbrted 

H, 1h"t sounds ominous. 
1: lake no notice. She's Just pulling you. leg You 

nud 10 w"lch he.1 
8· Oonl know whit you me"nl Actu .. lly. H".f)' On I just 

ul:e "quICk photo whIle you're herel I'm Just sortong 

out)'OU' enI'Y ti<d "nd setting up)'OU' f'fNIII 
H, Sure. 
8 ex .. S .. y ch_ .. l.ovefy- Ye<}' h,,~ Thit's 

It Anything you need or you're not 'lure ,,!lout, 
don't hHIt,lle to uk. 

H Th"nks I'll ~tthe urd later, then 
8 Ifth"t'sOI( 
T: OK. let', move on. OK. Th"t lot over the fi' slc:le 

,,'e the slIles te"m. We won't dlstu' D them 
nOW. I c"n Introduce you l,lIer.1o be honest. you 
won't be havong that much to do WIth them In 
)'Ou. diy· to,d .. y deahngs. 

H: OK Wh,lt "bout these roomsl Are they offltHI 
T: Um, the 1nl tWO ... f the bo.iIrdrooms for meetongs. 

The MU one Is M .. 'Y's office. She's the m"naglnl 
dlftctOf 

H 01( Whit she's lil:e/ 
T: She's OK. She romes ""fOSS is betnl quote 

downto-e"rth .. the few times we'w ull:ed 
H: She's not on the office thit mlKh. lhen 
T: No, she's here most diIYS. Dut 35 I said, I guess 

we've ill Deen so Dusy th,ll everybody just slocks 
to thel. own usks. Anyway,just 100nl biod to 
the rooms -th"t one with t he door open Is the 
photocople •• oom. I'd Detter show you how It 
works. II'S " DIt tempe." mentil. It h"s i tendency 
to J"m If you don't treat it wllh loving ,,Ire 

H: OK. 
T, SO how come you ITIO'o'e'd to Reddltchlll's not th,ll 

close to here. 
H, No. but I'd Deen thonklng "bout IIIOIIlnl out there 

fOf i while ine! I h"ppened 10 set the house just 
before .!.f.:,thls ~. 

Step 2 Ask students to listen "8'Iln 'lI'ld wfile down four 
new ph'"ses. Pby the recordlnl"g"in.Put sludents in 
p.al" .. nd .... k them to comp.a,e their phri5eS "nd help 
e;w:h other with meilnlng,lnd pronundilion. Tell them 10 

chKk with the .. udlOSCflpt on p.a~ 110.Chect with the 
whole IrouP ilnd wncept check the ph.il5eS toy asking for 
synonyms o. fIear·synonyms, 

SUgftted .. IS-. 
/tonging around . wait 1nl, nobody blttS • everyone Is 
friendly; rQring to go • keen to get sUrlt>:l: dump your 
IDd!. put)'OU. thIngs down; show you tht ~. 
Int'odlJ(t you 10 everythlns SO(! you out with a SR2! • 
fond you 3 pIice:,ushN aJf our J«t • ext'emeIy busy; 
in I"" some boa! • In lhe same situation; a real slave 
driver • someone who mikes othe .. work h".d; pull'ng 
your ~ • tellslnl you; doy-to-day <kQIIn'p. • evetyday 
tasks; down·t~rth • pr""ital "nd .e .. listic; how 
comt. why, howdld it hioppen WI ... 1 

Slep J Put stlldents In p.alrs or sm"lIg'oups ask them to 
discuss the questions In D. Coflduct Drie/" feedDad. 

NATIVE SPEAKER ENGLISH raring to go 

This may well h .. w been COYered In exercise C.1f not",k 
students whit they th ink It me"n'i ilnd when ~ 
would use it. The<1 read out the expa.nition in tIMe box. 
Hicit " few person,,11sed eump!es from students. 

DEVelOPING CONVERSATIONS 

Deductions 

Mm 
To Introduoe a way of mllklnS d~uctloru.. 

St ep 1 Ask students to look ilt the aud~ript on pa~ 170 
..nd find ~mpl6 ofcommenlS ending In then. Use the 
ex<Imples 10 tl)' to elicit the Inform"tion in the box about 
me"ning (deductoon) .. 00 pronunciatoon (rising intonlOtoonj. 
Then .eid out the explilnation In the box. Ask students 
why tIMe spuke .. m~ th6e deductions "nd whit the 
replies were in e;w:h cilse.lelltllem to look again al the 
iludios<:ript to thetk. 

--I Because he had " !lived ea.Iy-IWII,ldidn't W\>nt to 
be Iott. 

2 Because they have taken on more people - No. Three 
Of four more tJfr supposed to be joining 

3 8ecause $~ SiJS 'tIMe few limes we'w ulked' - No. 
she's htrr most dQys. 

Step 1 Put studoents in p.alf$, lellthem 10 t"ke turns saying ill 
sent~ in 8 "nd reptylns WIth i deduction, ending in then. 
The .. p.artne< should the<1 giW" response. Remind students 
to use rising intonation on the deduttlons. Monitor "rod 
chKk then re5fIOI15eS .. re ilppropria\e 

"'- " 



GRAMMAR Continuous forms 

.... 
To revise vuious (OI\!iI\UOUS forms. 

Step 1 ElIcit some continuous forms, put them on the 
board and aS k about form and meaning. Then read out the 
explanation box, Ask what the contlnu()llS aspect suggests 
(an ongoing action or e~nt; a temporary state , sometimes 
unflnishtd), 

Step 2 Ask students to look at Ihequestions in A and 
complete them with the correct continuous fo rm. Then 
play the fl!COfdlng fOI them to ched their answers. 

An_wers 
1 '~(actually) ~n hansingaround ~ present ~rfect 

continuous to indicate an action that went on for 
some time and!s just flnishtd (in this Qlse) 

2 '11 be working - future continuous for an act ion or 
situation which will go on for some time In the future 

3 was Uust) emailing - past continuous ~ informal use, 
to show a recent past action 

4 's being taten on - present continuous passive, for 
something hap~nlng now or "round now 

5 are supposed to be joining ~5Ilp~ 10+ continuous 
infjniti~, with" future meaning 

6 's (probably) being - present conti nuous. for 
something hap~nlng now (unusual use of~, 
which Is usually stati~ and therefore not found in 
continuous form; here it means acting Or belravfng) 

7 won't be having ~ negat i~ offuturecon\inuous. 
indkates an ongoing situation 

8 'd ~n thinking ~ past ~rfect continuous. an action 
which went on for some time before another action 
Or event In the past (I found a house) 

Step 3 Put students in pairs and as k them to discuSS why 
the contInuous form IS used in each case (answers above), 
Oirect them to trn. grammar refere nce on page 144 rt they 
need help. 

~9.2 

1 I've actually been hanging around In the coffee bil' 
over the mad for the last hour. 

2 I should'Ye said, we'll be worklOg alon~lde each other, 
3 I was just emaHing one of them to sche<!ule a tIme 

for uS all to meet when you arrived. 
4 I'm not t he only one who's being taken on now, 

then 
S Three or four more are suppose<! to be joining ,n 

the next couple of weeks, 
6 She's probably beIng all kind and helpful now, but 

wait till you get started, 
7 To be honest you won't be having that much to do 

with them in your day·to-day dealings, 
8 I'd been thinking about moving out there for a whIle 

'",nd I happened to get the house ju~t before I got 
Hlls job. 

M OUTCOMES 

CONVERSATION PRACTICE 

.... 
To practise conversations Ilmilar 10 Liste ning. 

Step 1 Tell students they 3re going to practise SImilar 
conversations to the one they heard in Listening. Fir~t, ask 
them todraw a rough map of where they wOfk I study. 
Then ask them to look at the items in A and think atlout 
how to anSwer them. Put students in pairS and ask them to 
take turns to explain the items in A. Conduct brief feedback. 

Step 2 Tell students they are gOlOg to wo rk in groupS 10 
welcome each other and show each othe r round their 
place. Ask them to thin k of things they can say to welcome 
them I show them around and questions tiley might ask 
wilen being shown around. Then ask each pair to join 
another pair and take turns playing di(f"rent roles. Student 
A shou ld be in charge of the guide<! tour and Student 8 
should play Ihe parts of other people who work I study 
thert. C ami D should be new to the company. Then swap. 
Monitor and take notes for a correction slot at the end. 

I n 9A see Teadlof's notes p. 124, 

.,..1 pp. 66-67 

VOCABULARY 

Adverb-adjective co(locations 

Mm 
To focus on commol\ adverb-adjective colloc.atlonl, 

= • 

Step 1 Ask students to loo k at the sentences in A and 
choose the alternative in italics that is most true for them. 
Point out that they art all possib le but they shou ld choose 
the one wh ich best fits the m. 

Step 1 Put students In pairs and as k them to compare their 
answers and d iscuSS any differences in meaning. Then ask 
them to look again 31 the sentences in A and choose one 
of the adverbs and connecte<! adject ive to tell each othe r 
a bout things they ha"" done or something they believe. 
Conduct brief feedback. 

READING 

"'" To Sive practlu In ru ding for .ptdftc Information. 

Step 1 Tell students they are going to read a true story 
from a book on manage me nt Qllle<! The living DNd, Put 
them In pairs or til,,~es and ask them to discuss what the 
title means and what they thin k the article is about. Do not 
conduct feedback but ask them 10 read the first part of Ihe 
article and answer the questions In B together. Then uk 



them to re~d the second p~rt and answer the qvestions In 
C together. Che.:k with the whole group. 

Answe .. 

• 
1 He has been allowed to stay at home and work from 
ho~ but he has noth ing to do. 

2 His frit:nd Is eMious. 
3 He thinks the system has cheated him beauS!' 

he feels underempl~ and unhappy about the 
sit uation. 

4 He prob<lbly started off working from home some of 
the time and the situation has nOW continued and 
been e)(tended. 

, 
1 There was not much todo ~t work, SO he took a ~ar 

off to do an MeA. after which he went b<lck to find 
nothing had changed. 

2 He was made redundant. 
] 'The living dead' ~re the people who have nothing or 

little to do at work. 

Step 2 Ask students to look a\ the wordS and phrases In 
D and match the correct halves together, as used in the 
artIcle. Ched: in pa irs. then check with the whole group. 

Answers 
1 my vitality draIned away 
2 acquire new skills 
3 sponsor me 
4 spar\: my Interest 
5 get the most out of its investment 
6 his mind was drifting off 
7 set the wheels In motion 
8 pass this on to somwne else 
9 which begs the qoestion 

10 make me redund~nt 

Step 3 Put students in pairs and ask them to re·tell the 
sto'Y using the phrases in exercise D and their own wOlds. 

Step 4 Put students in pairs Or threes. Ask them todis.cuss 
lhe questions in exerCise F. Conduct brief feedback. 

LISTENING 

Mm 
To live practice In Iisteninl for list and detail. 

Step 1 Te ll students they are going to hear a brief 
summ,,'Y of the lessons Bolchover has learnt from his 
experience (described in 'leading). Ask them to look again 
at the quest ions in exercise F and anSwer them as they 
"'stM. Play the recording. 

Answe .. 
1 No. not according to the speaker. 
2 The (omp,my for flOt using his skills and keeping quiet 

about the situation. 
3 liIrge companies should be broken up into smaller 

companies, where th is is less likely to happen. Wofkers 
should speaK up If they feel underempioyl!d. 

IS Oavld 80lchover's experience a freak occurrence? 
Well maybe, but only In the sense that he was 
allowed to stay at home to not work. Bolchover 

much of the wolkforce in many big 
badly under·emplo~d at wo.k and 

all mid·week viSitors to a UI( theme 
park had phoned In skk. In one ~ar, there were 
nine million dubiOUS requests for sick notes from 
the doctor, That's about a third of the working 

lil I have 
11 in sick because of a on it goes. 
Once at work things don't 

week a(Cesslng non 
14.6% of all so·called 

Amerkans say they surf the net constantly. 
18.7% send up to 20 personal emails a day and 24% 

i they had fallen asleep at their desk. In a tOIlet or 
; 

Bolchover argues that there's a conspiracy of 
il this workplace slacking Workers have 

no vested interest In sayIng they do nothing, while 
bUSinesses want to maintain thei r Image of being 
highly efficient. 

Underemployment happens, he suggests. because 
feel a disconnection with big companies. 

Unlike with small companies, employees don't see 
contributIons fit rnto the whole 

picture. furthermole, managers typICally fa,l to 
develop Or motivate workers because, he claims, in 
large corporations people progress not by looking 
down, but by looking up. Instead of managing 
effectively and getting the most of those under you, 
the way to get ahead Is by advertising yourself and 
networking with thO'Se above you. People below you 
don't give promotIons. 

With smaller companies, slacking happens less 
because workers see how fa ilure to pull your weight 
can directly Impact on colleagues and the company. 
Bolchover suggests the solution, therefo/t, is to break 
up large companies Into smaller competitive units. 
horn a worker's vIew, he suggests doing nothing 

",~.m fun at first. but In the end it's soul· 

Step 2 Ask students to look at the numbers in B ilnd note 
down what statistics they are connected to from the 
record ing. Play the recordrng again for them to check. 



09 ., " 

Ans_rs 
1 1 one in thret of ~I I mid-week visitOfS to ~ theme park 

were 'off sick' 
2 nine million workers made dubious requests for a 

skk IlOte In one ye~r 
3 twp·thirds of )'lung po'ofesslonals have c.alled in sick 

because of a hangover 
4 8.3 houf'; ~r wed are spent byeach employee on 
~verage each week accessing non-work relate<:! 

websites 
S 14.6% of working Amerkans surf the net constantly 
6 18.' %ofworking Americans send up to twenty 

pernmal emails a day 
7 24% ofWOfking Americans said they had f~lIen 

asleep at the" deSk, in the toilet or in a meeting 
2 bec.ause they are better at controlling wh<rt employees 

do and employees feel more fesponsi~e 

Step 3 !'ut studenh in ~mallg rouP'> todi~uss the 
questions In C. Conduct brief feedbad, 

~, pp. 68-69 

Hen clns ~ake photocopies of 
98 p.14S, 

SPEAKING 

Alln 

" 
To ext~nd th~ top ic and give Ou~ncy pradic~_ 

Step 1 Ask students to look at t he que~tions in exercise A 
and think abollt thtm as they read thl' Face file. Check they 
understand $tQlionery. paper, pens and related Items: 
matemilyirovt. time off for a woman after she has a 
baby:CDP . gross domestic product:/orced IQboor . where 
people are made to work whether they like it or not. Put 
students In sm~ 1 1 grouP'> to discuss the questions. Conduct 
brief feedback. 

VOCABULARY The world of work 

Alln 
To Introduc~ collocations commonly used In th~ context 
of work_ 

St~p 1 ~gin by asking students to th ink of some common 
collocations about work. They could find some in the 
~ading text and t~1I you. Then ask them to klok at the 
sentences in A and complete them with the correct pair 
of words from the box. Point out that they may need to 
change the order of the words. Check in pairs, then check 
wit h t he cI~ss. 

66 OUTCOMES 

Ans_ .. 
1 quit + notice 
2 subsidised + perk 
3 compassionate leave + grateful 
4 creche + childcare 
5 early rdlrement + pen~k>n 
6 absenteeism + craddown 
7 tribunal + dismissal 
8 raise + opposit ion 
9 cuts + V<)luntary r~dundanC)' 

10 union + collective b~rgainlng 

Step 2 Put students in pai rs and aSk them to take turns 
testing ~ach other. One should Xly ~ noun phrase from 
e>cercise B and thl' other, with e><ercise A covered, should try to 
rememi)f,r the verb that went with it. Then swap. Ask them 
to look ba<k at thl' sentenc:es to check their ideas and fInd 
any other new coHocations. (Pos~ i ble an5_~: afford to do 
someth ing: I~ on: demarnl sick notes: award compenXltion: 
on the grounds of: facing a lot of: in thl' end; pay rfses). 

Ans_ rs 
1 gfve a week's notice 
2 take early rdirement 
3 launch a crackdown 
4 be awafded compensation 
5 face a lot of opposit ion 
6 be granted compassionate leave 
7 live on thl' state pension 
8 take someone to a trlbllnal 
9 raise the legal minimum wage 

10 take V<)luntary redundancy 

St~p ~ Put students in small g roups to d iSCUSS the 
questions in D. Conduct br ieffeedback. 

98 see Teachf!r's ootes p. 124. 

LISTENING 

AUn 
To give practke In listening for gist and ddail. 

Step 1 Tell students they are going to hear five neVIIS 
reports rel~ted to work. Ask them to look at the statements 
in A and write the number of the neVIIS item which goes 
with each ~s t hey listen. Play the recording 

An, wers 
1 e 2 a 
c is not used 

"9." 
1 A 27-year-old man h~s been arrested and fined 

for stea lrng brscu its from a colleague's desk. While 
working a night shift In a call centre, Michiel 
Campbell thought no-one would mind if he helped 



himself to the remains of a biS(uit tIn abandoned 
in iI ",mer. HIe following day, how~r, a co-worker 
returned to find her £7 gift seledion gone _ and 
dedded tolrawl CCTV footage totind the cu lpr it 
campbeil was then arrested and hauled In front of 
a magistrate, wkoordered him to repay the cost of 
the b,scuits as well as USO court costs. He was also 
dIsmissed from his job as a result of the incident and 
Is currently ret rainmg as a bar manager. 

2 A postman who was sacked after taking a week off 
WOI'k to mourn the de"th of a pet has won O'Verten 
tkousand pounds' compensation. Oavid Portman had 
a history of tak ing numerous weeks off work be<;ause 
of unfortunate 'accidents', and was absent fOf a 
lotal of 1 H days in Just five years, an employrMnt 
tribunal heard. In his defence. Mr Portman claImed 
the majority of his mjuril"S were incurred during the 
course of his duties at workl How~r, when he took 
further leave following the demise of his dog, his 
tJosses decided enough was enough. The tribunal 
felt this was a step too far and they insisted he be 
awarded compensation, l"Spe<:ia lly as management 
had failed to tell the postman he could have applied 
for compassionate leavel 

3 A new study released this week shows that paternity 
leave scheml"S In Iceland are now one of the most 
genelous In the world - and suggest that this is to 
the immense benefit of SOCiety. Last year. nearly all 
new Icelandic fathers took their full entitlement of 
three months of work at 80% of their salaries, Since 
legis lation to enSure such leave in 2002, gender roles 
have been transformed and the divorce rate has 
dropped sharply - while the birth rate has risen. The 
directo r of one of the country's ~ggest flrms recently 
went on record to state he wanted all fathers on 
his staff to take their full 12 weeks leave on full pay 
as they provkled posItive role models which cou ld 
benefit both company and country In the long run. 

4 Budget airline Ryanair is cutting costs ever further 
by banning its staff from charging the" mobIle 
phonl"S at work. Passengers with the no.frllls firm do 
not get pre-assigned seats and all food and drink is 
charged for, while cabin Crew have to pay upwards of 
a thousand pounds for Initial training and are then 
expected tobuythelr own uniforms. NOW,however, 
the company has dedded that any useofmoblle 
phone cha'gers at work is unacceptable, and amounts 
to theft of the company's electricity. A spokl"Sperson 
claimed yesterday Ihat all savings will go towards 
lowering fares for European consumefS. 

5 A new research project has begun in New Zealand 
to explore whether the country's rapIdly agemg one 
million plus generation of O'Ver-65s Is planning to slip 
awkwardly into its golden years as a burden on the 
state or whether there will be a reinvention of the 
way society views older people and the workforce. 

Many signs seem to suggest the latler is the most 
likely option, All the Indications are that many of this 
generation are not eagerly anticlpaling retirerMnt. 
Instead, th~ plan 10 work, contrrbule to social causes 
and continue to influence society, as they have all 
their lives. However, th~ want to do so On their own 
te,ms and with more time for leisure, travel and 
their familll"S. This could revolutionise the workforce 
as employers begin to offer sabbaticals. part·tlme 
work, flexible hours and other incentives to retain 
experienced sla ff 

St ep 2 Put students in pairs and as. them to re·leil the 
story, using the words I phrases in C. Then ask them to look 
at the audloscript on page 171 to check the ir ideas. 

Step 3 Put students in small groups to discuss the 
questions in E. Conduct brief feedback, 

lAN(;UA(;E PATTERNS 

Mm 
To fM\ls on patterns wilh rr!portlng verbs + subjunct ive. 

Step 1 As. students to read the examples in the oox 
and check they understand, Ask them to translate the 
sentences into their own language and notice any 
similarities I differences. In a monolrngual class, ask 
students to compare their translation. In a multilingual 
class. ilsk students towo,k in pairs and tell each other if 
the sentences were easy to translate, 

Step 2 Then ask them to close the" books and translate 
the sentences back into their own language. At the eod, 
they should open their books again and compare their 
trans lations with the orig inal sentences. Ask them to 
discuss in pairs who had the least mista\;es. What mistokes 
did they make?Why? 

Altematlvely If you prefer not to use t ranslation, ask 
students 10 look at t he sentences and tell )'Ju what patterns 
they notice: (reporting verb + subjunctive (base form), 

SPEAKIN(; 

.... 
To extend the topic an d give fluency practiu. 

Step 1 Tell students they are going to re<ld and discuss th r~ 

employ~nt t ri bunal cases. Ask them to re<ld the thr~ cases 
in A and deckle what they think should be done in each. 

Step 2 Pul students in small groups to discuSS the" 
ideas. They should try to reach a unanimous decision (one 
decision betw~n t he group). Ask students to share their 
ideas with the rest of the group. Still in the" groups, as. 
them to discus, t he questions in C. Conduct brief feedback. 



10 HEALTH AND ILLNESS 

SPEAKING 

Mm 
To I~ad In ud gel students thinking and laUdng about 
surgical procedures. 

Step 1 Ik'gin by asking students what different kinds of 
surgery theye .. n think of. Then ask them to look at the 
first set of qu~tions In e~erclse A and try to answer them. 
Chfik in pairs. Then ch...::k with the whole clas,. 

Ans_rs 
'rom'lr!ldi~ sutgtry • rebuilding parts of the body 
after an accident Or fire. Might lnvotve taking a skin 
graft from another part mlhe body and attaching it to 
the pa rt to be repaired. 
cosmetic ,urgery • changing the shape of parts of the 
body for aesthetic te<lsons. Might involve remO'lling fat 
or adding some kind of filler e.g. silicone. 
exptrimtnlol ,urgery • surgery done lIsu<llIy O<l animals 
for the purposes of scientific: research. 
txP.JpfQlory sUlgery'O when surgery is uSO!d to find out 
about something rather than to treat Of (ure. 
MY.~olt surgery _ surgery which uses only small 
Incisions (uts) rather Ihan large, iflV<lsive one'S. 
IOsef SIJ<ge1)' • using a laser rather than (uning to 'zap' 
a part of the body - can De used 10 correct eyesight or 
treat cancer. 

Sl~p 2 Put students in p;;oirs I H,,~s to discuSS the other 
two qUe'Stions In A. Conduct brief feedback. 

LISTENING 

"'m 
To give practic~ in lirt~ning for spKific infomulion. 

Sl~p 1 Tell students they are going 10 hear Iwo 
convers.ations about surgical procedures. Ask them to look 
at the questions in A and answer them as they listen. Play 
the r«ording . 

• ~> 

An._" 
Conwnallon 1 , laser surgery 
2 numbing the eyes and slicing a flap in front of 

each eye , return ~isits for after-care 
,-""lion 2 , dental surgery 
2 having a hole drilled at the back and a temporary 

flUlng 
3 having the temporary filling replaced by a 

pe.manent one 

~,., 

c.. .. CiM' ... nl , You look so different wrthout your glasses on, 
I almost didn 't r«egnise you there . , The glasses have gonel They're a thing of the past. 
I had my eyes done t he other day. wrth laser 

" Rtallyl That's br-lYe of you. Didn't it hurt I I've 
illwil)'S imagined It must do. , No, not .eally, but It Is quite scary because what 
they do is they numb your eyes and then they kind 
of clamp them open SO they can slice ;j~y I 
flaplntheffontoftheeye-andyou i 

watch as the whole thing happens. 

" Sounds hor.endousl How do they administer the 
anaesthet'c/ IS It an Injection or something? , No. they just pour in a bucketful of these eye drops 
and they do the job. Oh, and they dosed 
"couple of Xanax as _1I,Just to calm me down. , And how long does the whole thing take? , It's IIVf!f in a matter of mrnu les. Afte, they cut 
the eye open,yoU have to stare 31 this laser for a 
minute o. two and that feshapes the Inside of )'Qur 
eye - and then you·.e done . , And how long does it take 10 recover horn? 

" To be honest. tll<! next day I woke up and I pretty 
much had perfect vision They're st ill a brl sore, and I 
have 10 go back a few times for the after·care, 0011 
all very quick ,1 should've got it I 

A: Right. Wowll still thlno 1'1\ stick wrth cont.ct lens.es 

"';", " , I . 



'-' So why dId you I"Ye to . ush off to t he dent Ist's the 
other d~y, t henr 

o Oh, hilven't I told you/ Well, ~bout ~ week or so <lgo, 
I got t his eX(fu(iating pain in my upper J~w and I 
went ~Iong to get It looked at and he told me that 
Gm! of my t~th hild dIed somehow ilnd t h~t I'd 
~ a root cilnal 

c.. lMdl How did Ihat happt'nr 
0, He said I must'ye taken a knock. I'm not sure, but 

'think it might'w bei:n my daughter, actually, 
th.ashing hel armS and legs around while I was 
changing her nappy one day 

(.; Klds,ehl All that wor k and that's the kind of t han ks 
you get. 

D; Yeah (laughs), And then today I went in and he 
dUlled a ltale in t he Ncit,cleaned ewrythlng up 
ind then st uck some kmd of tempo~ry filling In, to 
prevent any bade"i Of ilnythmg getting In, 

(.; That can't h~ ~n much funl Old it hUft at aliI 
O. No, /lOt rully. 1 mean, I WilS consciouS of whit lit 

was doing, but I couldn't feel anything. 
Cc Do you have to go bad again sometime? 
Do \<tah, r;e)(f week. They'lI ~moYe the temporary filling 

and put a lTIOfe permilr;ern thing in,but then I'm done. 
Cc How much 1s all that goIng to set you Nek. then/It 

must be qUIte e~pt'nslvt' 
Do It's not t hilt bild, but It's not chupelther. I woll'l 
~ much change from fiye hundred pounds 

SWp 2 Ask st udents to try to ~Ide if the statements III a 
" e true or fal se. Play the recordIng again for them to check. 

An.we .. 
~> 

" 2 f-they g~himeyedrops 
3T 
4 f - they're a bit sore 
ST 

Con¥ernltlon 2 

6T 
1 f -It might have ~ ~ d~ughter 

" 9 f -. was conscious of what lit w.;rs dorng 
10 F -I wonl h~ much change f,om £')00 

Slep 3 Ask students to complete each phrase in (WIth the 
~or rect verb from the box. Then ask them to look ilt the 
JUd>osc,ipt on page 171 to thed Iheu answers. 

3 change 
4 numb 

S recoJer 
6 Ih,ash 

1 Slice 
8 admllllslel 

Slep 4 Put students in pairs 01 thfffS to discuss the 
ouestlons in exercise 0, Conduct brief feedb<ock. 

NATIVE SPEAKER ENCillSH 

in 0 motter of 
Ask students what they thillk the spuker meant by it" me, 
in 0 mollel of m/nul" _ il ); over >/rty quktly. R~ad out the 
explanation In tilt box. Try to elicit a few more ~K~ mples. 

VOCABULARY Operations 

Ann 
To introduce pmM. about O~J:ltlo .... 

Step 1 Ask students to look at the sets of phrnes in A ~nd 
put them In the most IIl:ely chronologic.1 order. st~rtrng 
with the phrise In bokI. (heck in pairs. then (heck as a "ass. M._ 

I su~red Ihlrd degr~ bums -w.;rs rushed 10 lIosp;til­
w.;rs putoo a drrp- had i stin graft - h~ 10 w.;rlt for 
the solrillg to heal 

1 had to fast for twelve ltaurs - was given an 
ana~thetlc - had my wisdom t~th ~moved - gums 
bled a lot and chteks swelled - had stltch~ remcYed 

3 was diagnosed with kidney disease - was put 
on a waiting list - finally fourld • donoo' - h~ • 
t~nsplant - took part (n • rehabilititlor'r programme 

4 severed three flngers -lost a lot of b(ooc! - had 
the fingers sewll bitk on - undefWf:1l1 ~ensM 
physiotherapy - rqained feelrng in tilt flllgers 

5 bro\(e his Iqj In thr~ pl;t(es-had an operatIon 10 
Insert metal p'ns - got an infection - hOHl par t of the 
~ amputilted - got a prostlltlic limb 

6 found J 'ump - had it diagnosed as malignillll - hOHl 
all operiltlOll to h,we 11 remowd - hOHl clltmotherapy­
the C<ll"IU!r went into remission - h.Jd • ~I.pse 

Step 2 Ask students to look agaill it the phrases and If)' to 
memOllse them. Then ask them 10 tilke turns t~ting e",h 
other. Student A sltauld say a phrase in bokI arid Student 
S - with the phras~ covered - should try to $3y the rest of 
the phrases ill the correct orde,. Then swap. 

Step 3 Put studtnts in pairs to discuss the questions in 
exercise C. Conduct bue!" feedback. 

DEVELOPINCi CONVERSATIONS 

Vague language 

Mm 
To dnw . tudenl.' .ttention 10 ""'pe langu. se. 

Step 1 ~.Jd out the explanation,(l\e(king studtnts 
uflll.erstand on you read Elidt a few ex.:rm~ of e",h~. 
Then ask students 10 look at the sen!enc~ in A and rNrrite 
tlltm using Vilgue language. (heck in pairs. thell check 
WIth the whole group. 



Answe .. 

(slight variations ;ore possible) 
1 I ask!!'d for a second opinron, but they just kind of 

Ignor!!'d me. 
2 He used some kind of ~each solutron on my teeth. 
3 It should cost about a hundred eur~ or!oO. 
4 They lojd me that some !c lnd of bulld·up was 

damaging blood vessels In my brain. 
S He somehow managl!'d to slice the end offone of his 

fingersl 
{; They use a kind of tiny little knife to m;oke the Incision. 
7 It was quite a t ,;oumatlc birth, but they somehow 

managed to deliver her after about an hou, 
8 They just glued the skin bKk together again using 

some " ind of clear plastic tape. 

Sl ep 2 Put students in pairs and ask them to discuss 
what they know about the items in exercise B. using 
vague language. Demonstrille with a strong student fitSt. 
Monitor and correct where necessary. 

CONVERSATION PRACTICE 

""" To give further p ractloe of tJuo target Language. 

Step 1 Ask students 10 think ofa medial or surgical 
exper;ern:e Ihey, or peopJe they know, have had. Ask them 
to prepare what they GIn say about them. Tell them to try 
to use language from this part of the unit. Put students in 
small grou~ to discuss their experiences. Monftor and ta . e 
notes on their language use for a correction slot at the end. 

m.1 pp. 72-73 

I Next clus Make photocopies 01 
10A p.14{;. 

SPEAKING 

""" To extend the topic and lead in to Rtadlng. 

Step 1 Put students in pairs to take turns asking and 
answering the questions In A- They GIn choose one of the 
alternatives given Or make up their OWn answers. Tell them 
to think of one more question to ask each other, Check 
words like: grumpy. moon, defMOnrwr. mood swlng~ blow 

up. dWl'II on. 'hrug off. bt!1y. supple, crouch down before they 
start. Conduct brief fee<lback, 

READING 

""" To give practice In reading t01 gist and IMponding to text. 

7<1 OUTCOMES 

Step 1 Tell students they are going to read an article about 
'Eastern' and Western' medicine, Beg in by asking them 
what they think some of the main differences are. Then 
put them In small groups to discuss the questions in A-
Tell them not to worry if they don't know. 00 not conduct 
feedback as they are going to find out by reading, 

Step 2 Ask students to read the text and compare their 
ideas about the items in A and what the text s.<rys.Check In 
p<lirs. Then check with the whole group. 

Answers 

I MmdJu!ness Gnd m!!'dilotion - mindfulnes •• 
meditill,on therapy; gaining In popularity: us!!'d to 
treal depression and anxiety and maybe strengthen 
Immune system; involves notrcing negalive patterns 
of thought and fully experiencing the moment; comes 
ffOfO Eastern BuddhISt philosophy 

2 Depression - negative moods often go wfth negat<ve 
thoughts: usually disappears when depression p<lsses 
or with medication; small things GIn bring depression 
back ag" in 

1 Lifr expectGncy Gnd owl/·being -life expectancy 
dou~ed in developed countries in the 20th century: 
we are living longer in sickness rather than health 

4 TM worrift:/ well- people who are actually healthy but 

are arucious about Iow-IeYeI complaints - hypochondriacs 
5 Trodillonrr/ Chinese Medklne - mOre focused on 

mainUinlng good health: more successful at treatong 
certain COmmOn conditions: believes In harmony 
between mind, body and the environment 

Step] Ask students to look at the sentence starters In C and 
complete them SO thill Ihey are true for them. Ask them to 
compare their ideas in p<l1rs. Conduct brief feedback. 

LANGUAGE PATTERNS 

""" To draw attention to patterns USing Ihe more_the more. 

Step 1 Ask students to read the examples In the box 
and check they understand. Ask them to transl;ote the 
",ntences into their own l;onguage and notice any 
similarities f differenc",". ln a monolingual class. ask 
students to compare their translation. In a multilingual 
class. ask students towor. in pairs and tell each other if 
the senlences were easy to translate. 

St ep 2 Then ask them to cI~e their books and "an slate 
the sentences back into their own language. At the end, 
they shou ld open their books again and compare their 
translations with the or iginal sentences. Ask them to 
discuss in pairs who had the least mistakes, What mistakes 
did they make? Whyl 

Alternatively If you prefer not to use translation, ask 
students to look at the sentences and tell you what pattern 



Ihfy notic~ _ IM + compar~~ to.m,to show "use ~od 
e~t . Try 10 elkit a ~ more e>:am~_ 

VOCABULARY Body actions 

.... 
To introduce verb. (Onunonly IlHd to tali abou.t 
php lcalactions or , u ctlon •. 

Stt p 1 Ask students to look Jl lhe pl"~ In A ~nd th.nk 
~bout why these Kltont I reKltons would Ill': done Of 

would hilppen. Pul them In pairs todiseu!S their Id~n, 

SUISHtN ans_ .. 
your mind drljh or WIIndM when )'J'U .. re drstr3cted Of 

"t>ond;YOU' brI;' rises "ft(l ft111J when )'OU are breillhlntl 
deepl):you, hNrt bmls Jusl when )'OU ~re ~!U1ous 

or afr;Jid,you, ~ ~ when)'J'U see , heJr 
~hrng horrible;)'J'U wipe you, ,"otffleod when you are 
hot aod s_aty;you mM you, t)'!"browt when )'OU ~re 

surprised or 5«'ptiUl;you milt you. hund when )OIl wilnl 
to ~ something:you clulch you, cool when )OIl have 
a paln;you click your fir.gm to 8t!! SOfT\W!lf!'S att~ntion: 
you drop you, hNrJ when you .. re tired or de\lreslol!d; 
you s/ml9Y"'" shouldM when YOUOOn'1 kncIwOfOoo' \ 

,,~)'OU di!,ld! your fist wherr you ~re angry Of want 
to thre.un _ :you !upPJtf your bQd wherr you 
h;we backxhe:you stretch your ~ when)'Oll ilrt t,red 
Of when )'OU h.l-.oe been smlng to. iI Ioog lJ~you flutttr 
you, t)'!"klSM ~n )")U want to lI,rt wilt! ~e 

Step 2 Ask nudents to look al th~ verbs in B and discuss on 
pairs whkh p<lrt o( the body is used in tiKh caSl"Che(k ilS 
.. ,!;Iss. 

..... -
kkk • foot; slrokf, _ hand; clclp • hands; pot _ hand; 
se",t,h _ finger nails; snfJ! • nose; blink - eyH; hU9 _ 
arms; spit _ moulh, crouch _ whoif, body but mainly 
legs; 9k"~ _ rres;/rcwn • fiKe but mainly moutt> and 
eyebrows; grin. mouth; nod • he<>d: punch. fin (h~nd) 

St~p J Ask students in the same pairs 10 t~1 ~",h other 
They should lake turns miming In action from ~rclse B 
~nd theor partner r.houId gue'>s wtlat it ;,.. 

I ,O' l OA see Tead>er's ootes p- 114- . I 
LISTENINCi 

.... 
To practhe ,"pondinl php lcally to instnadloou and to 
experience IlJI oer.:iH In mlndiulnen. 

Slt p 1 Tell students Ihfy are gotns 10 he~r J m'ndfulness 
exercise. Thfy should lislen and do what the speaker tells 
them to do. Play th~ r«O(dins. 

10 " . ',.', " v' 

"'10.2 
, Coming to s,t IIO'N. Well be sittmg to. a wtl,!e!O make 

)OUrsetf comfortable on your chair, but a~ ITIOYIng 
forward!O)'OIl! Nck Is not leAning against the chair, but Is 
supporting Itself ~nd )OUr biick. neck and he<>d are In line 
in 3n ffect pos1ur~. but not slifE \.l1 )'OUr shoulde~ drop 
~nd <ebx so)OUr posture embodies a 5C:"':IC C1f drgn,ty. 3 

se~5C: of t;rkmg " st;rnd,of br!ong awakeaware.ln touch 
WIth IhiS l7IOIl,e"t And Iett'ngyour eyes ~ reIa""'g 
)OUr faa.allTlUKlres. not frowning Of fullrrg ttnSlOI'I theft' 
and IIO'N _.~ comong If) frxus on OUI bre~hlng 

focusing on ~ you ~ the breath moving 
most distinctly In and out of)OUr body_ And Ihls might 
be at the t,p of your nose. at tho!' bad of the Ihroorl Of 

in)OUr ctko'!it Of belly, Notodns how it rises. wtth the in 
breath and falls on tht out breath.And notions predSeIy 
tht serrsatlOnS tI'IaI OI(CDmpilll)' exh in·brt!illh illId e;ld! 
out·breath. Exh bruth is unrque wiIII lIS own stnSiIbOrlS 

and Stm~ lulWlflln to 9Ch one in its own bme. gMr\g 
each one rIS own attention. This breath com'ng ,n .• this 
breath pg out _ ' AJiowong tht bftooath to anchor )OIl in 
t he poe:IC"t il'IO!"01enI.And~)OU notKe)QUr mind 
warode~ng. bring it gently back to YOO! breilth. badclo lhe 
present mOI1~. And the mind may wander many tolllfS. 
Sorroetlmes.Ct lTl3)' wa~, to. 3 short t ime. son-.etlmes. 
alo-IF tome. and yoo ITI3)' find yoorsetf ludglntl and 
arlicislros)OOf'Selfto. lhe wandermg m.nd but tNt's wnat 
mrnds do.lf yoo Nw" mmd. it willwander. SO tilt t;rsJ; 
of medlb\JOr'l is not to SI,M tilt rruod Of Nllosh thougtrts 
and fffilrlgs, but som~ to notu its p.mf'lll5, to be aware 
of wI\at it's doong and then ;H soon ;H)OU notice lhat it's 
wa~. to ild<nowIed8" where ifs ..... a~ to and then 
8"ntly bringing it back. SO if it IlapptflS many times, bring It 
bad many toOToeS- geginllins ""'" and ""'" ag.Jin wilh Ihe 
not in breatll _ Of the not out bfeath.And IheIl USing tilt 
stretches of silence to Qfry on ItIlS wort t, )OUrseI{ 

_ And IIO'N ~ ~ Cf'IUon point expand'ng)'Ollr awa",f'I"·'~"' 
"fOUnd tilt bre~h so tM you'~ aware of tilt whole body 
;H)OU sit here_ AWOIre of the space that )OU! body t;rkes 
up and the space around t he body and the boundary 
IlI':t .. un lhese two sp;rc~ lhe skin. Aw"re of :lCn~tions 
In )'QUr body, And If there are ~ny Intense sensations lhen 
breath ,ng Into them dlrectlnS the breillh to the ed8" 
of t hJI Int~ity ~nd into the cenlr~ 10 explore what's 
~. right now. Allowing)OUrsetf to be open. to s.of'ten 
~rouod tilt Intemrty Instead of Ilghtenmg Of clenching 
~ __ so otten do. OpenIngyoorsetf UfJ to expe<oen«: the 
ser>$<l11OrtS )'OII're ftehng ~ rigM ~ In thiS moment 
... and In this moment _ ~nd in this onomtrlt. And IIO'N 

lminS go of any Intention to focuS on anything -Ihe 
brealh Of the body and allowing )OUrsell to sit here. 
resting in aWilrentSs Itself What~r comes up-

And taking this seMattOn of spaciousntSs, of 
awareoes,s of Ihls pr~nt moment ,nto)'OO' day ~nd 
remembering thJt this moment of presence Is ~Iways 

;wailable to)'Oll ~I "11)' t,me t, SImply reronnectong. 
through your bf~~h. to)'OUr m,nd ~nd body 

Stt p 2 Put students In small Broups 10 di~uss the 
queslions In ,"'!Cl~ 8. Conduct brief feedl»tk. 
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I Nn t diU Make photcx:op>es of 
108 p. 147. 

SPEAKING 

.... 
" I 

To give f1u~ncy practl« and lead In to """ding. 

Step 1 Tell stlKieflts they are go;ng to read 3 te><l. about 
different phy5",,1 0/ mental disorderl. Put them in ""all 
groups to dlsc~ss ..... hat they know about the cond~ions 
01 disorders in A. Check their ideas. bl.lt not for vitiligo and 
1Ourette~ as they are g<.>ng to find out about those by reading. 

Ans_rs 

autism· d,sorder in ..... hich sufferers have problems with 
sociallnteract;on. often dever at maths and relat~ 
subjKts; vanouS levels of severfty 
diobet~ . disorder relit~ to Ieve1 ofsugar in blood; 
treated by diet and Insu l,n; Type A and Type B (less severe) 
narrokpsy . disorder In whkh sufferers fall asl~p 
frequently 
post.truunwtic Sf1l'SS. stress suffered after .. shock 0/ 

trauma;can be delayed and can take many fO/ms 
mlgruines . rully bad headaches and visual effects; 
often trigger~ by certiln foods e.g. chocolate 
gMen Intoleruncl!. disorder in which body rejects 
food Including wheat Of gluten and Is therefore 
undernOl.lrish~; treat~ by wttlng glutell out of diet 
leprosy . skin disease. oot common nowadays; sufferers 
u~ to be lsolit~ as It is very contagiOUS; has negative 
connotations 
asthma . b'eathillg di'>Order by which It sometimes 
becomes very hard for sufferefS to breathe; becomillg 
mO/e common; treat~ with inhalerl 
bulimia flervow • eating disorder in whkh sufferers 
t>nge eat (eat a ;ot) and then del ibe'ately th'ow up 
(\OQffitt) SO as not l e> put on weight 
eCzema · skm disease which causes red marks on body; 
t,eated wtth ointment 0/ alternative medic ine 

READING 

.... 
To practise reading for gist and exdlanging lnfonm.tlort. 

Stt1' 1 Tell studeflls they a", going to read different te. ts 
about one of the disorders. Divide the class Into two groups: 
A aod B. Ask the A5 to read the ted 011 the page aod the 
Bs to ",ad the text in file 13 on page 157.They should all 
an~we' the questionS in B as they r~ad. 

Step 2 Put students in ~ame lett er pairs to check thei, Ideas 
and discuss any wo,ds I phrases they are not su,~ about. 

" ~, 

""'S_fi 
Vitiligo: .ymptom. - white patches 011 ,kill; poobltm. ­
psychological - su~ rers call see themselves as 
ull3ttractive. ~nhea~h~ 0' disabled; afftcll 1'.11 of th~ 
population: Uluses - IIDt clear but classified as auto­
immune disorder when body mistakenly 3ttad, healthy 

cells: treitfMnt -light therapy. Ofal medication. strong 
sunsc,~n. s.ill grafts and psychotherapy 
TOlJrette·s syndrome: symptoms - a .... r~ of tics. 
sometimes obsessive·compulsive behaviour. s~p 
disorders aod leamlllg dlsibillties; ptobIems - call cause 
st,I!'>S and J'SycholoS",,1 dam3se: aiftcts 1'.11. mostly Days: 
caUst5 - an Inh~,tted neurological diSOfder: treatm~nt ­
the rapy or drugs 

Step 3 Put students ill AB pa'rI. Ask them to use the items ill B 
to help them tell each other about the" disorder. ASk them to 
decide which coodition they thillk is worse and why. 

St~p 4 A,I; students each to choose two words from their 
own ted which they think are useful to learn I remem ber. 
In pairs. a, k them toe. plain thei' cho;ces toeach other. 

VOCABULARY Medical condit ions 

.om 
To Introdu« we,d, asJOdated with medical condition, . 

Step 1 Ask students to look at the sentences in A and 
replace the words ill italk, w,th the COffect word from 
the box. Check in pairs. thell as a class. Check conce", I 
coilocatie>n by asking for other examples and aboout 
d,fferellces between Ihe pairs of word,. 

AIIsweos 
1 fail 5 relieve<! 9 triggered 

10 shortage 
11 swollen 
12 block up 

2 exacerbated 
3 long-term 

6 passed on 
7 genetic 

4 tiredness 8 stick to 

Step 2 Put students in pairs to d,scuss what cond,tkm, 
might cause the symptoms in A.Check as a class. 

SUgHt ed InSwe .. 
1 motor n~ufO~ disease 
2 ItSl (repetitive strain illjury) 
3 sciatica 
4 underactive thyroki 
S insomllia 
6 measles 0/ mumps 

LISTENING 

Mm 

7 some cancers. autISm 
8 coeliac disease. diabetes 
9 eclema. psoriasis 

10 anaemia 
11 indigestion 
12 smoking 

To 81ve pra.ctlc~ In listenins for gist and intensively. 

Step 1 Tell students they are gomg to hUr a news e><lract 
about a child woth a 'a rt medical colld'tion . Ask them 



to ans_r the questions in A as they listen . Play the 

remrd ins· 

AAS_tS 
1 headaches, low red ~ood cell munt. weak Immune 

system. asthma. eczema. f'atisue. problems wilh 
speech. weak heart arrested development 

2 They ",id there was nothins they could do. 
3 They searched the net fa< alternal~ remedies. 
4 They found a doctor who recommended a sp<:'cial diet. 
S DeKter will probably be able 10 lead a full life and it rouid 
~p other sufferers from this disease and from tancer. 

"'10.3 
The deditaled parents of an elshl-~ar-<>Id boy who II3d 
been sufferlnS from" blood diso<der so rare thallI d~ 
not even have a name have amned 6octors by find Ins ill 
cure fo, him. 

Dexter Austen-Brown·s Hlne" had been likened to 
hvinS with a permanent hanSOYer, but after a period 
of painstakins research. his parents Stephen and Anne 
discovered that the conditIOn could be relieved wrth the 
aid of Ofdinary dietary protein supplements. Incredibly. 
doctors now believe thal the lreatment could also prOYe 
to be a breakthrough fa< sufferer, of cancer and other 
diseases and have commissioned official research. 

Before belns treated. Dexter had required regular 
painful bklod tr.mmslons because of his low red ~ood 
cell cwnt. AS he was SrowinS up. his Immune system 
was so weak that he often suffered from ailmenlS such 
as asthm;. and eclema. He was weak. frequently btisued 
and struggled WIth speech. In terms of his all .round 
development he was at least a year and" half behind 
other children. His heart was havinS to work much harder 
to c:ompensate. leavinS hIm vulnerable to heart attacks. 

Me< countless test~ his parents were informed that 
there was nothlns doctors muld de to help their soo. 
This did not deter them. however. "00 they turned to 
the Internelln a hunt for alternative therapies. They 
toyed WIth the idea of acupuncture before comrnS 
across nulritional mnsuJiant ~ichard WriSht. 

Mr WriSht discovered De>rt.er suffered from ill shortase 
of VItal proteins In his body. He was thus pulon ill special 
diet of additional dietary sup~ement~ which cost 
around HO.OOO a year The new d>et has be<"n incredibly 
successful, His last blood count revealed an ~f3se 
number of red cells and his heiSht hitS shot up. Mr Austen· 
Smith, a tead>er. said. We·re otMously tSeliShled about 
the resuJi of all our hard work. thouSh I h~ to "'y rt'~ 
no thanks to many in the medial professlon. The doctors 
can't h~ cons~red Dexters condrtlOll as thorouShly as 
they should·ve Oorre and they c~arly should 've looked Into 
other options themselves. but h<WlnS $.aid that I al50 wish 
we"d started our research earlier. We covld've come to our 
own conclusions sooner and that way. De)rte, wouldn"t 
""ve had to SO throuSh all this trauma: 

Step 2 In p;.irs, as k students to loo~ at the adjectives in B 
and try to reme m!>er which nouns they were used with in 
the news erctract. Play the recordrns for them to Check. 

An.wetS , parents 7 hurt attack 

2 blood disorder S tests , hanSOYer 9 ther3pfeS 

• rese;."h 10 proteins , blood transfusions 11 the new diet , im mune system 12 num!>er of red blood ce lls 

Step 3 Put students III pairs or threes 10 discuss the 
questions In C. Conduct brief feedbac k. 

GRAMMAR Modal verbs 

Mm 
To revise modal ""rbs to talk about the past. 

Step 1 Begin byelicit ins §Ome modal verbs and common 
meanins~ Try to elicit some examples of p;lst fa<m •. Then 
read out the e. ~analion box, ASk students 10 look at the 
senlen~ in A and choose the best alternative. Check 
answers in pairs, then play the recordinS. 

AnlWe,. 
1 should·ve 
2 must·ve 
3 miSht·ve 
4 can·t 

5 tan·t have. should·ve 
6 should've 
7 could·ve, wouldn·t 

Step 2 Put ~tudents in parrs to discuss the differences in 
meanings of the pili" of sentences in C. Direct them 10 Ihe 
grammar reference on page 145 if they need help. Check as 
a ciass. 

Answers 
1 musi·ve /leen . I"m sure it was, con"l ~ /leen _ the 

opposite 
2 must've /leen . I"m sure il was:mighfveb«n. maybe 

it was 
3a Iwasunab~todoanythlngaboutil 

b I don·t think they Wed very hard 
4 a It was wrons to drive off 

b It was WIOllS to be driving so fast (contlnoous action) 
Sa I"m sure he was in pain for some time before 

b I"m sure it hurt when he had his teelh out 
6 a I'm sure (I deduce) she picked up Ihe infection (but I 

oould be wrong); b sUtement offact 
7 a refers tathe past:b refers to the present 

" lOB see Teacl>e<"'s notes p. 124. 

SPEAKING 

Mm 
To round off the unit and gl"" fluency pr.l.ctice. 

Step 1 Put students in small s raups to d iscuss the 
questions in A. Conduct br;"f feedback. 
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11 PLAY 

SPEAKING 

..." 
To lnd In 10 th~ t opic _cl I t'!: stud~nt' thinlWt., UlcI 
blk!" . aboll! sports.nd pmK. 

Sl~p 1 Ask students whether they like sports ~nd 8am~ 
~nd why I why not. Then pul studenh in smallg'oups to 
di~uSS the (!veslions In eXlffi:ise A. Condud bud f~bxl: 
with the ~ class. 

VOCABULARY Doing and watching sport 

..." 
To introdllCe IU'IcI reoriH tome wo.ch l phrun 
assodated with sport, and gm practi«. 

Step 1 Ask Sl udenl'i to try towo,l: out what the words I 
pllfa~ In bold in exercise A mean. Then put them In 
groups to help ex!> othe< with ~anings "nd dis£uss tM'ir 
ans-.s totheqvestions. C~k wilh the whole groop-

... -
1 A crowd {t hHpect;ltOfS) would I" wild if they _re 

pIt.!oed e.g. if the" team scored. They would boo If 
tlley _~ displta!oed with a ~" tum Of ,efe<te. 

2 A le,lm rts .. -ad out of" tourn,lInent when it 
lose'! and Is no Ion~' In it. 

3 The referee Je11ds _ off when they oommft a 
foo.Il (usually in fuotNII). 

4 Jl'fP I' ~ ! j • not allowed to play fof " ~iod of time. 
;tS .. punishmmt (~I match6~ wbotItutI!d • 
smP\)ed for another pI;I)'e' during " match, cl, C P$ I d . 
no loose' p<lrt of the team b«3use of ~bility 

5 footb,;all and hockey h~~ . kHpl!r (sOli keeper). 
6 If someone "",ke$ iI fffklfls (carele'is) bdle', they 

IN)' ~ gM1l ~)'dIow card or ~ m:I card (pun~mffl'Isj 
or ~ could ~ iI frte kid< or .. penillty 

7 The unclffllog Is the te~m less li kely to win; 
opposite. st ronger team. 

S A tl,ht game Is close; ~n open gillne hn a lot of 
pilSSlng ilnd long NlIs from both lumS;i dirty 
lime hilS i 101 of fouh or cheilling e.g. divin8_ 

9 If iI pliyer chilllenlfl iI dfilslon, they hope It 
will be cwertu,ned (~rsed) r;other than uphoeld 
(millnt alned) . 

10 1f)OU bIow)'Oll' cNonus,you come cIo!;e tow,nnin8 
or being promoted and Ios<': at the list m,nute 

11 You could dINt by drvin8 01 pretend,ng 10 ~ mOll" 

Injured t han you a.e (in football), by 'throw,n8' the 
result (e.8. tiel ibe.ately ma king the team lose), by 
t. t ,n8 performance enhilndng drU8S (any sport, 
athletICS), by steppi"ng CHef the line when serYin8 01 
by \.iIklng Unn«ess;lf)' ~ab (tennis). 

11 You mi8ht beg,n to fNe If you _re tored 
13 If a plilyer or team gets th .. lhed, they ~t severely 

beilten. 
14 ~ -opposite _ promoted . 

15 If you ~"pH ",reu'" you would JuS! win; 01 you 
ml8hl draw but Just w ,n CHefilll (e-8 if l he<e af<' two 
games in lotal). 

Step 1 Ask students tociloose fI~ of the items in bold in 
A and think ilbout how they "",Id ilppIy to themselves. ilS 

in the exllmple. (lid! iI few more uampies 10 get them 
stilrted. Then put them In 8rouPS to tell eilCh other about 
their expe riences. Conduct br;et~bad . 

LISTENING 

AUn 
To extend the topiC and 8ive practice in listening for 
d('\aIl and intensively. 

St~ 1 fell students they ilre pn8 10 he~llhree 
COIlYefSillions about sport,n8 Ktivities, one ilbout • 
tennis miltCh, one about i mounlilin Willk "nd one about 
.. football8ame. As k them 10 tiedde whkh four words In 
e><ercise " 80 with eilCh Ktlvlty. Then ask them to listen 
to check illId 10 dKidI! how 800d eiICh KtrYlty WilS to< the 
"",in speaker ilnd why. Plol)' the rerording. C~t ilnswe.s 
in pilifS, then check with the whole group. 



Am"". 
CO"'('WIJOn 1; " Iennis sa~ • doutM foult, 1Il1l~ 
dwcr,fotN; qu,le Bood - pretty t lSht, 
COnvt,wtiOn 2,,, mountain walk · trudgt, clouds /lfotr, 
toypothrrmIQ, Itunnlng; b.ld but Sood In the erod 
Convtrwtoon 3: ~ footb;:oll match - d,ow, ptrnIlty, thr 
mmbor, tllr ,t/u,n 9ome, Bood • an "muins SaiT!(, 
vtryopen. 

"'11.1 
COiCCaraal:loa 1 

A, How W3S the tennlsl 
8 Good 
A Whowonl 
8 Men", but it wa~ p,etty t'ght actually. 
A· Wh"t was the KOI'el 
8 6-3,6-2,1 think. 
A; Hmm, 'Ight Very closel 
8 No, honest ly, it wast I me"n, mos t of t he g;lmeS 

_'e quite (\Ien - tots of deuces. She Just did some 
B'eat shots at t he n ucial moments. 

A: She's quite Sood, then. 
B: Well, neit he' of uS a'e exactly p,os . I me .. n, we 

both have .. trndency to serve double bulls, 
and If anyt hing I pfObably .. ctu;llly h;lvt a bene' 
technique, but she's just fitter alMf stronge' I tend 
10 f<lde tow",ds t he end 

A: Oh, "ght 
8: We're both ~ning better t hoogh. W( h~ some 

pretty Ions r .. llles. A couple of shots down the line, 
you know 

A; So 1"11 be expect ing to see you at Wimbledon soon. 
8; Not qultrl 

Conw.na!ionZ 
0 , HOw was the weekend I 
C: Oon'l ;IsH 
0, Oh dur Wh .. t happenedl 
C: Well, H .. nn .. h look uS fOf a little 'strait' which 

Involved l 'udSlnS up some 2000-mel re mount .. ln 
In tM pouring rain. 

0, Hmm, sound~ V(ry reln ingl 
C, Honestly, I could'V( killed Mf at one poinl, bec"use 

SM W;lS so ent hu~iasti<; and jolly "n<! I w .. s I'ke 
'Thl~ Is just awful I'm exh<iusted, I'm so"ked 
" nd I'm close to gett ing hypot hermi'" - and_ 
couldn't see a t hing because It was shrouded In 
mist f,om " bout 1000 met res. I felt II k( burst lnS 
Into tears, not g rlnnong like an Id,otl 

0 : Oh dear So what h" ppenedl 
C: Well, In the end, I Just bll my tong\/( "nd we 

cont,nued to t he top, And funnily enough, when we 
got tMre, lhe clouds suddenly broke, the sun c"me 
oo.rt "nd _sot this am .. ,ng View. I mun.11 only 
IiIsted fOf .. bout fiV( minutes. but It was stun",ngl 

O· It m~( ,t ,,11 worthwhile, IMn 

- . 

Co Well, l wouldn't qu'te go Ihat filr I won't e>:actly 
be QUng to go If she sugsests something Ioke that 
"ga in. 

CeLLa: 'I " ! 
E: How was the game last nlSht l1 missed it , 
F· Incredible. AI~enal were lucky to draw. Honestly, 

It could've been about Ove·nll after the fi r5t 
20 minutes. The Ar~enal keepel made some 
great saves and then Manu missed a ridiculou~ly 
ea~y Soal H( manaBtd to kick t ile ball over the 
Cfosslnr when he WilS Iote.ally only a metre from 
the line. 

f, Ah. Manu he's so O'o'(rrated There's no way he's 
worth 60 m, lllon Of h~r much he cost. He's 
rubbish 

F, Vou ',e rIght He's lot ally useless . that 's why he 
SCOfed those two fantastIC &'HIS "fte' thatl 

E, 0 1(. 0K. H( IS good,JuSI not THAT goodl 
f, No, I do know what you meiln - and actuallyfo, 

his first go.-.llh( Ar~enal kteper made .. right cock­
up to let them Kore. 

E: Right So, how did Arsenal manage to get b .. ck In 
tht gaIM t henl 

f; Well, they made some ~u~tl t utlons and brought 
on Wallace, who milde iI huge d,ffe,ence . 

E, i eallyt 
f: Ve"h, ,e,,11y He KOI'ed a great go.-.l. whICh sot tilt 

whole turn going Then A/senalgot a slightly 
dubiOOS penalty and .. 8 .. r~ii defender sot sent off 

E 11 wa~n't a pen .. tty, then . 
f: Well, It w .. sn't e~actly the slronsest tackle I've 

ever snn, ltt'~ put It that w"'! Anyway, it was an 
amal,ng game. Rully open. 

E: Sound~ 11. rtl have to watch the .eturn game next 
month . We'll thrash t hem al hom(1 

f : I don't know Two of your defenders a 'e suspended. 
and you have <l couple of other JlWple Injured. 
And A/sen .. 1 will be tht underdogs so t hey won't 
have any pressure on them Honest ly, I wouldn't be 
surprised If 8"r(a got knocked out 

E, By A,senall Not a (h"n( (. 

Ste-p 2 PUt students In ~lrs. ASk them 10 ~leII eOlCh 
c~""'ion uiing the WOfds In A. PI..,. tilt recording "g",n 
f( necessary. Conduct brief feedNck. 

Step 3 PUt students In ~Irs Of t hrees to di5cUSS Iht 
qu(Slion~ in o.Conduct brleffeedbad. 

NATIVE SPEAKER ENGLISH a cock-up 

Re<ld out the explanation In the box arod che<:k students 
urod(fstand . .w. them for olher e:.ampies. Check they 
undefsurod that the e:.presSiOn could be considered quite 
rude f laboo in c(lt .. ,n cllcles and they should be very 
cartful about us'"gll 

.. .... , 11 



DEVELOPING CONVERSATIONS 

Irony and humour 

""" To d.Jaw t tudenb' attention to ways of being Itonic and 

by responding and asking questions. They should try to use 
Irony I humour where appropriate. Monitor and take not~ 
on their language use for ~ corrmkm slot at the end. 

~, pp. 78-79 
adding humollf. ,1'_ 

Step 1 Rea<! out the explanation. checking students 
understand as you read. 

Step 1 Ask students to klok at the underlined examples in 
the audioscript on page 172 and answer the questions in 
exercise A about them. Check in pairs. then check with the 
whole group. 

Answe .. 
1 He manoged to kick Ihe ""11 aver the crossbar ~ Ironic 

because this Is not clever. Draw students· attent,on to 
the explanation about this here. 

2 ~~ total(Y u~less ~ mo'e sarcastic than ironic ~ In 
fact he·s really good 

3 made Q huge difference ~ actually means the opposite 
ofwhat it appe3tS to be saying 

4 it wasn·t exocrly the strongt"St tackle I've ever Urn ~ 

ironic way of saying. In fact. it was a pretty weak bdle 

St ep 3 Ask students to look at sentences 1~5 in exere ise 6 
and match them with an Ironic comment a-e. (neck 
answers in pairs. the n chec k with the whole class. 

• 

= "" 
Step 4 Ask st udents to look at the sentence beginnings in 
C. and complete them in two di~r .. nt ironic ways which 
are true for them. Point out the useof manage to. Mon itor 
and ched their sentences a r .. correct and appropr i3le . 

I 

Step 5 Put students in pairs to tell each other the; r sentenc~. 
Ask them to try and continue the o:onversations further Elicit 
a few examples from the w~e class 31 the end. 

CONVERSATION PRACTICE 

""" To give practlu In the target language. 

Step 1 Ask studenls to think of two s""rting events or 
... perienc~ they saw or we ... involved In ~ one successful 
and one a failure ~ and make SOme notes about them. They 
should also write two questions to slart ~ conversat,on 
aboul thei' own events' experiences. as in the e~amp l~. 

Step 2 Put studenh in pairs. As k the m to have 
conversations beginning w,th the lead ·in questions. They 
shou ld give e",h othe' thei r qu~t,ons and ta ke turns to 
as k and answe'. Te ll them to k.-ep the conversations goong 

.~, 

I Nut clIS! Make ~tocopies of 
llA p. 14&. 

SPEAKING 

""" To lI;ve fluency practlC<' and lead in to th~ nut put of 
the unit. 

Step 1 Chec k stu-dents understand al l the games on the 
oox. (The 5ims and Callo/Duty are both computer gam~.) 

Then put them in small groups to discuss the qu~tions in 
exercise A. Condoxt brief feedbad. 

VOCABULARY Games 

Mm 
To InlroduC<' WOIM commonly used in association with 
lames. 

Step 1 Ask students to look at the sentences in ... ercise A 
and decide whethe r they refer to a card game. a bo<lrd 
game or a computer game. Ched in pairs. then check with 
the whole group. 

An.-.. 
1 c~rds 7 bo~'d 
2 bo<lrd 8 computer 
3 board 9 cards , computer 10 computer , ca ,ds 11 cards 

• computer 12 board 

St ep 2 Put students in pa irs to ·test" each othe r. They 
should la ke turns to explain (without using the word) 
mime or draw one of the wo,ds from A and their partner 
should gu~s the word. 

LISTENING 

Mm 
To give p radlC<' in Ustenlll& and note-ta1dng, and 
Hsttnlllg fot detaU. 

Step 1 Te ll students they are going to hur a short tal~ 
on playing cards (cards you use to play gam~). They 
shou ld take noles on th e key ""ints as they listen. Play the 
recordi ng. 



Suuuted answe .. 
1 Ofiglns unclear, possibly from Ch inese dominoes. 

possible mix OfOfigins 
2 52-card deck, four suits; ba,ojo from Spain, 40 cards. 

different su its representing positions of ~r in the 
M iddle Ages; East Asian flower cards, no numbO!',s Just 
pictures. 10 su its, from 17th century, designed to bO!'at 
ban on gambling 

1 huge variety of games. d ifferent rules - hence 
enduring popularity of playing cards 

"'11.2 
PlaYing cards are popular the world over. but 
their o,;glns and development are far from clear 
It's pOSSIble they originated from Chinese paper 
dominoes. China hav ing Invented pa;>er some 
thousand ~ars before its use in Euro;>e. However. 
the mult itude of designs that existed In t he past 
suggests they. re an amillgam of various traditions. 
There are three ty;>es of deck widely used today. The 
S2-Cilrd deck Is the most WIdespread particularly with 
the popularity of poker The four suit s - hearts, clubs, 
spades and diamonds - each have thllt~n cards : 
numbers two to ten followed by Jack. queen. king 
and ace as the hlghest·ranking card. Then there's the 
Spanish bara]iI. These decks use different SUIts which 
supposedly represent dIfferent power groupings In 
the Middle Ages. There are coins which represented 
merchants, clubs ""presenting ;>easants, gold cups 
for the church and swords symbolizing the military. 
There are only 40 Cillds . That's one to s.even plus a 
j ack, a knight and a king. Finally, there are the East 
Asian flower cards. They have 12 suits, one for each 
month of the year WIth fOUf cards each. They don't 
have numbers, Just pictures. These cards originally 
came Into existence In the 17th century to a\lOld a 
ban on gambling WIth 'western' cards that had ~n 
introduced from Portugill. 

Playing cards are stili so popular becaus.e they offer 
an Infini te variety of games. In some games. you 
have to collect sets of cards. while others require 
you to shed the cards In your hilnd so you have 
none left. AlternatIvely. you may sometimes have to 
accumulate points or the Whole pack. They range 
from simple games of chance to ones with complex 
rules and strategy using trumps, which are if su it Or 
cards that have ~n added villue; o. jokers, cards which 
can replace any other, as well as the opportunity 
to bluff or team up with other plif~rs. And all that 
varrl'<i en tertainment for less than t he prke of <I 

cinema ticket. 

Step 2 Put students in pairs to compare their notes. They 
should discuss whose notes they think are better and 
why. and how they could make t heir notes better_ Condl.lCl 
feedback and point oul that notes should be brief and on 

key points on ly. They should bewrillen in note form (not 
fu ll s.entences) and include abbrev iations. You mIght want 
to give >ame targeted pract ice on this as a follow·up. 

Step 3 Put students in pai rs to diSCusS what the items in 
exefdse C are. Play the recording again for them to check. 

An$we .. 
d«k _ pack of cards (52); suits _ grou~ of cards i.e. 
clubs, diamonds. hearts, spades; cluln • <I suit. wh ich 
looks l ike a trefoil:j JKk _ a colour card. like a prince 
(WOI'th 11 points); trumps _ the strongest su lt; o joktr_ 
a 'w ild' card, which can be used at any t ime to replace 
another urd 

Step 4 Put students In pair<; Or threes to diSCUSS the 
questIons in D. Conduct brleffeedback. 

GRAMMAR linking words 

.... 
To fOC\l$ on diffe rent kinds of linldng words. 

Step 1 Read out the explanation in t he box. Elicit a few 
examples oflinkers_ As k students to look at the IInker<; rn 
A and put them in the COllect category accord ing to their 
meaning. Check in pairs and t hen with the whole group. 

Answers 
the purpose I result: so; scos to 
conditions: if. un/en , provided. whether 
contrasts: ~n though. olthough. ~n if. otherwise 
order I t ime: tllen, until 

Step 2 Ask students to complete the s.entences In B 
using the correct linking word from A Direct them to the 
gram mar reference on page 146 if they need help. Check in 
pai rs and then w ith the whole group. 

An.we .. 
1 Then, whet her 

2 w 
3 soasto 
4 otherwis.e 
S provided 

6 If. unless 
7 although 
8 even though 
9 unt il 

10 even if 

Step 3 Put students in pai, s. As k them to tell each other 
about games they know and try to fi nd one they know, but 
their partner doesn't. Then aSk t hem to take turns telling 
each other the ru les of the ir game. They shou ld t ry to use 
linking words w here appropri<lte. Monitor and take notes 
for if correction slot at the end. 

" 1U see Teacher's notes p. 125. 
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LISTENING 2 

Mm 
To listen for gist and intensively. 

Step 1 Tell students they ar" going t o hear fIVe people 
talking about game~_ M k them to look at the items in 
e.e rci~ A and number them according to w hich ~pea ker 

talks about each One. Play the recording, 

..... swers 
a sp"aker 3 
b speaker 4 

C sp"aker 3, sp"aker S 

"11.3 
Speaker 1 

d spea~er 1 
e Sp"aker I, ~p"aker S 
f speaker 2 

We used to play this game me and my brother made 
up for longjoumeys, but it kind of spread th,ough 
friends at school . The aim WaS to spot a particular 
I: ind of car and be first to shout out say 'yellow car 
no returns', The one who's first then has the right to 
punch t he ot her on t he shoulder and t he 'no 'etums' 
mun that they can't punch you back. It sounds a 
bit brutal, but in practice you didn't do It that hard 
because you knew they cou ld get t heir own back at 
any moment and you dIdn't want to get hurt , 

Speabr2 
We used to play Parchis at home, Ifs a boil'd game 
where you move your counters all round t he bo.1rd 

., 

and back home, to win, The people playing can capture 
each other and send each other back to the start, My 
parents actually banned it for a while be<ause it kept 
ending in fights, My brothers u~d to gang up on me "_ 
you know, they wouldn't capture each other so they 
could catch mell remember once, I was on the point 
of winning - I was two places sh()rt of safety and 
Mlguellanded on my 5quare, My brothers al l burst 
out laughing and tea~d me and I just t ipped over the 
board and sl()rmed out of the room. 

Speaker i 
I can't play any card games now, because 1I just 
triggers t hat desire. Ifs a shame because t here are 
some great games that d()n't Invol"" gambling and 
it really brings families 0, friends together, There's 
always a bit of banter around it, Ifs eduutional even. 
The problem lies when there are stakes involved, l 
started off wIth blackjack for small change with my 
mates, bul It escalated when I played poker onllne, 
I kept thinking I'm bound to win next time and I 
became ever mOf., desperate - bluffing badly when I 
couldn't win . 

Speaker" 
I woke up this morning and my shoulders were 
really stiff, I could hardly raise my ,If m or even clench 
my fisLlt felt l ike I'd been beaten up, but then I 

remembered I'd been playing boxing with my son on 
this sports game. You have to punch madly at the 
screen with the controller to try and knock the other 
figure out and I guess I'm just not used to using those 
muscles, I had to take the day off l 

$pe'hr S 
On ()ne level, you look at it and you ju~t wi~h the 
roles t hey take on weren't so awful- gunning down 
cops, mugging people for cash and the like, It'~ hardly 
a good example for life, And you do hear negative 
stories In the press, Then again, It's a very open game. 
You know, you Can choose the taskS Or que~" you 
undertake and it Involves different skills, and a bit 
()f striltegy and you can team up WIth other players, 
I mean. my son plays WIt h people In j(()rea, Mexico, 
,,11 over,l\'s amuing, really. And my son 's pretty 
level-headed and has reached the age of 16 w ithout 
be<oming a maSS murderer Of gang leader. so I guess 
he distinguishes fact f'()m fiction 01(. 

Step 2 Ask students to look at the ~ntences in (and 
complete them, as in the re.:o rding, (he.:k in pairs. t hen 
play ttlt ,ecording again for ttltm to check. 

Answen , • was to spot b their own tw:k , • gang up on b t ipped over 
; • there are stakes , bound t() w in .. ~n beaten up , used to using 
5 • tasks or quests b ract or fICtion 

SPEAKING 

Mm 
To ~nona1be the topic and give fluency practice, 

Step 1 A,k students to 10010 at the questions in A and 
think about how they would answer them. Then put t hem 
in small groups to discuss the questions. (onduct brief 
feedback, 

rn.1 pp .• 0-81 

L Next cia .. Make photocopres of 
118 P. 149. 

READING 

Mm 
To practise reading for specific Infonnatlon and detail, 

Step 1 Tell students they are going to read an article about 
different kinds of word play, Put them in pairs and ask t hem 
to discuss which of ttlt items in A they are familiar with. 
They should try to think of an example of each, Do not 
conduct feedback as they are gr:>ing to find ClUt by rUdlng. 



Step 2 A);k students to read the article and find ,,><;Imples 
of the Items in A. They should tllen thin. of another 
e><;lmple of each of the Items. Check in p<li~ . Then check 
with the whole group. 

""-" advertising stogans . Men Ciln'! help acting on impul~; 
I'm loving il 
puns . impulse; Sunny d~<e 
word games . Taboo; scrabble 
comk insults. your mum's so f.It pwple jog round her 
for e~rci~; you slink 
tongue twlste~ _ _ surely shall = the sun shine 
soon; she ~Hs seashells on the seashore 
riddles _ what gets wetter tile IT'I01e It dries/ (a to_I); 
when Is a door not a door/ (when It's ajar _ a'ja") 
metaphon . moving the goalposu; up in the air 
Idioms _ put your finger on something: once In a blue 
moo. 
alliteration . don't Just drive It - d",am it: ICl'\'ely L!nd" 
nursery rhymes _ hey diddle diddle; Baa on, black sheep 

Step 3 Put students In pairs or threes to discuSS the 
questions in exerc ise C. Conduct brief feedba;:k. 

Ans_ .. 
1 playing with sounds, songs, chants. noises to 

accompany motor activities. nonsense words, playful 
language in poetry "od prose, banter, pop lyrics, movie 
dialogue, crosswords, WOfd games 

2 It is part ofour development as humans: for 
entertainment: it can !)f, memorable (e.g. advertising) 

3 It was a fun W3y of gently pulling hiS leg, a way of 
milking othenlaugh and bonding with each other 

4 a towel 

LANGUAGE PAnERNS 

Mm 
To fOCUll on patterns used to talk about ranse. 

Step 1 As k students to rud the examples in the box 
and check they un~rstand. Ask them to translate the 
sentences into their OWn language and notke any 
similar~les I differences. In a monolingual cia", as k 
students to comp<lre their translation. In a multilingual 
class. ask students to wor k in p,,;rs and tell each othe r if 
the sentences ~re ea~y to translate. 

Step 2 Then ask them toctose their booh and translate 
the sentences bad Into th~ir own language. At the end, 
they should oj)tn the" books again and compa,e thelf 
translat>oos WIth the original sentences. Ask them to 
dis<:uss in p<lirs who had the least mistakes. What mistakes 
did they make! Why! 

Altern~tlvely If you prefer not to use transl:lllon, ask 
students to loo. at the sentences and tel l you what 
p"uern, they notke (differe nt words I expressIon, to talk 
about ran~). Elicit a few more e><;lmples. 

SPEAKING 

AIm 
To extend the topic and swe fluency practl« . 

Step 1 As k ~tudents to look at the questions and thin k 
about how they would "nswer them. They might like to 
make a few notes. 

Step 2 Put students in smallgfOups to discuss the 
questions. Conduct brief feedback. 

VOCABULARY 

Sports and games metaphors 

AIm 
To Introduce, and stye practice in, metaphon based on 
, port, and g~mes. 

Stej) 1 Ask students to look at the sentences in exercise A 
and dec ide where the metaph()(s come from and what 
they mean in the cDfltext.Check In pairs, then check with 
the whole group. 

Ans_ .. 
1 boxing; unnecessarily hurtful 
2 poker or gambhng8ame: flSky 
3 football Or other freld game, talfnesS. equal 

t",,,tment 
4 card game; ,evea l your true feelinSS ()( opinion 
S raCing: level. equal 
6 poker or SImilar card game; pretend, act confident 
7 chess: something or someone used or exploited by 

someone more powerful 
8 card games: not reveal your secrets 
9 tennis: it's you, turn to mai;e 3 decision or take 

responsibility 
10 boxing: when something hapj)tns to interrupt a 

diffICult s~uatlon jtne Dell ends the round) 
11 athletics: obstacles to De """,rcome 
12 (unning: a iong·term (rather than. quid) dedsioll 

or situation 

Step 2 Put students in p"irs or thrtes to discuss the 
questions in B. Conduct brief feedback. 

" 118 see Teacher's <>Oles po 125. 

11 PlAY 7t 



12 HI STORY 

I Not clan Make photocopes of 
1U p. 150. 

VOCABULARY Personal histories 

AIm 
To introduce wOlds I phrase. commonly u sed 10 talk 
about people'. biographies. 

SleJl l As k st udents what some Key moments In ~'s 
live-; are. In pairs ask them to explain w hat the Key moments 
in their live<:; have been and why. Conduct brief fee<jba(:k. 

Step 2 In the loaOle pa irs ask students to look at the 5efltences 
in B and helpea<;h othef w~h any ne-N words. Tel l them to 
(neck in the Vocabulary builder on page 46. They snould then 
discuss the po'l it iYe and I 01 negative effect; each Situation 
could h~ on ~meone's life Conduct brjeffeedback. 

Step 3 As k st udenh tOWQr' in the same pai rs and 
tell each other about people they know who fit the 
desc riptions in C. Conduct br ie f feedback. 

LISTENING 

AIm 
To practise predicting and listening for IpKlftC 
information. 

Step 1 reil students they are going 10 hear a (onvefsat ion 
in which someone describes his girlfr iend's father's 
amazing life. Put students in pairs and itst them discuss 
how t he words I phrases In A might be connecte<l with the 
father's life. Play the record ing for them to ched . 

Answe .. 
He·s from a fiJ1f-ge~erotio~ immigritnt f"mily; they 
five<.! in total poverty. he dropped out of sc~ when his 
father died and sold ice cream on the stlm; he moved 
on to selling textiles; he moved to the capita/when he 
was 21; he started his own company selling outboord 

.~, 

J7)QtOJ1 for boats; he can now afford to haW' his children 
educated in the Stufes; he eats like a peusu,,/. 

"'12.1 
A So how dId it go WIth Sara·s parents. Georgel 

•• Oh. it was surprisingly good. actually. The whole 
visit passed offfar better than I"d dared to hope It 
would. 

A • Yeahl Even with her fatherl 

•• Veah. It t urns out his bark Is much worse than his 
bite. We had it long tal. over dinner on Sat urday 
and got on really. really well. He·s it pretty amazing 
guy. ilctually. 

A. Veah/ ln what way? 

•• Well. he·s just had an incredible li fe. I mean. he·s 
from a fi.st·generation ImmIgrant famlty. grew 
up In a W'ry strlet. very close· knit Immigrant 
communIty. not rea lly speaking the 100allanguage. 
and basically living in total po'Ierty. Then when he 
wasH his dad passed away and as the oldest son 
he found himself having to support the family. 

A Seriously? Is It it biS family? 

•• Veah. colossal. Twelv:!! brot hers and siste rsl So he 
had to drop out of school and start workins . 

A Tha!"s VERV younS to be workins. What was he 
domgl 

•• He started off sellins ice creams on t he st reet of 
t he t own he was living In. and then moved on 
to se lling tediles door-to-door and by the time 
he was about 17. he was goinS off all round t he 
island selling and making deals. 

A Tha!"s amalins.1 was stllllivins at home stressing 
about my end·of-school eums at that age. 

•• Veah. exactly. Then when he was about 21 he 
decided that If he really wanted to get ahead. he·d 
have to moW' to the capital. and set off to make 
his fortun e. He sot t here. somehow man~sed to 
start up his own company selling outboard motors 
for boats and then just slowly built t hing~ up until 
he sot to where he is today, where he can afford 
to have al l his kids educated in the States and go 
off on holiday whenever he feelS like it. 

A. So he really is a proper self-made man. then. 



B; Yeah. (ompletely, but what was great about him 
Is t hat he's still quite rough around the filges, 
I mean, he eats lit e a peasant st ill and burps 
after dinner and ~rything, all of wh,ch I found 
strangelyendearing, 

A, And what did he make of you and t he idea ofh is 
daughter dating an artist, thenl 

B Well, he's still coming to terms wit h th at. 
ObvIously, t rying to get his head fOUnd It all. but 
hiS eyes ht up when I told hIm how much I got for 
that poftralt I sold last year. Basica lly,l t hink he 
just wants to see that she'll be pfovided for 

A, ~pite the fatt she's earn ing twice as much as 
you are alreadyl 

B, Yeah, wtll.l didn't dwell on that fact too much. 

Step 1 Ask students to compltle the ph'ases in C with 
the correct form of the phrasa l ve rbs. as used In the 
conversation. Play the reco,ding again to Chec k. Check 
mtaning by asking for synonyms or e~amp les. 

"'-I passed off 
2 turns out 
3 pasS<!d away 
4 dfop out 
S started o!f, ~ on 

6 get ahead, srt off 
7 start ul!. built (things) up 
8 lit u~ 
9 dwtll on 

Step 3 Put students in sma ll g roups to discuss the 
questIOns in exercise D. Conduct bfleffeedbad. 

NATIVE SPEAKER EN(;LlSH 

get your head round it 

AS, students what they think the speaker meant by 
lie's slill trying to get hjJ I!eod ICUnd il all. Read out the 
e. planatlon in the oox. Try to elicit a few more examples. 

DEVELOPIN(; CONVERSATIONS 

Similes 

Mm 
To dnow st udents' a ttention to IUniles and give PllIctice. 

Step 1 Read out the e ' planation, checl: ing students 
understand as you read . Try to elicit a ftw more examples. 
You could uSe prompts to help them e.g. d,int Me 0 ... 1 
((i,h) sleep like 0 .. .1 (log). 

Step 2 Ask students to match the beginnings 1- 5 with 
the correct ending a-e. Che.:~ In pairs, then with the whole 
group. Concept check by as l:ing fOf examples of when you 
would use each e. pression. Then ask them to repeat the 
pnxfilu re with 6-10 and f---j. 

AA._ 
A le (a bad memory, full of holes) 

2 e (he smokes a lot) 

3 b (I felt very uncomfortable or awkward) 
4 a (I try e~tfemely hard to avoid him) 
5 d (they're wry different) 

B 6 h (very tough) 
7 f(it'scompletelydeadorOYef) 
B J (e, tremely pale) 
.. g (very old) 

10 I (not clear at all) 

Step 3 Put students in pairs. Ask them to discuss what 
each simile means, and whether they have similar 
e~ p ressions in thei' OWn language 

Step 4 Put students in AB pairs. A should say some of the 
beginnings 1- 10 and 6, with toook dosed, should say the 
correct ending. Then swap. 

Step 5 Ask students to complete Ihe sentences in E with 
their own similes. These can be as poetic. funny or serious 
as they lile. Ask students to 'ead out a few sentences at 
the end and comment on each other's sentences. 

CONVERSATION PRACTICE 

Mm 
To give practice In the target language. 

Step 1 Ask sludents to think of sorneooe they ~ 1lCM' who has 
had an incred ible Hfe. Ask them to ma~e notes on what they 
know about theif personal hiStory. using s imiles if possible. 

Step 2 When students are ,eady, put them into small 
groups to te ll eiKh other about the people they have 
chosen. Monitor for 3 correction slot at the end. 

Tip You could ask students to do this e ' e<cise for 
homewor ~ and bring to the next lesson. 

, • 1U see Teacher's notes p, 125 I 
1111 pp. 84-85 

SPEAKIN(; 

Mm 
To give fI\lency practice and lead. In to R~dlng. 

Step 1 Put students in groups a nd as~ them lod iscuss 
the questions in A. Ched they understand World Heritage 
Site . a place declafed of special intefest and protected 
by UNESCO (United NatIOns Educatk>rlal, ScientifIC and 
Cultufal Organisation) e .g. Gf~nwich in london,luang 
Prabang in Laos). Conduct bflef feedbat lc . 

TIp In a multilingual dass, try to have different 
nationalit ies in each pair. 

u HISfOl'f I. 



READING 

...... 
To cm practice Ut rudinc for Sist ancllpecltic 
W omatlo ... ancl gueu Utg meaning from contot. 

Step 1 Tell studl!'nts they ~re going to re~d lIn lIrtt(1e lIbout 
t he filII of the ~oman Empire. Ask them to lInswer t he 
questions In A n they read. Tell them not to worry about 
the words In boId.Check In pi lls. then 3S II (llIss. 

"'.-I ~nce. economic problffils, externlll pressures. 
dIVIsion and InfighUng. Chris!:iilnlty "nd (uitur,,1 
chanl/t 

2 beause of tack of ~nu 
3 btcause..-d~ ilre mildoe tmt sIled ~ (rgtll 

Step 2: Ask students to re.ad t he text ilgilln ilnd ilnswef the 
questrons In B. Cller:k in p.;rirs and then Wtlh the whole group. 

Aluwen 

1 some sr::ko!ars suggest many ad~ances were lost ­
quite strong evidence as eampies .. re given - more 
examples would help 

2 noevldence rully.Just tile wrrter's opinion -~ 
sr::rentlflc Mde-nce about why would help 

3 the)oloe from r~ Ufr of Brion suggests this but this Is 
only a film,aiso there_re no populir upr~ngs but 
thIS muld be for " numbel" of reno.u,)'IIU would need 
~ eye witness accoonts 

4 "new book on the subject comesout ntllrtye-oery 
ye ..... 00 IMf 200 dlffererrt theories h~ been 
suggested, quite st.oog evideoce; you could il~ ask 
hew mall)' university cou.ses include the stud)o of the 
Roman Empire 

S no evidence - only possibly referred to lodirl!(jiy is p;!rt 
of e1llll/Olll"ll<!rltol COUSl'S "od then thought to be unlikely; 
)011 would WoInl ~ scientific proof of the link 

6 the mention of grHfl ~ments lInd theories - not 
very slloog ev\rHooce - It ~ o'gutd,)'IIU would Wilnt 
~ ((H"t(ft'\e examples 

Step 3 Put ituM:nts In ,.irs to discuss the Illellnlngs of the 
words in bold. Check with the whole@:,"oup. 

"'.-wh ip up _ prO"o'Oke, (ulmlnllting _ ending; uprisings _ 
rebellions, ctumble _ graduiOlIy be destroyed, to 
dale _ up to now, ~city _ lad, sacked _ IlIldei"!. 
contended _ ilgUei"!, outlook _ point of ~Iew 

Sle p 4 Put students In pairs Of threes to dISCUSS the 
questions In 0. Conduct br"id feedback. 

IJ OUTCOMIS 

DEVELOPING CONVERSATIONS 

Asking for clarification 

...... 
To focw on WlI)'I of I lld.ng for darlficltlon irr an 
ICllcll!mic contot. 

SlfP 1 le ll students they ~re 80lngto hear different ways 
of asking for cla"ficiltlon. Read out the explanation in the 
bo • . Ask sl udenls 10 completf lhe senlences in A as Ihey 
liste n. PIli)' the r«ordlng 

'lru.2Uo11 u AWl 

1 You CIted someone ulled Edwa.d G.bbon. Could 
)'Ou prOlllde Ui wIth. lefe~nce fOI thaU 

2 When you _re Ulkingllbout changl!S In 
ronst.UC\1OI1 techniques. you merl\loned thilkhonll. 
Co-uld )'011 Just e!lplaln eK.Ktty WhiOl thill isl 

3 You referred 10 a th~ry thllt !tad po,soninll 
(Ont ribulei"! Slgnl""ntly to t he demIse of the 
empire Could you elilbome on thilt a litt le? 

4 Vou ment ioned some findings t hat sug8estei"!lhat 
en~"onmental deg'ildation was a cause. 00 you 
haVf: an statistics lI~allabje on thall 

StfP 2: Ask students to w"te three ilmilar questions about 
the lIrtlcle. Check in p;!lrs then dleck • few examples WIth 
the class. 

Step 1 TeU students they "re going to re....t d~rmt ~of 
informiltion .bout I~ Romiln Empire. 0rw:Ie them InlO A8 
pililS.Ask As to i0oi: ilt File. 00 P;!I/t 153 and 8s to looI:.t 
File 9 on p,1ge 1 SS lInd reold their infOfmation. 

Slep 4 When students ire ready. they should la ke t urns 
10 ask eiCh other questions about t~ other le"', using 
the questions they wrote In exercise B. Their p;!rtner 
shOUld give tile relev;;rnt InfOlmlltfon.lnvent an ans_r Or 
ilpoIogise for not knowing. Monitor and take notes for II 

correction slot ill the end 

Altfm~h>tf)r AM:. students to lake tUfOS gMng iI br"id 
resume of I",",,, text and II few clues "bout details. They 
should then t.ke tllrnusking for further information. 
usIng the clues ilnd the questions practised In exerdse A 
and 8. Their p;!rtne< should give the relevinl information. 
invent iOn ilnswer or aJlOlOllise for not knowing. Mooilor 
and take IlOtes fOf iI oorr«tron slot ill the end_ 

VOCABULARY 

Presenting arguments and theories 

...... 
To focw on - )'I of p~ntlnl arcumenb and theories. 

Slep 1 Put students in ,. .. s. ASk them to i0oi: at the words 
in 1\.;Ilb in the sentences In A ilnd dis.cUiS whether lhey 
h3ve the same Of difffreflt me"nings. If they are diffiofenL 
they should diSCuSS hew. Check wrth the whole d.Jss. 



,",-
I fWl /Q!)Nord I oml1Ced • same: estoblished I claimed • 

different; ertabl;s~ • proved, found to be true. 
c/(J/med _ said (but It may not be true) 

2 ossea! I demOl'lrtrotes • different; ossem- • claims, 
demomtlOtes • ~hO'M, proves; stemmed from I gavt rise 
to • d;fterent;5temme<i from • came about becau!oe of, 
gavt riSt' to • prompted something to happen 

3 olifgedly I sUPrw.ed/Y • same: qmt;oned I cust doubt 
on. sam~ 

4 cholll!nged locceg1ed. opposite; highlighting I 
emP.!J.Qsising. same 

S ~'l1ues I contemn. same: sJg!1!f/con/ I !!!LfIOr . O!'posite 

St ep 2 Ask students tochooseooe oflhe ~p~ in 8 or 
a person or theory they already kflOW about. They should 
r~afch and prep:;ore a short p<eseot3IiOll {2- 3 minutesl 
They should t'Y to use ...e,t>s from this p<lrt of the unit. If you 

haw '''"ess to computers I research books,)Ou can do this 
in clilss time, otherwise, set the preparation for homework. 

SPEAKINC; 

Mm 
To give p~nlatlon practlu, tyinlllogether the verbs 
In VO(Q"ldary and the qUHtiOns In CO"ve>Ultion 
practtu. 

Step 1 Put students in groups off.ve or si x and tellth~m 
to take turns presenting their information to each othe r. 
The oth~r studenh should listen and isk questfons at 
the end. using questions simila r to those In COIIvt''lOfjOM 

practice. Conduct brl~f feedback it the end. 

Altefn~tlwly Vou could conduct this as a whole group 
activity, with students taking turns to present to the 
whole class. The other students should take notes on each 
presentation and ask questions at the end of each One. 

~1 pp. 86-87 

[ Hpt ,bin Make pIloi~ 01 
128 p.1SL 

SPEAKINCi 

Mm 
To move into a new t opic (IKent history). 

Step 1 Ask students to thlnl< about what t~ kllO\ll about 
eKh of the ~ems In A. Then ~t them in small groups to 
di§(uss what they think happened In each ase and what they 
think the causes and results were. CondllCt brieffeedbad. 

5uaest ed anl_rs 
Berlin Wall - divided East and West Berlin (Communist 
bloc and the West). After much civil un rest in 1989, 
people started climbing OIler It. finally a~ down on 
9th Nw 1989 -Germany was reunlfied in 1990. 
9 /11 Htad" Sept 11th . 2001. Four pla nes Involved­
t\110 flew Into Twin Towers of World Trade Centre, one 
Into the Pentagon in Washington. one landed In a field 
In Pennsylvania. AI·Queda claimed responslbillt)i. No 
survl\lOfs on planes. 2.995 people killed In toul. 
The eufO - used in 16 countries and Is offklal currency 
of the eurozone - not al l EU count,ies use It e.g. UK. 
Int,odu.:ed In 1999. coins and ban knotes entered 
Circulation 2002. SOme p<oblems beuuse of the 
different strengths of the Konomles Invol~. 
Iraq conflicts - fi rst Gulf War was in 1990f91 In 
response to Iraq i InvaSIon of Kuwait. Led by USA f UK 
but other allied count ries involved. Second conflict 
March-May 2003. led by USA I UK despite verystrong 
popular opposition. OffiCial reason was to destroy the 
dlcliltorship of Saddam Husseln - he WaS toppled In 
M4y2003. 
T.unaml - 26/12f()4 in the Indian Ocean. following a 
very strong earthquake. Waves up to 3D met,es high. 
Marn countries affected were Indi~.lndonesl". Sr, Llnka. 
Thailand. The Mald ives. Estimated death toll 230.000. 
huge destruction. 
Genocide - Rwand~ -1994 - mass killing of an 
estimated 800,000 In approximately 100 days. Mostly 
Hutu tr ibe killlngTuhi people as pa't of civil Wir. 
Estimated that 20% of the total population was 
willed out; Oa rfu. (Sudan) - ongoing guerr illa conflict. 
Different tribes and gOllernment and police Involved. 
Conflict between black Atrlans "nd those of Arab 
or igins. Estimated between 20.000 and several hund red 
thousand dead. eit~r th rough direct combat Of 

st .. "",tion I d isease. 

, 

VOCABULARY Recent history 

Mm 
To introduce ~rb. u~l.ated. with historical events. 

Step 1 Ask students to wmplete the ~entences In A using 
I~ CO"Kt form of the verbs from the bo>c. ChK k in pairs. 
then with the whole g roup. Concept chec k by asking for 
other example s. 

,",-
1 called 
2 was aSSil~slnated 
3 dKla red, gain 
4 wenldented 
5 was abolished 

6 was OIIerth'own 
7 Issued 
8 were ~sacfed 
9 arrled OIlt 

10 have been Rushing 

Ste p 2 Put students in pairs or threes to dis<:uss the 
questions in a Conduct brief feedba.ck. 



LISTENING 

AIm 
To pnctiH lbt-rng for Jist Uld _ptdftc blfonnatlon. 

St~p 1 Tell st~ts they ~fe going to hei r four people 
t;llIdng .boot m,\estooe events in the 'Kent hiUory of 
d ,/fe,ellt count ries. Che<:k they unde"t' nd mj/e~ rQfle 

events ~ imporUnt . often c h~ngi ng t he s~uatron 
slgnlfrc.nt ly. Ask them to i nSwer the q uestions In A u they 
listen. Play the 'Kording. 

-1 MKt on AAI'Q Undh .• governrMflt m,nister In 
Sweden. who I.te. doN,s'gnoflGlnt boeuuse she might 
hitVt b«omoe Prime Mm'ster .• nd boeuuse 1I changed 
people., >IeNS of S·Aederl ~ " ufe mulltry 

2 PoI .. nd·s entry Into the W , s 'gnifrc.nt bK.use I! 
me.nl PoI .. nd was KCqrted ~""",Iu'e member of 
Europe. I! drew. line under lhe past ind mei nl th~1 i 
lot of people left the country 

3 The opening of the Ba'u-TbilisK~h .. n pipeline In 
2005, slgnificint boeuuse it gitVt Ale.bili)"n eoonomlc 
Independence and Turkey more recognition. 

4 The "pology b)' the Austrairan government to 
Aborlg,ne communolles: signiflGlnt be<:"use of the 
suffering of Aborig'nes under SlICCesSrve gOl"emrMflts; .. It refnll'o'td the st"in on the n~ion. ..... , 8Kk ;n 2003. I ume home from coItegt one d3y 

Ind lurMd on the TV - ind WON Ih,. Ann" llndh 
had been iltUCked. She _5 the s-d<sh m,n,ste< 

for foI1:.n ""'rs "nd i worn"n rd ,,!ways ~m,red 
She"cl ""~ h~II" strong stand aplnSt ,"JustiC.e 
ind llildumpalgned aga,nst apartheid and the irm If. ind thit kind of thing. She·d evell st"rted be,n 
t"lked "boot is " possible future Pf,me minister. T 
one d.y - It was September the eleventh. I remember: 
boeuuse It _s IhI! SKond .II11M!'rs:try of the Wotld 
T •• Cent~ bombings - she _nt out shopping 
In Stockholm "nd w;rrs sUbbed ,n thl! chest .nd 
lhe SlOIIIKh by thIS .andom guy _h • hlstOf)l of 
ment ... ,lIness She _s .LrShr!d 10 hospotil but they 
_ uflllble 10 ~ her. It w;rrs Just such • senseless 
mu«ler "nd It kind of sou~ the dNth tnell fof 
thIS ""lion _"cl hid of mulEn bttni .. ufe country 
where eIItrIleid,"8 poiitid"ns could go out during 
lheI.lunch ~"t wltholll fe"r of.buseOf uuult. , 1'01 ..... ny Poles of my StM'ilion.join,"8 thl! 
£ufOPL"ill Union w:ts" huge _nt.1t rePft!'Strlled the 
moment _ lnO'Ied closer 10 the wet III all m"nner 
of ways - rnentorlty. economlulty. poiltlUlly It 
symbolrsed a k,nd of rrte of ~ .• moment when 
__ fINIly rK"8"rsed b)' the elder st.tesmen 

of Europe. by Ge<miny "nd thl! UI( and France "nd 
so on.1t Implied __ sornfflow milure enoush 

now to be..cupttd into tht unlfy"'Ii stn.octure .. nd 
ifte< so much b:td t>Iood bet "'eell so ..... ny £u.llpt.n 

I;~ __ d'i\Mllg" liflt under tht past "nd 
moving on Illto tht future In the .eferendum. CNe1 

Ihree-quarte<s of IhI! pop.rlilron Wled 10 JOIn the EO 
and tile chngres s,nce then h;we been enoom0u5, 

One of the most rem",k"ble phenomen3 wu 
the number of ~ple who went 10 live OI/t.seas, 
No sooner had we been gr .. nt~ full membe.ship 
than Iiter311y hundreds of thOUSinds of young 
Poles headtd off "bro.d, I spent three years liVing 
in the north of Engl .. nd. and whne I loved 11 and 
leamed a lot there. It WiS also good to come 
home, I h.d money In Ihe INnk. my I,IIgUilt skins 
hid improved "nd I"m now proud to help develop 
my n"tion·s ecor>Omy The f.~om of mowmerrt 
tht QU' KCession 10 the EO "llowed me hiS rein~ 
helped me k,ck·SI'1I my bUSiness b,,<;k home_ 

S Prob;ably IhI! most SoIgniflGlnt event of <ecent tomes 
in my CDUntl)'. Aze<barjan. WoIS the open'''8 of tht 
Batu-Tbol~n prpelorre back In lOOS-It·S 
i prpel'ne transport,ng orl (1<Jtr one thouund 
miles from our uprt .. l. Baku. to Ceyhin.on the 
Medllerranean toost In Turkey.1t WaS .. very histork: 
event for U$ bKause It sltlnalled a k,nd of fln:tnclirl 

and e<;onomic independence. llKause the caspian Is 
a landlocked sea ... n the rTl(M':ment of Oil In tht pi'SI 

wem th/ough RusSli. but th,s prpeline byJ>.lsses tht 
old tr3<k routes .nd goes throush Georg13 iflSte~, It·s 
pli=I us do!.er to the he .. " oftl'rf: global Oil "",.ket, 
"nd of cou.se It gnores Tur~ greiltef FQ-poirtlUl 
clout ;IS well. ThI! II"lCOfTIe th~·s btert gEhe,,,,ed is 
so subsUnWrllhil It) forced us to .11ow greate< 
traflSpaleflC)" and 10 InlfOduce trgtrter checks aga,nst 
corruption ~ _n All of thi! un only be fof the good 

.. For me. the sundout !!IIent of rKent years w.s 
II'rf: ipology ISSued 10 the Aborrg,ne community • 
few ye"rs ago, A motion wiS passed In 1'3.llamenl. 
followed by .• speech f'OfT1,Prlme M,nlste' Rudd 
.nd It w"s the flrst time thi! _ ~s. fl3tron hlId 
really Kknowledi!ed IhI! mlstitts of tl'rf: p3st 
WIth Iq"rd to the I'eitment of ou •• ndrgenous 
pop.rlilion, I don·t know how much you know 

.bout It. but 0W1 lhe yeilS StKCessfole governments 
Uffied out " kind of Cullu .... genrxrde. Just 10 gfYt 

one eumple. throutlhout most of the \l<rfenIrcth 
cerrtury .• ny m,~ed·.iCe koOs _re fofcibly rel1\()'.ed 
ffom Abori8,ne communltres .nd borslcally fofctd 
10 Irve In white-only communities. thus losing .11 
knowledge of the .. cu~ural he<'t"gc A lot of the 
k,ds whoWl!1e removed dldn·t get p<1lpt.1y edUCilted 
and so fKe h,gl'rf:.I_ls of unemployment today 
.nd plenty of them suffered ch'onk: abuse in cart 
as well, The .poIogy fof ill of th,s w"s long overdue. 
but ille~t It _s "n attempt to start rerTIOYing the 
sum th,s hiS been left on thl! whole nillOn. 

St~ 2 ...... k students 10 de<ide if the SIitements on 
exercise B "re true Of f"lse. Then pii)' lhe rKOrdrng agiin 
for them to ch«t. Check w,th the w hole group. AA 
st udoerrts to corrKl lhl! blse Slilements. 



"".­" , 
b F -it was 3 random attad 
c F-shed;edlnh""plla l , . , 
b F - me, th ,~ quarters of the population YOted for it 

" 3 3 f - It bypasses the old traM foutes 
b F - it has generated a subslantlallnco~ 

" . " 
b F - they face higher levels of ur>em~oyment today 

" 
51tp 3 Ask students to look at C and match l-lOwfth.....n. 
as they w.:re used in the '~OJding, Ask them to (hed' with 
the aodi"",,;p! 011 page 174. Then put th<':m in pairs and ask 
them to di~uss who Or what did each of the things in C. 

""'-" 1 e -Anna Undh (agalOst injust ice) 

2 f - Anna lIndh's death caused the end of the notion 
that Sweden was safe 

3 a - Poland's EU entry 
4 B - Poland's EU entry 
S b - the p;pell"" 
6 h - the p;JlI':hne (to Tu/key) 
7 c - the Aust", i,.n govemmtnl 
8 d - the Australian govoernment 

Step 4 Put students in groups to discuss the questions 
in exercise D. Conduct brief feedback. 

LANGUAGE PATTERNS 

"'" To draw student. ' attention to IOm~ pattents "sing!o' 
the + .dj«t1v~ or oompantNel'''p''riatln of good I bad. 

Ste p 1 Ask students to re~d theexampl~ in the box 
and cheCk th~ "lIlde rst ~nd. Ask them to trans late the 
senten(~ into Ihelr own language and notice any 
similaritie-; I differences. In a monolingual cia .. , ask 
students to compare their lranslatlon, In a multilingua l 
(lass, ask stude nts to W<lrk in pairs and tell each other if 
the sentenc~ were easy to translate. 

Step 2 Then ask them to c!o~ their books and tra~ate lhe 
sentences bad into their own language, At the end, they 
shoukl ~n their books again and compare tMr tfllnslations 
with the original senteoce-;_ Ask them to dis<uss in pa"s who 
hitd the least mistal<5 What mfstakes did they malo.e/ WIrojI 

Alte.nati"",ly If you prefer nOI to use translation. ask 
students to lel l you whal pattern they notice - for the + 
good, bett~r, ~I or worSf" (but not WOt5t), meaning having 
that teind of r~ult . Try to elicit a few mare exampl~. 

GRAMMAR Dramatic inversion 

..... 
To rnise dramatk lnveulon. 

Step 1 ~ead oul the ex~anation in the box and che<:k 
that studenlS understand. Elicit which ten se is us.ed after 
no sooner (usually past pertm) and which linker joins the 
two clauses (than)_ Ask students to look 31 the sentences 
in A and re·write them using no sooner. and making any 
nec~5<lry chang~, Che<:k in pairs then check as a dass_ 

..... s_n 
1 No SOOner had the Pfesident been overthrown than 

civil wa r brake out. 
2 No sooner hitd we adopted the euro than prices ~ up_ 
3 No """'er had the earthquake st ruck llI.an tile looting 

began. 
4 No sooner had Brazil "'luahs.ed t han we went up the 

other end of the pitch and Kored the winner. 

Step 2 Try to e licit a few examples of other phras~s which 
.re followed by inversion, You could prompt student' with 
hardly_ .. ? liWe _.1 You could point out I ~Iidt that th~se are 
all adverbs I adverb,al phra~s with a negative or restrict ive 
meaning, Read out the explanation in the box. Then ask 
students to klok at the sentences in B and complete the m 
using the (orrect word f phrase from the box, Direct Ihem 
to the grammar refe.ence on page 147 if they need he lp_ 
Che<:k in pairs, then che<:k wilh the whole group_ 

M,_ 
1 Not only 4 Not until 
2 at notlme 5 Nowhere else. only 
3 Never before 

SPEAKING , 

"'" To round off the unit and live Ouency practioe. 

Step 1 Tell stude nts they are going to discuss important 
historical events. Ask them individually to think of three 
major events from their country in recent )"'afS and make 
some not~. thinking aoout why th~ ~re signifICant. 
When ready. put students in small groups to d iscuss tlleir 
events. Encourase ,tudent, to develop conver5<lt;on, by 
asking que,tions. Conduct brief feedback . 

TIp In a multilingual class. mix up the natiana l iti~ as 
much as poisibie, In a monolingual class. ask ,tude nts to 
dis<uss how they- would explain the events to a fare'gne r. 

• =-
'" 129 see Teacher's notes p. 125. 



REVIEW 

Two MINUTES, GAME, CONVERSATION 

PRACTICE & ACT OR DRAW 

Far aims and suggested prexedu'e, see Review 01, 
pages 32-35. 

QUIZ 

Ano_" 
1 People network to build up business ronlads. 
2 The opposite of upltold lns a de<:islon Is """,turning 

a decision. 
3 Jobs which mlgllt be emotionally draining often 

i n~ve troubit'd people e.g. social worke •. 
4 Pt<Jple bluff when they have b<ld cards and t~ 

want to ronllillCe thei, opponents tlleir cards ar" 
good (e.g. at poker). 

5 A ~ru,". a car, a computer could be lemp.n~ntal. 

Le. mood-changing or unreliable. 
(, Ifs good If c.aru;er IJO" Into ~mlsslon. 

7 People flee an area because lhe~ Is war,an 
earthquake Of a flood. 

S Vou might need a .kln a,aft when you have bums. 
9 A drain f sink (ould <101 1 dOl-UP wtth mud, food Or 

rubb1sh, 
10 If a town Of CIty is u <ked it is attacked and valuable 

goods are destroyed I stolen. 
11 You could <onfeu to a crime. an accklent (when you 

broke something). ,In affair. etc. 
12 Hare Krishna Is a (hInt. There are ill\.Ofootball/ 

sport chants. 
13 If a team Is releglted, it g~ down to the next 

division. TM opposite Is promo!ro. 
14 You might glare at someone who has been rude. 
15 Shops might ge! looted during a war or after a 

natural disaster. 

COLLOCATIONS 

For aims and suggested procedure. ~ Review 01. 
I»ges 32-35. 

16 001\'. W:~ 

IDIOMS 

Answers 
1 We're all In the same situation. 
2 He'steaslng)'OU. 
3 I\-e been terribly busy. 
4 M3)'beyou can show me around and explain how 

things worH 
5 It was unnecessarily cruel and dlrt:ct. 
6 He is more aggreSSive verbal ly than physically. 
7 I don't thlnk he's contributing enough. 
8 I had to ,top mysetf from saying what I wanted 

to say. 
9 it's a way of marking a (hange from one stage of lift 

to anotMr. 
10 She is $e(;fe!lve. 
11 They keep changing tM rules or par3meters. 
12 Let me check what you mean. 
13 We ate being used by mote powerful people. 
14 Her parents are 5el»rated or diYOrced. 
15 It's up to you I it's your dedslon , 

fA1 pp. 90-91 

LISTENING 

For aim. ;ond suggested proced\lle for the rest of the 
review, SH Review 01, paS" 32-35. The audio is .. U .1. 

fn.dse A .. nlwetS 
a Speaker 5 
b Speilker 2 
c Speaker 1 
d -
e Speaker 3 
f-
g Speaker 4 

herdse I anlwetS . -
b Speaker 3 , -
d Speaker 5 
e Speaker 1 
f Speaker 2 
g Speaker 4 

• 



GRAMMAR 

beldw A . nsout .. 
1 Under"" Cirwmstances Ire you to leave your post 

unattended. 
2 If it hadn't been for myoid Chemistry teacher, I 

wouldn't be -':In. here I'\OWI 
3 Only after a fu ll enquiry did we unde<~tand the full 

horror of the Incident. 
4 That UfI'1 have been much fun. I would've gone(fa~y 

if if d hap~ned to me 
5 I wouldn't work for that firm eYen If the money was 

amazing. 
6 It was awful. My phone wenl oifwhlle I was tlelng 

intervie'wed. 
7 I can't belieYe he failed. He ",,,,,t be feeling dreadful 

"~ 
8 I don't mlnd)lllu answering the call in class IS Ion. IS 

it's quiCk. 

berd ... a Imw,rs 
1 shouldn't have been texting 
2 can 't have been feeling well 
3 No woner had I started thefe 
4 At no time did he 
5 a day goe5 bywit hout 
6 'm not very adept 

LANGUAGE PATTERNS _. 
Ho 
2 longer 
3 better 
4 from 
S wor5e 
6 rT\(lf<! 

PREPOSITIONS 

""_wers 

"" >of 
3f~ 

"" , "" , "" ,,, 
8 "" 

.. 

OPPOSITES 

M'_ 
I civilian 
2 con5elViltive 
3 malignant 
4 significant 

'good 
6 quick 
7 privileged 
8 su~tantlal 

MISSING WORDS 

"'­I Impact 
2 grasp 
3 award 
4 ~piral 

5 hand 

VERBS 

r An_we .. 

1 draw up 
2 retain 
3 put forw.rrd 
4 e_acerbate 
5 bypass 
6 admlni~ter 
7 forge 
8 cite 

FORMING WORDS 

An_we .. 

I findings 
2 redundancy 
3 occurrence 
4 dealings 
S 5Urcity 
6 recu rrent 
7 workers 

VOCABULARY 

An_we .. 

1 C hurdles 
2 B transitron 
3 C formality 
4 B rigorous 
S C painstaking 
6 A leadership 
7 C witty 
8 A delegate 

.., 

OUEV\EW " 



13 NEWS AND THE MEDIA 

VOCABULARY News headlines 

"'" To Introduce and practl~ word. commonly u sed in 
hndlints. 

Step 1 Begin byshowing students $Om", real headl ines 

ar>d eliciting what they mean. or you CQuld write some 
invented headline, on the boa'd. M k students what the 
m ain characterist ics of headlines are. Then read out the 

explanation in tile bo •. 

Ste p 2 Ask sludents to 1001: 31 the W<)fds in bold in the 

sentences in A and try to wor k out what they mean. Direct 

them to the Vocabulary buildt< On page 50 if they need 
help. Check in pairs. then check with the whole groop. 

.01.111_ .. 

1 blast toll _ numbo!rof dead from explosion 
2 ""lis . prai*, 
1 ba" • bans. p,ohib<ts from entenog; crackdown _ 

stricter potk)' 
4 c/eornl . freed froro 
5 ~I~ . talcI'; raid . sud~n entry and se;trch 
6 brink . edge. Vf:rycJose to 
1 ~k . ~latOoo: slash . cut a la~ number of 
8 ups . I ncrea~: bid . atte mpt 
9 clash . fight, di~g(ee violently 

10 ,,,le out _ dismi~s the possibility of; ~"'t _ stop 
11 ",,1/, 0111 of - wllhd,~ws ffom 

12 blow - setb~d 
13 'o'OWl' _ p<omiSe!o 

St~p 1 Put students in pa irs and ~,k them 10 look again at 
the headlines In A and di).(llss what th~ thln~ happened 
in the story, if they thin~ this is good Of bad news. and 
whet he r th~ would Ii~e to fead more, Conduct Mef 
feedb.ild . 

St~p 4 Put students in pa irs Or smal l grou~ and a,~ them 
to d i).(uss the questions in C. (onduct brief feedback, 

H OlnCOMIS 

lISTENINC; 

"'" To ext~nd the 'oplc and practise Iilltenlng fOl gist . 

Slep 1 leU stude nts tney are going 10 hea r fi"" 
(On""fsations about some of the headlines ffom 
\tIcob,,'o'Y e>cer.:ise A. Ask the m to decide which headline 
the ~pea kers are tal~ ing about and whether th~ ag ree Or 

dlS~gree with ea<h other as th~ listen. Play the recording. 

Answers 

""'''''llolItlon 1 
1 S<rnders cleared of bribery charges 2 agree 
Convellolltion 2 

1 Emaille~k reveals secret plan to slash jobs 
2 inrtially speake r one has a diffe rent opinion. but 

agrees with second speake r In the end 

Conversatiol'l 3 
1 Kohl pulls out of Open aver sex sca ndal :2 agree 
Convellolltlon 4 • 
1 Hector V<JW'i to continue despite outburst 
:2 diS<lgree about the .eriou sness of the s ituat iof'l 
ConW'llolItJO" S 

1 Clu b bars fans in crackdown on hoolIgan ism 

2 agree 

"' H.1 
CotmI!n&t ion 1 

A:. Have)'Ou seen the news today? 
S, Ye~h. Old)'Ou.ee Ihat MP got off? 
A· Well, whit did you expect/lt'S one rule for uS and 

another for them.lsn·t it? 
B: It ma kes me sick. It was so obvious he's been lining 

his own pockets. I don't know how he's got away 
with 11, 

A Apl"'renlly, Ihe case was dismissed on some kind 

of Ie<:hnicairty 
B· Typical 4s)'Ou ~.y, if il 'd been solmone lower 

down, they'd ha~ been convocte d. 



c: What do)'DU th,nk oflhi$ slooy'bout tunlng!>Kk 
I~ publk SKtor WOfkfo<cel 

0: 1"11 toeh_ It wtl<!n It h .. ppens. 
e You don't think It wiUI 
o No I mean,looI\ ~tlt from the government's pomt 

of view Why woold th.ryl What do Ih.ry h_ to 
I,inl There's ~n election coming up in Just OW'r a 
year It'd be .. disaster for them. 

e Th,fs true Maybe the opposit ion is Just stlrrmg 
up trouble 

0: MOre likely I don't think thf')"ve said the source of 
the story. 

E, I can't believe they're still going on .bout thIS IUY 
and hIs .lblr It's sIKh. fuss .. bout nothing 

F, I don"t thInk she'd see It lilte that1 
E No. I know. It's obviously. big de .. 1 for ht<, but I 

don't see how having it all ~ the p'ptrs WIll 
~Ip. Wh"'s It got to do WIth usl And what's It got 
to do WIth playing tennisl 

F Nothing It's all to do With money and sponsorship, 
Isn't ill 

E: Exactly. AS If ilnyorle cares. It 's such nonsense 

C 3'711' 
Old you see that thing about the Secretary of 
Sute and what he saidl 
Ye"h. I can't beh_ he'$ refUSIng to reslgnl 
I don't kflOW Put )'DUrself in his shoes. C.n)'DU 
i~llne the prt'Ssure pohtlC~ns are under when 
there's so much news rovera~?1t "m'IH me they 
don't make more shps. 

H: I know, but It's not the first tIme and I think It 
undermines our standIng in the world WhiJI. are 
other countries IIOlng to thlnkl 
Ah,lt's Just iI storm In a teacup. It'll all blow OYer 
quickly enough. 

H You think sol 

C I 3'774 
I, DId)'DU see Ihat bus.r.ess with the Hampton 

supportenl 
J. Ve"h, It W;alS a d.sgr~e They're Just amm,,'s. They 

should do someth.ng about them. 
I, OIdn'l)'DU hea.? They hiJYel A whole ~d of them 

h_ hiJd the" se.son ticbts confiSCiJI.ed. 
J: Well, It's about tnne, though why on e.rth ".en't 

they being prosecutedl ThI! amount of damage 
thf')' causedl Not to mention the IntImidatIon. , , 

Slep 2 Ask stl.ldents to look at the sentences In B aM try 
to complete them, .s In the conversations. (hed, in ~I", 

then play thl! recording again for them to check. 

AIiI"e .. 
1 a pockets 
2 a l!IKtion 
3 a fuss 
4 .. $Iandlng 
5 a season tICketS 

b te<:hmcallty 
b trouble 
b sp:>nSOfShip 
b texup 
b thugs 

NATIVE SPEAKER ENGLISH 0/1 over 

Ask stl.ldents what they think the spI!aker munt by 
/loving it 011 rM'. tht rItWSfIOptfS • t~ Sf 0')' is in Iot5 of 
fltWSptJpro. Re~ out the t~pI~""tl()l'l in thl! box" Try to 
troclt ~ few ex;omples from ~tudenls. 

DEVELOPING CONVERSATIONS 

Rhetorical questions and common opinions .... 
To draw student.' a tttntlOft to .hetorical questions. 

Sttp 1 Rtad out Iht t~planatlon. checking students 
understand ~s )'011 read. 

SI"",l Ask students to look ~t the audioscript on pill" 115 
and decide whictl questions art real and which are ,hetoriGIl 
and wh31 opinions the rhetoriGIl questions show: 

Am.eu 
The rheioriGIl questIOnS aft 
"'-"' ... , 
We/I, whof did YfX' tllp«t' (. rm oot surp.-i~) 
"'-"' ... , 
WIijr would t~1 W/!Qt do t~ Mw to gal"l (the 
spealtef thinks Ihe BoYtmment will do what is good fa. 
them, especially before an election) 
Conwrsatlon 3 • 
WIIot~ It got to do with u,l What', it got to do with 

playing tt""") (thl! sp!i'alter SH'S no connection bel"Ct,' 
the guys ability to play tennis and the f<ld that he has 
h.ad an affair) 
"'-"' .... 
CO" YfX' lmoglrtf! ... fItWS COVf!tDgtl (poIrticlans art undto­
a lot of Pfeswre from the media) 
W/!Qt ore "'her cou"t.1tS going to thl"U (this is bad for 
oullnttmalional rtputatlon) 
C~n ... fSiJtlon 5 
WIijr on earth a.t"'! thq btlng prm«ut~) (I think they 
should be prosecuted) 

step 3 Put students In g.oups. Ask them to look at the OVin~ 
in B and dl5<:uss which ontS they lDUld ImagIne saying 
IhemstMs.nd In v.tIat sitlUllOl'lS. Conduct brief feedback. 



13 '. . . 

CONVERSATION PRACTICE 

""" To Im practl~ In the target lan""alt and In lalkinl 
about the ntwl. 

step 1 TeI students they ire going to IIaw: similar 
~ to tho! ontS they he~d in Ustffling.AA them to 
thlnt of different news stories they IIaw: heard mxn. IKefltly. 
Ask them to thlflk about wIIiI they (:;In ~ ind to write a 
~tion to begin ~ w'o'eI"S3Iion about each one. 

Step 2 Put ~tudent~ in small group5 and ask them to tell 
each other about their news stOfIei. ~ ofthem should 
~In by ask.ng a question, and they should ta~ turns to tel l 
theM" s~ Conduct brief ~biKk by asking which ..... '" the 
f ...... nleSt I most ;nt~lng I most surprislog story they he~d 

Alternatlwly You (QUid conduct this as a mlnS~. Ask 
stutlents to stand up and fi""IO\/i! around, asking the" 
q..estlons and tellong different stvdt'nts their stOfie'!;, 
Conduct feedbiKk as aboYe. 

.,.., pp. 94- 95 

Not dH. l.W<e phoioc:OIl !! of 
BA 152. 

SPEAKING 

""" 

-

To utend the topic of talkinlabout news, pe fluenoy 
pnodi<e and lead In to I llte .. I .. , . 

Stt9 1 AA students to read tho! $hOrt t61 in A Then 
put tho!m in small groups and ask them to discuss the 
qvestlom. Conduct brief feedback. 

LISTENING 

""" To lift practice In ll$Ienlng for sist and rpedftc 
WOmlltion. 

Step 1 Tell students they are 8O.ng to hUr part of a news 
P'08rammt': a bout tilt! future of ntWSp:iiper publishing. 
ASk them to note ..... hat reason is given fo< the continued 
e xislerxe of newspapers, what other reason is given. and 
why thls is d~ribf:d as Ironic, Play the fealrdins. 

10 OIIftOMES 

An .. ,." 
1 8eo:ause newspapers are still responsible fat most 

news gathering. 
2 8eo:ause of the irxome generated by advert.slng on 

newspaper companies' websites. 
This Is Ironic because the websites are free to access 
b<Jt newspaper companies (:;In still !N~ a profit by 
advertIsing on them - despite poss'bIy sellong r-e. 
newspapen as i result of them - beul.l'5e of the 
number of people who sn thew advertisements. 

~lU 
It would obviously be absolute folly for newspaptf 
owners and publlshe.s 10 Ig~cu"ent tKhnologlcal 
ok~lcpments.but ~ should also be ~dnowledsed that 
nm.splper companoes a~ Sill! alive and ""'tI1 and doong 
q .. rte nialy, thank you. Wh.lst JI is oIMously true that 
techl'llllot!Y IIiIS ch,njled potentoal modes of tlelnoery, the 
fxt ~!N'ns that there .s no cont~ WIthout i news 
orsanimion to gathtf .. nd edJl news 

Indeed. Intemet -only Sites that haW' attempted 10 

publish solely lhe" own content have st ru88led, 
wh.~ th~ onllne n~ SJles that HAVE th.i\Ied IIaw: 
done \00 almost ent.my as a result of others'labours. 
PokW'lpapers iI~ st.1I very mudlthe !N.n news· 
gathffi'.s .. s ""'tI1 as being the pl'irrlary suppliers of news 
to Inteff>el-biised companIeS and the bottom lone Is that 
this will cont.nue to be the GiSt until onhne journalism 
becomes .. s profitable as pl'ont·~ med", £ven 
bea"nsln mind .educed delwery and p"ntons costs, 
such paflty is probably slill many, many years iway 

AtiOll"" .mportant fiictor In the t(lI'IbnU@d S\If'IMII at 
ne .... papen has ,ronally been the new ......... It st,,,,,Aed 
from ;Jd,trbSons pbced Oil the eompanles·-osrtes. The 
v.JsI fnlijorlty of ~per web!.rt~ ai1' $tllI ~ to ~'" 
as d'fom to I'IlOflftIse them IIaw: had deOokdly mooed 
result$. AS ii result, they iii1' atI.OKtne to ad,crt~ keen 
to hrt as wide ii 'ilnst of potenti<ll custometS as posS.bIe. 
Most COfllpames h_ strong brand iOentrtie5. ili1' In 
healthy financial posotiOnS and IIaw: OKCftS to 
of content. illI of which WiZ its 

Step 2 ASt stiltlents to loot it the stiltemt':nts In 8 ilnd 
decide which ones the speake. cla.ms are tfue Ched In 
pairs, then pI~ the 'Kordlns isain for them to check, 

• us 

LANGUAGE PATTERNS 

""" To Otaw Jiudenu' .tlcntlon to some patteml UlIn, ( .. at) 
as _ as. 



St ep 1 As k students to reild the e. amples In the boo 
and cll«k they understand them. Ask them to transl<lte 
the sentences into their own language and notice any 
similarities I diffi.:rences. In iI monolingual ciass, ask 
students to compare their translation. In a multilingual 
class,ask students 10 wor k In pairs and tell each other if 
the sentences were easy to tr3nslate. 

Step 2 Then ask them tocloselhelr books and tfanslate 
the sentences bad into their own language. At the 
end. they should open their books again ilnd compa~ 
their translations with the original sentences. Ask them to 
discuss in pai" who had the least mistakes. What mistakes 
did they make) whyl 

Altemallwly If you prefer not to use translation. ask 
students to look at the sentences and tell you what pattem 
they notice . (nat) os + adjective + os to make comparisons. 
Try to e llcrt a few mo~ e~amples. 

VOCABULARY Newspapers 

Mm 
To Introcl"ce words I phrases commonly "sed 10 talk 
a bo,,1 news~pers, and lead inlo Ruralng. 

Slep 1 Ask students to look at the sentences in A and try 
to work out the meaning of the words f phrases in bold 
from the extra information given . As k them to translate 
them into the ir own I .. nguage. 

Alte rnatively If you prefer not to use translaHOfI. put 
students in pairs and ask them to Come up with a 
definitkln. near-synonym or example to show the meaning 
of each of the items. Check with the whole class. 

Ans_" 
1 tabloidS _ smaller. more sematklnal newspape" "Iso 

c.al led mi tops e.g. r~e Sun; b~heets _ serious 
newspapers e.g. The nmes 

2 H!P~~nts _ extra sections e.g.Travetmagazine 
3 ,i/Culo/ion _ numDer of readers 
4 ~nsotionalist. concerned with S<3nd~l~ 

accidents, celebrity gossip etc; the lowest common 
denominotor. the most bask. least sophistlc.ated 
level of taste of the ~adefs 

5 ~s _ preference; editodo/s. opinion piec~ written 
by the editor 

6 in .. "ion of prittrJry • Interference In people's private 
lives: acting In the public 1~lerest _ gMng the publ" 
what they want. fOf the good of the public 

7 retfoct _ withdraw; subs/ontkltt . prove to De t rue 
8 free P.!tss. total liberty for newspapers and the 

media; harassment. assaults on someone·s prlv3cy 
by foHowlng them. bothering them, as~ ing them 
personal questklns. etc. 

Slep 2 Put students in groups and ask them to discuSS 
how far each of the sentence'S In exerd~ A are t rue for 
their country. Conduct brief feedback. 

TIp In a multilingual class, m ix up the nationalities as 
much as possible. ,. HA $et! Teacher"s 001<1. po 126. 

READING 

Mm 
To ghre practl~ In reading for detail and l e'ponding 
totex!. 

Step 1 Tell studenl$ they are going to read about thref: 
diffe~nt newspapers. Ask them to ans~r the questions in 
exerCIse A as they read. Check they understand: dissemino/e 
propolJllnda . spread politICally biased Information: 
dilll!fSify . add more variety to a brand: meddHng _ 
Interfering. 

--" 1 rhe Sun. MII/Co 
2 MarcQ. He/singln Sonomot 
3 r~e Sun 
4 Ht /singin Sonomot 
5 rhe Sun 
6 He/slngin Sonomat 

, M<>= 
8 rMSun 
9 Heh/nljin Scnomot 

10 MQ/CO 
11 He/sing;n SonomOI 
12 rile Sun 

Step 2 Put students in pairs or small groups to discuss 
the questions in C. With a mu~ilingual group. mix up the 
niltklna lities as much as possible. Conduct brief feedback. 

rn.1 pp. 96-97 
, 

, 
153. 

SPEAKING 

Mm 
To give f)"ency practl~ and lead in 10 Ll$ltlllllg. 

Step 1 Ask students to look at the items in A and th ink 
about how they would answer the questions in relation 
to news stories they'ye heard In the last year. If they wish. 
they could make a few notes. 

Step 2 Put students in pairs or threes. Ask them totell 
each other about their choices and agree f disagree. or 
explain the story fftherr partner hasn't he.rd about them. 

n Hl m.<NO TH! MU).A " 
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LISTENING 

""" To give practice i n l istening for gist and specific 
i nformation. 

Step 1 Tell ~tudents they 3re gOing to he", headlines for 
five news Item~. They should note down t he subject of 
each item as they li~ten. 

A.n._" 
1 retirement of minister 
2 award for sniffer dog 
3 riots in Manova 
4 rising inlere-;I rales 
5 sports player out of match 
6 two people have won a libel case against a I'lCW$paper 

~lU 
This is the sl~ o'clock news with SBC. I'm Natalie Oavies. 
The headlines this evening, Finance Minr~ter Caroj Oixon 
announces her retirement, medal aW<lrded to sniffer 
dog: two ~ad as rlotlngrontinues In Man~, Inlerest 
ra\e<i la rise: !ermaine John~n Is out of the final world 
cup qualifier, and Simon Crouch and Jennlfer Ponting 
have won their rbel Case against News fnqu"er. 

step 2 Put students in pairs. A5k them to 1001: at the noun I 
noun phrases in exercise 8 and de<:ide which two they think 
ga with each news item. P1ay the reco<d lng again for them 
to ched. Then play the full bulletin to check thei r answers 
and to find oul whal happened in Mch story, 

"'-" 1 health grounds, a private matter 
2 bomb diSposal. bravery 
3 petroj bomb. le<lr gas 
4 base rate. inflation 
5 th,gh slraln, good form 
6 sham marriage,an appeal 

• • NeaA " m ., CD. Carol, I • luta .... ;; .. , 
Ht . Hn ,,'n, NI • Nko, PH - I'nn;ok, AIt _ AIIita, 
L_lawjU 

N, In an interview with sec. Finance minister Carol 
Dixon has confirmed rumours that she is t o 
retire on health grounds. She categorically denied 
that her rl!"lirement wasconflfiled ta recent 
critidsm of the government's de<:ision to buik! 
two new nuclear pawer shtions,althoogh she 
ilCknowledged there had been division on the Issue. 

CD, Of course there wilS a dispute over nuclear 
ene,RY, I've been a long-term opponent and I"ve 
never hk!den that. but I lost that ~rsument . On 
broad policy - hand an heart -I remain totally 
~hind this government, 

N, Howew:r. she refUSed to comment further on the 
health reaSOnS for her departure. 

;, And w;tt yo ... ~ giving mOre details on your health I 
OtherWise, ifs oound to fuel speculation, 

CD: No. I really think that's a private matter ~tween 
my family and me. 

N: A sniffer dog has received a medal far bravery 
for its work In ~ oomb dis~sal unit , Bodge has 
worked In severa l war zones ovel the last SIX 
years and has helped find over 200 oombs and 
mines to be deactivated. His handler, Corporal 
Hilssan Cleaver. said it was a proud day and 
praised the work of the whole unit, 

HC, It's just fantastiC. We're so proud of him, And he 
deserves It, as do lots of the dogs we work with, 
What they do Is just unbelievably important. 
They're fantasllc. 

N' Rloling ove' government reforms has mntinued 
In Manova. with two men being killed. Crowds 
throwing missiles confronted police armed 
with batons In the main square and conducted 
funning battles in t he surrounding streets 
throughout the day. Nito Smith reports, 

NS, There are conflicting reports aoout the dealhs. 
A polrce spokesman assured reporters that the 
men died when a Ca r exploded afte' ~ing set 
aligh t by a petrol bomb that had been thrOwn 
by rioters. Meanwhile. demonst,atars. (Iaim 
they we'e crushed when police fired tear gas ta 
disperse the crowd In the square. forcing people 
down narrow side streets. As the news of the 
deaths spread, protesters rampaged though the 
surrounding area. smashing things in anger. The 
rioting lasted most of t he day until an uneasy 
C<llm fell upon the CIty this ew:nlng. Addressing 
the countlY on television. the president blamed 
the rioting on subversive groups trying to 
destabilise the (ountlY and rejected demandS for 
the governmenl to change tack. He urged what 
he termed a silent miljority 10 make their voices 
heafd, Howeve'. there are no signs that that call 
will ~ heeded. Nlco Smith. Manova. 

N, Interest rates afe set to flse half a per cent. 
taking the base rate to a ten·year high of 4%. The 
(entral bank 'efused to rule ou t further Increases 
this year as it bids to control inflation. 

Sport. and the national football team has been 
dult a further blow rn the run up to its ,rucial 
Warld Cup qualifying match against Russia, The 
goalkeeper and team captain Jermaine JOhnson 
has been ruled out with a thigh strain. The team 
has struggled and must win If they are to go 
through to the finals next year. The manager. 
Fran~oiS Houllie •. expressed conftdence in 
lohnson's replacement, Paul Hallison, 

fH: Obviously ,t is not a great prepafiltion. bu t Paul 
Is a great keeper and has been In good form, ~ 
I am not so wOffled, 



N, Tht Hollywood couple Slmon (.ouch and Jennlfe. 
Pontlns have won their 1i~1 action 3g.lInsl th~ 
paper News Enqui' tf, followIng a lleg~tjQn~ th~t 
theirs was a ~ham marriage, Anita Kala]; reports. 

AK; 01m"'8 the compelling thfee·d~y hearing. the 
court he~rd claIm ~nd counter-claim about 
t he ~tate of Crouch and pontlng'S marriage. 
but In the end the Judge fOllnd in the;. f~VQur. 
aw~ .din8 £560,000 damages Outside the court 
in" statement lead by thei' lawyt •. the couple 
thanked Suppofttrs and vowed to donate the 
money to charity. 

l: 5irnon and Jen would like to t hank all those 
f~ n~ who sent well wishes and never doubted 
the outcome of t his case. They would ~I:;o like 
10 make (Ie~f t h~ t all the p'O(~s from this 
decision will De gi...en to good C3IlS~S, be<ause 
this case was never about person~1 g~ln, only 
about personal truth , 

AK, News Enquire, saId It disagreed wIt h the decision 
and was (Onsidering an appeal, 

N, And that's the news from S8C. It's fi~ past slx_ 

Step 3 Put students in small groups and ask them to look 
at the statements in D. They shOuld d iscuss whether they 
are definitely true, defin ftely false or stlliunciear - and 
why. Play the recording again and ask students to read the 
audioscript 0fI page 176 as they listen. to checlr the ir ideas. 
Check w ith the whole class at the end. 

--. 
1 T -there had been dlvisK>n on the Issue 
2 not dear - she wouki not give details 
3 F - he works for the bomb disposal unit of the army 
4 not clear - two men were killed, there are conflicting 

reports how 
S not dear - he thinks so. but th is Is not a fact 
6 not dear - the banl: refused to rule It out 
7 not dear - not stated 
8 F - they must win to go through 
9 T - they will give it to good causes 

10 not clea r - not stated 

GRAMMAR Reporting and verb patterns 

.... 
To rmse reporting verbs and give practice. 

Step 1 Begin by elic iting some reporting verbs and the 
patterns that follow them. Prompt students if necessary 
e.g.$u99~tI- (verb + ing or (that) cI ~ use)promlsel . (+ 10 
infInitive). Then read out the e. planation In the bo • . 

• 
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Step 2 Put students in pairs and ask t hem to discuSS w hich 
pattern followed the 'eporting verbs in the nl!WS bulletin. 
Ask them to look at the audioscrlpt on page 176 to check. 
Check wi th the Whole g'oup. 

'M_ 
~rb + (that) clause . adncwledge. c/Oim.deny 
verb + object + (tMf) clause. an I/re 
~rb + to. infi n it ;~ • .ow. rifuse 
verD+ object -+ fo.infinitive . urge 
verb + noun I noun phrase. expren . reject.proise, 
confirm, blame, (+ en somfihing I so~e) 

Step 3 Ask 'tud~ots to wfite five sentences about things 
they have heard in the nl!WS recently, using feporting ,..,rbs 
from t xercise A, Direct them to the grammar reference on 
p<rge 148 if they need help. Put them in pair, tocompare 
their sentences. Check a few examples w ith the whole 
group at the end. 

! " = 138 see Teacher's ooles p. 126. 

SPEAKING 

.urn 
To round off the unit and gi", fluency pI.dice. 

Step 1 Ask students to look iIt the nl!WS stories In 
exercise A and choose five that they would publish, Then 
put them in small groups to discuss their Idus and leach 
an agreement. 

Step 2 Ask group<; to put t ht ir five stofies in order of 

Importance and write a headline for each. M I: studenh to 
share thtir idu s w ith the rest of t he class, 

Altern3ti~ly Group<; could~ead out their head lines to 
e~ch other and the rest of the class could guess which 
stor ies they chose, 

Optional activity M k the groups to tell each other their 
rusons to publish what they've chosen, then try and 
get the whole cI~ss to come to an agreemtnt on the ftvt 
stories they wou ld choose to publish. and the order of 

importance of the stories, 

II NEWS4NDTlUMEOIA n 



14 BUSINESS AND ECONOMICS 

UNIT OVERVIEW 
", ,,' :': .,:,"': '. :'. ", : ,,' talking about running a business and about 

how a business is doing ' "t''.' I,.I'" t,,,,', to hold a meeting and take 
minutes ,," '" network make small talk ,I'" ""'" ",' problems with 
banks \ ",;,: ,I',':, ,"",,: banking practices ,' .,:", 'phone 
calls between colleagues j"',; :" ,; business meeting ".' .", .-,' ;" -'" 
,'" "" ,"l" relative clauses 

! Hext cia .. M_kG ~tocopiGs of 
140\ p.154. 

SPEAKING 

Mm 

" 1 

To lead in to the topio and get rtudents thinking and 
talking about running a business. 

Step 1 Begin by asking students what different kinds of 
bu~iness they can think of. Thtn asl: them to look at the 
questions In ~xtrcist" and think ~t>out how they would 
answer them, Check they understand: stort·up J,mds • 
money needed to st~rt ~ bu~;ness: ImpltmMt'ng a /Jusjn.ss 
plan . putting ~ busint5S plan Into actIOn; hjring and firi"g 
* recruit;ng and sading staff: t~m moralt . motivation 
and enthusiasm of the staff: nelworting • making contacts; 
bookkeeping . ;Kcounting: cash flow M money coming in 
and out. 

Step 2 Put students in ,mall gfOUps ~nd as k them to 
discuss the questions in A. Conduct brief fee<lb<Kk. 

VOCABULARY Hows business? 

Mm 
To introduce words I phrases commonly associated with 
business. 

5 0 soIjd dient ba~ / Ioyol (ustomtrs. same 
6 lay gJU eml!l!;>y . almoo;t opposit~; ~mpJoy • 1.1'" on; 

layoff _ ma ke redundant 
7 (loaling I launching • same 
8 pick W! 'gtl befit, _ same: ella' up going ulla'er' 

/'law to make serious culbads - similar. end up going 
unde, • go out of bUSiness: /tove to make Str;OUS 

wtbad:s ~ have to save money. almost go out of 
business 

9 /tonging i" 'SUrviving _ same. but survMng i\ more 
formal 

10 diversify I ccmsolic!ote _ diffe'ent; diversify _ broaden. 
add mOre variety to: ccmsolidate _ ma ke stronger 

11 felt 00 rtaJ! / make staJ! retluooanr • opposite (~ 5j 
12 downturn /drop * gme 
13 ftrmjru>ting' pitching for - M ferent; Urmjf!Qti"9 • 

ending; pltchingJcr _ bidding to< 

Step 2 Put students In pa irs or threes. Ask them to discuss 
what might caust each of th~ possible options in A. as in 
the example, Conduct brief feedback. 

I n 140\ se(! Teadlet's notes po 126. 

LISTENING 

Mm 
To extend the topic and to give practice in listening for 
gist and intensively. 

I 

Step 1 Put students in pairs and ask them to look at th e 
pairs of words I phrases in italics in A and dedde whether 
they mean basically th~ same thing Of something different. 
Ask them to explain differtnce. in meaning to e;Kh other. 
Check with th~ whol~ group_ 

Step 1 Tell students they are going to hear two telephone 
calls between colleagues. Ask them to loo. at the questions 
in" and answer them as they listen. Play the r«ording. 

"'n"e .. 
1 inundoted 'flooded. same 
2 fei<xatjng' moYing • same 
3 rents' (M!rheads • different; ren/j ~ paym~nts for 

properties; ~rlteQds • total COSt5 
4 upwm' dffljne ~ drfferent; uptum _ l",reast: 

declint • decrea~ 

.~, 

M'_ 
COIIWfUtIon 1 

1 to ch«k wheth~, a del"",,), has a rrived 
2 not bad - pkking up a bit 
3 family "nd al'JOjiday 



'-"""" , 
1 to """nge" meeting 
l not bOld - tilt)' may relocilte 
3 footNII-lhe Europe"" championships 

'0"" 
c er 1 

A Hello. InTec;h (orpor"oon ~'" speak,"S How 
ynlh.elpyoul 

B. Oh hello tll6e,MiI,i,l.It"s me. OeIph'lIe 
A. Oh. hI. How're yool 
8: Not too Nd. tllanks Listen, I'm Just ulling to 

tlleck whether tile deh\oOel)'_ sent out on 
MondOl)' '- le .. cI\N )'01,1 )'I!I 

A It hs, )'I'!ilh It (.lime In this morning. I belleYe 
8 01'1. thilt's 1IOC'd-1 WiS ~n'd'nB ~f nothins.tMn, 
A WIrII, ~fl' safe IlIal _ry. Isn"! IH 

B: ExKtly.Arryw¥y. how're youl How're thlnssJOUr~1 
A Oh.JOU koow We'fe hang'"g in. ~In h_ 

Ktually pic:~ ... p iI blllhls qUillte •. so IlIa!'s 
good, and we've ildUilly laken on a couple of ntw 
~ple. so un"' compl",n, you kl>OW. How's life 
wIth youl How's th.e little onel 

B Oh. she's good. She's Just coming",p to one now, 
S(! ,lie's crawling iI'OUn.d evoerywhere .. nd tubbhng 
-i'J to herself illl the lime 

A Oh! 
B Yult I'll send you plcturH If you W3nl 
,. ThU'd ~ lowly. yeah. And how's Miljldl 
B, ~·s OK He's been 'WilY"1ot with wotk =ently, 

actually, which hiS been iI bi t of a paon, but 
hopriully Ihat'lI use off a bit ~n 

A And how was)'OUr holldayl Oldn't )'OU go away 
so~lIrle re.:enllyl 

B, Ytah, tt,at's right. we did. Two · .. ub in (rete. 11 
_1oIIeIy; ().oe< filr too qUlCk~ of COU~. but mLKh 
ne<drd 

A· Oh, that's good. though 
B, Yeall 

(,= 9'2 2 
C: Hello. (Ne. 
0, Hi,'S IlIat ~ttl 
C, Ytah. Oirtmar HI. I was Just tllonking of you, Klu;ally 

I uw t"" d~ to. IIIe ElllOpean Cllamp;onshops 
0, Oh yeall. I'm SOl'ly, bul Engbtnd h_ 10 lose 10 

C Oon't COllnt )'Our cllldens yeti let's wall and s.e-e. 
D, I admire your optImism. 
C: Well,you ha"l! to look on tile bflgllt Side. cIon't 

you - e-specially In our /lilt! of woR. 
D, Tell ~ aboul itl How'le 11I.ntS-anywayl 
C Oh, not too bid. all IlIlngs COfISkIe~ 
[), And what's happMing wllllllle ~ltxatiOnl 
C: Well, It's slill on IIIr ",ds, appil~ntly, We'~ told 

tllem It's a bad Idu, bul they JIISI won'llislenl 
D: Well,Just IlIlnk of alllhe savings )'Ou'lI make on 

your O'o'erlluds. 

• 

C And 011 w.,. rt' hlf tile sUff who're tllreatn"", 
to _It KlWlIIy dol 

0, A lot oftlla!'s JU$! lalk. I'd Imasone. Tlley'" soon 
come round. 

C I hopt,oll're rigtII.~, ~ CiIflI do for you -, 
0, Welt 1_ jvst wondefInslf we could maybe sort 

out a time (or a m(tII"I dunnl tne trade f111111e1rt 
week. It'd be sood to talt lhough o\I!exltO with )0\1 

C Veah. of COUIW .. Is Thunday any uw 10 )0\11 
0, t could sqUHle you In In the mornrnll, If you want 

~ t OIIO.ISI 
C Yeah. 10 IS IlIould be fine. I'll pencil It In. 

Step 2 Pul st udenlS In pairs and ask IlIem 10 discuss Whi l 
tile speakers uld aboul exll of tile items in a TI'Ien play 
IIIe reroo-ding "g"ln to. IlIem to check. 

""'''Ci 
CG .... n.t1Dn 1 

I SIle was ~"lcklng oYer notlllng be<:au~ the del.~ry 
lIas arrived . 

2 Sales have Improved tills quarter. 
3 Tlley have la ke" on two new staff. 
4 Her d"ughter Is crawl l"lI ew:rywhere. 
5 Het' lIus~1Id Is away a lot. whidl .... s been iI bit of 

a ~i". 

'-""'" , 
6 He's Just seen tile draw for tile £urOj)eil" 

championships. 
7 He tells him not 10 (Ou"l his chicke"s - I.e. England 

won't oece-ssilflly lose to Germany. 
g They'll u...e "" thelr oYerllr~s If they relocate 
!J Half tile staff a.e tll.uteni"lI to le_If lhey <elociIte. 

10 They iffange tile meeting fo< Thursday, 

NATIVE SPEAKER ENGLISH on the cords 

Ask SludenlS what they th.,,~ t he speal<er mea nt by In I l m 
on I"~ m rd., of'pOrtntly. Read out t he e~ pla"atlon In the 
bole. Try to elICit i few examples from Sl udefllS, 

DEVELOPING CONVERSATIONS Small ta lk 

Mm 
To dIaw studenll' a ttention to snuolltali. 

St ep 1 iIe8.n by iStrJ"8 students wtl.1 is mea"t by lmoll 
tolt afICI wile" we use 11 (tal k ibout u"lmportant III,nllS to 
breat tile ice Of make tile alJTll)§phere trKIfe relued). Tllen 
re~ out tllr eKplanatlOfl, chec.~ing studeots ur'l(\trstalld ill 

)'OIl re~. 



Step 2 Put students in pairs or thrf'5 and ask them to 
dio;cuss the questions in A. Conduct brief feedback. 

Step 3 Put students in pairs and as k them to dio;cuss what 
questions produced the answers In exercise B. Ched with 
the whole group. 

.... -
(variations are possIble) 
1 How·s the companydomgl 
2 HoWs the economy doingl 
3 How are your chlldrenl 
4 Im·t Ihe weather lovelyl 
5 How·, work? 
6 How·s the team dolngl 
7 Are you doing anything this evening? 
8 Howwas your holiday? 

Step 4 Put students in pairs and ask them to practise. They 
should ta~ turns asking the questions from exercise B aod 
inventing different answers. 

CONVERSATION PRACTICE 

Mm 
To gift practice In the tuge! language and round off 
this put of the unit. 

Step 1 Put students In pairs. Ask them to imagine they 
both work for the same company and to decide what kind 
of company It Is and what their roles are. Tell them they 
are going to role·play telephone conversations about four 
of the situations In e. ercise B. As. them to chOOS<': the 
Situations, then individually to think about what they can 
say about them. Tel l them to try to engage in plenty of 
small t"lk before and after the serious business. 

Step 2 When they are ready. students should take turns 
to begin the conversations. Monitor and take notes for a 
correction slot at the end. 

Optional activity If t ime permits, ask a selection of pairs to 
role ·play one of their corrve:rsations for the dass. 

~, pp.100-101 

SPEAKING 

""" To gWe fluency practice and lead in to RMding. 

Step 1 Ask students to look;rt the problems connected 
to banks and think about them. Check they understand 
defaulfed _ missed a payment. Then put them In small 
grou~ to dio;cuss the quesHons. Conduct brief feedback. 

READING 

Mm 
To gift practice in reading for gist and l peclfic 
information. 

Step 1 Tel l students they are going to read a blog entry 
about banks and banking. Segin by asking them what they 
think about banks and bankers and why. Then ask students 
to read the main blog entry- not the comments - and 
answer the questions in e>Cercise A. Check In pairs. then 
check with the whole group. 

Ans_ ... 

1 It is a play on the expressiQn /oughl"g ,,11 t~ woy t" 
the bollt - used when someone makes 3 lot of money. 
often effo-rtlessly. This is used ironically and suggests 
someone h;rs lost a lot of money - possibly to the 
bank ltself. 

2 The news that the National ban. ison the brillk 
of b,lnkr uptcy and may need bailing out (rescuing 
financially). 

3 Angry because banks have changed and now behaV!' 
dishonestly 

4 a because it waS so diffe rent then 
b th;rt Is when things began to change because of 

dertgulation 
c those services began to be provided by banks 
d despite this huge profit they are still going 

bankrupt 
e taxpayers' money will be used to bail them out. 

Step 2 As. students to look at the sentences in Band 
complete them with nouns from the blog entry. Chec ' in 
pairs. Then check with the whole group. 

Ans_ts 
1 asset 
2 period 
3 profit 
4 beast 
5 bankruptcy 
6 bailout 

• 

Step 3 Put students in pairs or threl':s.Ask them todio;cuss 
what the main message of the blog entry is ;rnd whether 
they agree Or disagr~ with it. Conduct brief (ef,dbad as a 
class. 

Suggested ~ns_' 
Banks have Changed a lot since being deregulated in the 
19805. They are no longer community minded. but profrt 
focused and greedy: They no longer serve the public. but 
the taxpayer has to bail them out 



GRAMMAR Relative clauses 

.... 
To revise and practise re lative daURS. 

Step 1 ~gin by e liciting some modal relative p<onouns 
and ask what they are used (or (which. who. when: used 
ICI join two clauses). Ask students to Ioo~ at the ..,ntenees 
in exerc l.., A fJCIm the blog e ntry ami correct the mistakes. 
(heck in pairs. Then as~ them to ched. by reading the blog 
entry again. Direct them to the grammar reference on page 
149 if they n~ help. Chec k with the whole gJCIup. 

""._ .. 
1 a period In which 
2 places y<lu went to not only 
3 ..,rv\ces that had 

4 a beast that fed off 
S the ways in which 
r. which means uS 

Step 2 Read Clut the explanation box. Then ask students 
to complete the ..,ntenees in ( with one word in each gap. 
Check in pairs. the n check with the whole group. 

.I.n._ .. 

1 why 2 where 3 where 4 which S where r. in 

SPEAKING 

.... 
To give fluent)' practlu and practice In responding 
totext. 

Step 1 Ask students to read the comments on the blogs. 
ignoring the words in bold. and think about the ir resjX)nse. 
Then put them in pairs or thr~ to discuss their Clpinions. 
giving reawns. Conduct brief feedback. 

Step 2 Ask students;n the same pa;" to discuss what tht)' 
think the WQfds in ~d in the blog entries mean in the 
context. Chec k with the whole group. 

"'.-1 obs<ene _ very high and unf<l ir 
2 jeopardl'" _ put at risk 
3 la ~ _ nClt very controlled 
4 seductive _ leading to temptation 
S bear a share _ Qrry pa rt of the blame 
6 legitimised _ made to seem ~gal 
7 daylight robbery _ stea ling In an open and 

excessive way 
g exc~ed _ gClne over 
9 hole _ bad sit uation 

10 thr~. offered on very easy terms 
11 a killing _ a huge profit 

12 ..,rvidng. paying the Interest on 

Optional activity Ask studenh to write their own 
comment to add to the biOS. Theycould then pass the 
comments around or stick them on the walls and wal k 
round and read the m. Ask students at the end which 
comments they liked m~t I least and why. 

~1 pp. 102-103 

L I Next cia •• Make pIIot~ 01 
148 p.1SS. 

VOCABULARY Business sit uations 

""" To Introduce word. I phraR s commonly UsN In the 
context of busmen . 

Step 1 A,k students to look at the sets of words I phrases 
In e~ercise A and mateh them with one of the situations 
on the box_ Put them in pairs to check the ir answe" and 
discuss possible connectiClns. Check with the whole group . 

.I.n._ .. 
1 a new product 
2 an industrial dispute 
3 a takeover 

4 cutting mus 
S sales 
6 business t axes 

Step 2 Put students 10 pairsof three, to discuss the 
questiClns in e~erci~ B. Conduct brief feedback. 

LISTENING 

.urn 
To give practice In llstenlnB for BIs! and detail, and 
ta1dn1J minute. at a me-etInIJ. · 

Step 1 Tell students they are going tCl hear a busine.s 
meetins In a footwe ar company. Put them in pairs and ask 
them to look at the words in bold in A and discuss what 
they mean. and discuss the answers to the questkms in Po.. 

M,_ 
agenda ~ list of item, to be discussed. the chu/f­
conducts the meeting. the minute tou, notes the ma in 
jX)ints made and who made them 

Step 2 Ask students to li,ten to five speakers and complete 
the table with the correct JClle fJCIm the box for each of 
them. Play Ihe recording . 

"'-" ~er -chair 
Henry - finance 
Rachel- sales 
Alex - product development 



..... 
Kit"" r-.e ilfso ~ iI~ by the unlOr>S, 

but ~lIiIps t~ can wait till the ffid of the 
meeting 

!'!:Ie. Might let's 'l'\CIYe on to the ne~t Item on the 
ilgendil_ 

Henry' OK Well, I've handed out the spreadshut of 
current flgures and. as you Cin see, we're set 
to make a substanliallM$ this yeu 

~.JChel, We e><ceeOed our sales ta'gets In Elt5tefn Europe. 
Atu- Yeah. this is iI prototype of what _'re (illln8 

lite shoe Silver 

Step J Itud 0\It the ~planat"'" in t he box. Check SI\ldlenh 
Under!olilnd t hey need to ~ t he ...... " poonts and who rniIde 
IIlffiI. and that they should use nrAe form and abilonVtoom 
wIWfe appropr~e. Thm ask studMts to like the minutes of 
the meet.,,!! n they listen. P\;Iy t he record'''g. 

"1..., 
X • ICatrln, P • Paul, H "' Henry. I • lathet, .. -
K, I've also been "pp.oached by the unions, but 

perhaps that can wait 1111 Any Other Business, U 
Ihe end of the m~tin8. 

p. Rlllht let's move on to the next Item on the 
agenda,lhen We've illready !ouelled on Ihe 
b;l(kll,ound to tlI;S. but pe.hips Henry, lf)'O\l (ould 
Just lestate the situation. 

H. OK. Well, I'w hand~ out the sp<u.dshee! of 
wrrent figure$ and, ~s you can~, we',e m to 
make a sub'Stintlalloss this yen Obviously, It's 
been a YQlatlle ye .. r for everyone In the Industl)', 
but we can't simply blame economic problems, 
We've also underpe,formed. 

R· Not entlrelyl We exce~ed our targets In Eastern 
Europe, 

H, Yes, that offefs some hope, but that was starting 
from quite a low ba~, 1 know Alex sees great 
possibilitIes with his new p<odlK\. but I rully feel 
the w1J)' fofwa.d Is to cut back on costs 

1(, Cuttrng costsll woold'w Ihoughl ~ ~fe 
at the limit to be honest People are already 
overstrelch~ 

H, It doesn't haw to mean mOfe work. We (O!.Ild 
renegotIate ~als with suppliers and then sule 
back opelallons, 

K You mean la)'Qffs1 
H: Some redundancies, maybe, bUI hopefully they'd 

be ~Iuntary 
K, Really11. 
P: .01( Kat.ln,1 thin. we're gettIng ahead of 

ourselves here, let's see what Alex has to uy first 
and we'll take It from there. Alex. 

A: Yeah, this Is a prOlotype of what we're oiling the 
shoe saw •. As)'Ou ~,It's basically a com~1 box. 
This Is a NSIc design, but we're plilnning othelS. 
£S~ntlally, you pop you. shoes InSIde and g""" It .. 

blast to relTlO'o'e all the smells.l'w boughl along a 
pi" of my son's trainers 10 demonstfilte_ 

t· Oh, they smell dreadfull 
A: Yuh. They'...e been left damp in a bag to show you 

just how effe<tlve the box Is. So I put them In. 
And switch It on. I1 takn a minute Yes, Rachel1 

R, How does It workl 
A: It uses tiny particles of sliver, which have anti­

bacterral propertln once lonl~d. They essentially 
kill the microbes that cause Ihe odours. 

R, Rlght.OK I'm not sure what Ionised ,,",an~ but 
isn't the silver upenslvel 

A: Yeih, but we're talking tiny amounts. _ OK . . 
The,e. Done. Have a sniff 

R, Wowl ThaI's amll!rng 
K: Very Impressive. 
H: Very So what margins ille we lookIng at WIth th,sl 
A: Well, unit costs are between 35 and 45 euros and 

_'re looking for It to retilll at between 100 and 
120 eufOS. 

R: That'd certainly Improve Our bottom line . 
H: Why such uncertilnty about production costs! 

Than quite a big .ange you've gIven. 
A: Well. we're lookIng at a ~al to outsource production, 

which could bflng slgnlflcant savings, The hIgher 
figure would tIf! If _ lIsed our own f<tCtOfies and 
that's ~Iso very much emng on the ~ide of caution 

H, Su~ And ~ kind 01 QJes prcJections do you haYe1 
A: We've eSllmat<!d $Omethrng in Ihe regIon of 

10,000 units In the first yur. followed by 30.000 
in year two. 100,000 In )'I!'ar three and quarte. of 
a mIllion by )'I!'ar four. 

R, c.osll 
P: I know It's ambiliouS, but we fully are excited 

about this product , Htnry, you don't look 
convinced. 

H: Yeah, I don't want to De the bad guy, but have)'Qu 
really thought this tnrougnl You know, there's 
already a range of products that un solw this 
probloo:m. Will ~plt fully want to pay i hundfed 
ind twenty euros for thisl 

A: Fair question. I thInk the flrst point Is th.t this is hr 
more effe<tiW: Ihan the spo-ays and InsoJeoi currently 
on the market We e$tlmate it could extend a shoe's 
life by up to smc., so it 'd pi)' fof Itself. Se<:ondly, our 
,niti.l market is not Ktually Ilomes, but health 
clubs and gyms. longer telm. gr(M'!h would come 
from high - end consume.s and we've already had 
some POSItIve feedback from focus groups. 

P: I think Katrln wants to come In. 
A: Sure. 
K: Yes. What about patentS/IS this original te.:hnologyl 
A; WeU, no. In fact, the technology's been around for 

a while, so that's not so,,",lhlng wc control, but 
we have patented a couple of the manufKtllrlng 
p<ocn5eS that _ thInk wIll gIve us an edge over 
af\)' compretltOfs. Plu~ of (O!.Irse, wc'lI have a he"d 
stilt In nt~blishlng the brand. 



Step 4 Put students In small grOlJps to compare their 
minutes. Ask them to dedde whose were the c~arest and 
m05t accurate, aoo how they could ImprCl'\le the ir own 
minutes. Conduct brief feedback. 

Step S Put students in pa i~ or threes and ask t~m to 
discuss the questklns in exercise E. Conduct brief feedback. 

Step 6 Ask students to look at the statements in F and 
decide whether they are accurate. using their minutes. 
They should correct the inaccurate ones. As k them to look 
at the audiO'lcript on page 177 tocheck_ Then ask them 
to underline any expressions they think are useful for 
managing a meeting, ask them to compare answers f ideas 
briefly in pairs before checking as a class . 

..... ,we" 
(A - accurate. I - inaccurate, PA - pa"ly accu.ate) 
1 1- he says they can't entirely blame the economy 
2 I - sh", says they ha"", exceeded their targets 

" 4 1- h'" says tht':re m"y be redundanc;es but he hopes 
they will be I'Oluntary 

" 6 PA - retail at 100-130 eur05 

" " " 10 PA - main mouket gyms I hulth clubs_ Initial reaction 
good. 

'" '" 
LANGUAGE PATTERNS 

""" To draw students' attention to SOme patterns uslnH side. 

Step 1 AS. students to read the examples in the box 
and check they unde rstand. Asl: them to Ir"nslate the 
sentences Into their own language and notICe any 
similarities f differences. In a monolingual class, as k 
students to compare their translation. In a multilingual 
cla.s, ask students to work in pa irs and tell each other If 
the sentences we,e easy to translate. Why I Why nol/ 

Step 2 Then ask them to close their books and t ranslate 
the sentences back into theil own language. AI the eoo. 
they should <>pen their books again and compare their 
t"lOslatlons with the original sentences. Ask them to 
discuss in pai rs who h ~d the least mistakes. What m i ~takes 

did they makel Whyl 

Alte.nJtlvely If you prefer not to use translation. as. 
~tudents to 1001: at the sentences and tell you wh~t pattern 
they notice _ side used in different ways and with diffe rent 
meanings. Ch...:1: the meaning of each one by as king 
students to paraphrase. Try to elicit a few mOre exampl~. 

SPEAKING 

Mm 
To round off th~ unit and Hive fluency plJctlce. 

Step 1 Te ll students they are going to role·play a meet ing 
simila r to the one they heard in USlefling. They should 
imagine they are managers in an electronks company. 
Divide the dass into smal l glOups and allocate on", of tht': 
items in the box to each group. Each group should prepare 
a short proposal, or update, on their point. 

Step 2 When they are ready. ask students to choose a 
chair and a minute taker. They should then (onduct the 
meeting as a whole group. Each point should sta" with 
the proposal f update from th'" r",levant glOup and ~nyone 
may Interrupt Or ask '1uestion~ at any time. Monitor and 
taKe not~ on their use of language for 3 correction slot at 
the end. 

14-8 see Teacher's notes p.126. 



15 FASH ION 

I Ked cia .. Make photocopies of 
15A Po 15& 

SPEAKING 

Mm 

" I 

To In.cI In to the topic and gin fluency practice, 

Step 1 Le~d In by as~jng students whallhey thin k of 
current fashions, Put students in pal,s or thr~s and ask 
them to discuss the questions in A. Conduct brief feedback. 

AIt".n311~ly You could beg in by showing some pictu r"s of 
controversial styles from mag3lines and ilsking students 
what they think 

VOCABULARY Style and deSign 

Mm 
To Introduce and pra~ words commonly used about 
cloth" and halrstyi6, 

Step 1 Put students in pairs and ask them to look at the 
words in exe,d~ A and match them with a definition a-h 
and then say wh ich Is the odd one out_C~k with the 
whole class and check the meaning and pronur'lCiation of a 
few of the other words. e.g. IO(!e1 • f,ont Iowf:r part of col lar 
on Jade! or coat, bangle . bracelet; slwdes • sunglasses; 
a bob . short , straight haircut; stu~ .. strong: slinky .. 
flowing. dingong to the body and sexy; I!instripe _ narrow 
strope pattern. often used in suits; fi'il1V • very curly e.g. 
after rain: wedq~ .. high shoes with sohd thick soie:./!J!jy " 
with narrow layers of mate rial added to form pattern e.g. 
flamern:o dresses. 

Anlwers 
1 g-Ia= 
2 c- blouse 
3 ~-shawl 

4 b-sturdy 

5 f -linen 
6 e- baggy 
7 h-flared 
8 d- frilly 

Step 2 Ask students to look at the photos and say which 
of the words In exercise A un be seen. You (ould ma ke this 
a race to find the most words (total number .. 28). Chec k 
with the whole group. 

An.we .. 
(oHa r. pocket, lining. lapel. sleeve. laces. ribbon. bangle. 
purse. a bob. high lighted. summery. sturdy, low·cut. 
strapjess. knee· length. slinky. lining, spotted. thie\;. 
baggy. red. wavy, liPped. fnlly. faded, s kinny. designer 

Step J Put students in pairs Or threes and ask them to 
dISCUSS the que<;tions In C. Conduct brief feedback. 

" l SA see Teacher's noles p. 127. 

LISTENING 

Mm 
To give practlu m listening for specific Wonn.atlon 
and guessmg meaning from context. 

• 

Step 1 Tell student, they are going to hear four 
conversations about style. Ask them to look at the 
statements in exercise A and decide if they a,e true 01 false 
as they listen. Play the record ing. Check in pai's. then check 
with the whole group. 

TIp For e. tra practice, ask students to COffect the false 
statements. 

An.we .. 
1 a F - Tallana has kmg ha ir 

"' 2 a F - she's trying On;l dre<;s or a blouse 

"' " , 
b F - one thinks they show off her legs. one thinks 

they ma ke t hem 1001< thin 
4 ;I F - he looI<s smart 

b T - though she doesn't say so directly 



"15.1 

G • o.u. T .. TatIana 
C, Hey, T3li3na 
T: Caill G~hll hardly recognised you. It's a bil 

radical, isn'l itl 
C, YOu don't like It? 
T; No, no 'jOtJlook fantastic. Il's Just that It's so 

different Whit brought that onl 
C, Oh, I just fancied a change, I was getting sid 

of It. especially wIth the summer and I've taken 
up running agilin, I mean, you can haw it in a 
ponytail CH tie It up but ._ I don't know ... 

T: No, I know what you mean, '.1. "'tlsh I could Het away 
w;th it short li ke that -it"d be so much easier, 

C, Vou don't think you couldl 
T 
C: Than a i 

bit shorter -a wavy OOb like just abow shoulde's. 
That'd work. 

T: Vou think? 
C Veah, definitely Not that you need to change, 

COl Zl . ... ·'I-1I1 
c • Cd tie, D .. Dtana 
C: How do I look? 
D: Hmm. 
Cc Vou don't like It, I haw to say I"m not su,e about 

the sleeves. They're a bit fril ly, 
D: No. I l hlnk they're OK. I Just think you need 

something else .. , I don't know - some beads or 
something to sel It off He,e. try these .... And 
maybe these bangles . 

C: OK. 
D, lets see yeah, Ihat's better. Wha t do you think? 
C: Yeah, 'th!;y wor~well together, 
D: It"s great . 'It reallv shows ()ff--Y9ur_(JJ~S. 

CCAU C-"""" , 

I • ilia, ... PIoaI 
E, Oh, my goshllook at her outfit 
F, You don't li ke ill 
E: A flowe,), dreS5 with checked shirll And the "boon 

on he' hai, - and then those army bootsl 
F, Hey, 'iLwOlll.dO·1 WOrk for me, but I think ~ 

!lulls 1I off. It"s quote a fun ky look I might lose the 
ribbon, but those kind of 'clash ing Ntterns are 
real ly;" at the moment 

E: Well, il's not a trend I like. And the boots. 
F, Well. they kind of 'sho_w_off_her.kgs in a funny way 
E, I thin k they make them look like stids. 'She'd be 

In some ~:::':':::.i:".:::'::::'l 

G .. o....ma. H .. H.any 
C: Are you going like th at l 
H, Whyl Wh"t's wrong with it l 
C, Nothing. You look wry smart. It 's Just that I don't 

thin k It'S going to be th al kind of do. 
H: Oh. right "'Shall I lose the tie, then? 
C, Yeah. I mean, I'm just going to weal these Jeans 

and that green top. 

H, Right. ;;J~~:':::;:':"::;::',: C: Well _" I liw\:wa,d, 

Step 2 Put 51udMts In pairs and ask them to look at the 
ilud ioscr ipl on p"ge 178 and di\-(uss what they think the 
underlined e~ pressions mean, Mk them to translate them 
Into their own language. Conduct feedback on what the 
expressions mean. 

AlternaU-nly If y<lu prefer not to use translation, as k 
students 10 come up with a definition or an e>GImple to 
illustrate the meaning of each expression. 

M'_ 
1 I wish I could get away with It .. I wish I had the 

shape Of k>oks to ca r')' off that style 
2 Myface is too round_ I'd look hke a lolllpojl _ it 

wooldn't suit the shape of my face 
3 They work well together .. they k>ok good together 
4 It realty shows off your {U"",S _ it shows the shape 

of your body In a positive way 
5 It wooldn'l work for me .. iI wouldn't suit me 
6 She pulls 11 off ~ it suits her, it is a successful look 

even though It may be a bll strange 
7 clashing p"nerns are really!l!. _ d ifferent b,lghl 

c,"oufStogethe, are in faSh ion 
8 show off he' ~~ • mai<e her legs look good 
9 she'd be better off .. she'd k>ok bette' 

10 lose the tie _ tai<e off my tie 
11 sticking out. k>oking noticeable Or different 

Step 3 Put students in small groups todi\-(uss the 
questions in e><ercise C. Conduct brief feedback. 

NATIVE SPEAKER ENGLISH funky 

As k students what they think the speaker meant byfunky. 
Read out the e~planation in the box. Ask students whether 
they think thiS is posltlw or negative (posit ive). Try to elicit 
a f~ e>GImples from students (e.g, mUSiC, furniture , a 
nightclub. a room could all be dewibed as funky), 

I SFA5IiKlN '01 
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DEVELOPING CONVERSATIONS 

Backtracking and correcting 

Mm 
To mw students' attentlon to WlIp of collecting 
misunderstandings, and give pract\«, 

St~ 1 Reild out the e. ~anation,ch~king students 
understilnd as you read. 

Step 2 Ask students to Iool< at the >;entences in A 
and complete them in such iI wily as to correct the 
misunderstilnding. Check in pairs, then check with the 
whole ciass, 

s ....... Md am_", 
1. that it's very colourful. 
2 _you really suit having dark hair, 
3 ".1 think we need towear something mOre fofmal to 

the dinner. 
4 _ soml!limes ~ comes across is being quite 3brupt. 
5 ... that )'OUr skills would be best suited elsewhere. 
6 _. you already h;we th,~ skirts that are quite similar 

at home. 

Step 3 Put students In pairs, Ask them to take turns saying 
sentence-s 1-6 and ..,sponding with t~ir completed 
sentences. Conduct brieffeedbad. 

Step 4 Ask students to write thr~ 'misunderstandings', 
as in the example. Then put them in pairs to practise, They 
should tike turns ..,,,dlng out their misunderstandings and 
repairing them. Monito. and ma ke notes on their use of 
language for a COffection slot at the end. 

CONVERSATION PRACTICE 

A<m 
To give pract\« ill the taJgetlanguage and hI talking 
about f ... hion. 

Step 1 As k students to klok al the photos on page 158, 
Of as k them tomme prepared with magazine photos, Put 
them In new pairs 01 threes and ask them to discuss if they 
like the looks or not, and why. Conduct brief feedback. 

Tip If you hilve access to compute.s, ask students to look at 
fashion websites for this exercise. 

.. , pp.l06-107 

I Next dau Mal<e photocopies 01 
158 p< 157. " I 

READING 

Mm 
To tllve practloe ill reading for gist and detail. 

Step 1 Tell students they are going to fl!ad the opening to 
a book on fashion by Elizabeth Wilsoo. Ask them to look 3t 
the questions In A and answer them as they read. Check in 
pairs. then check with the whole class. 

... -
1 She feels moved and a bit frightened Or spoolced. 
2 8«ause it Is full ofdead things or things of>Ce used by 

people who are now dead. 
3 B«ause they are ~n lik and death and they are 

wiit ing for the music to begin - p<esum~bly for the 
r>eKl show. 

Step 2 Put students in pairs or Ihrees t()discu" the 
questions In exercise B, Conduct bile( feedback, 

Step J Ask students to look at the descriptKms of 
exhib its In e . erclse C and match them with the correct 
picture 1- 8 (three pictures are not described). Check In 
pairs. then ch~k with the whole dass. 

"nowe", 
pjcture 1 Picture S 
pjcture 2 Picture 6 
PictUfl! 3 Picture 7 
pjcture 4 Picture 8 

Step 4 Put students in pal,s and asl< them to discuss which 
of the Items goes with each descriptKm in exerci se D. Check 
with the whole group. 

An._", 
1 NapoleonK dress, minl·dress • 
2 Mlni·dress 
3 Ottoman dress 
4 ~88lngjeans 
5 the mlnl·dress 
6 the turban, the fez (Ottoman), the hoodle 
7 the mln;·dress. the hoodie 
8 the ruff (starch). the mini·dress ( tights) 

SPEAKING 

Mm 
To extend the topic and give fluency pnctioe. 

Step 1 Put students in paifSOfthrees and ask them to 
discuSS the questions in A Conduct brief feedback. 



TIp In a mull ilingual class. mix up Ihe naliOnalities as 
mu~h as ~sible_ 

GRAMMAR Prepositions 

"'" To . evise and practise various uses of preposition •. 

Step 1 ~ead out t heexplan.t ion In the box.che<~lng 
students understa nd as you read. 

Step 2 Ask students 10 comptete the sentences in A with 
the correct pre~ition. Direct them to the gr.mma, 
,eference on page 150 if they n~ help. Che<1:. in pairs. 
Ihen check wit h Ihe whole group. 

Answe .. 

'" , " 
3 throughout 
4 Wilh 

"" 6 from 
7 to.of 
8 for, Tn 
9 wilh,on 

10 On 

I n 158 see Teoche<'s notes po 127, 

~, pp. 108-109 

LI5TENINC; 

Mm 
To Slve practice In list enins and note·laking. 

Step 1 Tell st udents they a,e going to hear a lecture about 
fashion and society_ As. them to look at the questions in A 
and thin k aboot how Ihey would answer them, Then put 
them in small groups to d iscuss the q""stions, 

step 2 As k students to note the order in which the fl...., 
d ifferent kinds of image a,e mentioned and 10 make 
II<Jtes on the main points made about each one. PI<>y the 
recording. Put students In pairs to compare the" ootes and 
com", upwith a summaryoflhe marn point of the talk. 
Check with t he whole dass. 

Anl~ 

1 slick·thin models - hangers 10 hang clothes on - rise 
In eating disorders 

2 ....,ry thin men _ Ga lled 'mafl()(exia' - roore male 
models these days 

3 Asian and bla<:k modelS undergoing treal ments e.g. 
,kin bleach,"g - 'deradalislng' and obscene 

4 range of different shapes aod sizes of m<Jde1 - used .,-
5 Beth Ditto - overweight but !)C)pula, - only because it 

Is unusual aod different 

Main point - we st:e a number of unheallhylmages 
in fashion, and It depicl, the WOfld mainly as white, 
young and thin 

"'15.2 
l; We liv~ In an age of unpr«edenled visual 

saturation We are bomba,ded with more images 
Ihan ever before, Images Iransmitted by an "'....,r· 
growing range of technologies. and because of Ihe 
explOSion of such I«hnolog,es, t he phenomenon 
Is no longer unique to developed countries. but Is 
penetrating every corner of the world , I shall be 
arguing that this is not a neutral OCCurrenCe and 
shall be attempting to give you an ove",iew of 
some of its results. 

The'e ,lie two slightly different ways we can 
conceptuitli~ the growth in visual representatlon , 
On the one hand are those who argue that what 
Is going on is simply an attempt 10 represent 
reality, to depict Or show the wo ,ld - Or at least 
pOrtions of it - as it really is. However, it can also 
be argued that the,e Images shape our reality. 
They stand In for us in the way that Our political 
representati ves do, 1nd so become symbolic of 
some kind of Idealised Or perfe<ted parallel world. 

Obviously. a large number of Ihe image, Ihat 
confront uS on an hourly basis are produced 
and disseminated by the fashion Industry and 
OIIe' recent ~ars what this has meant is that it 
particular kind of image of beauty has dominated 
Our conSCiousness: that beauty is p,edomlnantly 
young, white, and almost Impossibly thlnl Driven 
by the big fashion houses' need 10 sell clothes in it 
cut -throal market. models become little more 
than human hangers - something sllck·lhin and 
lovely that products are 'hung' from . I'm su,e we're 
all familiar wll h the kind of thing I mean here. 

, SfASHION ,01 



Now obviouslycau~ ~nd effect are nIgh-on 
impossible to prow: condusively. but ~ ~ms to me 
to ~ noroind~n(e that this has cOir,dded with 
a hu8f' rl~ In the IMideMe ofe.tlng dlsorders ­
and what we've seen In p;lrticular is anore~la and 
bulimia among teena8f' girls, the main COfIsumers 
of fashion maga!lnes, HQW!;.'er, as ima8f'S of men 
have also mu~lplled, and In p;lrticu~r since tht 
move towards Ihinner and thinner models, as 
~ 10 Ihe more muscle-bound images of a 
previous generilion, we've al$O started ~ing a rise 
in what's being termed 'marlOfe. ia' 

On top of all that. both se~es are Incrusingly 
turning to cosmetic su,gery and we're seeing 
younger and younger ~ople opting for 
procedures such as Botox that were once the 
pre~rve of much older patients As if this wasn't 
dislurbrng enough, the,e's g,owing evidence that 
young bl.d and Asian gi,ls are $0 deprived of 
role models In Ihe world of high fashion Ihat th~ 
are unde,going e.treme procedures such as skin 
~"hing and ey.:lid reshaping o~ratlons In an 
attempt to simulale whal th~ see as Western 
standards of ~auly. It's a kind of deraciallsatlon 
process and ver8f's on the ot>scene. 

The dt(lree to which images of the body beauti ful 
has become t he norm can ~rhajX Mst be 
demonst rated by Ihe fact that token alternative 
rep~~ntations can now hi! used as a selling 
point. Srands such as Dove hid huge success WIth 
their 'real beauty' camp;lign, which uses a far 
broader range of woman In Its a~rtising, and 
which seems to have sbuck a chord WIth women 
fed up with the pressure on them to M young and 
slim. Similarly, Singer Belh Ditto, who weighs In 
at around a hundred kilos, has altriCled massive 
amounts of publicil y as she has launched her 
fashion range for slles 1410 32. Nevertheless, as 
refreshing as It may be to see such images reach 
the m.instream,1t should not be forgotten that 
th~ only have Impact due to the fact they swim 
so strongly against the dominant tide. 

Step 3 Put students in p;lilS and ask them to discuss why 
the I~urer mentioned the it~m~ in C. Play the recording 
again for them to che.:k. Che.:k w ith the whole group, 

U" OIJ1'COM(S 

An,-" 
1 the spread of (ashlon and Images associated - no 

longer simply In d<!lleloped countr .... 
2 fashion is as Important! influential ~s political 

representattves 
3 the big f~shlon houses are driving the trends -they 

need to sell in a cut-throat market 
4 teenage girls are the bIggest consumels - and most 

vulnerabl~ 

5 younger and )'O\Inger .,eople using Soto>< shows 
seriousness of the problem 

6 e><treme cosmetk procedures Ihat non-western 
women submit themse~ too also highlights the 
seriousness o( the problem 

7 DI:Ne campaign and Beth Ditto both are t><aml"e of 
representations of normal, he~lthy women 

11 but the)' only have impact because the)' are not 
the norm (swimming against the tide) 

Step 4 As k students to look at the verbs 1-10 in exercise E 
and match them w ith a noun phrase ~,as used In tinening, 

Step S Put students In pai rs to check their ideas and 
discuss who I what the phrases describe. As k them to 
che.:k in the audioscript on page 178. 

AnS_1S 

1 g penetrate <!IIe1'j cornel of the world (fashion 
Images) 

2 a depict the world as it 'eally is (images in fashion) 
3 b disseminate imilges (fashion Industl'j) 
4 C cut-throat market (the fashion market) 
5 h nigh-on Impossible 
6 e opt for procedures (to make oneself mo~ 

'attraClive' e.g_ Botox) 
7 f undefgo e><lreme procedures (young black and 

Asian girls) 
11 J become the norm (unreali!tlc Imilgts of body 

beautiful) 
9 d strike a chord (Dovt>camp;llgn) 

10 i attract publicity (Belh Ditto with her fashion range 
for la'lle' women) 

Step 6 Pul students in pails, Ask them 10 read the 
statements in exercise G and decIde which of the 
statements the I~urer would agree with. AS k them to 
explain why, and to discuss how far they agret with each 
statement, Conduct bfieffeedbad_ 

s..uested answen 
The It<tu~r would strongly agree with statement 3, and 
to a degree with stalemMt 2, 



LANGUAGE PATTERNS 

Mm 
To draw ltudentl ' .tt~nt1on to IOme patterno ullng "0 + 
noun phr. .. e. 

5t~p 1 A~~ ~tudentl to read the examp~1 in the box 
and ched they und~,stand. ASk them to t,anslate the 
sentences Into their own language and notice any 
simila.ities I differences. In a monolingual class. as k 
~tudents to compa~ their translation. In a multi lingual 
cia ... ask st udents to work in pai" a OO tell each other if 
the sentences ~~ usy to translate. 

Step 2 Then ask them to close the ir books afld t.anslate 
the sentence. bae\: into t~ir own languag<', At the 
eOO , they should open thel. books a8aln and compare 
thel. tlanslatklns with the Ofiginal sentences. As k them to 
d i ~uss In pa i" who had the ~ast mista kes. What mista kes 
did thq mak~? Why? 

Alternatively If you prefel not to use translation, ask 
students to kick at the sentences and tell you what patte,n 
they notice _ no + noun phrase to gi .... ~mph3Sis, Try to 
elicit a f~ mOrt examples (it"l nO wonder. rhe,e's no doubt. 
no loughlng motttt). 

VOCABULARY Fashion and t he media 

Mm 

To Introdu« words I phra~ commonly IUed. to talk 
about fashion and the media. 

Step 1 Ask students to 10<»: at the sentences in A and 
complet~ them using t~ (DrrK!. form of tn.. .... '{)fd in bold, 

Check in pairs, tn..n check with the whole class. 

...... _" 
I .ep~sentat i"" 

2 f!Qmjnant 
3 Imagery 
4 b~ned 
S Influ~ntl31 
6 u P.!Q!.Vt;"" 
7 .,er.,etuatlotl 
8 deplQion 
9 a~isl.R!ist 

10 ,epres.entation. port.@.)$!! 

15 . " 

SttP 2 ASk students to (hoose two sentences f.om A they 
strongly as ,.,., with. and one they st.ongly disagl.,., w ith. 
Then put them in pairs 01 th.ees to compare their choices 
and explarn their ideas. Conduct brief feedbaok. 

Step 3 Put Itudents in pairs, Ask them tothinkofothe, 
forms of the words in bold In exe.cise A. and wlit~ a 
sentence to illustrate roch one. As~ them to compare tn..ir 
sentences inl"'i". Check some of their ideas al tn.. end, 

Sulllftted 'nS_f1; 
1 un~pres.entative. ~pres.enting 

2 domlnatlon,dominal~ 
3 imagine, imaginary, imagination 
4 bn!adth, blO<rder 
5 Inftuenclng.lnfluent~ 
6 e:xploitatlon. exploitin8 
7 .,erpetuate . .,erpetu>ty 
8 depicting. depkted 
9 ageIng. aged: sexual. sexualft)' 

10 see answel 1; port,ay, port.ait 

SPEAKING 

Mm 
To 8lvt flutmy practi~ and round off the urnt. 

Step 1 As~ students 10 look at tn..qootes in exercise A and 
thrnk about how fal they ag,ee I disa8,ee with eaCh. and 
why. If they wish. they could ma ke a few notes_ Remind 
them to use the Vocobulary- """de! on page S9 if they need 
n..lp with some of the language used. 

Step 2 Put students in I"'irs or th'ees to di\£uIS their ideas_ 
Ta ke notes on the" use of languag<' fOf a mnectlon slot at 
the end, Conduct b.ief feedb<Kk, 

• 

U FOS>IQN ,0\ 



16 DANGER AND RISK 

L [ =:~~Make ~oJloc~ ' : 01 

SPEAKING 

.urn 
To lead In to the topic and give fluency p rldke. 

Sttp 1 ASI< ~t udellt~ to look ill t~ ilCtlYlt~ and plxe'! In "-
3nd thrnk "bout what accidents might ~ ilSSOCiillt(l witll 
exh one. Put t~m ,n p;oi~ to d'Kun the .. klus and whkh 
of the XC .... rties t~ think il.e the most risky and why. 

LISTENING 

.urn 
To practiR listening for gist and specific infonMtion. 

Sttp 1 Tell students they"e going to hear two 
COflVefSOOUonS about Kclden!s wh ich k'fI so.s. Ask them to 
ans~r the Questions in A i s they listen. Play the re<o<dlng. 

"',-
CorMtrutlon l lq - cut it with iI salpel wh ile milk ing 
iln ilfdlltectUlil l model 
Conwn.atlon 2 fofehe~ -_I~ into iI shelf while I on sum~ omp; chIn, blown by WInd bel~ two 
,,",.led ars - whi>c:ked chin on road 

" ., 
eoli", .. ' Io" 1 
A. AnnaM1, a _ l d1nda 

A, Well plilyed I t hought I might stand .. chilnee ilflef 
you blew that SKond set, but you th ra shed met 

B, Ah, you played OK _ .. YOu Just need to work on 
you. servel , And my backhand and my footwork and 
~rythlng tlsel 

• Ye.h, well ... maybe a bit! 6y t~ w~, I hope you 
don't mind me asking, but what h~ppened to )'Our 
lesl That's one hell of ~ sur! 

• Wh"UTh",1 

• Ye~M 
-~, 

A; Oh. it's a long story. 
B: Go on, thefl.I'w sot timel 
"" Oh. it's stupod, re~11y.1I happt"ed ""- I was in myfinal 

~ar at unMfSlt)r. 'Ibu know I did .rchrtecture,yeah l 
B, Ve"h. 
"" Well, we h;KI to make a lot of models .... d J>IC!lE4I1 them 

and OOI! tome I was up half the night trying to finish off 
th~ OOI! particular model and It was about four In the 
mornong and I was more de"; than alive and my hand 
slipped and I somehcJy,r 1Nf\a~ tOM. huge great 
big slice out of my thigh with the SGlpell'd beom using. 

8, Ohl Nasty 
A:. Yeah. but 1 was so out of It INt I was Just staring at 

this gaping ~"t hole. half in ~ half in compll1:e 
ethaustoon, and in the end I Just Wiped the blood off 
WIth " bSwe.tned to SUpe.-glue It all together ilnd 
crashed 0111. Next morntng. I ~ up urly, went "IonS 
to A and E to ge1 it cleaned up and stl\d>ed - and st~1 
managed to present my model In the afternoon. 

S; And who said students are I.lly, ehl 
<--.. , 
C • Chloo:, D • Do.., 
C: How did you ge1 that SCilr, If y.oo don't mind me asklngl 
[}. Which onel The one on my (hlnl 
Cc No. I me"nt the one on your fO<thud.It's pretty nasty 
[). Oh, that. Yeah, -'I, I was smart enough to S<lfTIehow 

walk st~lght into ~ he~· he!ght shelf when I was 
18.1 was workIng at th~ summerump in tM Stoltts 
and I'd beom out to .. porrty W1\h some friends OOI! 

night,stumblrd homeand whxked myself when I 
got back to my u bon , l decided that whilt It hurt a 
bitlt'd probably be 01( and that what I really needed 
was my bed. I wale up In the morning to find there 
was blood everywhere - all (Wtr the bed. the fIoor­
and most shoc:\rngly, w~n I looked In the mlrrOf,! 
ruli~ed my fa(ewas c(Wtred In dried ~ood, which 
I really hadn't been e~pectln81 The doctor said he 
could'", stitched It IfI'd ~n hIm right aw~, but that 
It was unstlt(hablf! the follOWIng day! Just my luck. 

Cc Oh. that's awful 
0: Yeah. -'I, it's my own stupid fault, reillly. 
Cc And _ urn . I'm jured to ask now, really.but what 

about that other one l 
0: You won't beI_ me wtIen I tell you. ltonestly. 



C: Urn _ OK.I~ it gruewmtl 
0: Not really. Just odd. I don', know If)'Ou remtmber. 

but a couple of years igo, there wtre all these 
reports ofpeop~ ~Ing blown off their feet by high 
winds. and even someone getting killed from being 
blown head first Into a door. 

C: Nol That must just have rompl(1ely passed me by 

~~-
0: Yeah? Well. it was pretty crazy, What happened with 

mt was that ~ night Ijust got totally blown down 
the drive at t '"-" si"'" of my hou~, rompletely out of 
controlll somehow managed to go head first bet"een 
two par~ed cars. wtlading my head on both of them 
and landing on my chin in the midd~ of the road. 

C: Ouchl 
0: Yeah - and when I camt to,l found my chin 

completely spl it open ... and my wisdom teeth 
""'ren 't too happy e ;ther! 

C: Woahl You're fairly aCCident-prone. really. aren't )'Oul 
0: I've Bot another one. actually. if you want to hear 

about it .. 

Step 2 Put stude nts in pai rs to diSCu,s whet he r the 
statements in 6 are t rue or fa l ~.Ask them to correct the 
fal~ statement. Pl ay the recordlnB aBain for them to check. 

M_ 

" 2 f -she studied to be an architect and made ~Is 
3 F - she was tired 

" 5 F - she wtnt to A and E (Accident and Emergency), 
got stitches and presented the mo<lel on t ime 

6 F- he was working at summer camp 

" 8 F - it was too latc to stitch 
9 F - the woman doesn't reme mber it 

10 F- he hit it on Ihe road 

Step 3 Read out t he explanation in t he box. The n put 
st udents in pairs to look at the ~ntences in C and discuSS 
w hat they think is meant by t he words I phra~s in ilalics 
in the conte. t of the con ..... " ations. Chec k as a cl ass. 

. ~-
1 a a very biB Or ~rlous scar 

b very tired 
c almost unconscious, el<tre mely ti red 
d fell asleep 

2 a suffkient ly cltver (sarcast ic) 
b staggered. walked with difficulty: hit rl'I}">elf 

c I was unlucky and I usually am 
d hu rt, """re suffering 

Stcp 4 Put students in small Broups to discuss t he 
questions in O. Conduct brief feed b<rck. 

LANGUAGE PATTERNS 

.om 
To dr.o.w rtudcnb' attention 10 somc patterns uslns 
double adJecttvcs to give emphasis. 

51~p 1 Pok students to read the examples and chec k they 
understand. Ask the m to I r~ nslate t ht ~ntences into their 
own language and notke any simi larities I differences. In a 
monolingua l class. ask st udents to compare their translation. 
In a multilingual d ass. ask st udents to work in pa irs and tell 
each ot her if the ~ntences were easy to I ranslate. 

51~p 2 Then as k them to (ios.e t heir books and Iranslate 1'"-" 
~ntences back into their own language At the end. t hey 
should open their books aBa in and eompa'e their translations 
with t'"-" original S('fl!ences. Ask them to discuss in pairs who 
had the least mista'<es. What mistakes did they ma~1 Why l 

Alt~rnat''''''y If you prefer not to u~ trans lation, ask 
students to look at the ~ntences and tel l)'Ou what pattern 
they notke . two adjectives of similar meaning used 
t ogether to gi ..... em phasis (the more extreme adjective 
3lwa~ comes firs t). Try to elicit a few more e . amples 
(soakjng wet. siorving hungry.filthy 'kh~ 

DEVELOPING CONVERSATIONS 

Interjections 

Mm 
To draw ",udenl" attention to Intcrtectlons. 

Step 1 Ask st udents if they know wh at inte rjections arc 
and whethe r they remtmber any from Listening. Read out 
the explanation. ( hecking understanding as you read, 

St ep 2 Put students in pajrs. Ask them to listen to the 
interjections and , after each one, d iscuss what t hey thin , it 
means. Play the record ing, D<ln't (heck the answers yet. 

St ep 3 Tell students they i re going to hear the w hole 
exchange for each of t he interjecl ions SO they can check 
thei r Ideas, Play the re<:ording. Che<:k a~ a ( lass (answers in 
square brackets) . 

<So16.9aDdl" ;;G' 
1 A, She spea ks si . different languages. 

R wowl That's ImpresSl~. [I'm Impressed] 
2 '" I W:;lS running ilnd I hurd somethinS in my knee 

just snapl 
8, Fffl Ouchl Painful! [that must"~ hurt] 

3 A, His fal~ teeth fell out onto the floor and he ]uSI 
pkked them up and put them straight back Into 
his mouth aBa;n . 

8, Yukl Than disguSlloSI (that'S dlsBustlnB] 
4 A, I'~ stili got a scar. look. 

S: Goshl That's awfully bigl [I'm surprised] 



5 AI ThedocM 1111(1" tatD"',: ow:lopk1lgn""'" 
..,. .... n the W'Oi'i d''Odl5 al;ld It wasn't .. 
• ILAntrceJlStt::,... -.. 

11 "iU""""U de( awn. I 

• AI At I"""""", Is d )Wv1lll Whzt'r YEM''''' 
I: ...... lICIt bid. 

7 IQ iN otdoof OPl.,.,.., 

It!: "'.''''boa M~mtJ 
.. wtd _ Oh, IO!'IJ (Kxmd" of door doIInI) 

... MdUlefl .... sakt,IIke;,ouw ..... tt:a:t. 
'h71 ,'1Itt_ .... wo Et:c.M c.WIWMrI't 
...... _ ... )OItNs' ....... _, 

I; Mw .......... Coune.lfm not really ~nl"ll1 
, A: So ~ COlliE )VIoi _idet.I to do tniIt. thenl 

I: UrMI. That's a 1JOOd qo ' iM.actuaIIJ rd '- to 
tt:Int about thII .11'm not surel 

10 k. OIIWIIat do)'OU think )LOU'EC .... ~-~.,l;cllt"J 
SOI'MMO Ittentionl 

So QuI 'lluIIl 
11 A.: t-nd~amobllepl_"'ofJ). 

I: Slhhhl The babYulftpinl-lbe quid) 
12 A: And then I rUlltdl\ttOpied myboM Inon tn:t 

emllI by mlstiloel 
8: 0IIfIJl That MM't ~clz oC:i. fwt\It a INN_I 

Step 4 Put students In pili.s Of th:ee\O to discuss the 
questions In C. Conduct b.lrl~back. 

VOCABULARY Accidents and inju ries 

""" To foad on wor.u .nod.ted with ~cdd~nb andlnjllria. 

Step 1 As k students to ioo~ at the sentences in A and 
repiace the wo.ds ln Italics W~h one of the synonyms from 
the boK. Check In pairs. then willl tile whole g:oup. 

AI ..... 
1 ripped 
2uL'Tll':SQ 
3 R2!H.lng 

7 sliQd "\O!l!med 
8 cut 11 break 
9 burnt 12 ttuible p<l ln 

Step 2 Put st:.odents in AB pili.s and ask them to test exh 
other. Student A snould say six of the words in the box ind 
St:.odent S, with book ,Iosed, should try to remember Ihe 
COffect synonym. Then SW<lp. 

Step! Ask students t o decide which of the pai rs of 
synonyms in A they lixe best and why. Put them In pill.s f 
th.ees to compalt their H:leas. I.. l6A see Tu-her's notesp.127. 

CONVERSATION PRACTICE 

AIm 

To extend the topic and give fluency pradice. 

Step 1 Ask st:.odents to think of sa.s they h~ and how 
they got t hem. If they don't h~ any. theycin In...eolt them . 
Ask them to think <lbout whit they un say about e.Kh one . 
Then ptJt them in small gfOl.Lp5 to tell exh otM:r about 
their sca~. Conduct brlrffeedbxk. r 

~, pp. 112-113 

SPEAKING 

AIm 
To extend the top\t and gtve flu~ncy practia! . 

Step 1 Put st:.odents In sm<lllgroups t~scuss the 
ql.ltstions in A Conduct brl("r feedback. 

READING 

AIm 
To practise reading for det.u and re.ponding to text. 

step 1 Tell studenl$ they ift going to ftad about different 
examples of health and Sifety.Ask them to Lead the f:rst two 
pilfOlg.aphs. Put them In pill~ to discuss the qlitStions in A. 

Aall:ers 
1 Buruuc~s Of cM! servant$ from the (U hiEYt 

<lbandonrd the klta oftrylns to stop people 6pos1ng 
pilrt of their flesh t o sunlight on he<llth gfOUOOS. 

2 it Is biased beause it Si)'$they h_ seen sense and 
they shouid use common sense more often. 

3 They wanted to Inciude sunlight bec<luse iI Is a form 
ofb'lghtlight and It c;:n be d<lMgerous. 

Step 2 Ask students to read the other eight examples of 
health and Sifety'madness"and mark exh one with <I tid: 
ifthey agree with the w.iter of,the artide. <I croo;s if the 
diSigree and a question mark if they are not sure. Put lhem 
In pilirs 10 compilre their Ideas ~ discuss the questions in C. 

Step 3 Ask students to read the s.hort reports in D. ignoring 
the words In bold. <lnd then In pilirs I threes disc:uss wh<lt 
they think the newspaper would say about e;Kh one. 

VOCABULARY Laws and regulations 

.... 
To Introduce words I pMIft commonly URd. to tali 
abo\lt la_ and. reglllatioru. 

Step 1 Ask st:.odents t o look <It the words in bold from 
Rroding exercise 0 and try towo.k out the meaning. Ask 
them to translate them Inlo their own langu<lge. 

Aiternati¥ely If you prefer not to use t.anslation. ptJt 
students in pilirs and <lsk them to come up with a 
definit ion Of example to show the meaning of each item. 



5 AI 11wdue:tor 1 neat lotorl.lLia n/nlan.,1t! 
been ..,£11 t1\t h ..... cf!na'i\llfs, i~ it ~'t • 
11: It id " thej:'d tt 5 1d1l. -., 

It R aH'ThIt'u·lIeIle(ttIIn. J 

• Ai M'""" T1II5lsdlll-''''Iitlwt'llt's"ouK IIW 
..... notbad. 

11 ' ... ofdoDr .... .., 

'" .. ···baa_dl"·1!' ..... , 
1= WI U _ Oh.Mi¥(nndofdDortlca ' 'It 

... W ..... UId. ..... J'D'Iw .......... 
... It It wan. 1oo .. seal .. bit I""" 
.... _ .. )IOUllsh".... ..... ' 

I; Mmm. Veatr.Covrw.ll'm not feiUyltstenl1'll1 
• AI 50 hGwmme )'011 dIddtd to do that, tflenf 

.. Umm. ThaO, a aood qtlcAiofl, K'tvaIt)J I'd ... to 
tt ••• boutttiat.!1'm not ~I 

10 A:. OIIWNt do)'OU tNr*J'OU're'1f.~I.'''.llB<lU"" 
_c's alb;"tiuo~) 

11 Qu' 'I Run l 
11 ... (IOUndoflnx7l i pI ........... oft). 

.. Sihhhl The bI~$ slllplfl&.!be qultrt) 
12 A: AnOttcn I rallMdl\:l copIEd mybols In on the 

lmaU by mlstollel 
e, Oopsl That _ 't (11,0. (wNt1 ... lstil2 

Sttp 4 Put students in pai~ Of thftl!'S todiscu~s the 
qUtstlons In C.Conduct brief fetdback. 

VOCABULARY Accidents and injuries 

AIm 
To focw 01\ words u ,od .. ted with Icdd<l!Jl.U lAd lnjurles. 

Step 1 Ask studcnl5 to loo!! ~t the stntenc:es in A "nd 
Itpl;tCe the WOfds in it, lic.s ;"~h onc of the synonyms from 
the box. Check In pairs. th<l!n with the whole group. 

MllIctl'l 

1 rlpptd 
2 camet2 
3 I!2!o!!lng 

4 2m,ic.ktd 
5 bangttl 
6 hmlty 

7 sll~ ""io f!!!!ltd 
8 cut 11 break 
9 bumt 12 terrible piln 

Stltp 2 Put students in A8 pairs ~nd ask thcfn to test eich 
other, Student A should say six ofth<!! words in the boJc and 
Student 8, with book closed, should try to remember the 
correct syMnym. Then swap. 

Step 3 Ask students to d«lde which of the pairs of 
synonyms In A they li ke best and why. Put them in P'iirs I 
threes to compare their ideas. 

I •• l6.t: _ TetIdler's I'IOIn p. 127. 

CONVERSATION PRACTICE 

AIm 
To mmd th<i! topk and gift ftultney practice. 

I 

Step1 Ask stU<lcnts to th ink of 5GI~ they hiY!: inl! how 
they got them. If th<i!y don't haY!: ~ny, they can irwent them. 
Ask them to think ~bout what they can say ~bout eich onc. 
Then put them in smiillgroups to tell each other about 
t h<l!lr sca rs. Conduct bfieffeedback. • 

~ pp. 112-113 

SPEAKING 

AIm 
To extend thlt topic and gM! fluency pnact1C1t, 

Slltp 1 Put students In small groups t~sc.uss the 
questions in A. Conduct brief feedback. 

READING 

AIm 

• 

To pracfult read.lna fOI detail and lHpondiz\( to t<l!xt. 

Step 1 Tell students they ~re going to read about different 
eXilmplcs of heilth and safety. Ask them to reid the first two 
piragraphs. Put them In piI.rs to discuss the questionS In A. 

Ai! rra .. 
1 8ureaucrats Of cM! ~fViints from the EU h~ 

abandoned the Idea of trying to stop people exposing 
pilrt of thtlr flesh to sunlight on health glOul'lds. 

2 It is biased bec~use It s~ t hey haY!: seen sense and 
they should use common sense morc often. 

3 Theyw.mt td to Includ<l! sunlight beciuse It Is a form 
of bright light and it can be dangcl'OtlS. 

Step 2 Ask students to reid the other eight CX3mplcs of 
health and safcty'midncss' and mark <I!;tCh onc with a tick 
if they ag!'ti' with t he writer of,the article, i cross If the 
disagree and ii question mark If they arc not sure. Put t hem 
in pairs to compilre their ldeiS and discuSS the questions in C. 

Step 3 Ask students to reid th<!! short r<l!ports rn 0, ignoring 
the words in bold, ind th<i!n in pairs I thr~ discuss what 
they think the ncwsp~pcrwould say ~bout <I!;tCh onc. 

VOCABULARY Laws and regulations 

AIm 
To lntrod\lClt _mb I phruH commonly ustd to talk 
.bout laws and rqlll.atloru. 

St<l!p 1 As!:; students to look ill the words in bold from 
RrorJing cxcrcj~ 0 ~nd try tOWOfkout Ih<l! meiinlng.AsI: 
them to t ranslate them into their own languag<l!. 

AlternillV<i!1y If you prefer not to use translation. put 
stud<l!nts in pairs and ask them to come up wjth a 
definition Of eXilmple to show the mcanlnll of each itellL 



An.~ 

1 jQg(!Mles . anomalies In the law that often allow 
someo~ to avoid doing the right thing 

2 non·coml1lian<e . not keeping the law 
3 ~gis lation . set of rules or laws about somrthing 
4 liable. responsible 
5 lawsuits . whM someone sues someone else or lakes 

themtocourt 
6 damages . COITlpl!nS<ltion 
7 n~ligence. carl'lessness or not doing their job property 
8 an a~al. an attempt to get a ruling overturned b)' 

retrying the cast 

Step 2 Ask students to complete the stntences in 8 using 
the correct form oflhe ve rb from the box Check in pairs, 
then check with the who~ class. 

Answers 
1 held 3 sued 5 filed 
2 awarded 4 overtur~ 6 admitted 

7 expJQ!! 
8 oppost<! 

Step 3 Put students in pairs I threes 10 think of real 
examples of 1- 8 in exereise B, and expla in to each other 
what happl!ned, Cof\duct brief feedback. 

LISTENING 

Mm 
To pndiJf' listening for spedfic information. 

Step 1 Ten students they are going to hea r .. health and 
S<lfety officer talking aboul her job. Put them In pairs to 
discuss the questions in A. 

Step 2 Ask students to listen and tld the arguments in 
B that Eva, the health and safety officer, gives, Play the 
recording , Then put studenls in pai rs to compare and 
explain the ir ideas, Check with the whofe group_ 

I Ans_rs 
2,4.5,8,9 

co '" , • 

t . lat . ... "' ..... IC ..... Ch· knbptl 

• 

• 

I So I'm here In a s.choolln Chipping Sodbury where 
I'm talking to £Va Chakrab"ti, who's a Health and 
Safety offker Now I have to S<ly, Eva, I was a bit 
surprist<! to see what)'OO werl' doing th"e. YO!I were 
holdrng bubbles of mtthane and setting them alight 
hploding gases in front of children isn't what we 
expect from people like you, 

EC: No? Well, that's very much the kind of miS<;On<:eption 
_'re trying to combat here. Health and SaR-ty is not 
about ,emoving all risk trom I~. Personally. I'm Into 
rock climbing and I'm all for pl!opl~ having fun af\d 
excItement. Society r~lies on people doing hazardous 
jobs. whether It be working in quarrIes. on oil rigs 
or in farming, but there's a differen<:e ~n 

I 

ris ks and recklessness. We analyse risk and set I~gal 
guid~lines to redu,e it, 

I: OK, butlhat's the issue - those guidelines. We -constantly hear stories of the reams of p.1perwo,k 
Involved in setling up. S<ly, a s.chool trip. Doesn't 
It turn bask pleasures and edU(3tion into a 
bureaucratk niglltmarel 

C: I wouldn't deny some forms ar~ excessive, but I 
would qu~ry whether thaI'S rl'ally down 10 us. We've 
produced templates to, risk asstssment for s.chool 
trips that are just th ree pages long. Howeve', some 
bodies In charge of lmpfemenlat ion produce one 
form covering every typl! of assessment. with the 
result that they're over"'ng and contain much than 
Irrl'levant to individual events, 

I: Why don't you force the Ust of your forms, then/ 
J: Well, they 3fe widely available and we're running 

a campaign on health and S<lfety myths, but really 
we're caught ~n a rock and a hard place, On 
the one hand, we have Ihese hysterical stories In 
Ihe media that we',e Imposing a nanny state, but 
then hellO )'OO'rl' saying we should override local 
peopfe on the ground. Actually, I think we shou ld 
slick to our policy, which Is pm"iding standards 
thal gen~fally have the c3'1f'atthat common stnst 
should apply and changes only made where the =1 
is appropriate to the ben~fits. 

I: So you're saying that many of Ihe stories we hear 
- banning snowballs; stopping clowns blowing 
bubbles: punishing staff for moving cllalrs round a 
room - all those are esstntlally nonsense. 

E: Well,yesl They may have a g.aln of trulh. but they're 
usually over-generalist<! 01 wrongly blamed on us. 
ft's possible some schools have Nnne<! snowballs, 
but Ilhink that's likely 10 have been a responst to 
a particular locident and maybe fears of htigalion. 
ft's <:ef\alnly nol tile result of anythong we've said. 
The clown slory Is something similar, He was using 
a bubble-making ma<;hine and he couldn't get 
Insu.ance - we didn't $lap him. Actually, there IS a risk 
there becaust the machines Crl''''e Iot5 of soapy liquid 
and on smooth surfa<;es they're a haza,d. but we'd s3)l 
used on grass, gravel Or some other non·sllp surface 
they're great fun - go aheadl As for the furnilule 
in our office, we have chairs and desks fitted with 
Iocbble wheels that can be moved b)' anyone, bul yes 
we do have ~ers to shift othe., heavier furniture. 

I: And you don't think that's excessive/ 
E: No, as I say, we're .alsing awareness alld giving 

workers options, liltrally thousands of pl!C>jlle are 
Injured at work becaust of disregard for safety 
standards. Helping.aYOfd that saves heart3(he and 
millions in \o$t revenue. 

I, Eva Chalerabatl. Thank you very much. Sack to Ihe 
studIO, 

Step 3 Put students in pairs 10 discuss the questions in O. 
Conduct brief feedback. 

-
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JIr,l1 pp. 114-115 ....... 
SPEAKING 

A>m 
To pe fluency practice and lead in to Lb tt lllng . 

Step 1 Ask stud~nts to thin k about how they would 
anSwtr the questions in A. Ask them to make iI ~ notes 
ilnd a list for the last question. PUt stu«nts In ~Irs I 
th,ees 10 discuss Ihrif ~as. Mk them 10 ~ which Is 
the mosl ~s ,Isk and why. Condl'Ct brief fefdNc:l 

VOCABULARY Da ngers and risks 

AIm 
To Introduce and practls.e phruelabout ri .. :. 

Step 1 Asi: studenls to chOClSt! the COffect illterniltl~ for 
the phrases In IUlics in A. Check in ~I's. then as iI dlss. 

""-" 1 thrtat 
2 peril 
3 IQzard 

4 the ml!nMt 
S threat 

6 mtr"!Ke 

7 risk 10 dilnae' 
8 dilnaer 
9 risk 

Step 2 Ask students to underline the adjectMe-ooun. 
'o'erb-noun and preposition-noun coIlociltoonS in the 
~ntences In A.M them in p;ii~ todiS(uSS whkh ones 
are new for them. Check with the whole dass. 

Step J Put students in pairs I threes to discuss how far 
they ilgf~ with the statemenh In A. Conduct feedback. 

LISTENING 

A>m 
To liJten for aUt and 1ped1ic information. 

Step 1 Tell students they are goong to hea, a radio phon/!'­

in prosramme ilbout the diln~~ofthe Internel M k 
them to list the diln~~ mentioned. Play the recording. Put 
st~nts In paj~ tocompar~ ;tnd discuss whICh risks wtre 
not Included In 'otKobulory ~xercl~ A. Check as iI Class. 

Ans_". 
1 people a'e losIng abIlity to thin k fOf tlltm~1Yts 
2 pornography 
1 people afe sucked in to dan~rous political or religious 

groups 
• onl,ne gambling 
S ontlne fraudsters 

110 0lIfC0WS 

... MJch"t,J .'o;ca,_. "'I" 
With the news Ihilllhe InttfMI pmetration r;ote 
Is set to re~h ~ sometime in lilt ne>:"! monlh 
comong hot on lilt heels of feYelations that child.en 
as young is eighl an! now recelvtnglreillment for 
Internoel addiction, todil)' wt'r~ turning our attentIOn 
to this most modern of phenomena and aslclng 
whethef the Internet has become mo<e of iI CUr5t 

th<tn a blessing, AS eYer.lf the show Is lowerl we 
n~ YOU 10 call up ~nd ten uswhat's On your mind. 
Ard I thonk wt h~'o'e our ftfst calle<, on line ont. It's 
Jo)'ce In Cr;ow!ey, JfJtjCe. Hello. 

j, on hello. MIchaeI. Thank)'OO. 't'es. WeI~ r~ IwfI a 
5eCDIod."y schooIlt'xher for some forty years now and 
rm on the verse r:i n!tlfill8. rm due to Slopwon:. In the 
s.ummer, ~nd I must say rm awfully glad about It. 
Why's that 1Mn, Jo)'cel 

" Well. to befr~nk.1 think lilt Internoel h<ts ruined 
childhood and c.eilled , generation of idiots and 
I honestly don't think things are likely to get any 
better In the fores«able futun!. 
Well, Ihill's a filhly bluk appraisal. What is rt about 
the web that ~rtlcularly concerns youl 

J: Well, the first thing Is simply tht' eaw of access 
It provides. I'm obYIously not ~ to people 
beIng able to xcess usdullnformatlon, but most 
students nowadolyS ~ lost the ability to construct 
the" own essays Of think their own Wily" through iI 
quesloon_ They Simply CUI "nd ~steand IQnd things 
in. whkh i1~'S me 
So plagl"lsm,ln shortl 

J, Exactly And in addItion 10 Ihilt tilt Internet bilsiully 
dangles all manner of tt'mpliltionln fronl of young 
peopIe,often ~ryvulnerableyoung people. and 
Ihat's bound touu~ problems, 
rm gutSsing you're ulklng about pornogrilphy ilnd 
thelike~ft,Joyctl • 

J, Well of COU'~ that's iI worry. but there's so mlKh 
II'IOn! to It th"n thill r'le lIt~rd tales of stuOents 
~tt'ng sucked into whltt' supremaclsl sites and 
relIgIOUS extremISt Slles. Then thefe are sites offeflng 
assistance WIth we .. pon ",",k,ng.nd r'o'e had 
sl udentS of II'l)I own get IrriOI.ed in online gamblIng. 
They run up hu~ debts and end up having 10 be 
bilded out bytlltl, ~rents. And t o put it mildly. none 
of this ex.KIly helps IlItm perform academically. 
The chances of It helping are prt'tly shm. rd imagine 
(Iilughter) Anyway,.lo)'ce, thanks for that. Next up is 
Nigtl,ln M~n'hester. Hello. 
H~lo there, Mkh~1 Nice to be wllh)'lU. long-tIme 
lislener he'e What I wanted to say was it·s lirnewt 
got tough and "~ked dowrt more on the web. 

, And how do you propose wt dolhat. thenl 
, Well, if It wtre up to me, I'd ,,,est i1nyont uUSht 

looking at. bilnned webs,Ies.1 mean, they must know 
who thes.oe pe<I9Ie are, mustn'l they, tilt gooemment. 

: That's a'''''' 00"". ,"""'". "..,~, "", .• 



offenders ire ~UilIIy pretty harmies when it ~ 
down to it 

N ~ah, OK. but maybe we $hould mak~ an ~xa mplf:ol 
on~ or two ~plt, th~n,)'O<) know. Hit them with 
the tOl\8hest sentences we can. Uke spimmers aOO 
onll"" fr.lUdst~ls .. nd what h,,-..e )'0<). 00 th"t aOO 
the oddsal~ )'00'11 put others off. 

M Or, do that ,,00 thef~'s a distInct possibility )'0<)'11 
end up embroiled In " If:ngthy If:gal dIspute about 
proportlOl'late punlshmentl, I would·ve thought. 
to be h<>neo.;t . 

Step 2 Ask students to answe r th~ questions in B. ~OI)' tne 
rKOrdlng lor them to ch""t . Ch""k In piirs. thM as a (lass. M._ 
1 Inte<net penetlatlon (I.e, the numbel of people 

connected) will soon .each 8071.: chndrefl as )'OOng as 
eight are ~ict~ to Internet 1Iit. 

2 She is BO'ng 10 retire lrom her job as a I~acher and 
she is gliM!. 

3 They can't write es»ys Of think through a question , 
4 pornography, white supremaclsts (those who believe 

wh ite people are supetlol 10 black ~plt), religious 
extremists. weapon mak ing, onli"" gambling 

5 We should control the use of lhe web more. 
6 It would requlfe " hUI/f onllne pohce ~. 

1 Make an eQmple of " ~ people by punishing them 
~ely. 

8 There mOl)' be kogal bailie about Ih~ stW!rity of 
punishrMflls. 

Step 3 Put students In pilrs Or th,,~es to diSCUSS the 
questionS In C. Condl.lCf. brltf feedbac k. 

NATIVE SPEAKER ENGLISH 

and the like I and what hove you 

~ead out the ex~anation In the box aOO chec k 
uooe rsland ing. Try 10 elkll a ftw more uamples. 

GRAMMAR Other future forms 

.... 
To look at mo.e \U\\lJUalwa" of upressinl the future . 

Slep 1 Ask students to look at the sentence-s from UJf~i"9 
,,00 try to comp~e them by pullIng the -..e,bs in brackets 
In t he correct form. Chec k In pairs. but not as a class. 

SI~ 2 Ask students 10 complete the phrases In 8 with 
nouns from List~;"9 Check In pi"s. but not WIth the 
whole group. Then pI;1y the rtalfding aga;,., for them 10 
check both "'- and a 

1 The Internet pene-I.;rtion rate is set 10 reach 8()'\1; 
sometIme In the nul month, 

2 Ifth~ show IHO work, we ne-ed YOU tOCil1 up aOO 
tel l uS Whin on)'OU r miOO. 

3 I'm due to stopwo.-k in Ihe summe, 
4 I honestly don't thInk things .re likely 10 g~ iny 

bene< In the foreseeable future. 
S The lnte<net Ibngles ~U m.Jf"ItIe< 01 tempWlon In front 

of)'OUll8 PfOIlIt, and th;rt's bound toallse p'oolems. 
t:> I'm on the _se otretitlng. 
7 The chances of it helpOng ar~ pretty slim, I'd Imagl~. 
8 In alllikellllood, m<l!it offenders.re actually pretty 

harmless. 
9 HIt them WIth Ih~ toughest sentences wean, Do 

I),.t aOO lhe odds are )'0<)'11 put others off. 
10 00 that ilnd lhere's a distinct posslbillty )'00'11 end 

up embroiled In a If:ngtlly Iqil dispule 

SI~! Put sludents In jHirs to diSCUSS the questions In E. 
DIrect l hem 10 the gramma, retf,rence on pige lSllflhey 
need help Ch""k with the w~ group. 

MS_rs 
1 i./ar~duelo 3 Is I are set to 5 i's I "re hl<ely to 
2 is I afe bound 10 4 is I are 10 

St~" Ask sludents to rewrite the sentencel in f using the 
words in bold. Check In jHirs. then as i group. -_. 

1 The situation Is bound to deteriorate. 
2 Our Jobs "re highly likely to be at risk. 
3 They are on the -..erge of fl .... lising the deal, 
4 1f)'OO gamble on""", there's a strong hkehllood of 

ming I thit)'OO will lose. 
S The wOO. IS due 10 be finished by MOl)'. 
t:> Infl;rtion i's set to . ise ~ 1()'\1; next month. 

I ,., 168 see Twheo 's notes P. 121. 

SPEAKING 

.... 
To p fluency pradi« and round off the unit. 

Slep 1 Put students in jHi. s 10 discuss the queslions about 
the headline'! In A. CondI.lCf. brief fttdbad - note lhere ,,'" 
00 set answers. JUSI isk students to uplain the" de<:i'sions. 

Slep 2 Ttll sludents th~ a re going 10 roie·pl"ya radIO 
phone·in programme ibout cu rrent issues. In small groups 
isk them to choose one of the issues in "'- 10 discuSS. Ask 
them to ch«se a presenter, The presenter should thInk 
about how 10 ma~ge the programme I ulli. ind whit kind 
of quesllOl'lS 10 asI:. The othe< students should think "bout 
wh;rt they afe going to U)'. They should II)' to comment on 
what they think WIll happen In futufe and on 0I.he< callers' 
opinions, When groups are ready, as k them to role·plOI)' t"" 
programme. MonltOf for a rorrection slot at the eOO, 

" o.o.~UNO.1SK 111 



REVIEW 

Two MINUTES, GAME, CONVERSATION 

PRACTICE & ACT OR DRAW 

For alms lInd sUS8~tw prOCW\lff, see ReviewOl . 
Pl'ges 32-35. 

QUIZ 

1 ~ might pull out of , 'Kt 0< competItIOn 
because they are III 01 InJured. 

2 rhrei!' things th3t art' now obooIet, (no Ionge< in 
use) lIrt f«O<d players, Routemaster bu~. pnetu. 

3 TheOJlllOSlte of denylnl an ,,1~lion ~ odmiWng 
(to) an allegation. 

4 Someone might make a prototype when they are 
I~nlins something. 

S The _athe., a cancellation of some klnd,)'OU. f,""oo 
not showing up~.on all ruln )'OU. day 

6 To IItIoeI someone you would write KJmethlng untrue 
about Ihf:m. 

7 Compoonles un oubouru fKtofy WOfUn. IT Of all 
untre WOfke,S because it;,; chtilpef. 

8 You might find k>"ph~'u In the law which could 
sa...e you f.om being pras«utw. LD")'\'I"l might look 
for them. 

9 When people ramlN'te through the st'~5 they 
make" lot of no;se and may dimag .. th ings. 

10 Pt'ople might frNk out iflhey "f" scared 01 

panICking. 
11 A goYtrnment mil)' need to INII out a COO1p;1nyo< 

INnk bec.iluse they af" iIt risk of going bankrupt. 
12 A type ofbeh;wioo. Of dress might be "o ...... d on 

beause someone dis3ppro.es of it, 
B 'Iou find In....tn in prison. 
1.- Most comp;!nles ~ to ~ 0 ........... for rent. 

utilities, su~ lie. 
15 Vou might give wmeone iI hod surt In iI race 

beaUile you hiI~ an unbir lOlIv.lntilge CHer them 
e.g. iI child. 

COLLOCATIONS 

Fe< illms and suggested procedure. ~ RNiew 01, 
p,ages 32-35. 

IDIOMS 

rAnI~ 
1 He'S In a prediCilment I iI difflcuit SituatIOn. 
2 They're stnllng the profits. 
3 I tell ilSIeep. 
4 it's 'lie/)' rxpensive, 
5 tt's bo!en likely to hilppt'n for iI while. 
6 He's illw01)'S been iI non..:onformist, 
7 Ttoqr mille iI huge proflt. 
S I reillly identified or Symp;!thised with tt. 
9 tt's a big fuss ilbout nothing. 

10 It's iI good eXilmple of the II!Mrnment controlling 
peopIe's Uves. 

11 I wouldn't be so sure It will happen. 
12 Ifs an attack on ~ple's pe.sonal lives. 
13 It is oflntt.est to tile base. side ofhumanli)( 
14 I could flnd;o sPKe for you (e.g. for an aPPOintment). 
15 We ilre in iI very difficutt sltuiltion In which neitlle. 

course of action is lItsi~bIo!. 

~1 pp.l18-119 

LISTENING 

FOf aims and "'Umed procedlm! for the rm of the 
rmew,1ft RevlewOl. Pi'" 32-35. The IlIdlo Is " R".1. 

• 
1 F -film Industry's big ilnnu;ol ilWilrd night 

" " .. F - outfit showed off M-r Cu~ 
5 F - tile crowd WlIS stunned t". her hlliO(ut 

" 7 F - slle uotegoricillly df!nles tile accU$iltions 
8 F - mllny observers ~tt slle looked WOfn down 
9 F - she looked In ilbsoIutt agony 

" , 



GRAMMAR 

fu.dMA.." " ,.1 
1 whe.e 
2 8e5-~U 
, whom 
,,~ 

S with 
6 likely I liable 

'" 8 during 

(ai dll! •• 1l1L ILl 

1 In.: ""~I mafOtlty are ab~ to 
2 urSed them not to 
3 the way In wllkll 
4 wilt: regard 10 

S blame go">'ernment 
6 onthe_~of 

LANGUAGE PATTERNS 

.... ' . th 
1 correct 
2 nus kn-I as IIInI an ~rdsoe as miShl be Imagined. I 

ThI'S exercke Isn't ., IIInI as mlsht be lmasined_ 
3 There's no demand for Illat kind off.::bfk anymore. 
4 At leaSI he saw Ihe funny ~kle of the situation. 
S U>Lrect 
(, He's got thl'S put .... _ I hutt: _ down oneside 

of hi! ~e_ 

PREPOSITIONS 

~­
,.~ , .... 
3 thLOOghout 
<of 

"" ,~ 

, " 
'" 

OPPOSITES 

... -
1 positM: 
2 final 
3 off-putt,ng 
4 s.mple 

MISSING WORDS 

IiIlslan , "" 
2 clash{es) 
3 appeal ..... 
5 ~.k 

VERBS 

~.-
1 confirm 
2 retr3Ct 
3 ,mplement 
4 ~lash 

FORMING WORDS 

... -
1 technlalrty 
2 coo.oeri~ 
3 policing 
4 circulation 
S ~ymbollc 
6 aUlllority 
7 directiYe 

VOCABULARY 

~.-
1 C t>;d 

2 A hailed 
3 C 1I!i«: 
4 8 Wotnesses 

5 voIat.1e 
6 la. 
J spel:lfL( 

8 malnstreilm 

S switch 
6 regain 
J enhance 
8 ~rdill! 

• 

5 A terminate 

, ''''''' 
7 A comoIkbte 
8 C defaulttd 

DO L!tVI(W IIJ 



In this sectoon we will look it two t>r~ renons for writlns in 
;r foretgn IinsUi~: to priCI/se iOO pIiy,;rnd fO< thlo rul world. 
W~ upb,n whit we ""'in by thMI ind how t~ ~ diff~r 
in te;Khins. Usks ind feoedb;Kk. 

PRACTICE AND PLAY 

The first renon fO< WT;tins In i fooe,sn lingUiSt' is simply to 
pr<Kti~ new linguag~. ~perl"",nt and heirn more Engl'sh. 
Writing miy haw signlfic;rnt ~nt'frts for students hearning 
English . ln COI'trast to speaking. stu6ents hive tl"", to plin 
whit they wint to Soil}': they Can look words up in ;r dictioo;rry. 
they arn check and rew<ite g'im ..... , ;rnd they mi)' tIf! more 
ible to notice how English works. Thit might then gM: 
~fits In terms of thfoir overill com(lf:ttr1(e In English. 

Wrltins for tilt purpose <;>f jnctlce ind pI;Iy dots not depeod 
on ilny ~rticul ... genre or sUndilrd org;rnlSitoon In WTitlng: it 
could tIf! ~ ~ences. p.lI'~"'phs. d~1ogues. etc: it r:ouId be 
about anything tilt student Wints or it could be on a the"", tilt 
teacher chooses, it could be 'indom connections of sent~ncts­

trul' or imigined. Somoo: g",mmllr "od wubul;r'Y tllS~ in the 
StudMfI book ;ore of this niture. with $Iuden\l hiVIng to 
wmpk!Ce ~enc:ts using their own ideA 8eIow are Kme more 
IiIsb. The !de ..... focU'5 on revising lingu;rge. but it dotsn't h3"ooe 
10 be so. Here are some klen)OU, students could try. 

, Write II diiry about)OUr di)'. trying to include: new words or 
n.uctures thit you've hellrnl. 

, Write five to tHl lines of EngNsh -.y di)' .. bout .nything 
)Ol' litt. 

· Write everyday I week about a story In the news"/O" SiW or 
rud about. 

· Write a poem or story using i new word you've (e;rrnt. 
· Wrl\e i COI'l\o'eISition ~ on OI'W: you hid with ~ 

dUflng the c~ 
· Write;on Imllgine<i conversation with ~ you know 

b.1sed on ;0 topic )'OO've studied. 
, Wlite an Imagined ror>verution that tike5 place In i 

p;lrticul;r, ~~. 

AS these kinds of writ,ng usts ire Ur><:Onn«!.ed to any 
p.lIrtlculir 8f"me. th~ require 00 'teaching' or prepilfalkm. 
and can be set at any time . In terms offee<.lbKk.)Ol' may 
WlInt to simply _ite • ptrwn;olresponse to ....... t the student 
wrott ""'h is.11tis m>~ trIQde ""' Ioug" or T/tQn II1t~till9. 
A1t~rn"tnoely;)'Oll could ~g<lge in a dialogue wtth the student 
by "sklng them 8Hluine queslions. which lhey answer ,n 
writing. Voo mi)' wanl to corrfil aspects of the key st,uctu re Of 

words that they practised. or u~ rommon errors from different 
students is a way to <e-teiCh Lang~ in dns. l!c._r. we 
feel mrrtclron should tIf! kept to " minimum ""th these kinds 
~~ 

of texts. Tilt ilm Isn't assess"",nt: it is to ena>UIlISt' students. 
to eng;o~ with them and get them to pIiy with l;rnguage. 

FOR THE REAL WORLD 

ThloSKond bf~ reason fof ....... itlng is that students need 10 
write ;0 specrflc kind of te)(\ for an n5e'5sme<lt or fof a 'real 
Iw,,' usk such as sending an ema;!. These text s are generic 
in wme wi)'. They often have specific. vocabulary (including 
large chunks or exp,~ssions) Or grammar Connfited with 
them.They ilso hive rults about the waythty are prese:nt~ 
how thty are p;llag"'phed and Ofde<ed "nd OIher lIspectS of 
diKourse.. The problem fof fofelgn he"rners of Engl'sh i<!; thit 
these rules of discourw might be different In tlleir l;rngUilge5. 
Unli~~ spoeaklng, where 'Istenefs might accept ellOfS beause 
t~ can see e ther Ihings te help Int~lp'~1 tile tneSSige. 
wilh writIng a ruder mi)' m,wndersUnd a message or ONen 
tIf! offended when the rules or (C)nYentions of a genre are 
bfoken. For thi<!; re .. son. students need careful po-ep;lration fOf 
writing such te)(\s. and feedb.ick should tIf! more thorough. 

The writing units In the Student's book ;rim to pI<Mde this 
arreful pteP.fl\JO<1. They afe biiN 00 8Hlre5 commonly 
tested in Intern.ition;ol ex;ImS weh ;os fCE, CAE and 'ELls. or 
on fuooion .. I ....... 'ting tasks we mi)' perform "t work or when 
studying In an English·spt"klng context. 

WHAT'S IN OUTCOMES WRITING UNITS? 

• 
fach dooble-~ge spread teaches a di~rfflt style of writing. 
You can follow them in iny ordel or do them "fief every two 
units in the main Student"s book. The units conta,n, 

SpeHInI Tilt units ;oim 10 be interactive. Spoeaklng iClivities 
proviOe ;0 WinTler. rNt~ to tile top;.:. discuss the text types or 
mi)' be p .. rt of ~anning fOf writing. 

Wrltlna The wrillng sections present moo:IeI texts. Whihe there 
may be some b.is.ic comprlt"henslon questions ",oond these. 
lhe m.in focus is notic,ng usefullangUilge fof the genre and 
how tM te)(\s are Ofg3nised. 

lCey words This section focuses on words I expressionS which 
link sentences;rnd cLauses and give te"" coherence. ~ 
follow a similar ~"ern to II"'mmar e><en:Mi. ""th • short 
expbNtron or gulded questions "nd i controlled practice. 

Vocabulary Ind I"'mmar There ire often short grammar Of 
wubulilry sections if there Is " dose relation to the text typt. 
Note there'S no link to tilt wam ..... r ",ference or \tIrabu/ol)' 
bviIIhr. 



Practice This is ~ Usk fOf students to write J similar kind 
of text to the one they looked iIt in Writ!n, a nd try to 
lnoorporate some of the other lan'Uige they hi...., learnt In 
the unit. Th~ ~ioo Cin be sel itS I\omeWOfk Of be done in 
class. Corng tilt pr;Ktice In cLJSS un be inler;KtiYe. p.;orticularly 
if using a ·pnxns writrng Jpproadl. 

PROCESS WRITING 

Prexe.s writing ,)W~hes focr.rs on the fKt t ..... t !!ood 
writers often 80 through selleril ruges to produce i !!ood 
p;ece of writing. They rmy: 

• brJinstorm ideas 
· wrlle a plan 
· wrile i draft 
• dlscr.rss their draft with someone 
• write i second drJft 
• put it through,) spell.chec:w 
· have corrections m;ode by someone 
• write the final draft 

(lbvioosly, we don·1 alw¥ 8" t hrough these slages when we 
write. but in the use of our students. h~ng different suses 
"nd "I!owing for more t~n one draft ~ more opporturuty 
for teKhing .. nd learnrng.ln fact. br~irt!.tOfmrng Jnd planning 
stage. Jre often ind~ in Practice or at _ other stage of 
the iesson. Hg"'eYer. there ~ no reason why Jny of the sUses 
aboYe shouldn·1 be done In pa l ~ in class. Another way you 
might want 10 IrICOIpofite J proce.s apprQa(h Is to give the 
Pr;Ktice usk for hor'rWwork ~ they do the JCtI'JI writing 
iesson. n..y then _ite their WOI"k in light of what they leirn. 

MARKING AND FEEDBACK 

There ire i number of op!"",s aVJllable to teachers to mark 
Jnd gWe ~biCk on students·writ'"g. 

o.ln, symbob You un mark es~ r.rsing symbols abOYe the 
<nJPI>fOp<iateword or grammar. Here ire _examples; 

· I. wrong tense 
• w( . wrong word form (e.g. noun rlOI.1djective) 
· col. wrong coIlQC .. tlon (e.g. the noun is the right meining 

bul does.n·t 80 WIth the verb) 
• yoc. you have lhewrong WOI"d (it mJWs no sense here) 
• prep. you need J different preposition 
· pi. plural is wrong or SMIIId be plural 
• sp. wrong spel ling 
· wo . the word order is wrong 
• art . the Jrticle Is wrong or absent 

The idea of doing this Is 10 make 'itudents notICe their e<fOfS Jnd 
try to find ans~ 'I\)U coold do this itS J pillr KtMty in dHs. tt 
may help them to become more aW;re of tr.e;r common errors 
and edit their own work more carefully. The difficulty Is Ihat 
m~t .. kes don·! frt nutly into utegories i1nd ShJdents may still 
~ tho! Longwge WfOng. 'I\)U should mark the tot again. 

ReM ,,"uLotIon You mi)' simply want to cross out and 
rewrite Ihlng~ that a re ·wrong' In t he te xt . This may haw t he 
adv.Intage of leaching students the correct I~nguage (t hough 
note they mi)' still be unclear why it wn wrong}.lt m;l)" also 
be trrne--wnsuming for you and deffiofilisrng for students If 
they see lots of (r!)Ssing out. In this use - .. nd indted with 
i" uses of teilCher ~biCk -you need 10 strike a biTJ"'e. 
At Ad\l3nced ~I. you will expect i !!ood degree of acr::uracy. 
Students shoold 0111-0 be at>le 10 deal with" var iety of ted 
types, employing Informal and formal resISters. Students 
should ilso be JbIe to structure their writing Jnd u§oe 
Longu .. ge i~le 10 their reiders. 

Content Jnd . tructure When you mar k tho! te>CIS you could 
ignore ·grilmmar· and Individual Y(l<;abulary mista kes Jnd 
focus only on whether the writing "nswers the question and 
Is organised well. You simply write comments on the writing 
or at Ih<>: end. This !soften quicker for you. the teilCher. 

Mirking this w;l)" trJolns students to appr«IJle the 
Importance of these aspects of writing over b;ts.ic ·accuri!CY'. 
Rude~ in filCt will often igoore mlslakes If the overall 
st ructure of the text Is clear and the content Is relevant. 
k>gical and I or Inleresting. HOwever. students will want 10 

know if their writing Is correct unless you clearly Wilrn them 
beforehand thit you·1t only deil WIIh content ilnd structure. 

PHrcortedk>n Students un ilsog~ ~bact.~ the:m 
10 leOld each othe(s writing and ev;>luate t he te)(15 ind I or 
sussest changes. To do this they really need a ·mark scheme·: 
this could be a list ofstatements lhey tick or ildiP! such is; 

• I ~joytd I/Iis. 
• I _nlN 10 blOW nIOfr "boul _ 

• I didn1 u","nl"od IIIe bit "boul _ 
• Ibu "sN .IOnlf word! I grommor I did~~ t now how I" use. 

Ar.olher way ~ togi...., them m ... kln, cflterla f rom in 
esUbl~1\erj source such is the FCl exam. (hed they're not 
too <flfflcult for your st~ 

The advintilge of peer correction i1 that it·, interacti...., 
and based on genuine reilde~·responses. lt·s also usy on 
the teached However. it is not SO good for dea ling with 
IJnguage. apart from genera l sUtemenls. is students may 
not trust each othe(s judgement -often with good rusonl 
Ilo u e¥e'. it Is a useful stage ind may 5JYe you time by 
reducing mistakes or inconsistencies before you (0fTIe to 
mart the texts. 

WRITING AND PORTFOLIOS 

Whichever w;l)" you chile '" 10 «lffect tho! students' texts. 
we suggest you gel students to rewrite them. This would 
guarantee Ih .. t the students focus on their errors and produce 
.. n improYed texl which they could then keep in a portfolio. 
Portfolios of wor k are recommended by the CH and can 
prOYi<\e evidence of students· p<ogress and level. 



01 DESCRIBING VISUAL DATA 

WRITING 

AnIWl!f'l A 
1 by population (not by "rea) 
2 not all cities e~ pected 10 grow 
3 rural to urban living (rIOt the oilier way round) 
4 not t rue that urban populations In the who~ world 

are projeded to ri~ by 25% 
5 Mumbai will rise more than slightly 
6 Ohaka will rise by 8,6% (not triple) 

VOCABULARY Describing percentages 

MI_BA 

1 Ihe yasl majority 
2 almost a fifth 
3 rnOfe than hillved , fourfold 
4 four out of fiyoe, slightly higher 
S a tiny percentage 
6 a Sign;tit:;lnt minority 

GRAMMAR Describing changes 

An, WI!f'I It 

1 By 2025 , tile populal!(m of Dha k.) Is p10Jected to haV'e 
risen to 22 million. 

2 In the next 20 ~afS the IUra' population is srt to fall, 
3 Af,u;an cities are expected to srow rapidly <:Ne. the 

next few )'tars. 
4 China Is predicte<l to become the world's largest 

economy in Ihe next ten )'tars. 

116 OU1COM[S 

KEYWORD5 FOR WRITING 

of whom I of which 

.~-
1 The gcr.oeroment donates 0.6% of COP as aid, the bulk 

of which gOO':s to countries in Africa. 
2 There wele 2650 fatalities from or ac;cldents last year. 

the Viist majority of which wele cau~ by driW:r error, 
3 University entrees. of whom 12% will ~ flom 

dePfIW:d backgrounds, are set to In"ease. 
4 There was a significant fall in Clime in the last de(olde. 

a large part of which was put down to rising living 
standards. 

S The survey Interviewed 950 ~ple altogether, most 
of whom were 18-25 years old. 

02 EXPRESSING YOUR OPINION 

WRITING 

"n.wen F 
,~ 

2 Inde«! 
3 AS such 
4H~r 

5 Secondly 
6 Whilst , 
7 In short 
8 such 

KEYWORDS FOR WRITING indeed 

Suaested In. wen 0 
1 theymayhawotomakecuts. 
2 they on usually use ta ~payers' money to help if 

ne<:eSS31)'. 

.J 

3 the present government made many such promises in 
the run-up to the election. 

4 it (oln be open to corruption. 



03 A REVIEW 

VOCABULARY Reviews 

""fwetS A ,lid I 
1 based .. set (film) 
2 rhyme .. collection (poetry) 
3 ~Ibum + encores (gig) 
4 sets .. chOleog,,,phy (ballet) 
5 ;obstr;Kt .. sculptures (exhibition) 

6 p,odvction + plot (pl3y) 
7 technklue" partner (musical] 
8 prose ... multi·layered (novel) 
9 OfchestfMlon .. role (opera) 

10 symphony +- finale (concert) 

KEYWORDS FOR WRITING 

nevertheless / given 

Am_" A 

" " " " " " 

04 DESCRIBING PROCESSES 

WRITINCi 

Answers C 
1 whereby 
2 thus 
3 meanwhile 

", 
5 which 

VOCABULARY Processes 

An1wers " 
1 Plastic Is rerl'lCl"ed from the rubbish manually. 
2 The pipes arc Insulated with m.m to minimise heat .. ,. 
3 The final product Is screened fof imp<Jritles. 
4 The tea leaves are categorised Into different grades 

according to file and quality. 
5 Nothing is discarded through the process. 10 

maximise effk;ency. 
6 The raw mite.ials ;o.e del~,ed In a container ship. 
7 The parts are usembled In a central plant. 
S The oranges are bo~ed ~nd loaded on to 10ff""S. 
9 T~ turbin~ are ~fed byforclng water th rough 

them. 
10 T~ micro~ are used to breaK down the oil Into 

droplets. 

KEYWORDS FOR WRITING 

whereby, thereby and t hu5 

Ano-. 8 
1 whereby 
2 thus I thereby 
3 whe<eby. thusl thereby 
4 whe<eby 



05 A COVERING LETIER 

WRITING 

.... 1_II A 

1 am writing 
2" 
3 would 
4 h~n8 ~pent 

5 W<lr~ 

6 wh l(h 
7 put 
8 all 
9 shouk! 

10 rn.aring 

VOCABULARY Achievements at work 

AM" u, " 
l .. mmged 
2 promolt'd 
3 advised 
4 3chi~ 
S condocted 
6 ~311 with 
7 implemented 
8 diagnosed 
9 ~sed 

10 bud~ed 
11 ~otiited 
12 represented 

KEYWORDS FOR WRITING 5hould 

AMblel A 
1 Plu~ do not hesi'"te to contact me should you 

fequlre further InfOfmallon. 

2 Rmrences "rt """,iable on request. should you 
require them. 

3 Should any vaGlr\Cles become ....... ilable.pluse 
contilct me at your earliest CO!'IV'enience. 

4 After Sixty days you un "" .. ke t he test should you 
wish to do S0-

S Please phone 10 make an appointment should)'Oll 
wish 10 dis(U5S the matter fulthe<. 

Anlin" • 
1 fffl free to get in touch If you want mOre information. 
2 I've got rekren~ if you no:ed them. 
3 Please let me kl'lO'N as soon as possible if any Jobs 

come up. 
4 You un do the test again after a couple of months If 

you want to. 
S PIlone and make an appointment Of you want to tal~ 

any more about this. 

UI OUTCOM(! 

06 A MAGAZINE ARTICLE 

WRITIN(; 

--.. . 
1 Pa ragraphs end at MII~um and molntenonce. 

paragraph 1 - introduces in~ntor and in~ntion 
paragraph 2 -des.cri~ how he clIme to in~nl Ihe 

eafs Eye 
p,IJ3graph 3 - talks about applicnlons of Cafs Eye 

and compares it with other inventions 
2 1 I beliew ~rcy Shaw Is a greal inventor and his Can 

(ye should be displayed in the Design Museum. 
2 How many of these were re"lIy invented by one 

man? 
3 It made Its inventor millions of pounds, yet few 

people know his name. 
4 Their In~ntofS ·stood on the sho<Jlders of giants'. 
5 lelepho~s, cars. compute~ etc. 
f> yet -line 1. su~(v - last sentence. besides - last 

sentence bul one 
3 Possible litle. An irrvgllloble Invention 

KEYWORDS FOR WRITIN(; 

surely,yet, besides 

Ann •• , A 
1 There was enormous interest In thoe new devi<;e. yet 

sales were sluggish. 
2 It WlIS chup to Pfoduce. Beskles.lt was beautiful 

to !oak al. 1 Beside'S being cMap to produce. it was 
beautiful to !oak at. 

3 Surely this is the greate'St ach;ew,ment in the 21st 
centu'Yso(ar. • 

4 Some may argue that many others were working on 
the problem. b<Jt surely his was the bigge'St and most 
dedsi"" contribution. 

S The train was fast "nd (Omfortable,and ~kle'S. it 
was the cheapest option. 

6 He made millions from his in""ntion. yet he d>ed In 
pO."'> 

GRAMMAR [ew I a[ew,little I a little 

..... ZL1 2RA 

1 little 

"ow 
3 little 
4 a few 
5 i1little 
Of,. 
7 a few 



07 AWIKI GUIDE 

VOCABULARY Evaluating 

..... s ... " 14 

" ,. 
'" , g 

5. 

" " '" 
WRITING 

"'n OU.IJ • 
1 l~r8ely 
2 effectively 
3 partially 
4 prNominanlly 
5 ""'>\'nliall)l , ,-
H .... 
8 subsequently 
9 deli~rate 

10 previously 

KEYWORDS FOR WRITING albeit 

....... , 
1 al~it conservative 
2 albeit funny sometlm"" 
3 albeit very slowly 
4 albeit one I didn't wholly agree with 
5 albeit he is an audemice.perl 

., 

, 

08 GIVING INFORMATION 

WRITING 

An.-..B 
1 HQuslng 
2 founded 
3 Situated 
4 Fc>lowing 
5 entering 
6 Walking 
7 featuring 

GRAMMAR 

PartiCiple clauses with adverbial meaning 

"".wen" 
1 Enter;ng the museum. we._ 
2 Walking fOUnd t~ museum, L 
3 Removed from G~e at tilt. start of the 19th 

century. tm, Elgin Marbles... 
4 ~ng ,edec:<>rated. the galleri~ ... 
5 Not having long t>efQfe dosing time, we._. 
6 Being a regula' visitor to the city.I'm .. 
7 Being about ten mll6outsl~oftown. the 

rnuSl'urn_. 
8 A ~ law waS Introduced about ten ~ars 3gO, 

,,",oiling in ~II enlraoce fees being ~rapped. 

9 Visiting the museum during the moming. you will 
find it much Ie1s cr~. 

10 The gurde. pretending not to hear her questions . 
ca rried on with lhe tour. 

, 
KEYWORDS FOR WRITING 

among and within 

..... __ A 

" " , g .. 
" , , 
" 

"iI 

Wtll ,m;IHSONSl_3 ,,' 



TEACH ER'S NOTES 

lA MATCHING ANAGRAMS 

Mm 
To "vi ... a.dj~ assod-ted. with city Ufe, 

Ihofore cI, ss 
Make enough copies of Set A for half the class and enough 
copies of Set B fo, th~ other half. 

In tins 
A Divide the class Into AB j»irs.Give out the correct ~ 

of words to each student. Tell students to look at thel, 
words (adJecti~ 10 desCfiil<" cities) and write anagrams 
(write the ~ttefs in the wrong orde,) for each adjed;"", 
on a pifie of papoo: •. 

B Tell students to Sive their anagrams to their partne~ 
and race 10 unscramble them. When they have finished 
they should check together and find the matching pairs 
of oppo'lites. The first pai, to finish is the winner. 

"",'oeers (OppO lltes) 
spotless - filthy 
compact - sprawling 
affl~nt - dePflved 
_II-kept - run-down 
well·run - Ch30tk 

18 SECRET Q.UESTIONS 

.... 

C~im - polluted 
sa~ - dangerO\.lS 
vibrant -dull 

dtar - con~ted 
cheap - expensive 

To rmse perfect forms and perlOnalise the topic. 

8efore cI~ .. 
Make one copy for each student. 

In d~Si 
A. Tell students to write their name and short answers to 

the questions (not complete ~ntences) In random order 
on another piece of paper. 

8 Put them in small grou~ and ask them to swap papers. 
Each student should read out the name and the answers 
they have. one by one. and the others Should guess 
which answer refers to which question. and ask follow­
up questions e.g.five - is thi, the num/l('r of career} you 
thinkyou will huve hodl Yrs. Why do you think thotl etc. 

e Conduct ~back by asking what was the funniest I 
strangest I most surprising etc. thing th~ heard . 

1>0 "" __ " 

2A ONE THING THAT REALLY ANNOYS 

ME IS ••• 

Mm 
To give further pra.dice In emphatic strudures. 

ilefOfe (la .. 
Make enough copies of the role Ci!rds for each student 
to have one. and one copy of the useful language box for 
each group. 

In dus 
A. Put students in threes."- Band C. GiV!' two identkal 

role· cards to A. and B in each group and a role·card 4 

(scorer) to student C. GiV!' a useful language box to each 
g'oup. (Altematively. you could dispense with the useful 
language box and elicit this language and put it On the 
boa'd as an int,oduction.) 

8 Ask stw1ents to COMuct the role-pl<ly acto,ding to the 
Instruct ions on their cards. A. Mm B have the conversation 
while C is the scorer. A and B should haV!' a natural 
conversation but try to use as many examples of the 
target language as they can (should award 3 point fOf 
each appropriate and correct u~ of the tafge1language. 

e When they have f'nished. ask the s<:o rtr to pass on the 
s<:orer role Clrd to another student in the group. Give out 
two different same-number foie cards to the other pair 
in each group and ask them to role·play again. Finally. 
repeat the role· play with the third set of role cards. 

28 FIND YOUR PART~ER 

.... 
To rmse the name-s of common household objects. 

Before dus 
Make enough copies of the sheel: of pictures so that each 
student will receiV!' one pfcture. For a class of twelve Or 
less. make two copies of the page. For a class of more than 
twelve. make four copies. Cut the sheets into indi~ idual 

pictures. but make ~ure you keep them in matching pairs of 
pictures e.g. In envelopes or using paper di~. 

In d~ss 
A Give out one picture to each student but make ~Ufe 

each student will be able to locate another student with 
eJ<.1ctly the same picture. Tell students not to show each 
other their pictures but to look at them and note what 
is in them. With an odd number. I3ke one of the pictures 
yourself. With a larger dass. there i~ no problem with 
u~ing a picture more t han once, but always make sure 
each picture has a match. 



B Ask stooents tostand up and I'llOVe Iround. They ~hould 
try to find thei r partner by a~klng questions about ea-ch 
other's pictures e.g. Is thtft " mop In your pictufell5 It 
Mxt to the IlucUtll'Oint out that the pictures ,1ft ~II 
vr'Y ~m;lar and they mll$t find the tuct ~tch. 

C When they find their poortner, they should sit down 
together.Ask them to turn the pictures CMr and Wfite 
down all the obfects they ca n remember. 

3A WOULD PElMANISM 

"'" To revise \lset of would. 

BdOfe class 
Mike a set of ~nterxes for each poolr. 

Indus 
... Put ~tudents;n pooifs. Tell them they aft going to ~ a 

game of pelmanlsm (finding matching poo"s by turning 
CMr two ~nten,es at 01 time and seeing if they match). 

8 Give out a set of ~ntences to each pair. Ask them to 
Shuffle the ~nterxes and l.oIy them !'lee down on the 
tab~. 

C Slooents lake tums tum,ng~, two wnlences.1f they 
match - iCCOfding to the U5el' of would - they pick them 
up a nd keep them. imd hilYe ",other turn. If they don't 
match. their partner should illVI'! a turn. 

D At the end. they count thtir sentences. The win ner 
Is t he one wit h the most sentences. As a follow·up, 
ask students to Imagine a scenlrio to< each of the 
sentences. 

,,", LU ell 
1-3, 2-12. 3--18. 4-7. 5-11. 6-17. 
9-19, l Q-H, 13--16, 14-20 

38 COMPOUND ADJECTIVES 

"'" To rnbe compound I dJertJw.s from the wUt. 

kfoteda .. 
Make one cop)I for each poolr. 

In dass 
... Tell stooeflts they are going to form IS mlny compound 

idjectives as they un by putting the words from the bo~ 
In the COffect bubble. Point out that some of the words 
un go In more than one l>ubb~. 

I Put students In p;1Ii~ and tell them to wflte the words In 
lhe (OI'~ bo>c and discll$s their meanings. 

C Check witll tile ~ class Ind concept theel< some of 
the ntwef compound idjectlvts. Alternatively.)'OIl could 
ma ke Ihls 01 race - the first pair to get all the word~ in 
the correct place win. 

""s_~ 

·minde<l _ absent. broad, single, naffOW, open 
·hea rte<.! . cold, warm, hllf, big 
·sklnned • thick, tllln, olive, clear 
·handed .1efl11g1Tt~ 
·headed • big, pig. c~ar 

4A SPLIT SENTENCES 

Mm 
To rniM concUtIonal Jtr\lctwes. 

Beforeda .. 
Ma ke enough copies of the sentence halves for ea.ch 
~tudent to have one, but ma ke sure you have matching 
halves for uch sentence. 

In (!,ss 
It Tell '>Iu<lenls they art goong to "-half a condffiDn.1t 

sentence and they h;we 10 find their other half G"'e out the 
sentence h.i~ making sure ea-ch one h.is a nmch. With 
an odd number. take one of the sentence halves )'OIl~If. 

8 Ask students to get up and w,lk around. and find their 
poortnef by uylng theil sentence hilf aloud, unt;1 tMy 
find a milCl'l. 

C When theyfind their porrtner, they sIIould sit down together 
and analyse the form and me,",ns of ttoe;r sentence. 

o When all students hlr~ sat down, they should take turns 
leading out their sentences and lISklng the rest of the 
cllss questions about tile form Ind meaning. 

MSOhrs 
Ib 28 3e 4 h Sf I>d 7a 8( 

48 VOCABULARY RACE - POLITICS 
• 

"'" To tniM WOldJ I phrases about poUtl.,. and polftidant. 

8efoft d~ss 
Make one ~t for ea.ch pair. 

In et" .. 
It Put sllKlenU In pooi~ and ask them to complete the 

WOO'd list with words I pllfase5 from the unit. The fi~t 
poo" with all the anso,w,rs correct Is the wonnef . 

a Ask students to mart the stress on the wordS I ~filses, 

C Ch«k pronunciation and meaning with the whole class. 

~.-
1 cII.iIrl5lN: 2 ei«tlon; 3 good communbtlon skills: 
4 lnabilrty to Q;lffiprom...e; 5 J!!r,l8ment; I> k''IOWiedBEIbit: 
7 M!'; 8 op'!!!ion poll; 9 ~ 10 questionnaire; 
11 ~rtndum; 12 strike b.il11ot; 13 tUfIIOV\: 14 victory: 
IS warning: 16 )'OIlth VOle 



SA COLLOCATIONS DICTATION 

Mm 
To revise coUocatlons formed of 0 -+ noun of -+ noun f 
noun phrase. 

Bnore d an 
Mike enough copies so that one h~lf of the class has a 
Student A set and the other half has a Student B set. 

In (Ins 
A Put students in p~irs.Ask them to take turns dictating 

the noun I noun phrases they haw. in t heir box. Their 
partner should write them in the COllect bubble. 

S When they haw. fjnish~ , as k the I"'i.s tocheck together 
and tl)' to ~dd one more noun I noun phrase to each 
bubble, 

AMuu tos 
(suggest~ additional answer In bradets) 
Shodent A 
a bundle of: laughs. clothes (fun) 
a fraction of: t he cost. an Inch (a second) 
a risk of: flooding, accidents (failu.e) 
a flood of: replies, questions (people) 
Student 8 
a sign of: the times. life (things to come) 
the supply of: blood to the b'ain, drugs (water) 
the aboli\iOfl of: slaw.ry. tile death P/'nafty (VAT) 
the tip of: tile keberg. my tongue (tile Islaoo) 

S8 CROSSWORD - DESCRIBING BOOKS 

Mm 
To revise and consolidate wcab1.l1ary used to talk aboul 

""" .... 
Before cl". 
Ma ke one copy of the (foHWOtd fot each pair of students. 

In cia .. 
A Tell students they'r" going to do a crossword with 

WOtds related to t alki ng about books. Hand out the 
photocopies and te ll them to do the crossword in l"'il5. 

B Get fast finishers to he lp othel students. 
C Extend the ~ctivity by getting students 10 wr lle four 

deflnitiOflS of other words from the unit ~nd gilling 
them to thei, I"'rtners to guess the answer. 

"'-" ,,- .... , minimal 1 tale , ,,~ , insight , 
"'~" 4 ranked , memolr 5,.-, 

10 narrator 8 portrayal 

12 prolagonisl 
13 plot 
14 tadles 

11 style 

6A WHOSE WISHES ARE THEY? 

Mm 
To revise 1 wish followed by a variety of structUrH. 

Before clan 
Make one copy for each student. 

In clu. 
A Giw. out a sel oflnslruct ions to each student. Ask 

them to write a complete sentence for uch one, giving 
reasons or other details. 

B Put students in groups of si x to e ight.Ask them to put 
all the sets of sentences in a hat Or enw.lope and mi~ 
them up. 

C As~ students to ta ke turns pulling a sel of sentences out 
and read ing them aloud to the rest of the group. They 
should tl)' to identify who wrote tach of senlences and 
e~ pliin their chOiCes to each other. 

68 ADVERBS NOUGHTS AND CROSSES 

Mm 
To revise adverbs. 

Before (lass 
Make one copy-of the gr id for each group of th r~. To 
make it more challenging,)'Ou could cut out the sentence 
starters and lay Ihem face down on a grid, so that players 
don't know what to e~ pect . 

In ( lass 

A Te ll students they are going to play a ga~ of noughts 
and crosses. Draw the grid on the board and ex plain I 
elicit the ru lts i.e. each player nee<ls to get thret': amwers 
in a line, which can be w.rtical, horizontal or diagonal. 
One student is noughts (0) and the other is crosses (X). 

8 Write in one of Ihe boxes! Hupjdlyforgot._ and elicit 
possible senteru:es. Explain that students will gain a 
square by forming a correct sentence, 

C Oivide the class into thr~s. They should choose ~ game 
master and the other two will play. Giw. out the Slid. As k 
the game master to conduct the game i.e. decide who 
starts and whether the sentences are correct. if they ar~ 
not sure, they should ask )'Ou. Players should take turns 
chOOSing a square and forming a corre<:t senttnce. The 
first one wit h a line ofthr"" is the winner, 



7A PASS IVES DICTATION 

AIm 
To revise passive f Omd. 

hfotedaso 
M3\e enough copies of Student A, fOf hilt the duo "nd 
Student 8 fOf the other halt. 

In duo 
A, T<'"II students they ire SOIng to do" paired dictation. They 

should dictate their te~t In Chunks alld give thel. ~rtne. 
tl~ to wrlt~ It down . When they get to th~ underlined 
pil.ts they should say bl"h bk>h bl"h .. nd thei. ~rtner 
should ~""'" a gllp. 

B When they hive both finished. they should tell e;och 
other the Yefbs missing f,om the" 16tS. They should 
try IndMdlli011y to fitlln the g"ps In the text they hiVe 
written with t he COf,ee! PissiYt fOfm of the corrKI ~,b. 

C As~ them to Iook .. t the texts togethe, "lid check the 
writ ing "nd the passivt fofms. 

78 COMBINATIONS 

Mm 
To rrriH word formation. 

kfoted"ss 
Ma\e 00f! copy of ellCh c",d fOf ellCh pii,. 

In cl.n 
A, Divide the class Int" pairs. Dist"bute 00f! set of c"ds to 

e;och pai,. T<'"II st udents they ... e SOIng to fmm is many 
words;os they an. uSing" foot box + wffia boK. Tell 
them the tobl numlle< poJsible (n). 

B l<'"il PillS to .lICe 10 form ;OS m,,"y words ;OS they an. 
AhematiYely.)'O\I could set .. time limit of fIVe minutes 
"00 st09 them when the tl~ Is up. Ch~k the anSwefS 
and check ~rts of spe«h. ~"ning ilnd pronunciation. 
especially stress. The p"" wit h the most COllect 
combin iltlons is t he winner. 

.. ' '1 Oh , MUauL!I 

aplor: aplomion, apiOfed, explor;otory 
prevent; prevented. preventivt. ~mion. ,._ •• ,.'Clltilbie 
Viri: Vi.Ied. Vi.iI"ty, Vifiince, Vi. I"bIe, Virlation 
assress: assressivt. aggression 
manlpul;M.: ma nipulated, mllnlpul"tion. ma nipulative 
abund: abundant. abund;o nce 
Implic, Implic.1tion. Implicit. Impllat ive 
cynic: cynicism. cynlal 
faut: fiLllism. faulity 
jlfOO jIfONbie. ~bll:ty 

rYers. rversoon. d· ·d· . d_ 

c"P: apabllity. e;oPible 

8A PICTURE DICTATION 

AIm 
To revise vocabul;ory aoout landscapes. 

~dau 

Milke enough copies of picture A for h,,'f the cius "nd 
pKI""" • for the othef hilt. 

In dass 
A Put students In A8 p.lIlfS and disl ribute the plctu ...... 

Kco,dlng t o lette,. Tell students not to look at eilch 
other's pictu'es and tell them they ilre go,ng to do a 
pictu,e dic;Utktn. They should sit back to bKk and ta ke 
t"ms descllblng thel, plctu,e 10 e;}(h other. The" partner 
should draw thf! picture. Thffi SWilp. 

a When they h"ve finished. they should comp.ll,e thei, 
dr.owings with the Oflgmal "nd discuss ""y d,ffe,ences. 

8B AUXILIARIES SNAP 

AIm 
To revise dlfferent U lft of awdJiary velbt. 

kforedin 
M3\e enough sets of e;o.ds for eKh group of foul ~tudents. 

1ft diu 
A, Tell students they ",e going to pI")'a g .. ~ of snap. 

Explili n the rules. Sludents In fours d ist, ibute all tne ca,ds 
face down ~uillly among the group. They k~p their 
e;o.ds in .. pile face down In front of them and take tu,ns 
turning the t09 ard ~ ilnd l;oying it face up In front of 
them. If any pIloye< sees • mlItching pall of aids at any 
pornt. they shout SrlOp. They should identify wtlich o.rse the 
auxili.Jry Yefb has in the two SoffiIences.1f lhey a.e 'ight 
they""1Kt the two ards ilnd ..od them to the bottom 
of thei, pile. If they ,,'e w'Oflg. the game continues. When 
pl¥fS finish thel, pile of e;ords, they should turn tnem 
ove' and start again. If they fUn out of cards. they are out. 
but they can help to adjudicate the rest of thf! g"~. The 
winner Is the pliI)Ief with all the e;ords at the end. 

a Put students In gloups "nd give out a set of e;ords to eild1 
group. AA them to de.' thf! a,ds and Stirt whef1 they 
•• e leady. MonilOf and check lhey a .... pI;ryrng COfrectly. 

C It thefe Is tI~ at the end. you could Hk students to 
fOfm another sentence to III"stl ilte the use of the 
au. ,!lillY fepresented by e;}(h pair of cards. 

Anlru tll 

1 quast ..... tar • She live!; he ..... doesn't shel They 
wouldn't know. would theylYou haven't told him, 
hiVe you l l'm not stupid. am 11 

2 IOIbotItution -to iI'.oId ~atllll! whole ph ... se • 
It:. He doesn't tive here i"y ~ . • : Doesn't Hel 
A: They ilren't English . • : AmI't theyl A:' met him In .. 
pub. 8: Old you l A: She un speak Japanese . • : On shel 



3 ernphuls _ I agree. I really do. I don't ~now.1 honestly 
don't. She isn't my f.lend. She ~ally isn·t. He got up 
~ally early. He rtally dkl. 

4 ~s;o mpon ... . y~ I do. No it Isn't. Yes _ a~. Noth.ey 
hawn't. 

S with u> 0' "t/tlltr l /001' - another type of 
substitution. So do I. Neither tan he. Sowould she, 
Neither should you. 

9A FIND SOMEONE LIKE YOU 

Mm 
To revite continuo ... fomu . 

BriOte da .. 
Makeone copy for eilch student. 

In ell .. 

A Tell students they a.e going to find someone similar to 
themselveo; by ask ing qu~Uons. Giw out the quesHons 
and ask them to write their own answers in tht'YOu' 
column. 

B Ask them to stand up and walk around and ask different 
students the questions. When theyf.nd someone with 
a similar answer to themselves (it doesn't haw to t.. 
exactly the same but dose), they sMuld write their 
name in the .ight -hand column ()tnctllef 5tude"tl 

C When they have finished , ask them to sit down and 
report to the rest of the class on SOme of the things they 
found out. 

98 JOB INTERVIEWS 

Mm 
To leviI<! vocabulary Jelated t o lobi. 

Befo.e d~ .. 
Make enough copies of eMh cilrd so that one student has 
either an Intervi~ or an Empl~rcard. 

In dass 
A Tell students they 3re going to role-play a job interview. 

Divide them Into AB pairs and ask them to decide who 
is the empl~r and who the interviewee. Give out the 
role urds. Tell them not to show t hei, partner thel. card . 
Give them three I four minutes to prepiI,e what they are 
going to say. They could make a few notes. 

B Ask students to role-play the Interview in closed pairs. 
I\5k the empl~rs to tell the interviewees at the end 
whether they have got thejobo< not and why, Monitor 
closely. 

C "Iime.ask one or two pai" toact out their role· play in 
f.ont of the cia", 

lOA BODY CARDS 

Mm 
To reviR body movements. 

BefOle (110" 
Make enough copies of Set A for half the dass and enough 
copies of Set 8 for the other half. 

In <Ias. 
A Tell students they are going to play a card game to 

match parts of the body with the correct If>O'Vement. 
Divide them into AB pairs and distribute the sets of cards 
accordingly. I\5k students to shuffl~ their cards and deal 
themselves eight each. They should hold these in a fan 
facing them.ilnd put the others in a pile in f.ont of them. 

B Student A shou ld ~ay a card and Student B should 
follow w ith Ihe matChing other ha", If 8 makes a pair. 
they should (ol lect the pai' and have another go. "they 
can't ma~e a pa ir. they should pick up a card f rom their 
pile. The pla)"' r with the most pairs at the end wins. 

lOB BAD PATIENTS ROLE·PLAY 

Mm 
To.eviI<! modab In the past. 

Before cia .. 
Make enough copies of t ach card fo< each group. 

In dass 
A Tell students they are going to do a role-play beiWttn a 

doctor and a 'bad' patient. The pat .. nt has returr>e<i to 
Ihe doctOf for a se<:ond time because their symptoms 
are now much worse. The doctor should ask them if they 
followed each of the pieces of advice and they should 
confess that th.ey didn·t . in br;t they did the opposite. 
The doctor should tell them off using past modals. 

B Divide the class into th rees - doctor. patient and ,",ortr -
and give out the Symptoms I Advict ca rd s and a copy of 
the useful language to each group. 

C The doctor and patient should choose one of the cards 
and think briefly about what they a~ going to say.The 
doctor should try to use the useful language In a natural 
way. The scorer should award points to the doctOt fo< 
each appropriate use of the usefullilnguage. Then swap 
roles and ~peat the .ole·play. Then swap again. so that 
each student has a tu rn taking each of the t hree parts. 



11A FINISH MY SENTENCE 

"'" To revise llnldng wOId., 

Before <Ias. 
M~ke enough copie'5 of the Student A ~ard for half the ciass 
and enough ~Op ie'5 of the Student B card for the other half, 

In cI~ .. 
A Tell students they are gojng to dictate half,sentences 

to ea~h othe r. Student A says One of their ... ntence 
~ginnings and Student B finds the colred end ing and 
dictate'5 it bad. If A thinks it is the correct end ing they 
write it down to form a complete ",ntence.lf not, they 
as k B to look again. After Student A has s~id illI their 
sentence ~ginn lngs. they swap. 

B When they have finished,as k them to check the 
",ntenees togethe r. 

.... -
Student A 10 

" " " Student B 18 

" " " 
11B ODD ONE OUT 

"'" To IevU<e voabnluy rdated. to gam" and 'ports, 

Before class 
Make One copy for each p;lir in the class. 

In dass 
A Tell students they are going to plil)l a game of odd one 

out They should look at the sets of words and dec ide 
wh"h is the odd one out and why. They should replace 
the odd word wfth one that fits wit h the '>et. 

I Put students in pairs and give out .. '>et of words to eilch 
pilir. Ask them to play the game. 

( Check answers. and check the rep lacement word is 
correct. with the whole dilss al the end. 

Answeri 
1 taCkle 
2 goal 
3 trumps 
4 crossbar 
S bridge 
6 dice 
7 king 
8 S<f'ilbble 
9 suit 

10 cheated 

12A SIMILE STORIES 

""" To revise and extend simUes. 

Before cia .. 
Make enough copies of Set A for halfthedass and Set B for 
the other half. 

In <lass 
A Tell students they are going to rewr it e stories. using 

similes to make them mOre dramatic. 
B Divide the dass into AB pairs. Give out the stories 

according to letter. Tell students to rewrite their stories 
by replacing the underlined phra",s with similes. They 
should choose from the similes in the bo • . 

( When they have fin ished they should try to memorise 
their stories, Including the Similes. They should then 
take turns telling e~(h other the ir stor ies. The ir partner 
shou ld wrfte down all the similes th")' hea r . 

AII$_ri 

" .. 
1 as old as the hills 
2 as bla(k as night 
3 Smof:ed like a chimn-ey 
4 as white as a sheet 
S as quic k as a flash 
6 a memory li ke a s ieve 

"" 1 like a fISh out of water 
2 like chalk ilnd cheese 
3 avoH:lllke the plague 
4 as dear as mud 
5 as cold ilS ice 
6 as clear as muck 

12B JUMBLED SE'NTENCES 

Mm 
To revise dramatic I!wemon. 

Before cia .. 
Make enough ~opie'5 of each ~et for half the students. 

In dao. 
A Tell students they are going to uns<ramble sentences 

with d r<lmatic invers ion. Elkit some phr ..... which 
introduce dramatic Inversion in a sentence and what 
happens to the word order. 

B Owlde students Into AB pairs. and give out the '>ets 
according to letter. Tell students not to look at each 
other's sentences and to uns<ramble the ir Jumbled 
sentences as fast as they can. When they h~ finished, 
they check with their partner, who has their answers. 

( As k the pa irs to inve nt a mini·s<enarKl for each of the 
sentences by invent ing iI sentence before and after each 
one. Elicit some of their ideas at the end. 



BA JUST A MINUTEI 

Mm 
To revise vocabulary about neYnpapen and give 
fluency practi ce. 

&dofe class 
M~ke one copy for each group offour or five students. You 
also need enough dke to gi\lt: one to each group. And one 
counter fOf each student - these can be simple: a paperclip. 
a rubber, a coin etc. 

In class 
A Tell students they are going to play a game of'just a 

minute'. This is original ly a radio game show In which 
contestants have to talk for one minute without 
stopping about a topic . DiVide the class into groups of 
four or five and give out the boards and dice. Explain 
that they are to take turns rolling the die and when they 
land on a square. t hey have to talk about that topk for 
~ minute. If they run out of steam. they go back to the 
beginning. If a student lands on a square already used, 
they should throw the die agilin. Ask students to provide 
counters. 

8 When they are re~dy. they should start. MonitOf closely 
,If\d check they are playing properly. The first student to 
reach Finish in each group is the winner. 

138 REPORTING VERBS 

Mm 
To revise reporting verbs. 

Before <lass 
Make one copy of Student A for half the ciass and a copy of 
student B for the other half. 

In cl ass 

A Tell students they ale going to read a report of a 
conversation aloud to each other. Their partner hils the 
lines of the actual con\lt:rs~tion but in the wrong order. 
They should put t he l ines of the conversation in the 
correct order as they listen. Then swap. 

a Divide the class into AB pairs and give out the strips of 
conversation I reports according to letter. Tell stlKlents 
not to look at each other's ~nd to start when they are 
ready. 

C Ask them 10 check togelher when they have finished. 
Check answers with the class. 

-StL'-JI.nl A 
6,3.4,1,5.8.7.2 
Stwl.nt a 
6.5.2.7. 4, 1. 8,3 

U 6 0uK0M .. 

14A CROSSWORD - ECONOMY AND 

BUSINESS 

Mm 
To revise vocabulary related to the economy and 
bUSiness. 

Seton! <Iau 
Make enough copies of the crossword fortach pair to 
hil\lt: one. 

In class 
A Te ll students they are going to do a crossword about the 

economy and business. Put them in p~irs ~nd ask them 
to do the crossword together. 

a The first pilir to finish is the winner. They could help 
other pairs Or you could go through the answers with 
them. 

"'.­,,~. 

4 cut backs 

5 '0" 
, """ B minutes 

10 gounder 
13 agend~ 
14 cootract 

17 economic downturn 
18 drop 
19 hit 

1 make someone redundant 
2 pitch 
3 tU5tom 
4 diellts 

"""" 7 relocating 
9 take oYer 

11 lay off 
12 bal~ nre 

15 pick up 
16 rrooving 

148 DEFINITIONS GAME 

• 
To revise defining relative clause. and vocabulary from 
.... rious unlit. 

aefoll! clan 
Make enough copies of each set for half the class. 

In class 
A Divide students intoAS pairs and give out the sets 

accOfding to letter Tell st udents they are going to defIne 
words for each other using defining relative clauses, 
and guess eilch other's words. As k them to look at their 
words and useful phrases and think about howtodef,ne 
them. without looking at their partner's. 

8 When they are ready. ~sk them to take turns defining 
and gueSSing. If their partner can't gutSS the word. they 
may give other clues but not say the word. 

C Check a few of their ideils at the end. 



15A SPOT THE DIFFERENCE 

""" To revise vocabulary for clothes and accHsories. 

kfored~n 

Make enough cop",s of Pkture A for half the class and 
enough copies of Picture B fo. the other half. 

In dus 
A Tel l students they ~re going to play a gameof spot the 

difference. They should look at their picture. but not their 
partne(s, aoo try to find 10 differen~es by asking and 
describing. The first pair t" finish is the winner. 

8 G;w, out the pictures according to letter. Monitor and 
che<:k they are doing the ictivity pro~rly. 

C Elicit some of the differMces at the end. 

158 PREPOSITIONS SNAKES AND 

LADDERS .... 
To revise various Use'S of preposltlon •. 

kfored~ .. 
M"ke one copy of the game for every th ree or four 
students. Vou also need dice - if you don't ha~ dice. use 
sllJ)S of paper with numbers 1-6 for students to pick from 
an en~l"pe. 

In dus 
A Tell st udents they are going t" pl~y a game "f snakes 

and ladde~ They need a different wunter each - a co;n. 
ring etc. 

8 They should take turns to throw the dice and move 
that number of squares from the srAIJ square. If they 
land on a ladde r they go up. on a snake they go down. If 
they land on a blank square, they stay there unt il thei r 
ne'" lurn. lfthey land on a square with a sentence. they 
should decide whether it is correct or incorrect . If they 
"re right, they go forward two squares. if they are wrong 
they go bad: two squa res. 

C Give out the b<.Iards and dice to each group. All can play 
m one in each group can be the adjudi~"tor. whose 
responsibility Is to decide whether students afe right Or 
w'ong. Monitor closely and help where necesS<lry. When 
they are rea<ly. they should ta ke turns throwing the dice 
and moving round the b<.Iard. The first player to reach 
FINISH is the winner. 

--(Incorrect sentencesj 
3 Y()U did that on purpose. 
7 This style has been popular for many years. 

11 r~beenIMng on myown. 

13 I'm working untN 8 p.m. this evtning. 
15 It's grown I" be a ~ry big company. 
21 He Is like a brother to me. 
23 They are terribly In debt. 
25 In t he long term. things are sure I" change. 
31 She's W()fking there on a temporary basis. 

16A ACCIDENT AND EMERGENCY 

DICTATION 

"m 
To u-vi ... vocabulary about a«ldenls and Injuries. 

In <Ius 
A Tell students they are going to do a pa ired dictat;o.n. They 

snould take torns to dictate th~ir text. When they get to 
one of th~ und~rlined words f phr~ses, Ihey snould tell 
the ir partner. who should look for a synonym in th~ box 
and w,ite the correct form of it in the t~xt inste~d_ 

B Ask th~m to look l<>gether at Ihe mmpleted texts and 
Check the spelling and the synonyms they have chosen. ...... 

Stwznt A 
1 cut 2 lerrlble pain 3 streaming 4 paniC 
5 passed ()Ut 6 regalnNl consciousn~s ...... , 
1 whacked 2 bruk 3 cut 4 broken 5 scalded 

168 AGREE I DISAGREE 

.... 
To revise way, of laUdnl about the future. 

Before daol 
Make one copy for each student. 

Incln. 
A Tell students they are going to do a questionna ire. They 

should read the questions and mark them 1 - ag'N! 
SlTOrlglt 2 - ogrn with ,eservation~ 3 - diSGgrN! with 
rtJervationI 4 - diwgrN! strOllgly. They should add two 
more questions of their own to ask other students. 

B Put students in smaligroups to explain and discuss their 
answers and as k th~ir additi"nal questi"ns. Conduct 
brief feedback at the end. Alte rnati~ly. ask students to 
gel up and walk around and find someone with simi lar 
answers to themselves. They should sit d<>wn together 
and ask each oth~r t heir addilklnal queslklns. 

".w:~ .. '. ""''' 127 



lA MATCHING ANAGRAMS 

Set A 

spotl@ss """pad depriw:d d ... , ,haotk 

wetl-k~ polluted ... expensive vibrant 

-- .................................. _ .. _ .. _ ... ... ...... . ............... • _ • ••...... 

Set B 

cheap sprawling dull filthy clean 

<On .... "" ""- run-down well·run dangerous 

~- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - --
Set A 

spotless """pad - ,lea, chaotic 

well.kept polluted ... expensive vibrant 

- .. . ..... . . _ ••• • •••••...........••••.••........................ . ...... 

Set B -. sprawling dull filthy d"n 
a>rlgested "" ...... run-dClwm wetl-run dangerous 

~- - - - - -- - - - - - - - - - - - -- - - - - - - - - - - - -- - - - - - - - -
I Set A 

.... Ie>, .... , ..... """pad 

poIlut"" 
-
vibrant 

~ .................................................... _ .. ....... - .......... _ .. -. -
Set B 

sprawling 

"" ... nt 

dull fi"hy 

wetl·run 

clean 

dangerous 

~- - - - - - - - - - - - - - -- - - - - - - - - - - - - - -- -- - - - - - - --

Set A 

spotl@ss 

I 

Set B 

"""pad 

I 

sprawling 

""-
o ........ Ct0I!.g< ",.,0108 lOll 

1210u0_ 

dull 

run·down 

clear 

filthy 

well·run 

chaotic 

........ _ ... ....... . 

dangerous 



18 SECRET Q.UESTION S 

.' .' ...................................................................................................... ". 
· 
; 1 How many times do you think you may have been married by the time you 
: are si xty? 
• 
: 2 How many careers do you think you will have had by the time you retire? 
• 
· 3 Name three things you would like to have done before your next birthday. 

4 Name three important things you had achieved by the time you reached 
your last birt hday. 

S Name something you are embarrassed about having done in t he past. 

· 6 Name something you are proud of having done. 
• 

~--------------------- -------- ------ ----................ , .. ....... , .. , , ' . , , ' , , , , ' , , , , , . , .. , ... , , , , , , , , , , , , , , ................................. ... . , .. " 
1 How many t imes doyou think you may have been married by the time you 

are sixty? 
2 How many careers doyou think you will have had by t he t ime you reti re? 
3 Name three things you would like to have done before your next birthday. 
4 Name three important things you had achieved by t he time you reached 

your last bi rthday. 
S Name something you are emba rrassed about having done in the past. 

· 6 Name something you are proud of having done. 
• 

~------------------------ --------- ------

er .. " .......................... ....................... , .. ....... , .. , , , , , , , , , , , .............................. ". 
• • • • • • • • • • • • • • • • 
• • • • • 

1 How many times do you think you may have been married by the time you 
are sixty? 

2 How many careers do you think you will have had by t he time you reti re? 
3 Name three things you would like to have done before your next birthday. 
4 Name three important things you had achieved by the time you reached 

your last birthday. 
i 5 Name something you are embarrassed about having done in the past. 
~ 6 Name something you are proud of having done. 

~----------------------- --------- -------
, ... "' ........... ,.,""""""', ......... ,"""""""', .............. ,', ............................ ". 

• i 1 How many times do you think you may have been married by t he t imeyou 
: are sixty? 
• 
: 2 How many careers do you think you will have had by the time you retire? 
: 3 Name three things you would like to have done before your next birt hday. 
: 4 Name three important things you had achieved by the time you reached 
i your last birt hday. 
i S Name somet hing you are embarrassed about having done in t he past. 
:. 6 Name someth ing you are proud of having done. 

CI_.~~ t.." ""'glOll 

COMMUNOJI()N ACTMTIB ID 



2A ONE THING THAT REALLY ANNOYS ME IS .,. 

,.' ...... ,' ......... "." """, .. "" .... "" ..... , ...... , ................. , .................... .. ,., ......... , .. . 
~ '. : Useful language 
• 

i One thing that annoys! worries! bothers! concerns! frightens me is...that ! 
i the fact that! the amount ! number of .. 
• 
~ What annoys me is .... 
:" The thing that really gets me is ... 

Role card I Role card 2 

You are talking to your You are talking to your 
neighbour about another colleague about another 
neighbour. Tell your neighbour colleague. Tell your colleague 
what you like and dislike what you like and dislike 
about the third neighbour. about the third colleague. 
Try to use as manyexamples Try to use as many examples 
of the useful language as of the useful language as 
possible, but in a natural way. poSSible, but in a natural way. 

~ - - - - - - - - - - - - - - - - - - ~ - - - - - - - - - - - - - - - - - - - -

Role card 3 

You aretalkingtoyour 
colleague about your boss. 
Tell your colleague what 
you like and dislike about 
the boss. Try to use as many 
examples of the useful 
language as possible, but in 
a natural way. 

(0 1<01"10. Cengoso lNr","S 1O1l 

no Ouk ...... 

Role card 4 - Scorer 

You are the scorer. Listen to 
the conversation and note 
down each appropriate and 
correct use of the useful 
language. Award a point for 

, each one. Tell your partners 
at the end how they did and 
who won. 

, 



28 FIND YOUR PARTNER 

¥---- -- ------------------------------------

~-------------- - -----L-------- ------------

Cl -.c.na ........... lOll 

COMMUNICATION .o.clMTll~ 1)1 



3A WOULD PELMANISM 

1 I would've thought that she's a really good boss. 
"i"'"------------------------------------------------------------------------------------

2 Would you imagine that she could be so incompetent? 
"i"'"------------------------------------------------------------------------------------

3 I'd expect her to stand up for what she believes in . 
"i"'"- -----------------------------------------------------------------------------------

4 They knew she wouldn't come. 
"i"'"------------------------------------------------------------------------------------

5 Would you care to explain ? 
"i"'"------------------------------------------------------------------------------------

6 Would you mind turning the music down? 
"i"'"------------------------------------------------------------------------------------

7 I knew that would happen 
"i"'"------------------------------------------------------------------------------------

8 I would have thought he might know how to deal w it h it. 
"i"'"- -----------------------------------------------------------------------------------

9 I'm afraid I'd have to disagree with that. 
"i"'"------------------------------------------------------------------------------------

10 Sorry I didn't cal l, my mobile wouldn't work yesterday. 
"i"'"------------------------------------------------------------------------------------

11 Would you care to join us this evening? 
"i"'"------------------------------------------------------------------------------------

12 I'd imagine t hat he's quite hard work. 
"i"'"------------------------------------------------------------------------------------

13 If I were you, l wouldn't tell him. 
"i"'"" -----------------------------------------------------------------------------------

' 4 I'd never have gone if I'd known. 
"i"'"-- ----- -----------------------------------------------------------------------------

15 The car wouldn't start this morning. . 
"i"'"------------------------------------------------------------------------------------

16 If he didn't have to leave, he could help. 
"i"'"------------------------------------------------------------------------------------

17 Would you mind not talking? 
"i"'"------------------------------------------------------------------------------------

18 Would you expect him to worry about that? 
"i"'"- -----------------------------------------------------------------------------------

19 I'd have to agree with you. 
"i"'"--- ---------------------------------------------------------------------------------

20 If she hadn't worked so hard, she wou ldn't have passed. 

1" OA f' "'" 



38 COMPOUND ADJECTIVES 

'IS / 'IS 'IS 
·minded -hearted -s kinned 

~ 'IS 
-handed -headed 

"-
absent broad single narrow open 
cold warm half thick thin 
olive left right even big 
pig clear 

~- ------- ------ -------------------------

'IS 'IS / 'IS 
-minded -hearted -s kinned 

~"-
-handed 

"-
absent broad single 
cold warm half 
olive left right 
pig clear 

'IS 
-headed 

narrow open 
thick thin 
even big 

o_.c.ns>s< ~.mi<1S 2012 
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4A SPLIT SENTENCES 

1 1 Ifll hildn'! been fofyours!upidity. 'Ni: I 1 I il the compilny mily go bilnkrupt. 1 
~- --------------------------_ .. ---------~ ----------------_. --------------------------

12 They mightn't have won the election. if I: I b wouldn't be In this mess todily. 1 
~- ---------------------------_. ---------~ -------------------_. ------------ ----------

I mOle intere<>ted i Issues, : I c I i ilbout the result. 

• 

or 
rl-':Tc.,--.. --CthC~-IC·,.-,-oc'o-,-'to-,-"Coc--.Ct-.~-'t.'-0---'1 I e more people would hilve voted for tt1oem, 1 

~- ------- .. ----- -- -- -- --------- --- ----- . ----------- ---------- --------- ---------- -_ .. 
1 6 lf 'Ni:let poor countriesofftheirdebt 1, If If they get in next time. I 

~- --_ .... -------------------------------: ----------------.. --------------------------
1 7 I{they carry on milking a loss, 1 : I & they hadn't camp;algned sovigorously_ 1 

a;'-••••• ------ ----------- ------••••..•• ---: - ---------- ---•••••• _ •••••• --- ---------- ----

I. Unless you vote I : I h ",-,r people would be hving in poverty. 1 
, 

~-------------------7---------------------

11 If it hildn't been for your stupidity, 'Ni: 1 I a the company may go bankrupt . 1 
~- ---------------------_ ... ----_. -------~ -------------------------------_. -' ----..... 

12 They mlghtn't have won the election, if I: I b wouldn't be In this mess today. I 

! If they were more interested In green Issues, c you can't really complain about the result . , 
~ ... --------_ ................... -. __ ... ; ... --_ .... --_ ........ -......... -....... _. -.. 

1 4 tftheyraised the minimum wage 1 : I d many of them will be more able to help themselves. 1 
~ ..... _ ........ -........ --.......... _--- ; --- ------_ .. ---_ ...... --_ ...... ---....... -.. 

I s They»)' they're going to reduce ta~iltion I : I e more people would have voted for them. I 
~ .... -.......... -------_ .......... _ ..... ; .. --........ --........ -......... _ .. _- ..... . 

16 1fweletpoorcountrlesofftheirdebt I: If if theyget lnne~ltlme, 1 
~ .... - -------+ .. - . . ................ --_ .. ; .. - - - _ ...... - _ ........ _ ........ - - ......•.••• 

17 IftheyCilrryon milking a loss. 1 : 1& they hadn't campaigned sovlgolously. I 
~- .............. -........ _._-_ .. _ ....... : .. --..................... ---_. --- ........ _ .. 

I. Unle<>5 you vote I : I h ",-,r people would be living in poyerty- I 

0_,", •• _ .... 20U 

I M 0.0_ 



48 VOCABULARY RACE - POLITICS 

." ........................................................................................ , ...... , 
•• • • • • • • • 

• 
• 
• 

1 special quality of cha.m and ability to hold people's attention ( ______ _ 

1 wllenpeoplellOte e ______ _ 

: 3 abiiity tota lkandli!tendfKt"""ly !L __ , ____________ s ____ _ 
• • 
• 
• 
• • • • • • • 
• 
• • • • 

• • 
• 
• • • • • • • 

4 beinS in(ap;oble of nesotlatlns 1_ _ _ _ _ _ _ _ t , ---------
'; de<:lslono<choke L _____ _ 

6 havins learnt a lot k __________ _ 

7 membe. of p;o.liament M 

8 surveyabouthowpeoplethink, o.thewaytheywillllOte 0 ______ p __ _ 

9 polit''''1 S,oup standing fo, pa.liament p ___ _ 

10 methodof(oIlKtinsdata '1.. __________ _ 

11 when the (ountl)' ha! an opportunity to lIOte on a particula. Issue • ________ _ 

Il IIOteon whether 0< not to stop wo •• , , 
13 numbe.ofpeoplewhovote t _____ _ 

14 su«e"fuloutm~ v _____ _ 

' s notifi(atlon of something bad possibly happening w _____ _ 

16 youngmembe~oftheelecto<ate L ___ v ._------------
~- ------------------. -- -----------------------_. - --. ---------------------------------.. ' ...... , ..... , ............ , ...... , ...... , ............................................... , ..... ", 

•• • • • • • 
• 
• • • • 
• • • • 
• 
• • 
• 
• • • • 
• • • • 
• • • 
• 
• • • 
• 
• 
• • • 
• • • 

1 havingloslallyou.money b ____ __ _ 

2 whenpeOjllevote t ______ _ 

3 abilitytota lkandl;';teneifKtively 8.. __ > -----(------------
4 belngln(ap;obleofnesotiatlng i ________ 1_ ( ________ _ 

S decisionOfChOi(t L _____ _ 

6 havingltamta lot k __________ _ 

7 membe'ofparlia~nt M 

8 surveyaboot howpeoplethlnk,o.the waythey wi llllOte 0 ______ p __ _ 

9 pol iticalgroupstandin8fo,pa.lia~nt p ___ _ 

10 methodof(ollectingdata '1.. __________ _ 

11 when the country has an opportunity to IIOte on a particula. Issue • ________ _ 

12 IIOte on whether o. not to stop wo'. > 

'3 numbefofpeoplewhollOte t _____ _ 

14 su« ... sfuloutmme v _____ _ 

IS notification of so~th ing bad possibly happening w _____ _ 

16 yovngmembe.softheelKto<ate L ___ v 

'----------------------------~ 
CI_. UOi>8<' """'"'8 2Il11 
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SA COLLOCATIONS DICTATION 

Student A 

a bundle of a fraction of a risk of a flood of 

the death penalty my tongue life drugs 

blood to the brain the times slavery the iceberg 

~--- -------------------- - --------------- --

Student B 

a sign of the supply of the abolition of the tip of 

laughs replies accidents questions 

the cost money an inch flooding clothes 

~-----------------------------------------

Student A 

a bundle of a fraction of a risk of a flood of 

• 

the death penalty my tongue li fe drugs 

blood to the brain the times slavery the iceberg 

~-- ----------- ------------------ ----------

Student B 

a sign of 

laughs 

the cost money 

to_CUI" 10:_2011 

",. 0 . " 

the supply of 

replies 

an inch 

the abolition of the tip of 

accidents questions 

flooding clothes 



58 CROSSWORD - DESCRIBING BOOKS 

11 11...... ~ .. ~ . iI..... • •••••• • • • 'I • 11..... • •• • • 11;1....... • III 

IYI ••••••• I. I 
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•• ,<1 .. ~\ 1 -1_ 

• • .. ..., loust: iI ...... 
but 10111 -.....'0 lot "-""'l< 

, , , , , 
1 
1 
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1 
1 

11 11 •• 11... iI 
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I 1111·· 
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~,< • ft",._. __ of_ 

" 
,. Is ',.,...,,1 "' .... " Ho _fte.'" U<'Iiqut --- rw __ ..... atL)'I~ 

<, ft·. 1\0<6 '0 put _ N·' .... ~. _ . ..-
• N_~IOuih"""" 

but .1 ........... 1<: bt """" 

--------- ---- ------- ---------- --- -------
11 11··.·1· 11 I iI..... • 11 ••••• • • • 11 • 11..... • •• • • lIii....... • III • •• IY.......... • 
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diolol"''' 1 .... __ 
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9 ft ' .. """"""8 .bouL ht. ,. 
>0 Tho 1 .. lhirt~.,... •. 
~ .. 

IJ Tho "it.,........ ...... ---" ft· .... "'l<:puI_II",8'" 
".,".:1,,1:11 
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,~-

) NoIIM... _ into. 
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6 "~' .... Iomiiy ""'O:Y 
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1 Th ... o:y Is I0I:l In ,lie IYsI 
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10 Tho" "Is. 'hfrtotn.,..>r. 
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... et"". ;! • 
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6A ADVERBS NOUGHTS AND CROSSES 

x x 
I bitterly I desperately Presumably I bitterly I desperately Presumably 
regret ... need ... you ._ regret ... -- you ._ 

I expressly I freely Apparently I expressly I freely Apparently 
told you ... admit ... they ... told you ... admit ... they ... 

I .... aguely I strongly Hopefully 
remember _. recommend ... I ... 

I .... aguely I strongly Hopefully 
remember _ .. recommend ... 1... 

..J. 

o o 
~---------- - - --------~--------------------

x 
I bitterly I desperately Presumably 
regret ._ need _. you •.• 

I expressly I freely Apparently 
told you ... admit ... they ... 

I .... aguely I strongly Hopefully 
remember ... recommend ... I. .. 

o 

x 
I bitterly 
regret _. 

I expressly 
told you ... 

I vaguely 
remember ... 

I desperately Presumably 
need ... you ... 

I freely Apparently 
admit ... they ... 

I strongly Hopefully 
recommend ... I. .. 

o 

CI_·eons ..... ...,.:/!)'l 
COMMIJ NICATlON .ocTMIII~ ," 



7A PASSIVE DICTATION 

Student A 
Many people believe the wofld will fun out of fossil 
fuels befOle too long. It is thought th~t oil and gas 
supplies wHlIl~~ I!!:~n ~~~g ~~ by the end otthe 21St 
century. Al ready people afe I!!:ing encouraged to use 
public transport mOle and new d~igns for elect ric 
cars are being prodyced every day. It is quite possible 
that allhouS~ lli!l!t in tile near future will I!!: healed 
by solar P<'nels, and that central heating as _ know 
it will become a thing of the past. 

encourage build use up 
think "'" produce 

e.,L---- ---- - - - -------
, ~ Student A 

Many people believe the world will run out of fossil 
fuels before too long. It is thought that oil and gas 
suppli~ will ha~ been used up by the end of the 21St 
century: Already people are I!!:ing encouraged to use 
publlc transport more and new designs fur electric 
cars ire I!!:ing produceg every day. It is quite possible 
that all houses £l!i11 in the near future wi ll I!!: heated 
by solar panels, and that central heat ing as _ know 
it will become a thing of the past. 

encourage 
th ink 

build 
heat 

use up 
r<>duce 

- -- - - - - - - -- - --

by solar central heating 
it will become a thingofthe past. 

encourage 
think 

build 
heat 

use up 
produce 

, 

, , , , , , 
, , , , , , , , 

---------- ---- - ... 

central heating 
i will become a thing of the past . 

encourage 
think 

uo 0\It< .. , ... 

build 
heat 

use up 
produce 

, , , , , , , , , , , , , , , , , , 

A large number of spec~s are in danger of becoming 
extin(:! and already many have been destroyeg by 
man's cruelty and greed. According to research carrieg 
2111 recently. over 'S,OOO 5peci~ are currently in danger 
of I!!:ing wipeg out, including the honey bee and the 
dormouse. If the hOlley bee is Imt this will represent a 
natural catast rophe. as described in the boo~ A World 
without Bees. Flowers will no longer be pollinateg. 
which will have a disastrous effect on the food Chain. 

-----------
StudentB 

A large number of species are in 
extinct 

, . I , 
whi,h will have a disastrous 

,arried 
in danger 

<h' 

pollinate destroy lose 
-'w",,,,,,,,,,'-__________ , ,,.,, ' '',,''-______ -'d,',_,','' ',, __ J 

- - -- - - - - - - - - - -- - - --
StudentB 

A large number ot species are in danger of becoming 
extinct and already many have been d~troyed by 
m'!',,",,;,;uelty and gre-ed. According to research 

I , 

natural catastrophe. as 
without Bees. Flowers t 

which wi ll have a disastrous 

pollinate 
wi out 

d~troy 
tar out 

,,~ 

des<:ribe 

- - - - - - -- - - ---------
StudentB 

A large number Of specie> are in danger of becominl! 
extinct and already many have been geslroye<l by 
man's cruelty and greed. According to resea"h qrried 
M recently. oyer '5.000 species are cu rrently in danger 
of being wiped out. including the honey bee and the 
dormouse. If the honey bee i~ lost this will represent a 
natural catastrophe. ifS gescrll!!:g in the boo k A World 
without Bees. Flowers will no 1000ger be L>OlI"n~ted. 
whith will have a disast rous effect on the food chain. 

pollinate dest roy I~ 

~ut W ,,' describe 



78 COMBINATIONS 

Roots Sufflxe. 

explor prevent van ed ation ety ive 

aggress manipulat abund ion ism al it 
implic cynic fatal ative ant ance ity 
prob divers cap able ability atory 

~----- ------ ------------------------------

Roots Sufflxe. 

, 
/ 

explor prevent vari ed ation ety ive 

aggress manipulat abund Ion ism al it 
implic cyn ic fatal ative ant ance ity 
prob divers cap able ability atory 

~-- - - ------ ------- -- - --------------- - -----

Roots Sufflxe. 

explor prevent vari ed ation ety ive 

aggress manipulat abund Ion ISm al it 
implic cynic fatal ative ant , ance ity 
prob divers cap able ability atory 

~- --------- ----- --------------------------

Roots 

explor prevent vari 
aggress manipulat abund 
implic cynic fatal 
prob divers cap 

Sufflxe. 

ed at ion 

Ion ism 

ative ant 

able ability 

ety ive 

al it 

ance ity 

atory 

,,""""'(0'4'17 ~""'Jo'Ul 
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SA PICTURE DICTATION 

Picture A'---_ 

~------ -------- - - - --
Picture A'---_ 

) 

, , 
• • • • • • 
• • • • • • 

• -,-
• • • 

• • 

Picture B 

------ - -

~---- - - - - - -- - - ----------- - -- - - - --
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88 AUXILIARIES SNAP 

• • • • • • • • 
• • • • • • • No, they • 

"" "'" • No. it Isn't , • ~WCirt, • • So do I, • • • h;tven't. • • • • • • • • • • • • • - --- -- ----- ---------- ------------ ---- - - - - - - - - - - - - - -
• • • • 
• • • • • • • • Theywouldn't 

Neit her • • Neit her • She lives htrt. • • So would slit, • • • know, would 
Cin he. • • should )'OIl, • doesn1 shel • • • • • theyl • • • • • • • • • • • • 

----------- ~ ------- - --~---- -----~ ---------~---- - ----- -• • • • • • • • A: He doesn't 
You haven't • • • A:Shecan • • I'm not • A: I met him • speak • live here told him, • • • • 

• st upld,iml/ • in ~ pub. • Jipanese, • h;weyoul • • 8: Did youl • • 
any more, 

• • • 8:0nshtl • 8: Doesn't hel • • • • • • • • 
~----- -----~- --- -- -- -- ~ -- ----- --; - - -- -- --- ~ ----- - - ----• 

• 
• 

• • • 
A: They ;irtn't • I don't I:now, 

I agree. • English, • I honestly Ireallydo. • 8: Aren '\ theyl • doo't, 

-----
• • • 
• 

• • • • • • • 

She isn't my 
frie nd, Sht 
reilly Isn't , 

• 
• 
• 
• • 
• 
• • • • • • 

He got up 
early, He 
really did, 

--- ------------- -- ------------------- ------

~Ido, 

- - - - -- ---
Neithe< 
un he, 

• 
• 
• 
• 
• NO,it Isn't. 
• 
• • 
• -• ----- -----• 
• 
• 
• 
• So would she. • 
• 
• 
• • 

y~, wc are. 

• .-- ---- --- --
• • • 
• • • • , 

Nerthe< 
should )'011. 

• 
• 
• • 
• • 
• 
• 
• 
• 

• 
• 
• 

No, they • 
• So do I. haven't , • 
• 
• -- - - - - - - • - , - - - -'- -- --
• 
• 
• Theywouldn't 

She lives htrt, • 
• know,would 

doesn't she/ • 
• '.." • • 
• 

~------ - -- - - ~ ----------~---------~----- - - - - ~--- ---- -- --• • • • • • , 
• A; He doesn't • A:Shtun 

You haven't • • • • i'mnot • A: I met him • spe~ k • live here 
told hrm, • • • • 

• stupid. am 1/ • in;l pub. • ~p<lnese, • 
h;we you/ • • • • any~, 

• • U)~lyoul • 8:unshel • 8:00Hn1hel • • • • • • • • 
~---- -- ----~ - -- - ------~ -- - ------ ~----- ----: ----- -- --- -• • • 

A: They aren't • 
• I agree, English, • 
• I reilly do. B:Aren'\ theyl • • • • 
• 

I don't know, 5h", isn't my 
I hontstly fritnd, She """., really Isn·t . 

• 
He got up 
early. He 
rullydrd, 

o ...w..""" ...... _l(ll l 
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9A FIND SOMEONE LIKE YOU 
...................................................................................................... ...................... · . 
• YOt.I Anoth@fstud<!nt : 

, 

I.Where ire )'OtIliving at the moment -In i first. second, third f\oof 
f1.lt lln a hou~1 Otherl 

2. When and where are you ne~t going on holiday? 

: 3. How long have you been learn ing English? 
, 
~ 4. What were you doing between 7 p,m. and 9 p.m.last night? 

: S. What will you be doing at this t ime neKt Saturdayl , 
, 

~ 6. What kind of th ings do you most Ii~e being giYenl 

• . , 
, , , , , , , , , , , 

, 
, , , , ...... .. ............... ...... ................................... ....... ..................................................... 

~- -- - ---~ ----- --------- ------------------­
le{" , ••••••••••••••••••••••• •••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• , , 

: You Anothe. $tudent : 

, , 

1. Where are you living at the moment - in a first. s.econd. third floor 
flat/In a housel Otherl 

2. When and where are you next going on holiday? 

· l How long have you been learning English? 

4. Wh.lt were you doing between 7 p.m . .lnd 9 p.m.last night I 

5. Whit will you be doing at this time next Saturd.lyl 

6.Wh.lt kind of th ings do you most like being givei'll 
....................... .. .......................................... ....................................................... 

~-- -- -- ------- -- -- -- ---------------------­
-~ : ........ . ..•.... ..................................•....................................................................... 

: You Anot~ student , , 
: I. Where are you living at the moment - in a first. second. third f\oof 
: flat?lnahou~?Otherl 
, 

~ 2. When and where are you next going on holiday? 

~ l How long have you been learning Engllshl 
, 
~ 4. Whit were you doing between 7 p.m. and 9 p.m. last night? 

~ 5. Whit will you bedoing at this time next Saturday? 
, 

~ 6. Whit kind of things do you most like being givei'll 

--- ,---

, ......................... .. ........................................ .... .................................................... 

, 

, 

~-- -- - --- ------ --------- ------------------­
($' , ••••••••••••••••.••••••••••••••••••.•.••••.•••••• •••.•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 

~ YOt.I Another student : 
, 
: I. Where .lre you living at the moment -in a first. s.econd. third f\oof 

flan In a hou~1 Other? 

, 
, 

2. When .lnd where are you next going on holiday? 

l How long have you been learning English? 

4. Whit were you doing between 7 p.m. and 9 p.m.last night? 

S. What will you bedoing at this time next Saturday? 

6. What kind of things do you most like being givei'll 

, 

, , , , · .......................................................................................................................... . 
CO-.Ct<&" """.,,2012 
''' 0 ' " 



98 JOB INTERVIEWS 

Interviewee Interviewee 

You are at an interview for a job in an You are at an interview for a job in an 
advertising company. The intervi~r advertising company. The interviewer 
will ask you some questions about will ask you some questions about 
your experience and skills, and will your experience and skills, and will 
explain what the job entails Ask for explain what the job entails Ask for 
more information about the job and the more information about the job and the 
conditions. Make sure you ask about: conditions. Make sure you ask about: 

• Creche I childcare facilities • Creche I childcarefacilities 

• Perks- subsidised tra-.el, holidays. • Perks - subsidised travel, holidays. 
company car company car 

• How much notice you have to give • How much notice you have to give 

• Flexitime and compassionate leave • Flexitime and compassionate leave 

• Salary, commission, bonuses and • Salary, commission, bonuses and 
pay rises pay rises 

~---------------------r--------------------

Em 10 er 

You are interviewing someone for a job in 
your advertising company. Ask about their 
experience and skills and answer their 
questions. Explain that the job involves: 

• Coming upwith new strategies 

• Inputting new information I ideas 

• CNerseeing new campaigns 

• Networking with new and old contacts 

• Troubleshooting any problems 

Em 10 er 

You are interviewing someone for a job in 
your advertising company. Ask about their 
experience and skills and answer their 
questions, Explain that the job involves: 

• 
• 
• 
• 
• 

Coming up with new strategies 

Inputting new information I ideas 

CNerseeing new campaigns 

Networking with new and old contacts 

Troubleshooting any problems 

""""".C<"8-s<lnml<!e: :!OIl 
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lOA BODY CARDS 

SetA , , , , , , , , , , , , , , , , , P" , 
flutter , raise , kick , stroke , clap , , wipe , , , , , someone , , , , , , , _. -------_. -,_. -_. -_. -_ .. _. -_. -_. -_ .. _. -_. -_. _ ... _. -_. _ .. _ . . ........... , .. --_ ... . . _. , , , , , , , , YO"' , , , , 
clutch , click , , your fist , your legs , beats , fast , , shoulders , , , , , , , , , , 

_. _ •• _ •• _ •• _,_ •••••••• _. J _ •• _ •• _ •• _. J _ ••••• _. _ •• L •• _ •• _ •••• J ••••••••••• ' • •• • _ •• • •• _. , , , , , in the , , your , , , 
your back 

, , 
your head your arm , 

stomach 
, , 

food out 
, , , , , , , , , , , , , 

tt ___ _ - - - - - - - - - - - - - - - -
Set B 

the ball the cat 

~-F=;-:P=~;----- --- ---< 
shrug wanders your chest : fi~~rrs : 

~ -----------------------; -----------; -F=~ f 
punch 

someone scratch support spit 
~----' : 

clench 

ood 

, , , rises , , , 
your hand , 

and falls 
, , , , , , , 

- - - - - - - - - - -

stretch your heart 

F=- - - -~- - - - - -:- - - - - - - - - - --

your belly raise 

~---- - - - - - - - - - - - - - - - - - - - - - - - - - --

SetA , , , , , , 

i I I : 
, , , , 

flutter 
, , , P" , 

raise kick , stroke , clap , , wipe , , , someone , , , , , ............ , ........... •..................... _ .. _ .. _ .. _ .. -.. _ ......... , ............ , , , , , , , , your , , , , 
clutch , click , , your fist , your legs , beats , fast , , shoulders , , , , , , , , , , __ • _ _ _ _ •• _ •• ' ___ • __ • __ • _ J ___________ J ______ • __ • _ L __________ .. ___________ , _____ _ __ • ___ 

, , , , , , , in the , 

I I : 
your , , rises , , , your back , 

your head 
, , your hand your arm , 

stomach 
, 

food out 
, , 

and falls 
, , , , , , , , , , , , , , , , , 

- - - - -- ---- -- - - - -- ------
SetB , , , , , 

~j~ . ~ \d~~.! the ball ! the cat ! 
, 

YO"' , , 
hands , 

; --- --- --- --~ --- --- --- --~ 
, 

, , , , , your , , , 
wanders , your chest , , shrug , clench , stretch , your heart , , fingers , , , , , , , , , , 

• __ • __ • _ •• _ .' •• _. __ • ••• • J __ _ _ •• _ •• _. J _ •• __ • _____ L ____ •• ____ .. __ • __ • _ •• _ .' __ • _ •• _ •• _ •• 
, , punch scratch 
, , , someone , , 

~ _.c.ng.g. ~"oIn8 2012 

16(1 0001-,," 

, , , , , 
support 

, , , , , , , , , 

, , , , , , 
spit , 

ood 
, your bel ly 

, 
raise , , , , , , , , , , , , 



lOB BAD PATIENTS ROLE-PLAY 

••• •••••••••••••• ••••••••••••••••••• •••••••••••••••••••••••••••••••• • 
j Useful language 
j You should I shouldn't have done I been doing 
i You might I could have done I been doing 
~ You must have done I been doing 
~ You can't have done I been doing 

r;.L - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
<f , , 

Symptoms 

Chest infection ...... 
• get plenty of rest 
• drin klotsoffluids 

• don'tdrinkorsmoke 

• inha~eucalyptus 

and menthol 

• suck lozenges 

, 
Symptom' 

Headache<; ...... 
• don'tdrinkcoffeeoralcohol 

• eat a balanced diet with plenty 

of flesh fruit and vegetables 

• have)QUr '¥Sight checked 

• don't use a compute.' or watch 

lVtoomuch 

• get plenty of sleep 

, , , , , 

, , 

Symptoml 

Insomnia 

""'" • don't eat a big meal alte.' 7 pm 

• don't drink coffee or alcohol 

• get plenty of fresh air and exercise 

• have a milky drin k or herbal 

tea befoo'e bed 

• don't watch lV just before bed 

¥ - - - - - - -- - -- - - - - - - -- - -- - -- --- - - - - -- - -- - -
....................................... ............................. 
• 
: Useful language 
: You should I shouldn't have done I been doing 
• 
: You might I could have done I been doing 
• 
: You must have done I been doing 
j You ca n't have done I been doing ,--------¥ - - - - - - - - - - - - - - - - - - - - - - - - - - - .- - - - - - - - - - --

Symptoml 

(he<;t infection ..... 
• get plenty of rest 

• drink Iotsoffluids 

• don'tdrinkorsmoke 

• inhale eucalyptus 

and menthol 

• suck lozenges 

Symptoml 

Headache<; -
• don'tdlinkwffeeoralrohol 

• eat a balanced diet with plenty 

of fresh fruit and vegetables 

• ha\'e)QU1 '¥Sight checked 

• don't l.ISe a computer or watd1 

TV toomuch 

• get plenty of sleep 

, , , , , , , , , , , , , , 

SymplGml 

Insomnia ..... 
• don't eat a big meal after7pm. 

• don't drink wffee or alcohol 

• get plenty of fresh air and exercise 

• have a milky drink Of herbal 

tea before bed 

• don't watch lV just before bed 

CI ..... Or, Ctngollt lr"MIa lOll 
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lOB BAD PATIENTS ROLE - PLAY 

: ..................................... ... .......................... . 
~ Useful language 
~ Vou should I shouldn't have done I been doing 
: Vou might I could have done I been doing 

Vou must have done I been doing 
Vou can't have done I been doing 

~ - - - - - - - - - - - - - - - - - - - - - - - - - - - ~ - - - - - - - - - - -

Symploms 

Chest infection 

"""" • gt'1: plenty of rest 

• drink lots offluids 

• donldrinkorsnrle 

• inha~euylyptus 

and menthol 

• suck lozenges 

Symptoma 

"''''­
"""" • don'tdrinkcoffeeoralcohol 

• eat a balilnced diet with plenty 

of fresh fruit and yegetables 

• have your e-,esight dleded 

• don'tuse a computerorwatch 

TVtoomuch 

• gt'1: plenty of sleep 

, , 
, 

, , , , 

Symploma 

Insomnia ..... 
• don'teal a bigmeal after7 p,m. 

• don't drink rofl'eeor alcohol 

• gt'1: plentyof fresh air and exercise 

• have a mil ky dri nkorherbal 

tea before bed 

• don't watchTV just before bed 

~ - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
.................. .. .................. , ... ......................... . 
o 

~ Useful language 
~ vou should I shouldn't have done I been doing 
t You might I could have done I been doing 
; Vou must have done I been doing 

~ You can't have done I been doing ,---------
~ - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
<5 , , 

Symploma 

Chest inft:ction 

"""" • gt'1: pIe!1ty of rest 

• drink lots of fluids 

• don't drink or smoke 

• inhale eucalyptus 

and menthol 

• suck lozenges 

, , , , , , , , , , , 

Symplonu; 

"'''''''''' ..... 
• don't drinkcoffeeoralco/1ol 

• eat a balanced diet with plenty 

of fresh fruit and Ilegrtabll"S 

• have your eyesight checked 

• don't use a computer or watch 

TVtoomuch 

• gt'1: plenty of sleep 

, , , , , , , , , , , , 

Symptoma 

Insomnia ..... 
• don't eat a big mealafter7 p,m. 

• don'tdrinkcoffeeorak:ohol 

• get plenty of fresh air and exercise 

• haveamilky drinkorhefbal 

tea before bed 

• don't watch TV just before bed 

CI"',"",(eng.~ W ming lOll 
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llA FINISH MY SE NTENCE 

ShidentA 

Sqinnlnp Endlnss 

'Although It was A ... otherwise. we'lI be 
raining. relegatN. 

2 Our team will be 8 _ theywHl~. whether 
promoted. they score or not . 

3 We left orly C _ it woll be upheld. 

4 They keep on playing D ... whether t hey score or 
penalties ~, . 

~-- - -- --------- ------ .. 
Student A 

Be81nnlnl' Endln8s 

I Although it W3S A_ othtfwise. we11 be 
raining. relegated. 

2 Our team will be 8 _ theywilllose. whether 
promoted. they score or not . 

3Weleftearly C ._. it will be upheld. 

4 They keep 00 playing 0_ whether they score or 
penalties ""'. 

~-- - --
___ __ ________ _ _ .L 

ShidentA 

Sqlnninp Endln,s 

, Although It was A _ otherwise. we'lI be 
raining. relegated. 

2 Our team will be 8 _ they wHlIose. whether 
promoted, they score or not . 

3 We left early C _ it will be upheld. 

4 They keepOll playing o ... whether t hey score or 
penalties not. 

~----- - - - - - - - - - - - - - - - ~ 

ShidentA 

Beginnings 

'Although It WilS 
raining. 

1 Our team will be 
p<omoted. 

3 Wc left carly 

4 They keep OIl playing 
penalties 

,,_ c.na ............. lOll 

U, CM 'b 

Endlnp 

A _ otherwrse.we·1I be 
relegated. 

8 _ they will lose. whcther 
they score or not. 

C __ it WIll be uphcld. 

o _ whether they score or 

""'. 

Stud. t B on 

Ileglnnln8s Endlnp 

, Unless they bring on a A n . so as to get a good 
substitutc. stat . 

2 We really n-eed to 8 ._ as long as they win the 
impr~; ncxt match. 

1 Even ifthtychallenge C _ until ooe team misses 
the dtcision. ~. 

4 They irc going to gct 
0 _ we carriN OIl playing. 

thrashed 

- - - -- ---- ---- -------
ShidentB 

~lnnln8s Endln,s 

,Unless they bringon i A _ SO as to get a good 
substftutc. suI. 

2 Wc really need to 8 _ as long as they win the 
imprCM!; next match. 

3 Even If they challenge en. until one team misses 
thc dtclsion. O~. 

4 They are going to get o _ we carried 00 pli)'ing. 
thrashed 

- - - - - ---- --- ----- ---
Shident B 

~Innlnp Endlnp 

,Unless they bring on i A _. SO as to get a good 
substitute. seil. 

2 We really n-eed to 8 _. as long is lhey win the 
impr~; ncxt match. 

3 Even if they challenge C _ unlil one team misses 
the dec:ision. ~. 

4 They arc going to gct 0 _ we carried on playing. 
th rashed 

- - - -- - - - - - - - - - - - - - - -
StudentS 

Be8'nnln8s Endlnp 

, Unless they bring 00 a A _ SO asto get a good 
substit utc. seil. 

2 Wc really need t o 8 _ is long is they win the 
ImprCM!; next match. 

J Even Iftheychallengc C ._ until one team missC'S 
the dtclslon. onc. 

4 They arc going to get o . we carried on pli)'ing. 
thrnhed 



11B ODD ONE OUT 

--
Flnd a nd replaca Ihl odd onl out. 
I Shuffle tidle '" de~1 

2 double fault ~uce rally go" 
J hearts dubs Irumps .-
4 substitute keeper crossb." ,,~'" 
S chess bil;kgammon .. ", -6 deck i ce h~nd ' k, 
7 ~rd counter king p'~ 
8 tJlitCkjad scr;lbble .... ' rouittle 
9 suit pek Jo'<" ,-" 

book'" suspended 10 sent off chealed 

~ ---~-~-~-~-------------------~-~-~-----------------------------~-~-;.--------------------------~-;.-~---- -..................................................................................... _ ..... _ ......... .. .... _ ... _ ....... _ ... _ .......................... _ ................................ .. ....................................... . 
Find a nd repla cl Ihl odd onl out. 
I shufflf, litCkle ''Y "''' 2 double fault "'~, r;l lly go" 
3 hearls clubs trumps spadts 
4 Subst ilute k~per crossbar penalty 
S chess bil;kt!ammon ..... -, "''' K' h .. ", "" 7 bnird =".. king pO<' 

• blitCkjack scrabble "." rOllittle 
9 suit jitCk joker ,-" 

~-
10 sentoff cheated """"" suspended 

- - - -- - ---- - - - -- -------- - - - -- - - -- -- -- - - -_._ .. __ ... __ .. _ ... _ ..... __ ._._-_._ ... _ .... _ ... _._---_._ .. _. __ . __ ._ ... _ ... 
Find a nd rep la cl Ihe odd onl out. 
, shuffle t"ckle '" deal , double fault ,,~, .ally """ , hearts dubs trumps .-• substitute keeper crossb.Jr p."", 
5 che'ls bitCkllilmmon bridlle • -6 deck '" hand dice 
7 ~rd counter king piece 
8 bI,lCkjitCk scribble ".. roulette 
9 suit ",k Jo'<. ,-" 
'0 sent off cheated book'" suspended 

~- - - - -- ---- -- - -- - - ----- - - - - -- ------ - - - - - - -_._ ... _ ........ _ ......... _ ...... _ .. _ ........ _ ..... __ ..... '-'-'-... _ .. _----_ ... _-_ .. _--_ ... _ .... _._ .................................... . 
Find a nd repla cl thl odd onl out. 
, shufflf, titC kle "' "''' 2 double fault ,,~, rally """ , hurts clubs trumps spade'l 
4 substit ute k~per crossbar penalty 
S ctre'lS bil;kt!ammon bridlle -, d«k K' h .. ", dk, 
7 oo,;,rd counter king pO<' 
11 bl;rdjack scrabble po~ , rou~te 

!J suit jKk joker queen 

'0 sent off che"ted """"" suspended 

co_""' ............ Xlll 
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12A SIMILE STOR I ES 

r . ot . .... 

Once there was a man who was 'very. very old, He went out one evening and the 
sky was lvery black. He decided to have a cigarette - he !.smoked a great deal. 
As he was smoking, he heard a roaring sound behind him. He was terrified. He 
turned 4very white and ran into his house 'very fast. When his wife asked him 
what was the matter, he didn't remember. He had la very bad memory. 

as white as a sheet as black as night a memory like a sieve 
asquick asaflash smoked like a chimney as old as the hills 

~- -------------------------------------------------------------------------------
Set 8 

last week I went to an awful party. I felt I very uncomfortable as me and the other 
people there were ISO different from each other. Also there was a woman there 
who I was at university with, who I usually Jtry my very best to avoid. She was 
4really hard and 'really cold. Then I ended up stuck talking to someone who was 
explaining the rules of bridge to me, which were 'horribly confusing. 

as hard as nails avoid like the plague asclearasmud 
like a fish out of water like chalk and cheese as cold as ice 

~ - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Set A 

Once there was a man who was 1very. very Old. He went out one evening and the 
sky was lvery black. He decided to have a Cigarette - he Ismoked a great deal. 
As he was smoking, he heard a roaring sound behind him. He was terrified. He 
turned 4very white and ran into his house 'very fast. When his w ife asked him 
what was the matter, he didn't remember. He had fa very bad memory. 

as white as a sheet as black as night a memory like a sieve 
asquickasaflash smoked like a chimney as old as the hills 

~- -------------------_. ----------------------------------------------------------

Sel B 

Last week I went to an awful party. I felt lvery uncomfortable as me and the other 
people there were J ~o different from each Qther. Also there was a woman t here 
who I was at university with, who I usually Itry my very best to avoid. She was 
·really hard and 'really cold. Then I ended up stuck talking to someone who was 
explaining the rules of bridge to me, which were 'horribly confusing. 

as hard as nails avoid like the plague as clear as mud 
like a fish out of water like chalk and cheese as cold as ice 

no CM' 'N' 



128 JUMBLED SENTENCES 

r······-··---············· ........................................................ .. -....................... ........................................... -................ -............ . ............ ................... . 
Set A 
1 No sooner had I arrived than the party endtd. 

I 
2 Never before had he met such an amazing person. 

I 3 Not only were they the best but they were also the cheapest. (or _ the cheapest _. the best) 

4 Not until you explain will I let you leave. 
S ide~ heard silly never I have a such.. ___ .. _ ..... __ 

61 thin~ couldn't no time escape at did we .......... _ .... _ ......... __ ._ ........ ___ ................ _ ................................. _ ......... . 
7 realise he loved much did her after left she only how. ... .... ...................................... . ................................. .. 

8 sight seen else she seen such beautiful nowhere had .1 .•................... _ .............................. _._ .. _. 

~- --------------. ---.. ----------------.. --------------_. ------------- _. --_. -----.. -
._- . 

Sel8 
1 arrived party the I had ended sooner no than. ____________ _ 

2 he had never met an person before such before amazing . .................................. _... . ..... _ .............. _ 

3 they the cheapest were best only also but the only were not they ... ................. ...................................... _ 

411eave not you let explain you until w ill. .-.--....... ... ........................................ _ ......... - ..... - ......... _ .................. _ ...... . 

5 Never have I heard such a silly idea. 

6 At no time did I th ink we couldn't escape. 

7 Only after she left did he realise how much he I~ her. 

S Nowhere else had she seen such a beautifUl sight. 

¥-- -- -- - - - - - - - - - - - - - - - - - - -- -- - - - - - -- -- - --
... .... ............. ......................................................... ............... .............. ... ....... .. .. _-------_ .... " ........... ", ............ ", ............ ,', ............ , ............... " .......... . 

Set A 
1 No sooner had I arrived than the party endtd. 

2 Never before had he met such an amazing person. 

3 Not only were they the best but they were also the cheape'it. (or _. the cheapest ._ the best) 

4 Not until you explalO w ill I let you leave. • 
S idea heard Silly never I have a such ..... _ __ ... __ . __ . __ ._... _ ..... _ ........ __ .. _ ... _ ... _ 

; 6 I think couldn"t no t ime escape at did we ............. .. ................................ , ......................... ____ .. , ...................... . 
,; 7 realise he loved much did her after left she onl, how. _____ . __ . __ "", ................... ,", ................. ,. "." ..... __ ...........• , 

,.,i 8 sight seen else she seen such beautiful nowhere had a.. _ ... _.__ _ ......... __ ,. 

~------- ---------- ------- -------- -- -- .. -- .... ---- --- -- --------- -- ------------ ------
Sel B 
1 arrived party the I had ended sooner no than ........ __ .. __ .. __ ____ ..... ____ ..• _ ............ __ ._. __ ...... _. 

2 he had never met a n person before such before amazing. "", ............... _ ..... , .. , ..... _._ ........ __ ....... _._ ... _ .. _. 

3 t hey the cheapest were best on ly also but the only were not they ........... " .................... """" ................ "." 
4 I leave not you let explain you llnW w ill .... ____ . __ . ____ ... __ .................................... ____ _____ ................... . 

S Never have I heard such a silly idea. 

6 At no time did I th ink we couldn"! esape. 

7 Only after she left did he realise how much he IOV'ed her. 

8 Nowhere else had she seen such a beautiflllsight. 

G He""", '*"1 ....... "*'¥ 1Il11 
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harassment tabloids the press headlines priv;ocy supp .. menls 

Ptnbh 

,,~ polrtlca' bias 

int~rnationa l 
hlst a being a 

"~ journalist 

, beingawar 
reporter 

ctl~brity "''' "'"' th~ sports p<lparazzi favourit~ favourite I>o<oscopes reviews "m inte",iews 
magazine ""~ newsp<lper 

~- -------- ------ ------------ --------------

..... 
freedom of 

'''''''' 
the press 

,,~ 

inte rnational 

"'~ 

, 

ce leb rity 
pap<lralli Interviews 

o II<onl<. Coo>j. 1!t ..... '""111011 

ISl 0<11_ 

broadsheets Invasion of Sunday 
harassment tabloids headlines 

privacy supplements 

• 

polrtica l bias 

11Ist a being a 

l1lil1l1tef journalist 
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13B REPORTING VERBS 

Student A 
fM otM day. 8obby~ mot~, 1K"'Sfti him of brNtlng 
0 ......... BotI!!Y IIofIy <knIN It. but hi> motM' bIomt<l 
!M 1><toi:Qgt Of! him 1Ind,,~ him !o !di tilt !Mh. 
Bobby«t""""dgm lIoa! lit hod pdzd "P tM 'oGW. 
bul lit rqlMd ID odmit ID JOmtthing M IIodnl daM. 
His motile /IiWIftI him IIIof If Iht:dk<nmd II<t hodn~ 
!>Hn Ioontit. ~ WOIJ/d /It It"!.tly punlsh«l. 

1 /(;ott: I'm sorry, but I don't ~g'ft! with th~1. 
2 Julie H:orve you been (!ojng lots of tJ<erclsel 
3 /(;ote, Th~nksl 
4 Jul~: Ilhlnk you lhould be: u,ei'ul noIlo ow,do it. 
5 /(;ote: Well, I'm noI utlnB ~ny 16, th"n usu,,1 
(oJulreo rm ~ toil OJOUined ~bout yoo - yoo look SO thin. 
1 K.lte: I lIMe ,brted going to the gym every ~ 
a.luk: Welt I odml", yoo. dtttrmirutlOll 

~ - - - - - - - - - - - - - - - - - - - - ~ -
Student A 

T~ ot~f day; Bobby" molll<tr "",,std him ofbtNting 
Q ....... Bobby hotlydmW it. !>ut hiJ motM biomtd 
tilt btto. Of! Iiim ond IHgnJ Iiim 10 ttN !M t",lh 
Bobby~ tllclt II<t IIod pockftJ iJ(! 11I<t_, 
IIIJIII<t ttftJstd 10 odmIt to _Iting lit 1Iodn't~. 
Hi> motll<tr OSUltH h,m l/Iot If Iht: di~ .. d lit IIodnl 
!wn Ioontit II<t -..rd /It ~Iy punisMd. 

1 (;lIe: I'm sorry. but I don't .. gfft! with Ih.1. 
2 )ulle: Hove you boten doing lot, of exe,cisel 
] (;Ite: Th~n ksl 
4Julre, I think you should toe ureful not to ow,do 11, 
S Kate: Well. I'm not ut,ns .. ny 16, Ih.n ", ... 1 
(0 ),,11e: rm ~ toM aonceoned .boot you -)'011 look sothin. 
7 Kate: I lIMe st.rted going 10 the BY'" ~ diy. 
8 J"lie. Well I odml ... YOU' <k1e,minalion , , , 

- - - -- - - - - - - - - - - - - - - T 

Studenl A 

Thf othff dIIy. Bobby~ mofhf, IKc"lftI him of bttotlng 
0_. Bobby 1IoI:~ derlJtd It. bur I!;s mofller IIlomt<l 
IM brro. Of!;um 1Ind,,~ him to ttII tilt 'forth 
BobbyQCt~ that lie trod pockftJ "p IIIe 'oGW. 
IIIJI lit ttftJstd to admit to _/ling II<t IIodnl daM 
His mothtt on"",,, Mm tllclt If JIlt drlCOilt!mJ lie hodn~ 
bHn Ioontit II<t WOIJId /It ...... ,tly punisl'>td. 

1 (;Ite, I'm so"y, bull don't ~Sift wilh th~ . 
2 Julie: H~>'e you boten doing lots of eJ<e'(isel 
3 (;Ite: Th .. nksl 
• Julie, I think you should be: urd'ul noI to oo.oe,do ~ 
5 K.lte, ~II. I'm not e~lns ~ny I6s th~n usu~1 
6 Julle: rm ~ bot OJO'iCff~.bout you -you look SO thin. 
7 (;Ite: I lIMe SUlled soonB to lhe gym every ~ 
8.1ut;e: Wel~ I odml'e you. determirutlOll 

Student B 

Ullt timt J"I~ Ww M' /lfst~. KQtt. s~ opmSfti 
CI:>rIar~ obou! how mlJdt weigh! SM hod JoItlD!e 
dtJ/mtd I~ .... 1 tQI/ng oodIy tM J4mt 01111l1li1. Mir 
O<Ud::::!r SM hod!wn lollng """" (Jt(.W IInd K<rte 
ronfo' tllM Iht:hodSlOtlmtogolo tlltgytrtOll 
o doJly /IcIsIs. ~ .... ,~ M 10 tote It _y but KoIe 
~j«tm II<tr OtMcr. N~ "",istd II<tr fix M sldif19 
ptJ.,," ond KQtt llIontftl /tu sorcost.icol!\! 

, """ Well, OK. I did pick il up_. 
2 Molher: OK. but If I fi nd out you've lied, )'Ou'lI besorryl 

"""'" No. I dldn·!.1 ,ully didn't . 
4 Mc:(Ioer: We( .... ' ...... oe t.,. toool<e, ~ ~ IthInk ~ WJ'Sp.o. 

58obtoy: _but I .. bsoIutely won't odmit to dolng 
_hl"8 I dldn'l do. 

6 Mother: I think you broke this .... se. 
780bbr I'll SlIy it "S",n -I didn't 00 11 
a Mother: I ",,,11y th.nk you should tell the t.uth. 

- - - -- --------------
Stud, nll 

Will/me J"lie SOW 1I<t, /Ifs! f,jer>d, lD!~.11Ir upmlftl 
CONt'" obout how mlKh """'911t 'M hod lost . .(att 
d",mt<l1ht """ totJfl'l aocrly lilt wme <IS IJIUDI.N/oe 
oskMlIrt" JIlt hod bHn IDling mlKh tJIfI'CMOnd.(aU 
fXl(Jforlllft/l/Iot JIlt hod $fotlm to go 10 IIIr SlY'" on 
o doily mm. Juht _fnetlll<tr /0 IoU it HSy bul K<rte 
tq«f.ftI II<tr 0tMct. JiJ/it p<Oistd Mp II<tr stdl,,!! 
~f gnd rolt IlIQnUt! />ef SIIrco,tocolly. 

1 Bobby: w ell. OK.I did pOd ~ up._ 
2 Mothe,: OK.. but ~ I find out you've lied.you'lI be: sorf)'1 
3 Bobby. No. I didn't. I 'ully dldn·\. 
4 Mc:(Ioer: We(AA'_", t.,.l>o\;ffO ~H I thirok II._)'OU 
5 9ot>br _but I "bsoIule!y wor. t odmit to doing 

_hingldidn'tdo. 
(o~, Ilhlnk you broke this VOlt. 

1 Bobby nl uy It .. g .. in -I didn't do It. 
a Motll<t~ I .... 1Iy think)'Oll s./'oould lellllle tMh. 

---- - - - --------- - - -

(0,\ "mt I,,!;. SOW M /lfst friend. K<rtt, IIit '~p'tsSfti 
conat~ o"""! how mlJdt weight slit hod Jolt. Kart 
dtJimM >lit WQI tQtlng oodJy IIit J4mtOlllliJOl. JiJIit 
o>Ud M if slit hod!wn lotirlg mu.:h ~ ond K<rt. 
ronfotmt<llliollll<t hod IIOtltd togo to tlltgym 011 
o doJ~ /IcIsIs. ~ .... f~ ~f 10 toU It tQJY bul KoI~ 
~j«tm hn 0tMc • . Nlie "",istd lit, fix M SIding 
ptJ"'!!' ond Kart llIonttd he, wrco'I.ocoI!\! 

1 Bobby: Well, OK. I did pick it up .•. 
2 Mother: Of(, but If I fi nd oul you've lied, you'lI be: sorryl 
3 Bobby. No. I dldn·!.1 ",~11y didn't . 
4 ~",', Wel,sornt .... oe h.>s too...., , ~ and IthInk. WJ'S)'OU 

5 Bobby _but I ~bsoIutely won't odmit to dolng 
_h'"8 I didn't do. 

6 Mother: I think)'Oll broke this .... se. 
T 8obto)I. I'll SlIy It "8~.n -I didn't 00 it. 
a Mother I rU11y th'nk you ,hould tell the tMh. 

COItf:i""', ''''8,,,(0,,,".& lOll 
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14A CROSSWORD - ECONOMY AND BUSINESS 

.. • .. . .. . . 
• 1iII ••••••• • • • • Ill.... • • • 

~.... •• . . • 1.1...... • 
!ill • ••• 
• • U •••••• 

t,&I. III •• U..... ~........ ••• •• •• • U ~. • . ~ ••••••••••••••• •• • • •• • • •• • •• • 11.... Il0l •• 
,f,(ross q ,.," . 
• In times of diffICulty. , Dismiss an employee 

Oil company rT\i1y h~vt for eamomk rusorn. 
to ma~ ~rlous (4.1.9) 

----{J. " 
, Bid for 0iI __ 

I We 'lfe going to l Customers give )'011 

.................... the company tlleir . .............. .............. . 
on the stock market • A person who buys your 

6 To be successfu l ~ products or servl<es. 
company needs ~ I Another word for 

. client bOiISl!. Inundate . 
8 Notes ta~n at a 7 Another word for ,6 

mming. ... ,-
10 COmpanies declare 9 When Ofle comP'lny 

themSl!1ves bOiInkrupt If btry; up anotller. l4. 4) 
they ...................... (1. si " Another way to 

13 Llstofit emstobe describe 1 down (3. 3) 
dis<:usseo at a meet ing, '2 To be successful. you 

'4 A legal agre(!ment to nud to be able to 
buy or sell ploducts. ... _~_ the boots. 

17 TImeoffi~rI(iifl 'S Aftef a recesslOll, things 
slowing down. tend to .14 ,1) 

• 8 There tla-s been Oil sharp .6 Tllecompany is 
__ ........ _ .. _ in p<ofiu. . __ to Bristol. 

19 If a product is 
successful, it is a 
."" ......................... 

114 Cv' 'w, 

11 • 11 • 
11 • • • m ••••••• 

18 ••• 1 1 III III m.... •• m • . tI....... 
~ . ... • • w •••••• 

Ell. W •• 

• m...... m........ • •• •• • w w. • • m ••••••••••••••• •• • • •• • • •• • •• • w... • w •• 

,f,(ross ~ Down ~ 

• In times of dIffICulty. , Dismiss ~n emplo)'e'!' 
a company mOil}' hOilYe fof emnomlC .eOilsoo~ 
to mOil~ ~rlous 14. 7. 9) 

.. 13. s) , Bid fof a 

I We are going to l Customers glvtyoo 
_._ ............. _ the company thell ........... ............... 
on t he stock market • A person who buy; your 

6 To be su<cessful a products or Sl!rvkes. 
company fleWS a I Another word for 

...... _c lient bOiISl!. inundate. 
8 Notes t~ken at Oil 7 Allothe' word fof.6 

meeting. "'"" '0 Companies declOilre 9 Whenonecompany 
themSl!1ves bankrupt if • buys up another. 14. 4) 
th.ey ..... _ ..... _ ...... " (2. s) 11 Anothe.wifyto 

'3 List of items to be describe' down (3. 3) 
dis<:uSSl!d at ~ meeting. 12 To be successful,you 

'4 A legal agreement to need to be able to 
btry or Sl!1I products. -_ .. . tile books.. 

'7 TIme of flnancloil 15 After if recession, ttlings 
slowing dawn . tend to ____ .14. 11 

,8 Thefe h.lS been .l stlarp 16 The comp .. ny ~ 
................. _ ...... In profits. to BI~tol . 

.9 If if product Is 
successful. it Is if 
.. ........ ,", ........... " ... 



14B DEfiNITIONS GAME 

Sludent A 

Referee Ele<:tion 

Cr!khe Early retirement 

Military coup 

Bandage 

a time when_" 

a situation in which,. , 

a situation in which .. , 

a pe.son who, .. 

iI place where ... 

a thing which ... , 

Student B 

Underdog An orphan A scholarsh ip 

A privilesed backgroond An evacuee A gorge 

a team or player who ... someone w hose ... 

something which._ a situation in which ___ 

a person who ... a place where ... 

~------ ------------ -- -------- ---- ---------
Student A 

Referee Election 

Creche Early reti rement 

Milita ry coup 

Bandage 

a time when, __ 

iI situation in which .. . 

a situat ion in which .. . 

a person who ... 

a place where_ " 

a thing which .... 

~--------------------

Student A 

Eledion Referee M ilitarycoup 

Creche Early ret irement Bandage 

a time w hen ... a person who_" 

a Situa t ion in which ... a place where ... 

a situation in which ... ~ thins which .... 

~ Student B ) ________ ---, 

Underdog An orphan 

A privHeged bac:kgrour.d An evacuee 

A scholarship 

A gorge 

a team or player w ho... someone whose. " 

something which" , a sit uation in whiCh." 

a person who... a place where", 

------ ---------
'".,".::;.= •• :;, ...... 

Underdog An orphan A scholarship 

Aprivileged backgrour.d An evacuee A gorge 

a t eam or player who ... , someone whose ... 

somethins which ... a situat ion in which __ _ 

a person w ho... a place w here ... 

~-------------------------------- ---------

Student A 

Election Referee M ilitary coup 

CI!khe Early retirement Bandage 

a time w hen." ~ person who ... 

a situation in which ", a place where ... 

a sit uation in w hich .. , a th ing which .. " 

• 
• 

Student B 

Underdog 

A privileged backgroor.d 

a team or player who, __ 

something which." 

a person who." 

An orphan A scholarship 

An evacuee A gorSe 

someone whose ... 

a situation in which ... 

a place w here ... 

C .......... ,~1O."'"'s2011 
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15A SPOT THE DIFFERENCE 

~ - - - - - - - - - - - - - - - - - - -~ - - - - - - - - - - - - - - - - - - - --
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158 PREPOSITIONS SNAKES AND LADDERS 

She's working 
there in a 

temporary basis. 

30 

Helsasa 
brother to me. 

20 

11 

I've been living 
bymyown. 

10 

1 

32 

29 

22 

rh< ""'" -, 
translated 

from 

12 

9 
On leaving 

university. he 
found a job. 

2 

33 

I know I can 
rely on him. 

23 

They are 
terribly at debt. 

I'm working 
up to 8 p.m. 
this evening. 

8 

3 

You did that 
in ptJrpo5e. 

34 

7 

r.., 
bombarded 

me with 

BesidM studying. 
lal~WOIk 
part-time. 

many years. 

4 

PlNISH 

26 

25 
On the long term. 

t hings are sure 
tochange. 

16 

It's grown to a 
very big company. 

6 

5 

I'm very fond 
of him. 

e_eu;. ~.I01l 
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16A ACCIDENT AND EMERGENCY DICTATION 

Student A 

The other day I had a really stupid accident. I was 
cutting vegetables and I foolishly' sliced part of 
my finger off. I was in' abwlute a!lony and blood 
was I poyring oot of myfinger.1 started to ' frea~ 
2!ll and then I must've I fainted be<:ause the next 
thing I knew was 10 came to and my friend had 
wrapped myfinger in a bandage and poured me a 
st iff brandyl 

- - -- - -- - -- - -- --r 

The other day I had a really st upid accident. I was 
cutting vegetables and I foolishly ' sliced part of 
my finger off. 1 was in' absolute aBony and blood 
was' P-Quring out of my finger. I started to ' freak 
2!ll and then I must"ve' fulnted be<:ause the next 
thing I knew was I ' came to and my friend had 
wrapped my finger in a bandage and poured me a 
st iff bfandyl 

tear meak whack 

~" ofu~ WO 

~- - - - - - - - - - - - - - - - --
Stud@ntA 

The other day I had a really stupid accident. I was 
cu tt ing vegetables and I foolishly' sliced part of 
my finger off. 1 was in ' absolute a!l0ny and blood 
was' pou!.i.r!g out of my finger. 1 started to • freak 
lI..!.!! and then 1 must've I fainted because the next 
thing 1 knew was 1 ' came to and my friend had 
wrapped myfinger in a bandage and poured me a 
stiff brandyl 

- -
• 
• 

StudentB 

I Won running downstairs the other day when 1 
tripped and fell. I 'hi! myself on the arm and heard 
something' snap. Myelbow was bleeding heavily. 
there was a' gash on my arm, and one of my finger 
nails was almost · ripped off. Worst of all. though. 
I·d been carrying a hot cup of coffee. which of 
course went all O\I'er me and' byrnt my leg. 

terrible ~in 
~ssout 

- - - --
Stud@ntB 

- - - - -- - - - -- - --

I was running downstairs the other day when' 
tripped and felt" hit myself on the arm and heard 
something' snap. My elbow was bleeding 'heavily. 

- -

there was a ' !lash on my arm, and one of my finger 
nails was almost · ripped off. WOrst of all. though. 
I'd been carrying a hot cup of coffee. which of 
course went all over me and' ~yrnl my leg. 

terrible pain regain consciousr>e5s panic 
pass out stream "" ------ ---------------

StudentB 

I was running downstairs the other day when I 
t ripped and felt" hit myself on the arm and heard 
something' snap. Myelbowwas bleeding heavily, 
there was a ' sash on my arm. and one of my finger 
nails was almost . ripped off. WQfst of afl, though, 
I'd been carrying a hot cup of coffee, which of 
course went all over me and' burnt my leg. 

terrible pain 
pass out 

,,, .• 
'"' 

~- - - - - - -- - - - - - - - - - - - :- - - - - ---
Stud@ntA , Stud@ntB 

-------- - -- - --

The other day I had a really stupid accident. 1 was 
cu tt ing vegetables and I foolishly' sliced part of 
my finger off. 1 was in ' absolute asony and blood 
was I poyring oot of myfinger.1 started to 'beak 
2!ll and then I must've ' fainted because the ned 
thing I knew was 10gme to and my friend had 
wrapped my finger in a bandage and poured me a 
stiff brandyl 

lear ...... 
~" --""= 

ID ......... Ct<>pso tu.""" lIlll 

'5$ 0.1.:, " 

wh;J(;k 

'"' 

• 
• 

• 

'was running downstairs the other day when 1 
tripped and fell. 1 'hi1 myself on the arm and heard 
something' snap.Myelbowwas bleeding heavily. 
there was a ' ush on my arm, alld one of myfinger 
nails was almost · ripped off. Worst of all. though, 
i"d been carrying a hot cup of coffee, which of 
coorse went all over me and' burnt my leg. 

terrible pain regain consdoo.rsr>e5~ panic. ., 

pass out stream M 



168 AGREE I DISAGREE 

a,'" 1IIOII,Iy 
a,ree with 

'CH ..... allon. 

1 We are bound to run out of oil before the end 
of this centu . 

2 There is a dist inct possibility we will go to war 
over water in the future. 

3 Chinese is set to become the ne)(f. 
Intemat ionat t~n ua e. 

4 Brazil is on the verge of becoming the next 
superpower. 

S The odds are that t~onomYWill be In 
recession fOf several ars. 

6 The European Union Community is highly 
li~O collapse in ttu- near future. 

7 

8 

~----- --- - - ----------------- - --

gotowar 

becoming the next 
• 

dlH,ree with diu,," 
rne<nllonl IlfOfI,ly 

-------- ---

O_"'-tc ...... 2011 
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01 CITIES 

PERFECT TENSES 

Exercise 1 
l a haven't (alled 
2a wasdoneup 
3a had been strud 
4a to curb 
Sa will have changed 
6a Having~n 
701 pump 
8a were 

Exercise 2 
1 he won't h_ finished 
2 corrtct 

b don't call 
b It's been done up 
b was struck 
b to have curbed 
b will dlange 
b ~in8 
b have pumped 
b had been 

3 the country's ~n emerg ing 
4 theymay win 
5 contct 
6 you have played 
7 having invested all that money 
8 (orred 

02 CULTURE AND IDENTITY 

EMPHATIC STRUCTURES 

Exercise 1 
1 amazes + amount 
2 frustrates + lack 
3 upset + seeing 
4 distu.bs + staflCe 
5 drlves+way 
6 concerns + number 
7 worries + level 
8 angers + not 

Exercise 2 
(slight variations poss ible) 
1 What surprised me was that the city is (was) very (so) 

cosmopolitan, 
2 What disturbs me is that he can be very nationalist ic. 
3 What concerns me is the growing wealth gap 

between rich and poor. 
4 What really scares me is the fact that the whole 

SOCiety is ageing at an alarming .ate. 
S What really angers me is thal people assume that I 

must love footba ll just be(ause I'm 6rilzilian, 

Exercise 3 

'" 2 that 
3 not 
4 who I that 
S fact 

03 RELATIONSHIPS 

WOULD 

Exercise 1 
1 I'd completely agree with you on that. 
2 I'd say it was you. own fau lt, to be honest. 
3 I'd Imagine they'll buy a new one. 
4 I'd expect it to arrive sometime next week. 
S I WOuld have thought he was just trying to lighten the 

mood 
6 I wouldn't have thought it could be done. 

Exercise 2 
1 (orrect 
2 I used to have 
3 correct 
4 I wish my nose w asn't I weren't so big. 
5 Would you mind me sitting he.e? 
6 I wouldn't be here If I hadn't had the surgery. 
7 correct 
8 correct 
~ I knew he'd say that. 



Exercise 3 
, g~ 
2 been 
3 added 
4 bother 
5 thought 
6 react 
7 taking 
g toexplain 

04 POLITICS 

CONDITIONALS 

Exercise 1 
1 it triggered 
2 would've wanteli 
3 I told 
4 I'd told 

Exercise 2 
1 don't 
2 going 
3 would 
4 should 
5 never 
6 keeps I continues 
7 knew,don't 
g be, had 

Exercise 3 
1 If we don't get support. we won't achieve anything, 
2 If I wasn't I weren't in a hurry, I'd stop and talk. 
3 They would've won by a landslide, if they'd changed 

their le3der, 
4 I'd vote for t hem, if they had a different st 3nce on 

eliucation, 
5 He might still be president if he hadn't got I been 

mixed up in that scandal. 

05 NIGHT IN, NIGHT OUT 

NOUN PHRASES 

Exercise 1 
1 Joel ~iley gives a talk 
2 photography was swept along . no object 
3 The parents are seeking an amount of damages 

Exercise 2 
1 Visit the awe-inspiring cathedral, designeli by the 

architect Antonio Gaudi, 
2 I read a fascinating article in the paper by the novelist 

Ann Tyler. 
3 The exhibitions held in the cent re are accompanieli by 

workshops suitable for all ages. 
4 There is" wealt h of exhibits on show, dating back 

thousands of years. 
5 The number of people going to the cinema is r..r 

fewer than t he number currently attending theatre 
performances, 

Exercise 3 
1 The six-~~ course provides guidelines for losing 

weight 
2 The disposal of nudear waste is a m3tter often 

causing controversy, 
3 There's widespread opposition to t he abolition of 

car tax, 
4 The erection of the st atue celebrated t he centenary I 

lOOth anniversary of his birth, 



06CONFlIa 

I WISH IIF ONLY 

Exercise 1 
1 could 
2 wasn't 1 weren't 
3 had, ment ioned 
4 would stop 
5 had said 
6 could have 
7 would,get 
8 wouldn't do 
9 was 1 were 

Exercise 2 
1 If only I could stop smoking, 
2 Ifonly I had given him my mobile number, 
3 Ifonly he would ask me before taking t hings from my 

room, 1 Ifonly he wouldn't take things from my room 
without asking. 

4 If only you weren't so selfish, 
5 If only you'd listen t o me when I'm t rying to ta lk 

to you, 
6 If only I'd remembered 1I hadn't forgotten to lock the 

front door when I left , 

Exercise 3 
1 had 
2 could 
3 hadn't 
4 was 1 were 
5 weren't 

07 SCIENCE AND RESEARCH 

PASSIVES 

Exercise 1 
1 has ~n achieved 
2 was given an injection 
3 is believed to be 
4 had one of my wisdom teeth (taken) out 
5 f unding from t he 1 to be funded by the 
6 be underpinned by 
7 being employe.j by 
8 is believed to be caused by 

Exercise 2 
1 is being ca rried out 
2 affected, have been vaccinated 
3 undertaking, be produced 
4 be caused, being exposed to 
5 being e><t racted, was test ed 
6 has set back, is hoped, prevent 

08 NATURE 

AUXILIARIES 

Exercise 1 
1 I did 
2 It d"",sn't 
3 We will 
4 Itd~ 
5 It is 

Exercise 2 
1 That fish d"",s look weird. 
2 I did like the country " 
3 My son d"",s really enjoy going to the zoo. 
4 The female of the species d~ participate in t he 

raiSing of the young .. , 
5 ngers did use to be qUite common .. , 
6 Hed~interruptabit .. , 

Exercise 3 
1 are 
>do 
3 did 
4 d"",s 
5 wouldn't 
6 shouldn', 
7 hadn't,did 
8 wasn't I weren 't, can't 
9 should 

10 haven't, w ill 
11 w ill 
12 was. may 1 might 1 could 

09 WORK 

CONTINUOUS FORMS 

Exercise 1 
la have drawn up 
2a had been losing 
3a is dealing with 1 

w ill be dealing with 
4a were having 
Sa are processed 
W wouldn't be sitt ing 
7a was being interviewed 

Exercise 2 
1 correct 
2 He must've been doing 
3 it's being done up 
4 supposed to be taking on 
5 I S~ 
6 she's come up with 
7 correct 
8 I' ll sort out 

• 

b have been drawing up 
b lost 
b will deal w ith 

b had had 
b is being processed 
b wouldn" sit 
b was Interviewed 



10 HEALTH AND ILLNESS 

MODAL VERBS 

Exercise 1 
1 That mU5t've been p<linfui. 
2 He should hal'e 5tOPped 5moking earlier. 
3 It un'! be t hat hard to do. 
4 Theycou ldn't have done any more to help. 
S It can 't hal'e been cheap. 
6 He 5houldn 't have been taking th05e pill5. 
7 You may I might I (Quid need thr~ or four 

operation5. 
8 He mU5t've been lying about hisdietl 
9 She may I might I (Quid have picked up the bug from 

my son. 
10 Ifhe managed to get to h05pital in time. tvf:rything 

must have been fine, 

Exercise 2 
1 would be. might have 5een 
2 may have 5uffered. should have carried out. would 

stop 
3 mU5t be.shouldgo.couldbe 
4 shouldn't be playing. could hal'e !:>een killed, wouldn't 

have had 
5 can't !:>e. must weaken l!:>e weakening, might get 
6 must have, would have sc reamed. could remain I 

could'l'e remained 

11 PLAY 

LINKING WORDS 

Exercise 1 
1 and then 
2 Even if 
3 although 
4 soasnotto 
S if 
6 unt il 
7 in order to 
8 SO long a5 
9 otherwi5e 

Exercise 2 
1" 
2 otherwise 
3 prOVided 
4 if 
5 case ,,, 
, ~o 

8 but I although 

12 HISTORY 

DRAMATIC INVE RSION 

Exercise 1 
1 Only when it became obvious it (Quid no longer 

be contained. did he admit his involvement in t he 

scandal. 
2 Never before had we witnessed an international 

relief operation on such a 5Cale. 
3 Not untill996did t he first women's team come Into 

exist ence. 
4 At no time did anybody try to prevent the tragedy. 
S Nowhere else in the world can you (Qmbine business 

and pleasure quite so well . 
6 They made it very clear that under no circumstances 

could I move;otherwist. they'd 5hoot me. 
7 Only after America rebelled against the high import 

taxes imposed on tea. did coffee become more 
pop...lar. 

8 Not only was he an artist and poo!t. he was also a 

military leader. 
9 No sooner had they taken office than the 

government put up taxes, 
10 Only once in our recent history have we had an 

honest leader. 

Exercise 2 
1 did so few people do 
2 did she campaign 
3 does it start 
4 No sooner /lod the lruet been called 
5 was corruption fina lly tackled 
6 on no account would fore igners be allowed 



13 NEWS AND THE MEDIA 

REPORTING AND VERB PATTERNS 

Exercise 1 
1 cited 
2 urged 
3 refu~ 
4 blamed 
5 announced 
6 Instructed 
7 pleaded 
8 boasting 

Exercise 2 
1 anger at the ta x 
2 to me to having 
3 to havt: it done 
4 urged us tovisit 
5 expres~ concern that the situation 
6 threatened me with the sack 
7 <lC knowledged that the rescue plan had been 

Exercise :I 
1 encouragement for students to apply for university 
2 criticism for I about his decision 
3 the Invitation to WOrk 
4 an announce~nt that they were getting married 

last week 

14 BUSINESS AND ECONOMICS 

RELATIVE CLAUSES 

Exercise 1 
1 We have to ident ify the areas where I in which 

improvements can bf, made. 
2 My boss, whose office is next to mine, heard 
~rything. 

3 In January we borrowed ten thousand eUlos,most of 
whid, has already bf,en spent. 

4 Deals can depend on the way in which l"'u approach 
negotiations. 

5 for the starting point of our study, we chose 2004, 
when our president I which was the~ar our 
president submitted the highest budget. 

6 I wanted to explore the e)(\ent to which large 
corporations influence the economic healt h of 
nations. 

7 The meeting in 2008 was a very important one. when 
we realised we could no longer work as allies. 

8 We have over 9000employees, the vast majority of 
whom are ba5-ed in China. 

9 We found ourselvt:s expected to pay large bri bf,s to 
local officia ls. which was a very difficult situation. 

iO We've reached a crUCial point. where we can't cut 
costs any further without having to lay people off. 

Exercise 2 

A 
1f after whom the company is named 
2e without whom wewould never have survived this 

difficult ~ar 
le with which we are all satisfied 
4a about which we currently know vt:ry litt le 
Sb from whom I'~ learned a huge amount 
6d with which we surround ourse lves 

B 
1 who the company is named after 
2 who we would never have survived without 
3 we are all satisfied with 
4 which we currently know vt:ry little about 
5 who I've learned a huge amQunt from 
6 we surround ourselves with 



15 FASHION 

PREPOSITIONS 

Exercise 1 
1 for 

2 "P 
3 0" 
4 in 

'by 
(, into 
7 from 
8 for 
9 On I After 

10 from 
11 off 
12 until 

Exercise 2 
1 the game on pUlpose to 
2 as regalds to th e overall design 
3 to h is arrival 
4 leducing the costs, we hive enabled 
5 on a daily basis 
(, in the long term 
7 accounts for 

16 DANGER AND RISK 

OTHER FUTU RE FORMS 

Exercise 1 
1 probable not correct 
2 both correct 
l both corlect 
4 both correct 
5 both COffect 
(, ,honces not correct 
7 both correct 
8 Me/ynot possible 

Exercise 2 
,0( 

2 in 
3 for 

"" 5 fo r 

'" 
Exercise 3 
1 is to be ovelseen by 
2 is sure to damage 
3 be lieve they a re on the point of finding 
4 are about to be evicted 
5 success is bound to fol low 
(, ale highly likely to rise this year 
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